36G0IIO0 CIB6IELIZIV0S I3GMIS3ANG0L 3096 DI53-0b BIGO3ID0. 03360 33336083000 b3HIT

THIS PROJECT IS FUNDED BY THE EUROPEAN UNION INSTITUTE FOR EUROPEAN STUDIES OF TSU b3bIDBE0BM TG03IHLOOAC

IVANE JAVAKHISHVILI TBILISI STATE Uh

d3d®m(™M30b36MOBIMBNL oMM IV JIH60D0)

EORGIAN JOURNAL FOR EUROPEAN STUDIES

[UICHEN

_ 5 “936030l830069030ls 06096 ©0bE03oBG0
505300036 3660l EsGsHS Mdommol R It 000%™ (EUSIBA) gatopeogeBo

SPECIAL EDITION.
ion funded Erasmus+ Jean Monnet project “Establishing
ean Studies at Thilisi State University” (EUStBA)

With the support of the
Erasmus+ Programme
of the European Union

0600060






930m30bIE3MEO69MANDL JoMmmma FyMboma

Georgian Journal for European Studies

N 10-11, 2022

®o0mMnbo
Thilisi






J90Mbomab 53 L3gEnomyMo bmIMabL godmEgds axNbabLYdYMNS g3Mm3e3dnmab gMmabAYL+ 3ob TmMbL
3Mmgdhob "93Mm3nbIgm©bymdab 0bHgMoabEadmabyma  Lodsgamagzmm 3MmagMmadaob ©osMbLYd

000mobobL babgmdboxwm ybnzgMbohghdn" /'EUSIBA’ 2020-2022 gsMamgddn

J9Mbsab 899865 ©ox30636LEs g3Mm3azdamab dngMm ENPI/2012/306-124 3Mmgdhob ggamaagddo
000v39M0 Myagdmmgdn:
606m godnodznmao
03. 5935b03300b bobgmmdob Mdamabob bobgmadboxgm yboggMbopadab
93Mm3pmo 33mg33060b 0bbHabhybHob woMmgdhmmo, ImB397m0 d300gdn7Mn 3g9MLbmMbamn
0bamoabEndmnbyma §3Mm3nbAEM©baMdL boamgbhmmm, mM3sgn boMmnbbob LodogobHMmm
(30amb0ybob P6039MLoMHIHN-0LY, 300dg3gb dodmygbgdnmon dgE60gMgdgdab
16039MbaGH0-0nbY)
©9 306 9mbgL Lods3dMzMM 3MMIMdTYO0NL P8dRYdbydgmn
©90mMm3M3HND3ENLY O dE3F036900L JBRMY09d30 g3Mmzmdnboob Mggombyma bodogobHMmm
3Mmamadnb

Lagommzgamb gMmz6ymo 3mmMENBsHMMa s ImEYmab s3hmMa/ gammosmyma 35937ba/
39330L00

Jammo 966 ;mmbg3ombho

03. 5935b03300b bobgmmdob Mmdamabob bobgmadboxgm ybogaMbophadab
93Mm3xmo 33mg33060b 0bbHabhybHobL 93MmM30LIFMEOgMONL Fob dmbaL
LoOVZOMI3MM 3MmaMadnb 8937353900L ggb3gMp0

3MmxzgbmMo, 3mmganyd 3030hsb, bmEosmymo s 3mmoadngymo d93609Mgd9d0,
30M0030. 336 AMbgL 3ogMab bygmddmzabgmao

©obngmo yMmby

03. 5930b0330m0b bobgmmdnb Mmdnmabob bobgmdBoxgm ybagamMbobhadhab
93Mm3yamo 33933600 06LHaHYHOL 93MM3nLAEMEBbYMOAL Fob IMbL
LodVZOMOZMM 3MmMEMadnb 89873539060L gqb3gMmtbn, IMB3gymn 3Mmagbmma

93MmMm30b3E3MEBIMANL Lodogomagzmm, LadsgnbHMmm s bamgdhmmm 3MHmaMod7xonb
0060bgmadmzabgman

obmnmgoyma 3MmEgbmma, bmgnmmmanob gdsmodgbdo, 09damabdnb gbozgmbohgho

LoMgodnm bodgmb 6ggzMmado:
09M0 o0omydy
03. 5935b03300b bobgmmdob Mdamabob bobgmadboxgm ybogaMbopadab
93Mm3xo 33mg3300b 0bbHadhydHobL g3Mm3ab g3mbmdngymo nbHggMoznob dndsmmymgdnl
bgmddmgzabgmon, ImB393mo 3MmagbmMo
0030 B30L bogMmmodmmabm ybozgMbohghob sbmzoMgdymo 3Mmagbmmo

3obom 3odoMmogo

03. 5930b0330m0b bobgmmdnb Mmdnmabob bobgmdBoxgm yb6agamMbobhadhab

93Mm3yamo 33m933600L 0bLbHadHYHOL g3MMm30b nbHmMmoabs s 3gdHyMob dodsmmymygdab
bgmadmzsbgmoa, ImbB3g9mo 3Mmagbmma

930m30b3EMEBgMAaL bodszomszmm, badognbdHmm o bamdhmmm 3MmgmMsdgdnb
0060bgmadmzabgmaon



03. $930b0330@mnb bobygmmdab Mdomabab bobgmdbogm 36039MbaHHO

3905600 omym 953609Mgdsms Gozgmbghon, 999M030083MEBIMONL nbLEHOHYHOL
©ofMgghmmo, 3Mhmagbmmo

60000 Modnodznmn

03. 3030b0830@m0b bobymmdab Mmdomobob babgmadbogm 36039MLOMHYHOL
93Mm3yao 33a939060b 0bbHodHYHOL g3Mm3azdnMmab badsMmmmab dndsMmmymgdob
bgmaddm3zsbgamn, ImbB399m0 3MmxygbmMa

93Mm30b3gMEBbMOabL bodszomazmm, badognbdHmm o boamddmMmm 3MmagmMsdgdab
0060bgmadmzsbgman

393350b00b ybngzgMbohghob sbmEaMydymo 3Mmagbmma

00309 B)000330M0

03. 5930b03300b bobgmmdnb Mmdamabob bobgmdBoxgm ybogamMbohahab
93Mm3yamo 33933600L 0bbHadHyHOL Fogmagnob dndoMmmymydnb
bgmaddmzsabgmo, ImbB3g9mo 3MmagbmMa

93Mm30b3E3MEBbIMANL Lodszomazmm, LadsgnbHMmm s bamghmmm 3MHmaModgxdnb
0060bgmadmzebgmaon

03. 5930b03300b bobgmmdnb Mmdamabob bobgmadboxgm ybogamMbohado
93m6m3030L0 o 00B65LOL GBoznbHgdHab sbmzgamgydymo 3MmygbmMa

0000M3369mo o gmMadbHmmn: JoM0od J3gmady

»33hm300b3EMEbgMoOnb Johoyon 33hboon* bodgebnghm bobnomnb godmzgdss, hm8senis
0®89dbes 2015 9oL g3hmzs3d0hnb @nbsbLIhn Eobdshgodno. 33hboedn 3063090700
bBOBNGONL Fnboshbo oh sbobogb 93hmz03dnhab dmbodhgogdL, Bomdy 30bYbnb3g09060
ohnob dbmompe bBoBnnb v38Mhyon



Edition of this special publication was financed under Erasmus+ Jean Monnet Project action titled as
“Establishing Interdisciplinary Bachelor's Programme in European Studies at Thilisi State University”/
EUStBA 2020-2022

The journal was established with the support of the European Union under the project ENPI/2012/306-124.
Editors in Chief:

Nino Lapiashvili

Director of the Institute for European Studies of

Ivane Javakhishvili Thilisi State University, Invited Professor

Founder of the interdisciplinary Doctoral, Double Degree Masters (Vilnius University-TSU, Vidzeme
University of Applied Sciences-TSU)

and Jean Monnet Bachelor’s Programmes in European Studies at TSU
National Programme Director (Georgia) of the Regional Masters Programme in
Human Rights and Democratization /Global Campus/Caucasus at TSU

Kerry Anne Longhurst

External Advisor to the development of Jean Monnet Undergraduate European Studies Programme
at the

Institute for European Studies of Ivane Javakhishvili Thilisi State University
Professor at Collegium Civitas, Warsaw. Jean Monnet Chair

Daniela (Pescaru) Urse

Key Staff to the development of Jean Monnet undergraduate European Studies Programme at the
Institute for European Studies of lvane Javakhishvili Thilisi State University, Invited Professor
Co-head of the Bachelor, Master and Doctoral programmes in European Studies

Professor of the Department of Sociology, University of Bucharest

Members of the Board:
Merab Abdaladze
Head of the EU Economic Integration Module at the Institute for European Studies of
Ivane Javakhishvili Thilisi State University, Invited Professor
Associated Professor of International Black Sea University

Vasil Kacharava

Head of the Europe Culture and History Module at the Institute for European Studies of

Ivane Javakhishvili Thilisi State University, Invited Professor

Co-head of the Bachelor, Master and Doctoral programmes in European Studies

Director of the Institute of American Studies and the Professor of the Faculty of Humanities at
Ivane Javakhishvili Thilisi State University

Natia Lapiashvili

Head of the EU Law Module at the Institute for European Studies of

Ivane Javakhishvili Thilisi State University, Invited Professor

Co-head of the Bachelor, Master and Doctoral programmes in European Studies
Associated Professor of the Caucasus University



Tamaz Zubiashvili

Head of the Migration Module at the Institute for European Studies of

Ivane Javakhishvili Thilisi State University, Invited professor

Co-head of the Bachelor, Master and Doctoral programmes in European Studies
Associated Professor of the Faculty of Business and Economics of

Ivane Javakhishvili Thilisi State University

Translator and Corrector: Mariam Kveladze

“Georgian Journal for European Studies” is a bilingual scientific edition that was established in 2015
with the support of the European Union. The contents of this publication are the sole responsibility
of the authors and can in no way be taken to reflect the views of the European Union

93Mm3manbonb dbsmMogdgms Bnbsdademy 370mn3oE00b 3odmEgdedg ofm BaMIMe®agbL dnbo dngmszbob
dmBmMbydsL. 390amngzoEnsdn sbobymns dbmmmo o dbmemmo s3hmMMms dgbgoymgoq00 s 93Mm3mManbos
M 890dmgds 0ymb 3obybobdgqgdgmn 8obdn AmMEgdnmo nb@MMmBsEnnb BgonbBngMo BMMINm godmygbadady

The European Commission's support for the production of this publication does not constitute an endorsement
of the contents, which reflect the views only of the authors, and the Commission cannot be held responsible for
any use which may be made of the information contained therein

© Ivane Javakhishvili Thilisi State University Press, 2023

ISSN 2346-7827



bomAgzn

Table of Contents

606m modnodznma - gx339HaM0 HMmIOENIMOo s 06m3s3nYMa 39eamanyto

0900m©300b 06hgaM0oMgdab bHMo®gans 013569 so30bndz0mab babgmmdab Mmdamabob

Lobgadbogm yb03z9MLbohgh3do 93MM3nbEMEBIMAAL Job dMbBgL Lodsgomozmm

3Mmamadnb 39893539000 3MmEgbdn (sdLbHMT¢Hn) 12

Nino Lapiashvili - Strategizing the integration of the effective traditional and innovative

pedagogic methods as part of the process of the development of the Jean Monnet

Undergraduate programme in European Studies at Ivane Javakhishvili Thilisi State

University 14

60000 Mo3003d30mo - §3MmMm3a3d0Mab bLodoMommMaby s JobMSb y3az3dnmygdymo
©0obEn3mnb90ab L3O bodommzgmmdn: godmygbgdyma bEszmgdaL
0900m©300 o dMbamMEbymo bBsgzmydab 3993900 24

Natia Lapiashvili - Teaching the European Union Law and Related Disciplines in Georgia:
The Applied Teaching Methods and Anticipated Learning Outcomes 32

Ao yoMmoygmodzomo - bBs3zmo-bBagzmMydnb MebsdgMmmazy 3900MEYdnb godmygbgodo
©0LHIBENYMO LBESZEgOLLL (bagoMm3zgmMmMbY s 93Mm3s3dnMb BmMmab 3manatn3yMo s
LadsMygdM03z0 PMMNYMNMOJONL DMBs©N O 3MdgdH03dxmo sb39ghgonb dgbobgd

LamggdEom 39MmLgdaL Bogosmomdy) 38

Archil Karaulashvili - Application of modern teaching-learning methods in distance learning
(Based on an example of lecture courses on General and Practical Aspects of Political and
Legal Relations between Georgia and the European Union) 50

30mmgan dgbbo - bmzMobhymo 3gommeab godmyqgbgos nbhgmadbysmyma bogymnmgdob

LodoMmob bBs3WMxdaLLL 59
Giorgi Meskhi - Socratic method as a key pedagogic tool in teaching Intellectual

Property Law 67
9306 dobodzomao - bogommzgmmadn 93mMm3nbAEMEbyMdaL bBsgzmgdsdn

0bm3o30M0 LB3WS-bB3WgO0L FgoMEYdaL odmygbgds 74
Levan Makhashvili - Using Innovative Teaching and Learning Methods in

Teaching European Studies in Georgia 78
0090M 330Mo3bgmas - bBo3zmMadnb gx9dbHIM0 Igomydo g3MmzozdnMmalb

doM0moE JBWYdsms bodsMmmmab 3nmMLbobM3aL 84
Tamar Kvaratskhelia - Effective Teaching Methods for EU Fundamental Rights Law 92
00009 9700083000 - IMbsbmgmoab 3xMboL bBs3m9dab dgmmomemmgnab

dmagngMmmo sb3ggho 99

Tamaz Zubiashvili - Some Aspects of Teaching Methodology for the Population Course 106



8. 30b®06g goMmony, doMmaod gmadbo - nbmzs3nyMo Babhgs HaJbmmmagngdn
LgebdobsMMgdam EsbgLydYmMgdgddn 112

Vakhtang Charaia, Mariam Lashkhi - Innovative FinTech Technologies at
Educational Institutions 119

9. amggLaboMmy agznmadznmon - IgmboaobEn3mnbymo godmEEnmydab
LHYIbHYONLOMZ0L 3MEanznb LBZMgOs NbM3eENYMN FgoMEIdOM 125

Aleksandre Davitashvili - Teaching Politics to the Students with Multidisciplinary
Background with Innovative Methods 133

10. 3oy dodsdznmo - 3Mmdmgdodg mMngbhomgdygmon LBs3mMnb doEgmanb
©069M330 939ndngmo 6gMab LBs3zmMgdab 3MmEgLbAdn 141

Giuli Shabashvili - Ways of Implementation of Problem-Based Learning in

Academic Writing Course 155
11. 90096 3069M00 - 30MoN3gdnb 33mamgoy, bBogzmadab 3oMonagdnwab

LBsgmMObL 3oMOENgdnL3gb 167

Eter Gvineria - Paradigm Shift, From the Instructive Mode Towards Learning
(Synopsis of the article written in Georgian Language) 177



FOREWORD

Georgia, as the nation of the ‘associated trio’, recently was granted a clear ‘European perspective’, which
transformed the country’s long-lasting pro-EU aspirations into a tangible result of extension of European
Enlargement Policy towards the Eastern Partnership region. The unprovoked invasion and aggressive war
launched by Russia in Ukraine triggered a need across the Western countries for a ‘paradigm shift’ in global
approaches, which created for Thilisi a unique chance to take the steps towards EU membership. At the same
time the pressure has increased to keep the pace for the speedy democratic transformation and for the
establishment of the rules based order, where the trust of the public in democratic institutions is increased. EU
actorness had always been strong in Georgia, however, these developments broadened further its scope and
presence in the country.

Since its establishment in 2007, the Institute for European Studies of lvane Javakhishvili Thilisi State
University embraced the mission of contributing to the efforts aimed at Europeanization of country through
streamlining the purpose-driven education. Over time, it led to the creation of the interdisciplinary Master’s,
Doctoral and undergraduate programmes in European Studies, with strong focus on the integrative processes
in the EU. Development of the new Bachelor's programme became possible only recently with the support
of the EU funded Erasmus+ Jean Monnet project ‘EUStBA, which turned itself into the important milestone:
it resembles the accomplished strategic goal to teach European Studies at TSU at all three cycles of higher
education; additionally it leveled up the resilience of the IES academics and administration to stay devoted to
the mission as well as increased the institutional self-sustainability capabilities. One of the most important
dimensions, beyond the establishment of the new Bachelor’'s prorgamme, where ‘EUStBA’ project contributed
significantly was the active participation of the stakeholders in the development of the efficient teaching and
learning methods strategy.

This edition is dedicated to the effective pedagogic tools and methods that are connecting the content
of the TSU European Studies programmes to the needs of the graduates to be better in comprehending the
complex issues and be prepared for the job market. The volume gives opportunity to get acquainted with
the case studies of the most efficient pedagogic tools that are being used by the academics of IES-TSU, who
are involved in implementation of European Studies BA, Master and Doctoral Programmes. Technically, this
edition of the journal can be split in four parts: With my article in the first section, the readers of the journal
will have the opportunity to get the insight of the hands-on-experience of the process of building the new
interdisciplinary Undergraduate programme in European Studies at TSU; Besides, they will be able to detect
the unique context, which framed our priorities including on strategizing the integration of effective pedagogic
methods in the Bachelor's curriculum.

In the second part the academics involved in teaching the ‘Specialization courses’ at all three levels of TSU
European Studies education are providing the reviews of their syllabi. The Co-Head of the European Studies
programmes at IES-TSU and the leader of the European legal module, Prof. Natia Lapiashvili analyses the
effectiveness of various pedagogic tools based on her experience of teaching the European Union Law and
the related disciplines. By paying tribute to the to the legacies of the greatest educators of all time as well
as her personal experiences on existing challenges, she shares with us her thoughts on “finding balance
between teaching the European Union law based on the classic legal textbooks and teaching it in the way,
which would be useful for Georgian students to benefit from the acquired knowledge and skills in their future
careers”. Ambassador Archil Karaulashvili discusses his teaching experience with innovative methods during
the distance mode education at IES, which is based on his practical course related to the Political and Legal
Relations between Georgia and the European Union. Prof. Giorgi Meskhi outlines the efficiency of streamlining
a Socratic Method as a key pedagogic appraoch in teaching Intellectual Property Law. The contribution by Prof.
Levan Makhashvili is significant for his broad perspective on existing challenges in European Studies education
in Georgia as well as for his suggestions on “incorporating technology and game-based learning platforms and
applications such as Kahoot and Quizlet”, which as he claims, inter alia, allows ‘a more balanced approach’ to
cover various complicated issues of the field with the groups of students with diverse educational background.
Article by Tamar Kvaratskhelia on teaching methods in EU Fundamental Rights course is especially significant
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for the efforts of the author to signify the relevance of integration of methods enabling structured analyses of
the court case-law (the ‘commentary on the court decision’ - as she labels it), which she became acquainted
with during her education at Paris Saclay University, where she continued her education after graduating from
the IES-TSU Master programme in European Studies.

In the third part we have opportunity to get acquainted with the reviews on teaching methods that are
widely used by the authors of various disciplinary courses that are part of the curriculums of several faculties
across TSU and of other higher education institutions of Georgia. At the same time they form the inalienable
part of the core curriculum of IES-TSU European Studies programmes: We usually label them as ‘preconditions’
or ‘scaffolding courses’, which is a local jargon at IES and describes their function to help either to pave the way
for a better understanding of the specialization courses of our interdisciplinary programmes at all three cycles
of European Studies education, or to contribute to the development of transversal skills. In the first article of
this part, Professor Tamaz Zubiashvili reviews “the main components and organization of the teaching process
of the ‘population’ course, which also covers “the problems of demographic policy in the countries across
various regions of the world and their reflection in the educational process of the university”. Prof. Vakhtan
Charaia and Mariam Lashkhi co-authored the article on innovating the FinTech Technologies-related courses
at the higher educational institutions, which is per se is a remarkable novelty in Georgia. The specific teaching
methodology they plan to use in the implementation of the new course outlines its value in the process which
leads to the learning outcomes as defined in their syllabus. Aleksandre Davitashvili describes the most efficient
pedagogic methods he uses during teaching the course on the Introduction to Politics (another name of the
course is ‘Principles of Democratic Governance’). The author says that his methodological approach was crafted
in the process of testing various tools across the groups of students in various multidisciplinary environments.
Prof. Giuli Shabashvili discusses the advantages of blended approach in teaching academic writing. At the same
time she makes a strong emphasis on the effectiveness Problem Based Learning. The case study which author
highlights is a review of the specific task related to the issues of multilingual education.

The final part of this issue of the journal gives us an opportunity to read the article by Prof. Eter Ghvineria,
which is based on her famous course on “Teaching and Learning Methods”- that majority of the PhD candidates
of many generations across the various Doctoral programmes of all faculties of TSU are well acquainted with.
Within the frames of the EU funded ‘EUStBA’ project, Prof. Ghvineria made a valuable input into the special Jean
Monnet Workshops and International Conferences that had been dedicated to the development of the strategy
of integrating effective pedagogic tools into our new Bachelor’s programme.

Neitherthis publication, northe accomplishment of the mission of integration of effective pedagogic methods
and tools in the curriculum of the undergraduate programme in European Studies could have been possible
without the absolutely fascinating and outstanding role played by the international experts, where we have to
underline the invaluable contribution provided by Kerry Longhurst -Professor at Collegium Civitas and Visiting
Professor at College of Europe, Marek Martyniszyn -Professor of Law at Queen’s University Belfast (UK), Agnese
Davidsone -Rector of Vidzeme University of Applied Sciences, Dean of Faculty of Social Sciences and Associate
Professor, Kamil Zwolski -Associate Professor in International Politics, Jean Monnet Chair of European Security
Governance, Senior Fellow of the Higher Education Academy Politics & International Relations, University of
Southampton (UK), and Daniela Urse - Professor at the Department of Sociology, University of Bucharest. We
are extremely delighted that Professor Urse accepted the offer of IES to undertake the position of Academic Co-
Head of European Studies programmes. Also, together with Professor Longhurst she also joined our editorial
board recently. We would like to welcome both academics wholeheartedly once again and to thank them for
their contribution to the development of IES at TSU.

Finally, I would like to extend my gratitude to everyone who made possible completion this issue of the
Georgian Journal for European Studies. | would like to thank the academics, quality assurance experts, technical
staff, for their professionalism and dedication. | would like to thank Mariam Kveladze for her incredible
administrative assistance, my beloved family and my daughter Ana Topuridze for their emotional support.

Overall, the names of those who helped us in implementing successfully all working packages of the EU
funded Erasmus+ Jean Monnet Project “Establishment of the interdisciplinary Bachelor's Programme in
European Studies/EUStBA” are numerous. Though, we faced some challenges as well: The autonomy enjoyed
by the Institute since its establishment as it was envisaged under the TACIS grant agreement (Special Direct
Grant of the European Commission in 2007, that was provided for the Establishment of the Institute for European
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Studies at TSU), was not a catchphrase over the past fifteen years, but a reliable principle which helped us
in the past: (a) to build ties and good collaborative practices with all four founding faculties of TSU, (b) to
strengthen interdisciplinary content of our programmes, (c) to contribute to the third mission of the University
which includes activities aimed at internationalization of the studies as well as the Europeanization of Georgian
society at large, and (d) to avoid unnecessary bureaucracy during various phases of Institutional building. For
these purposes the EC-TACIS grant agreement provided to us the autonomous governance under the oversight
of Rector. Recently, during the last phase of the Bachelor's programme accreditation process, we witnessed
some unfortunate attempts of the take-over via a creeping centralization process. IES Team did not feel ready
to fall prey to a super-centralizing impulse, which suddenly came from some members of the faculty (that we
chose as an umbrella faculty for technical reasons) and still bears the scars of the disagreement due to lack
of precision and predictability, resulting in suppressing the opportunities in accomplishment effectively of
our mission. Saying this, | would like to acknowledge an absolutely outstanding role played by Prof. George
Sharvashidze, the Rector of lvane Javakhishvili Thilisi State University, who showed a stunning resilience and
incredible support to IES in a decisive moment during the programme accreditation, securing its traditional
path of governance without allowing anyone the earthshaking effects.

Of course, our huge gratitude goes to the European Union and its EACEA office, for guiding us through with
their very helpful answers every single time we had a feeling that without the professional clarifications we
might had been lost during the various phases of the project implementation.

Nino Lapiashvili
Co-Editor-in-Chief and founder of the Georgian Journal for European Studies
Erasmus+ Jean Monnet Project ‘EUStBA’ Coordinator and Team Leader
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STRATEGIZING THE INTEGRATION OF THE EFFECTIVE TRADITIONAL AND
INNOVATIVE PEDAGOGIC METHODS AS PART OF THE PROCESS OF THE
DEVELOPMENT OF THE JEAN MONNET UNDERGRADUATE PROGRAMME IN
EUROPEAN STUDIES AT IVANE JAVAKHISHVILI TBILISI STATE UNIVERSITY

Abstract

Key Words: Undergraduate Programme in European Studies, Development of the Programme,
Accreditation, Incorporation of the effective traditional and innovative Pedagogic Methods in the
curriculum

This article reviews the context and some of the most important aspects of the process of the development
of the new undergraduate programme in European Studies at the Institute for European Studies (IES) of lvane
Javakhishvili Tbilisi State University (TSU). The action was financed by the EU within the frames of Erasmus+
Jean Monnet project ‘EUStBA'. This support became a game-changer in terms of enabling the meaningful
participation of the large circle of stakeholders during the different phases of project implementation. Once
we had set in train the project of completing our efforts in the building of the European Studies education at
all three cycles of education, the initiatives in this field rapidly came to be viewed within the framework of
the institutional development and self-sustainability strategy. This action facilitated not only establishment
and accreditation of the new undergraduate programme, but also synergized well with the upgrade of the
TSU Institute for European Studies across the range of vast spectrum of issues, which ended up in the second
mandatory re-accreditation of Master’s programme and successful finalization of the long negotiations on two
double degree programmes.

The working package on the effective amalgamation of the traditional and innovative Teaching Methods
was another important dimension across the various phases of the ‘EUStBA’ project implementation. This sub-
action made sure that the content of the new undergraduate programme reaches its most important audience
in an efficient manner. Hence, the second part of this article discusses the role of the ‘EUStBA’ project in
mainstreaming the elaboration of a coherent and a purpose-driven strategy, which was aimed at incorporation
effectively of traditional and innovative teaching methods in the Undergraduate and graduate programmes of
IES.The activities aimed at teachingand learning the EU from the perspective of four different disciplines at lvane
Javakhishvili Thilisi State University was indeed a challenging endeavor that paved the way for the successful
outcome in the accreditation process of the newly developed Undergraduate programme in European Studies.

Introduction

The EU funded Erasmus+ Jean Monnet project “Establishment of the interdisciplinary undergraduate/Bachelor’s
programme in European Studies /EUStBA at TSU” was unique with its ‘cross-fertilization’ effect, because it
enhanced the awareness-raising on European Union, its values, EU Law and Policies across the faculties of
the university. Both the elaborative as well as the implementation phases of the project had been directed

T Nino Lapiashvili is the Director of the Institute for European Studies (IES) of Ivane Javakhishvili Tbilisi State University (TSU),
Invited Academic Staff at IES, Coordinator of the Erasmus+ Jean Monnet Project EUStBA, Founder of the interdisciplinary
Doctoral, Double Degree MA and Undergraduate programmes in European Studies (TSU), National Programme Director
(Georgia) of the Regional MA programme in Human Rights and Democratization /Caucasus (TSU), Head of the Tempus
Innovative Teaching and Learning Center of European Studies (TSU), Editor-in-Chief of the bilingual Georgian Journal for
European, E-mail: nino.lapiashvili@tsu.ge
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at the development and the refinement of the new undergraduate programme as an ultimate objective. The
adventure had been undertaken in a special framework of the workshops and conferences that ensured the
lively discussions among the large groups of stakeholders. The international experts from various prominent
higher education institutions of Europe, with whom IES-TSU established the sound partnerships, facilitated the
process.

The experienced staff of the Institute for European Studies of Ilvane Javakhishvili Thilisi State University
played its decisive role in crafting out the successful outcome: the administrative and academic personnel of
12 people with a vast institutional memory? had been enthusiastic to engage in discussions, to participate in
collaborative efforts and to accept criticism positively. While the programme development was a constant and
a daily non-stop routine during the two and a half years period for the author of this paper, it could not have
been a successful endeavor without the input of the stakeholders provided during the high-level workshops
and international conferences. These high-level events became a very valuable platform for the discussions
and reflections on the particularities of interdisciplinary European Studies education at undergraduate level.
This was a thought-provoking process, but at the same time very challenging as well, because establishment of
the Bachelor's programme had a context of accomplishment of all three cycles of European Studies education
at IES in TSU, which had to encounter a holistic approach.

During the development phase of the Erasmus+ project, the IES team perceived the workshops and
international conferences as some specific tools for spilling over the relevant context on the EU and European
Studies education, for setting the standards for future programme and for sharing the best experiences about
the mechanisms of bringing the positive repercussions to the broad objective, which is the knowledge-based
society. This had been accomplished by elaborating the curriculum, which could deliver both the strong
disciplinary knowledge as well as the most relevant content on the acute EU issues from the interdisciplinary
perspective to the prospective undergraduate students. Later on it had been transformed into the key format
for the structured dialogue aimed at finding the best solutions to the dynamically emerging issues related to
programme accreditation.

All of these efforts had been reflected into the sequence of the logical and needs-based events as a result
of which the following deliverables were successfully accomplished: a. The interdisciplinary curriculum of the
new undergraduate programme in European Studies had been elaborated. It includes the programme aims,
values, correlation of the objectives with the learning outcomes, programme structure and content, curriculum
map, organization of the effectiveness of the teaching and learning methods, adequacy of the criteria
envisaged under the student assessment schemes, admission preconditions, a quality assurance system and
opportunities for the institutional self-improvement, the framework for the professional development of the
academic and administrative staff involved in the implementation of the programme, tentative budget and
the self-sustainability mechanisms, shortcomings and risks, etc. b. The detailed syllabi for all the courses,
which were integrated into the new curriculum, had been developed. c. The governmental accreditation of the
programme had been accomplished. d. Some of the most important outcomes of the international workshops
and conferences had been transformed into the academic publication, thus enabling the results to be accessible
for wider circle of stakeholders.

The most demanding phase of the ‘EUStBA’ projectimplementation was the ‘paper -work’, which is the process
of preparation of the new undergraduate programme for the accreditation; It required a daily commitment of
the author of this paper for more than two years period. By encountering the changing educational context of
the EU as well as the demands of the authors of the specialization courses (those covering European and EU
issues) to build a solid module of the so-called disciplinary courses/‘scaffolding courses’ (for example to teach
first ‘the Principles of Economics’ as a precondition for the course on the ‘Economics of European Integration’,
etc.), - it took considerable time and efforts to accomplish the following tasks: 1. To develop the strategy and
the first draft concept of the programme for the discussion with various stakeholders, 2. To outline the structure
of the curriculum with clear proportions of mandatory and elective courses while at the same time fitting it into
the requirements of the national legislative framework, 3. To fill in the special accreditation application forms
of hundreds of pages, integrating in it the feedback coming from stakeholders as well as interpreting the results

2 |ES of TSU operationalizes the interdisciplinary Master's programme since 2007, the Doctoral Programme in European
Studies since 2014 in European Studies and the Regional Master Programme in Human Rights and Democratisation under
the EU Globas Campus initiative since 2015.
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of the research including the case studies and the comparative analyses of similar international experiences, 4.
To transform the analyses of the surveys with focus groups into the special annexed forms of ‘evidences’ which
had been attached to the accreditation documents, etc.

After the full package of the newly developed Undergraduate programme had been submitted for the
accreditation to the National Centre for Educational Quality Enhancement (under the Ministry of Education and
Sciences of Georgia), the second phase of this Erasmus+ Jean Monnet project had been launched. At this stage,
the project was aimed at the activities directed towards the identification of the best ways for the successful
implementation of the new programme as well as at deepening of the content of the curriculum and giving a
meaning to some particular aspects of the syllabi of the courses. It had been mainstreamed again through the
second-round of workshops and international conferences. These events facilitated the project team to outline
the long-term quality assurance mechanisms, helped in setting up the strategy on self-sustainability as well
as to draft the guidelines for increasing the employability of prospective graduates. The international experts’
panels provided the valuable insights: their key note speeches and the ‘external evaluation’ documents paved
the way for the meaningful dialogue with TSU academic staff, quality assurance experts and the administration.
The workshops and the conferences were open for the stakeholders’ contributions, where they could engage
in the discussions on the topics related to the structured approaches during elaboration of the undergraduate
programme in European Studies.

One of the most important dimensions of the second phase of the project implementation had been a
dedicated efforts of IES,-aimed at outlining a broad scope of the pedagogic methods and tools that could have
been used by the Academic Staff of TSU across all three levels of European Studies education. A coherently
elaborated strategy on the effective teaching and learning methodology usually plays one of the decisive
roles in the successful accreditation outcome: it largely determines whether the academic staff involved in
the programme implementation have the capability to meet the broad objectives of the curriculum as well as
whether they have the abilityto achieve the specific learning outcomes defined in the syllabi of their courses.
This article will review both the features of the developmental phase of the undergraduate European Studies
programme as well as the commitment of the project team to strategize the implementation of the effective
traditional methodology and innovative pedagogic tools in its interdisciplinary curriculum.

Phase 1. Development of the new Undergraduate programme in European Studies at lvane
Javakhishvili Thilisi State University

Development of the new interdisciplinary Undergraduate programme in European Studies became possible
within the frames of the EU funded Erasmus+ Jean Monnet project “EUStBA”. The idea itself on the development
of the Bachelor's programme at TSU was envisaged under the strategy and the action plan (hereinafter IES-AP)
long before launching the application process for the mentioned EU grant: The strategy was elaborated by
the author of this paper, which had been asserted? upon her election as the Director of the TSU Institute for
European Studies in 2010. This very document structured both the short term as well as the long-term priorities
as the ‘building blocks’, which could incrementally facilitate the excellence in teaching, learning and research
at IES in the future; Expanding the scope of the European Studies education as well as the objectives related
to the achievement of the self-sustainability had been enumerated under the column of the long-term goals.

Among the immediate objectives of the IES-AP 2010 had been enlisted the need to lead the English-taught
interdisciplinary Master's programme in European Studies to its first accreditation. The concept of the MA
programme was elaborated by the international experts under the EC/TACIS project in 2007, but it had not been
wrapped up in the accreditation as the ultimate output, until this task was successfully accomplished in 2011.%

3 Director of IES has an obligation to present the Strategy with its Action Plan to the IES Scientific Council for discussion, and
afterwardsit is assertedby the Rector of Ivane Javakhisvili Thilisi State University. The First Strategy and Action Plan was
asserted in September 2010.

4 Institute for European Studies (IES) was established at Ivane Javakhishvili Thilisi State University with the support of
European Union through its local Delegation to Georgia under TACIS programme in 2007. The idea was to launch the first
interdisciplinary interfaculty English taught Master’'s Programme in European Studies in South Caucasus region which was
successfully accomplished with the involvement of academic staff from the University Pierre Mendés France of Grenoble
(France), Centre for Public Reforms of Innsbruck (Austria) and Panteion University of Social and Political Sciences of
Athens (Greece). The consortium members contributed much in implementing new student-centred teaching and learning
methods, allowing the MA programme to reach European quality standards in accordance to Bologna Process.
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After the necessary upgrade of the MA programme in line with the national quality assurance standards, the
Accreditation Council on Education Programmes (under the Ministry of Education and Science of Georgia) by its
decision no. 97 granted the accreditation to the IES MA programme on October 17 of 2011°. The accreditation had
been extended until 1July 2022 by the Ordinance no. 1881 of 7 September 2017 of the Government of Georgia.®

The establishment of the interdisciplinary English-taught Doctoral programme in European Studies had
been defined as one of the most important intermediate goals along with the idea of the creation of the
bilingual scientific journal, which could turn itself into a platform for the academic dialogue provided to the
local researchers and scientists. Both of these objectives of the IES-AP had been accomplished in 2014/,

The development of the double degree Master's programmes and the elaboration of the Undergraduate
Programme in European Studies, as defined under IES Strategy, had always been considered as pivotal for
reinforcing the excellence, promoting the internationalization agenda, increasing the accessibility to European
Studies education to local communities and speeding up the resilience of the Institute for European Studies
vis-a-vis the continuous financial shocks it had to face as a result of TSU austerity policies during past decade.

The negotiations on the Double Degree Master Programme with Vilnius University (Lithuania) as well as with
the Vidzeme University of Applied Sciences (Latvia), were launched in 2019 by the initiative of the author of
this paper. As a result, the two double degree Master’s programmes had been elaborated: MA programmes in
European Studies and European Law/International Law (Vilnius University) and MA programmes in European
Studies, Strategic Communication and Governance (with Vidzeme University of Applied Sciences). The first
cohort of the European Studies MA students of the Institute for European Studies of TSU had been sent to Vilnius
and Valmiera in 2021. Successful finalization of the negotiations on the two double degree programmes became
possible only after the accomplishment of due mandatory re-accreditation of the TSU Master’s programme in
European Studies.® It is to be emphasized, that the Erasmus+ Jean Monnet project “EUStBA” became an aid to
the successful outcome of this process: it synergized well with the primary objectives of the grant, which had
been defined as the establishment and accreditation of the Undergraduate programme in European Studies at
TSU. The accreditation of the newly established Bachelor's programme as well as the re-accreditation of the
Master programme for the purposes of establishment of double degree opportunities had been mainstreamed
by the administration and academic staff of IES as a joint action.

As it was mentioned above, the key concept behind the Erasmus+ Jean Monnet “EUStBA” project, was the
establishment of the undergraduate programme. The finalized concept about the Bachelor’'s programme in
European Studies at TSU was given its credence via the set of internal and external self-evaluations as well as
through the analyses and synthesis of accumulated experiences, which the IES administration and it's academic

MA programme proved to be very attractive both for Georgian as well as international students. Apart from this, IES -as a focal
point of brightest representatives of academia and society involved into EU-Georgia policy making process - has taken the
path of transformation into the place of constant academic inflow paving the way in 2014 towards elaboration and expansion
of research activities through the process of establishment of interdisciplinary structured Doctoral programme in European
Studiessupported bythe EUunderENPI project(in2014).Inthis processthe contribution ofinternational expertsfromthe Trinity
College Dublin,Central European Universityand Ljubljana UniversitytogetherwithlocalacademicstaffofIESistobeunderlined.
The Institute for European Studies is conceptually based on four faculties of Thilisi State University - Faculty of Law, Faculty
of Economics and Business, Faculty of Social and Political Sciences as well as Faculty of Humanities. This model provided
with tremendous opportunity in outsourcing, cross-listing and effective collaboration. Being in partnership with Committee
on European Integration of the Parliament of Georgia since 2010 as well as with the circles of academia within country
and abroad, facilitated upgrading IES onto the new level of opportunities, which enhanced the realization of ideas through
various international and local undertakings.

5 Available at: https://eqe.ge/ka/decisions/2378/show

6 Available at:http://iestsu.edu.ge/data/file_db/Accreditation/%E1%83%9B%E1%83%97%E1%83%90%E1%83%95%E1%83
%A0%E1%83%9D%E1%83%91%E1%83%98%E1%83%A1%20%E1%83%92%E1%83%90%E1%83%9C%E1%83%99%E1%83%90
%E1%83%A0%E1%83%92%E1%83%A3%E1%83%IA%E1%83%94%E1%83%91%E1%83%90%202011-2012-%E1%83%99%E1%83%9
D%E1%83%93%E1%83%98%E1%83%A4%E1%83%98%E1%83%AA%E1%83%98%E1%83%A0%E1%83%94%E1%83%91%E1%83%9A
%E1%83%98.pdf

7" The Doctoral Programme was accredited first time on 25 March 2014, by the Decision no. 55 of the Accreditation Council on
Education Programmes. At: https://eqe.ge/ka/decisions/886/show
The TSU Doctoral Programme in European Studies was successfully re-accredited on 1 October 2019 by the Decision no. 183
of the Accreditation Council on Education Programmes. At: https://eqe.ge/ka/decisions/9891/show

8 0n30June 2022 the interdisciplinary Masters programme in European Studies of [ES-TSU was re-accredited by the Decision
no. 8057070f the Accreditation Council on Education Programmes. At: https://eqe.ge/ka/deqgars/688/show
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staff had acquired over past 15 years, during the process of building the inter-faculty and interdisciplinary
Institute for European Studies. Therefore it was not a simple depiction of an over-ambitious interpretation
of the results of those higher education institutions of the Europe, which are considered as leaders in the
field of European Studies. Rather, the willingness of the establishment of the undergraduate programme was
supposed to be assessed firstly, as a part of the general aspiration of IES towards excellence in teaching and
research, which primarily aims at the promotion of European values and the knowledge on the European Union
across the region; And secondly, it should had been viewed in the context of its incremental evolution towards
the sui generis status as defined under the Institute’s establishment grant agreement (TACIS) in 2007, which
describes it as something more than a typical “auxiliary educational structural unit of TSU” (as it was defined by
TSU Legal Department in thelES Charter) due to its autonomous character, but less than a fully-fledged faculty
of the same University (because it lacks the necessary financial resources as well as the political will from the
University top management to transform and upgrade it to the necessary level).

During the past decade the IES, for the purposes of quality assurance, organized several internal and external
evaluations, facilitated the feasibility study, mainstreamed the regular interviewing practices with the focus
groups as well as systematically analyzed the results of the inquiries distributed across the extended groups of
stakeholders. During this process it had been revealed that the demand was great for the establishment of an
Undergraduate (Bachelor’'s) programme in European Studies. On the positive side, the stakeholders regularly
used to outline that the already established English-taught Master and Doctoral programmes managed to
attract the best students from the country (Georgia) and across the Eastern Partnership region. Besides, these
programmes also supported extensively the internationalization of Thilisi State University. At the same time,
the stakeholders used to refer to the fact, that teaching solely in English language made IES programmes
accessible only to “elites” and put them somehow remote from the local Georgian population at large. This
was attributed mostly by the existing reality in the country: only few potential students have a good command
of English as a foreign language (even if it is the foreign language most taught in Georgian schools and is
considered to be the lingua franca of science), while passing a high threshold test is among the mandatory pre-
conditions for the admission to the programmes. Hence, the interviewees used to elaborate the opinion that it
would have been reasonable if the future undergraduate programme would had been operationalized mainly
in Georgian language in combination with integrating some English-taught components in the curriculum (for
example, one of the suggestions was that several courses would be taught in English language, etc).

Considering all the above mentioned, the idea of establishment of undergraduate programme in European
Studies at TSU consolidated around several broad objectives:

Firstly, it was aimed at accomplishment of teaching European Studies at TSU at all three cycles of higher
education: at the moment of launching the Erasmus+ Jean Monnet project ‘EUStBA, the IES had operationalized
higher education only at two cycles - Master’s and Doctoral levels. There was a consensus at IES-TSU, that
launching the European studies on undergraduate level would enable more advanced education on Master
and Doctoral programmes: Starting from a scratch every time on Master’s level was considered by the academic
community of the Institute as a hindrance and a ‘stumbling block’ for increasing the responsiveness to promote
academic discussions in the classrooms on the acute issues of the EU. It was believed that by offering the
education on Undergraduate level, the enrollment of more highly qualified candidates on the later stages of
Master’s and Doctoral programmes would had been ensured.

Apart from this, establishment of the Bachelor’s programme was believed to be a game-changer as it could
enable application of an open-doors policy towards a wider society: As it was mentioned above, the reason
behind was that the percentage of those with advanced English language skills are few in the country and
therefore the number of enrolled students is traditionally substantively little as compared to other similar
Master’s and Doctoral programmes that are operating in Georgian language. Therefore, IES considered that the
creation of an interdisciplinary Bachelor’s programme in European Studies in national language would increase
the scales of dissemination of knowledge about the European Affairs and the EU within the country.

Thirdly, there was a common approach at IES that the Undergraduate programme would create opportunity
for the representatives of academic community at TSU to trigger the elaboration of the professional dictionary
on the key terms and concepts on European Integration in the national language . It would ensure that those
experts who are involved in the process of approximation of Georgia with the EU standards - are using coherent
and uniform vocabulary in a sophisticated manner. We believed at IES that, launching this process would
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increase the internalization and domestication of EU terms, concepts and policies, hence, provide a good
support to the Europeanization of Georgia.

Finally, there was a belief that undergraduate programme would create a space for IES PhD candidates
as well as for the fresh graduates of the Doctoral programme to participate in the teaching process and to
get a practical opportunity to disseminate their knowledge and the results of their research among the large
numbers of the local students. Over the years, it was considered as a drawback that the TSU Institute for
European Studies could not offer the Doctoral researchers any options to teach at the University - unlike the
similar well-established practices in the Higher Education Institutions in the EU and beyond.

Inordertoachievethe mainobjectives of ‘EUStBA’, the projectteam organized the workshopsand international
conferences, which became a game changer during the elaboration of Undergraduate programme in European
Studies. It ensured a level playing filed for the meaningful participation of all interested parties, including that
of the local academic and administrative staff of TSU beyond IES setting, prominent international experts from
the academic circles of the EU Higher Education Institutions, the national and international Quality Assurance
specialists, the representatives of the Parliament of Georgia from the ruling coalition as well as the opposition,
Members of European Parliament, Civil Society representatives, MA students, PhD researchers, graduates of IES
programmes, representatives of Mass-Media, prospective employers, etc.

All the intermediate results of the workshops and thematic conferences had been published in English and
Georgian languages on both IES and TSU websites, while some of the best results had been facilitated to be
transformed into the academic/scientific publications. The main indicator for the objective evaluation of the
successful outcome of the project implementation was obviously considered the very fact of the accreditation
of the new Bachelor’s programme, which was accomplished by the decision of the specially assigned council
on 30 June 2022.°

Phase 2. Strateg izing the integration of the effective pedagogic tools in the curriculum of
new Jean Monnet undergraduate programme in European Studies

Incorporation of the effectively amalgamated traditional pedagogic tools and the teaching innovations at
the Undergraduate, Master and Doctoral levels in European Studies programmes at IES-TSU had been largely
defined by four important factors:

1.Interdisciplinary nature of the programmes. 2. Long-lasting influence of the efforts of the international
experts collaborating with IES-TSU within the frames of the EU funded Tempus project “INOTLES”. 3. Personal
experiences of the academic personnel of IES, including those, which they acquired within the frames of the
international credit mobility schemes. 4. The necessity to respond effectively to the acute challenges related to
the Covid-19 pandemic.

To give the background context, it is to be mentioned that the international experts, who had been working
at TSU within the frames of EC/TACIS project, developed the Master’s programme in European Studies in 2007.
In this process they also set the concept of interdisciplinary as a guiding principle. They did it by linking the four
core courses of the Master programme curriculum to the four founding faculties of Ivane Javakhishvili Thbilisi
State University. In particular, EU Law was tied to the Faculty of Law, EU Governance and Policy-Making Process
was tied to the faculty of Social and Political Sciences, Economics of EU Integration was tied to the Faculty of
Business and Economics and History of Europe was tied to the Faculty of Humanities). All the elective courses
elaborated had been interlinked to one or several core courses indicated above.

The author of this paper as a team leader, had to consider very closely the above mentioned scheme (or
in other words -a guiding principle) of the Institute, when the development phase of the interdisciplinary
undergraduate programme in European Studies under the EU funded Erasmus+ Jean Monnet projects ‘EUStBA’
had been launched. Initially, the decision was made on two important aspects: Firstly, agreement was reached
that part of the courses of the undergraduate curriculum would be offered in both languages - Georgian as well
as English (for prospective international students as well as for those local students who will opt for the course
in English language upon its availability). And secondly, IES Team made a choice for integrating the research
component in its undergraduate programme. Hence, they decided that the defense of the Bachelor’s Thesis
would be mandatory in the final semester.

9 See at: https://eqe.ge/ka/deqars/687/show
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The interdisciplinary curriculum of the newly developed undergraduate programme, which combines the
mandatory and elective courses, is taught during the eight semesters. It comprises of 240 ECTS in total, out
of which 145 ECTS is prescribed to the mandatory taught courses, while 15 ECTS is reserved for the research
component (Bachelors Thesis), 40 ECTS is for the electives (mandatory electives) and 40 ECTS is kept for the ‘free
credits’ (flexible electives). This last option enables the recognition of the ECTS accumulated by the prospective
student within the frames of the international academic mobility or the local ‘cross-listing’ practices across
various TSU faculties.

The courses under the ‘Legal Module’ of the new undergraduate programme is composed as follows:
Correlation of European Union Law and Public International Law(Geo), Basics of EU Competition (Geo/Eng),
Introduction to General International Law and the Law of International Organizations (Geo/Eng), History of Law
(Geo), Philosophy of Law and International Law Theories (Geo/Eng), International Private Law (Geo), EU External
Relations Law (Geo/Eng), EU Fundamental Rights Law (Geo), Role of the United Nations in the enforcement of
Economic, Social and Cultural Rights (CESR) (Geo/Eng), European System of Protection of Human Rights: Theory
and Practice (Geo), EU-Georgian Association Agreement and Approximation of Laws (Geo/Eng), Basics of EU
Private International Law (Geo/Eng).

The courses under the ‘Social and Political Sciences Module’ are the following: Political Ideologies (Geo),
General Framework of the Political and Legal Relations between Georgia and the European Union (Geo/Eng),
Politics of Euroscepticism (Geo), EU Institutions, Politics and the Mainstream Theoretical Approaches on
European Integration (Geo/Eng), Introduction to Quantitative Research Methods (Eng), European Union in the
Environment of Security and Military Challenges (Geo/Eng), Introduction to Qualitative Research Methods (Eng),
Theories of International Relations (Geo), Foreign Policy of the European Union (Geo/Eng), Humanitarianism
and International Aid (Geo), EU Energy Policy (Eng), Social Groups and Interaction (Geo), Political Systems of
European States (Geo/Eng), EU role in peaceful conflict resolution (Geo/Eng), British Politics (Geo/Eng).

The ‘Humanities Module’ offers the following mandatory components as well as electives: History of Modern
Europe from the French Revolution to Present Days (Geo), 19th Century European Literature (Geo/Eng), History
of European Integration (Geo/Eng), 20th Century European Literature (Geo/Eng), Academic Writing (Geo/Eng),
History of Europe and USA relations. Establishing the Euro-Atlantic Space (Geo), Intercultural Communication
(Geo/Eng), Culture and Writing/Script System of Georgia (Iberia) in the Early Christianity Era, French (From A1.1
to B2.2).

The courses under the ‘Economics Module’ list the following titles: Principles of Microeconomics (Geo/Eng),
Principles of Macroeconomics (Geo/Eng), Macroeconomics (Geo/Eng), Demographic Development of Europe
(Geo/Eng), International Economics | (Geo/Eng), Export Management (Geo), Introduction to Economics of EU
Integration (Geo), International Economics | | (Geo/Eng), Economic History of Europe (Geo/Eng), Economics of
Nordic countries (Geo).

TSU Institute for European Studies is not allowed to have its own affiliated academic staff, hence, the authors
of the courses are usually coming either from the ‘four founding faculties’ (wither Full Professors or Associate
Professors), or have the status of invited academic personnel. Therefore, it is natural, that the methodology
of teaching they bring to IES is very much determined by the specificities and the traditions of the faculties
they are affiliated with. Sometimes the teaching practices reflect the international experience brought from
the Western Universities from which our academic staff received their post-graduate education(Master’s and
Doctoral programmes) or acquired during their short visits within the frames of international credit mobility
schemes. Because of this particularity, usually we witness the amalgamation of the traditional and innovative
teaching methods with some spillover effects, which is the result of collaborative efforts under the umbrella
of IES. Typically, these pedagogic methods are teaching by lecturing followed by traditional seminars where
students are expected to summarize the mandatory reading material. Other tools include interactive classrooms
involving debates and discussions, teamwork, cooperative learning, experiments, case analyses, mock courts,
presentations, screening documentary movies, brainstorming, project-based learning, internship placements,
sharing different experiences after participation in international credit mobility schemes, etc.

Majority of the Academic Personnel who were collaborating with IES before launching ‘EUStBA’ project,

usually used to indicate in their syllabi the Problem Based Learning (PBL) and Simulations as one of the
important pedagogic methodologies. The inquiry revealed that their choice was determined by the legacy of
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the EU funded Tempus project, acronymic as “INOTLES.” This project was running during 2014-2017, where the
staff of IES together with the representatives of other HEIs from EaP region had an opportunity to successfully
implement four innovative teaching pedagogical tools (PBL, Simulations, E-learning, Blended learning) in
the syllabi of the curriculums of the European Studies Master and Doctoral programmes. The leading experts
from the Free University Brussels, the Maastricht University and the University of Surrey contributed with the
trainings of the academic personnel of the consortium.

While PBL and Simulations became very popular among the IES staff almost immediately after trainings,
the coverage had not been the same for the rest of the methods. For example, Distance Teaching methodology
and pedagogic tools for a Blended Learning found its true meaning only belatedly, in particular, since 2020
with Covid-19 pandemic crises. Indeed, during pandemic, the IES academic staff immediately revealed that
as compared to the colleagues from other faculties of TSU, they felt themselves better prepared and well
accommodated for the academic activities in distance mode, including for the smooth transition to a new era
of online education.

Small size of the groups of the students at IES as well as the personal experience of the author of this paper
during her MSc education at the University of Edinburgh (UK) facilitated the implementation of the policy of
ad hoc student assessment system on Master’s programmes. Switching to the submissions of the short-scale
research assignments as a substitute to in-class mid-terms and final exams,- proved to be a non-lenient but
a reasonable alternative solution during the pandemic-related long shut-down periods, which was a national
measure of the Government of Georgia. Later on this assessment practice was adjusted to the outcomes of the
working package on the ‘teaching methodologies’ of ‘EUStBA’ project.

Those academic staff who joined IES-Team only after they got involved in the development of the
Undergraduate programme in European Studies at TSU'™ - brought with them a rich and diverse experiences
on effective pedagogic tools and methods. Still, the Team of Erasmus+ ‘EUStBA’ project identified the need to
bring all of them under the common umbrella of the European Studies education. The idea was to ensure that
opting for any specific teaching methodology for each separate course could not have been determined only
by the aims and the learning outcomes of that particular subject area, but also had to take into consideration
the overall broader objectives of the European Studies education at all three cycles at TSU. For this purpose,
IES, within the framework of the Erasmus+ Jean Monnet “EUStBA” project,- organized a special workshop (during
March 2-5, 2022)"" and the international conference (during October 14 -15, 2022), which were dedicated to the
review of experiences of using the effective traditional and innovative pedagogic methods at TSU in general,
and the European Studies education, specifically.

The workshop gave the opportunity to the involved academic staff to review the effectiveness of teaching
methods they usually use, to reconsider the issue in the context of the European Studies education as well as to
plan a publication on methods via reviewing their syllabi that are part of the curriculums of IES European Studies
programmes (undergraduate, Master or Doctoral). The participants of the workshop contributed to design the
content of the international conference on Pedagogic Tools as well as engaged in the consultations with quality
assurance experts with regard to adoption of the level of innovation in teaching at the undergraduate, Master’s
and Doctoral programmes.

10 Before launching the Undergraduate prorgamme in European Studies, the Institute for European Studies of TSUhad an
administration and academic staff somposed of only 12 persons, most of them permanently residing in Georgia which
ensures their uninterrupted involvement in teaching and overseeing research activities since the Institute’s establishment.
The number of academic personnel involved in Undergraduate programme is 29. IES requested from the TSU Rector to
give permission to increase the number of administrative personel from two at least to four in order to manage the
administration of the Undegraduate programme effectively. The Institute supports itself through the modest tuition fees
paid by the admitted students. The TSU co-finances the Institute and covers part of the administration salaries and the
utility (electricity, water, etc.) fees from its central budget.

" The fifth workshop of the ‘EUStBA ‘project was led by Eter Gvineria, Associate Professor of the TSU Pedagogical Institute.
During the meetings Prof. Gvineria discussed and invited the participants to consider critically the Bloom’'s Taxonomy,
Edward de Bono's Six Thinking Hats, Howard Gardner’s Theory of Multiple Intelligences, Evaluation forms, The Socratic
Method of Teaching (Socratic Questioning), Critical Thinking, Problem-Based Learning, Case Studies, The Educational Theory
by David Perkins, Concept of Metagocnition (learning to learn), Daniel Goleman’s emotional intelligence theory, Maslow's
Hierarchy of Needs, Dimitri Uznadze's Theory, Collaborative and Cooperative Learning Method, Project Based Learning, Role-
play, John Dewey’s approach to education, Carl Rogers” Humanistic Theory, Toold for Teaching Without Talking, Teaching
to Learning Paradigm, Theories of Development: I.Behaviorism, Il.Cognitivism (Piaget) and Ill.Constructivism (Vygotsky),
Pragmatism, Progressivism-Reconstructivism as well as Existentialism-Humanism.
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The international conference leveraged the professional discussion as a follow-up to the presentations of
the first drafts of the papers. The papers had been dedicated to the basic features of the courses taught as well
as the methodological approaches used. The presenters received valuable feedback from the distinguished
project experts. The local stakeholders conceptualized the importance of linkage between the teaching and
research from early stages of education, discussed the benefits of research-teaching nexus and provided some
practical insights regarding the tools to develop the institutional policy in this regard. Among the participants
of the conference had been academic and administrative personnel of the IES, the staff of the TSU quality
assurance service, international experts from partner universities, students of the IES and other interested
parties. Obviously, this process unpacked the advantage of the peer-review from the colleagues, before the
conference participants would submit the papers for publication.

Lastly, it is to be admitted, that both of these events, which were funded under the Erasmus+ Jean Monnet
project also facilitated the idea on the creation of the special space at IES library, which is dedicated solely to
the teaching methodology, curriculum development and education management'?,

Accomplishment of the mission of integration of effective pedagogic methods and tools in the curriculum
of the undergraduate programme in European Studies could not have been possible without the outstanding
role played by the international experts, where we have to underline invaluable contribution provided by
Kerry Longhurst -Professor at Collegium Civitas and Visiting Professor at College of Europe, Marek Martyniszyn
-Professor of Law at Queen’s University Belfast (UK), Agnese Davidsone -Rector of Vidzeme University
of Applied Sciences, Dean of Faculty of Social Sciences and Associate Professor, Kamil Zwolski -Associate
Professor in International Politics, Jean Monnet Chair of European Security Governance, Senior Fellow of the
Higher Education Academy Politics & International Relations, University of Southampton (UK), and by Daniela
Urse - Professor at the Department of Sociology, University of Bucharest, who later accepted the offer of IES to
undertake the position of Academic Co-Head of European Studies programmes 3.

Conclusion

Results from the analyses of the of two different phases of the Erasmus + ‘EUStBA’ project implementation led
me to find that 16 years anniversary since the establishment of the Institute for European Studies of Thilisi State
University is to be celebrated with the groundbreaking accomplishment, which is the successful development
and accreditation of the new Jean Monnet undergraduate programme. Furthermore, the project synergized
with a ‘non-planned’ positive results by supporting the re-accreditation process of the Master programme in
European Studies as a parallel action accomplished in a synchronized manner. This last development paved the
way for the operationalization of the two double degree Master’s programmes with Vilnius University, Lithuania
and Vidzeme University of Applied Sciences, Latvia- which is another very important milestone.

12 Currently the following relevant textbooks are available at IES library: Alan Tait (Ed.), Key Issues in Open Learning, Longman
in association with The Open University, 1992. Borje Holmberg, Theory and Practice of Distance Education, Routledge,
2000. Desmond Keegan, The Foundations of Distance Education, Routledge, 1996. E.C. Wragg, Classroom Teaching Skills,
Routledge, 2016. Fred Lockwood (Ed.), Open and Distance Learning Today, Routledge Studies in Distance Education, 1995.
George Brown and Madeline Atkins, Effective Teaching in Higher Education, Routledge, 1994. Meredydd Hughes, Peter
Ribbins and Hywel Thomas (Eds.), Managing Education. The System and The Institution, Holt Education, Holt, Reinhart
and Winston, 1985. Peter Tomlinson and Margret Quinton (Eds.), Values Across the Curriculum, Routledge Library Editions:
Philosophy of Education, 2017. Roger Dale, The State and Education Policy, Open University Press, 1990. Sally Brown and
Angela Glasner (Eds.), Assessment Matters in Higher Education, Choosing and Using Diverse Approaches, The Society for
Research into Higher Education and Open University Press, 1999. Starr Roxanne Hiltz, The Virtual Classroom, Learning
Without Limits via Computer Networks, Ablex Publishing Corporation, 1994. Stefania Baroncelli, Roberto Farneti, loan Horga,
Sophie Vanhoonacker (Eds.) Teaching and Learning the European Union, Traditional and Innovative Methods, Springer, 2014.

3 Wwith this new round of accreditation/re-accreditation, thelES made a decision that for the purposes of sterengthening
its interdisciplinary approach, all IES programmes (undergraduate, Master and Doctoral) will have four Co-Heads, the
leaders of respective modules of European Studies education. Taking this approach, IES is symbolically representing the
assurance of its considerations to the four founding faculties of the TSU Institute for European Studies. The Co-Heads of
the Programmes are: 1. Daniela Urse (Professor at the Department of Sociology, University of Bucharest )2. Natia Lapiashvili
(Associate Professor of the Caucasus University, Associate Professor at the University of Georgia, Invited Professor in the
University of Grenoble), 3. Tamaz Zubiashvili (Associate Professor at TSU Faculty of Economics and Bussiness) and 4. Vasil
Kacharava (Associate Professor at TSU Faculty of Humanities).
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It is certainly true that if one measures the success of the higher education programmes by the numbers
of the students, then the progress was slow indeed. However, one has to consider that TSU does not have any
unit in charge of ‘marketing’ and that it usually does not organize any awareness raising campaigns around
the newly established programmes. Hence, the reasons behind the prevailing sad situation, which is caused by
the low number of students across all faculties who are in charge of administration the programmes offering
the ‘non-traditional disciplines’ - becomes more explicit. In that regards, ‘EUStBA’ project already played its
positive role in dissemination as well and it will carry its consequences in the future during the admission of
the first cohort of the undergraduate students in summer 2023.

Georgia recently was granted with a clear European perspective, which is the materialization of nation’s
pro-European aspirations. In this context, it is to be underlined that the higher education can play a pivotal
role in promoting Georgia's EU-integrative processes. In particular, the European Studies education at lvane
Javakhishvili Thilisi State University, which is tied with the interdisciplinary approach, provides the unique
opportunity to understand contemporary Europe, European integration and the EU-Georgia relations - from
the perspective of Economists, Lawyers, Political Scientists and representatives of the faculty of Humanities.
Indeed, a proper understanding of the challenges ongoing in the European Union is impossible without the
close collaboration of the representatives of the professionals coming across various faculties, who anchored
their European Studies teaching and research in a mixed methodology. Since the first accreditation of the
Master programme in 2011, this is our declared standing mission that was accomplished in an outstanding
manner. The interdisciplinary approach, which is not a convenient expression at all, but a guiding principle,
helps to analyze the historical, legal, political and economic processes in the member states of the EU and the
neighborhood.

Students enrolled at TSU European Studies programmes start to understand how the countries with different
socio-political background manage to find effective and joint solutions to their common problems. Theoretical
and practical insights, simulations of the real-life scenarios, e-learning techniques, case studies, discussions
and debates,

Problem based learning and blended pedagogical tools are the unique features of the Institute that builds
the cooperative culture among the students.

Building a strong European values-based society is another important mission of the European Studies
education at TSU, which together with the theoretical knowledge on Europe - is something that is multipliable
across the country via the broad awareness-raising activities undertaken by the staff of the Institute and its
graduates. The so-called third mission of the institute contributes to comprehend the meaning of democracy,
human rights, rule of law, good governance, accountability and transparency. It is through this prism only that
the integrative processes in European countries and the key challenges are explained.

Institute for European Studies of TSU is the place where discussions are common on the following: 1. The role
and impact of Europe in shaping the continent; 2. EU’s actorness and consistency in promotion of democracy,
peace and prosperity in the neighborhood; 3. Impact of the legislative approximation with EU aquis on Georgia
and its access to the common market. 4. Effective teaching methods and pedagogic tools aimed at bringing the
updated content effectively to the relevant audience.

All the mentioned leads me to conclude that the developmental intents at IES aimed at establishment of
the new Undergraduate programme in European Studies at TSU wrapped up in another successful academic
endeavor of our team, thanks to the EU generous support and the absolutely terrific efforts of every dedicated
member of our network of professionals.
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20bHMogho

bHO®H0sTdn dndmbomymons 03069 335b0dz0m0b Lobgmmdab Mmdomobob bobymdbogm ybagzgmMbobhgbHab
93Mm3ymo 3393900L 0b6LEHNHYDHT0 godmynbgdymo bB3mMgdab nbmzsrgnyMmo dgmmegdo, s vbY39, 89-
Lo0530b0 godmMbadydagzgdgmon 3MagdHnldrmn 360Mxd0 s dobombgzn LBs3MNL 89093900, 33HMML dngMm
93Mm33380M00 LodsMMObY S BobMSb 835330M7xd M bb3s PALEN3MN6900L LBES3MYdALSL (LagMms-
ammobm Lonb3gLbHNENM bodsMmamn s g3Mm3azdnmn; bagMmmsdmmabm bagsmm bodsMmnmaby s g3Mm-
39330M0L LSFSMHNMAL MOB3BIMEMOY; bagMMIMMAbM s3900L FoaBY39he 93MM3s380MBn s LL3Y).
bHoBHNodn bodasbLIPmny, MMI MobsdgEMmM3g LO3gsbdsbosmmgdmm LobHgds oM Y6 dgdmoxzsMmammmb
bBagmgonb HMo@oENIMo BoEaMaAxonm o bagnMmms 21-9 Lsyldnbab MYsEmoOgdnL gomzsmnbBnBydY,
Mo0s 3PMLEVTIMNVZ3MYOYMYO0 smagym3mb Lomobom PbsMm-H393700m0 s EMEbom. dgmMmgb dbMmag,
bHOMNdn, db]39, obIbYWNY, MM LEs3MYdAL 093M Mobsdgmmzg dgmEb 8g3L Mo30mMboy3nbm-
3060 HMo0E0900 o 9BYd690s Y39mo Mmob Jogbo gobdobsmmydmgdab d99330M9MOASL. 03hH M-
M0, 5bg39, ombyML dob 30ME odMEBENMYdSLS O godmB39390L LogdoMmmzgmmdn g3Mmmgzazdnmab bodo-
Mmoob bBs3zmMgdnbab 030b gomzamabBnbgdom, MM LogdoMm3zgmm FgM oM sMob g3Mm3azdomab 693Mn
939Y0605. 000006 333380M7d00M, 03HMMO 330003MJOL M830L IMLIBMYOJOL, My MmMmamM ybs dmbogL
00mybLAL 3M3b6s g3Mm3ozdnmob bLadoMmmmob Zmoboldym oyMmoEoym Lobymaddmzabgmmgoddg oym-
©bmdnm L63MYdsLy o dab abym 3mbhHgdbh3n LEs3MYdeL TmMab, MMAgmoE LoabamMagdmm ngbgods
Jommgzgmo bHYbMHIONLMZ0L, Moy dom dgdmmb domgdymo gmEboLs s PboMmydab BoMmBsHgdymo
390mynbgds dmaszom oMmngmadon.

0o3306dmM bohyzgdn: LEs3Wdab nbMmzshMmMymn Igomgdn, bBagzmanb dggaa0n, 93Mm3agdnmab
Ladsmmamn, MLy 93MmM30LIEMEObIMONL 3MmMaMadgdn

dgbogo0on

21-9 bLoY3nbg BobomEsamn LOY3Y69s, MIEEEb Lomsbom EMEbom sFYM30mM 3306 L PdsMTSdsMn dg-
LodmMydMMOYd0L 30ML ybLOOL, MYIBY, 21-9 LOY3YD] 0Fo3MMYMOE MMy boyzybgse 3MmMmagbomMmbsmyg-
0L dmMab 3Mb3xMY6ENAL P30YMYLLE domama EMBNL godm. smb0dbMab gomzamobBnbgdom, Mobody-
©MMm39 P0smmybo gobasmmgdob dmozoMma 80Dsbn Pbws nymb bHYIbHdaLb AMABsYds 3MB3YMaBbHYma
3moOmM0dYOYmo bodysmmbM30L, Mams agbdoMmmb Fom, gobbgb bagmmsdmmabm mbob 3M33g®H9b-
300bL bL3gEnsNbHdN. FoMOMWYE, FMMOMNDIENS JAsmagbo Logebdsbosmmgdmm Es6gLYdYMgdgdnlL
boMmabboby o LOgebdsbsmamydmm bhMmaHhgangdab gMma3oMma HLHNY. oML MMOIMNBIENNLY, MM-
dgmon@E 063930 dmgama dbmazenomb 3Mmxyabombamadb dmMab 3mb3yMabiEnsb, o8 g93mdab o3 gMmo

T 3mmg. Bomns modnsdznmo, badsmomamab emdhmmoa (dedgmab 36039MmbaMgMH, 33903sMNY), 3969300 yB03gMbaD Y-
Hob badsmmmob dognbhmo, M0gnb 6033MLODIMHNL LadsMmmab FognbdMmn, MbY 0YIMONYMO BOZYMHIMOL LoTs-
Mool 3mmamodnl dsgnbdhmn, n300g 503000830l bobgmmdML MonMabob bobgmdbo@m ybozgMboHghob dm-
B39nm0 3Mmagbmma, g3mm3nmo 33an93900L 0BLAHNHIHNL 3MMaMaB700L (bLomdghmmm, badsgnbHMmm s badozoms-
3Mmm) Msbo-bgmBdmzabgan, agMgbmdmnb 56039MLnMHNL BmB3gymM0 3MmMBgLbmMN, bodoMmzgmmb 36039MbabhHOL
SbmEnmMydymo 3MHMBRILMMN, 30335L00L LadsMmMMAb bymMmMAL sbMENMgoYmMo 3MmaaLMM, NBaMabNLy o Jambab
beoabodmmo, gm-@mbHo: natia_lapiashvili@yahoo.com
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00 godmb39308 bgmmszbymo abdhgmaddob gobzomamgods, MmAgmoiz LoxMmbgb ngdbob goM3zzgym
LO0YToMdL, MMIWYOLSE dEMY 3EOTN36900 sLMYMWYOdEOIL, Maeb bgmmzbyMmas nbdHgmgd®Hdo dgbod-
mo 093M3© 13900 o IBMm LEMIRs dgdemb docmn dgbMymgds. 80M0gs®, 086039MM39 Logsbds-
Booxemgdmm LobHYTs oM Y6 FgdmagzaMmammb dbmmme LEs3mMgdnL HMsnEnymMo FnEamMIgxOnm ©
LomsbsmME Y6 3onM30MaLBENOML 21-9 LOY3YB0L MysEMdL, Moms 3PMLEIMS3MYOYMgON sSMFYM3ML
bagomm y6oM-H39390008 s 3MEBbNM O 83 gdam PdMYb3gmymb doma Bamdohgdyma 3oMngMms s Pbe-
amMnbm dmdsgamao.

domamazamngnEnlmn b3gEnomabhgonb dmAdsgds o 3sbybnbdggdmmodss, Mawasb nb dmnmbm-
3L myddmMmab oo 3MMBIboym 3M33gHa6EsL, 3MagdhHnzsdg MMagbhnMgdym s nbhgmsghoym do-
©3MaAsL, 063mmMAs300L 9x39gHM god3MgdsL, boggmama bogdnsbmdab dydng dgxsL]xOSL, 33939380Mnb
900g00L 3BoMdsL, bLB3MgdaL 8900MEYO0L 3YEDN3 gondzmogbgdoby o AMEMBAdLENsL. MMEMME -
030 939M039™M3d gobommydab MgemmIsHmMads 5mb ©0Y0d gobdoMmibo: ,,m9 A396 300F03000 Mg306090
bBY096890L nbg, hmgmhg 393nb 300LFo30000m, Aggb Bom dmz3oho30 bgoenbeye emgb”. dgLodsdnbo, Pdo-
0m3gbo Logebdsbommgdmm 3MmamMadgonb dmEgMbadoEns nBY39M0 3MmEgLns. gb oM gbgds dbmmme
3Mmamodnonb dnboombL, 0M33gE LOLBZMM BnEaMTnOLLE, M3Esb godmynbgdymo bEsgzmagdab dgom-
ommmans 0bgmngg 3603369mm3560s, MMaMMmE 3Mb3MH Yo 3MLOL 3obdozmosdn gosEgdymon nb-
gmM3s30s. 395399000 bobom ybs 3M0b0dbML, MMA gobsmmgdab badmemmm Fndobo sMob gmbydMmagn
d9LadagdMMBg00b gobznmamMgos s domamn Embab 36MongMgonlL ARsdmysmnodgds s My dbmanme
x0JH9d0b odobbmgmMgds.

§1. 93hm303d0hab bodohamEnbo v BsbMVb Ev303d90h90y00 E0bEN30NbY0ND
b§o30900 bogohmzgomdn

30 bhamnodo dndmboymaoas bB3mMgdab nbm3zeEnyMa doamadgda, MMIMYdoE godmnygbgds 030069 Fo30-
bndzomab LobgmmMdob MdobAL bobgmdboxym ybozgmbobhghob g3Mm3ymoa 33wg3900b 0bbHadHyHTN,
0bg39, dgLodsd0bo 39MLAdAL BoMEMxddn gobbogznmamgdgma PboMgdn o dnbombyzn LEsgmob dgwg-
3200. 3mb60363m0n L6s3WYdaL FgomMEgdn obbamymao 0d690s o3HMMaL oMo godmEENmgdab om-
300b60b6g00m, MMIgenE g3mm3ymo 33mg3300b 0bLbHOHYHT0 oLBs3MAL g3Mmzo3zdnMmab badsmmamb
©9 bb3s E839380M7x07m ENLEN3MN670L (bagMmmsdmmabm bsnb3gbHhoENm badsMmmomoa s §3MM3Is38nmM0;
LagMmMdMMmOLM Logsfmm LadsMnEaby s 93Mm3zo3d0Mnb LodsMmomab Mebogsmomds; bagMmmsdmmo-
LM Eo3900L owsbyzghs g3mmgzagdomdn o Lbgs. Asdmmzmamo EobEndmnbgdn abBagzmagds g3Mm3y-
a0 33939000 06LHOHYHOL LaBogabHmm 3MmMaMsdY). N6 sMnbnIBML, MM g3Mm3s3dnMmab Lods-
Mmoomo dgoMmadnm sbomo 39Mbas boagommzgmmadn o dob Jomoym ybagzgmbobhghgddo Azgymgodmag
LEMOZ0DMBYB, MMmgmMmE sMAgznm LogebL. mmaghHn Beab 606, MMEILOE 93HMMTd 30MZIMOE anbym
93Mm30380Mnb LadoMmmeob LEsgzmMads 03069 5030b0330m™MabL bobgmdob Mmdamabob bobymdboxgm ybo-
3960bohgdHob 0xMoOY Bo3xMHIMDY, LHYIBHIOL dmMab g3Mmg3azdamob dgbobgd sMbLYOYMON nbgym-
M0s30d gonmgdom d9dmyymMo nym. badmgomgdaob nbagmmMdnmgoymmonb boMmobbo MyboMgmodom
3960Lb30330mMNs, 306506 LogoMmmzgmmbs s 93Mm3zo3dnML ImMmab yMomngMamds dmem s;mbmygy-
ob 3obdsagmmosdn bogdsmo nbHbLoyMmo s ymazmaobIMI33gmn gobs, EsbYgo M bagagmm yMmmo-
90M00Md500006 Lb3sobbge d3mannngym, bmEnomym, g3mbmdngnm o badomommgdmog bggmmagddo 3o-
MHbommMMOsd©Y. 93Mm303d0M0bs o LagomMmzgmmb sbmEznmMgdnb bymdgzMymdnEb godmadnbamg
sJdmoymo bodsMmmgdmagzo JoMAMBbABSENOL 3MmMEgLOL gomzamabBabgdnm, Dgdghns 0dab mgds, MmI
0037080 93MmM303d0MbL 9g3b dogmnob 3603369mMm3z060 3manah03nmMo s bodsMmmmgdMmazn gozmnbs bogs-
MM39mmMBY. goMmEs 830bLY, §3Mm3azdnMmab MebsdgMmm3zg bodommoma goMengdbs gamosmyma b6g0-
M0dgoLobg3 bodommnmgdmog bnbdHgda, MMIgmoE dmngm BgIMJIgEIOsL obgbL bbgs bodommnmgodmang
bob®H939009. 93MM3380MAL 3obMBTYOMMOSLMB bLodommmgdMmagzn Eosbmmgdab gMmm-gMon Fogo-
0008 bagdoMM3gMbL 3o0bMbAEYOMMOS 3MB3YMYBENAL TgLobyd. 33330Ma LadsMmmmydMnzgn HMBLIM-
903000 bb3d 3030 N0NS 337000 F0dNb3MY LogdoMmm3zgmmb gMmM3bm0 306MbIEYdMMANL osbamyg-
00 93Mm303d0Mnb 969M3gMH 03 306MbAEYdMMOSLMD.

03Mm3s380M0b LadsMmNaby s 3MmEahnznb bbzsEsLbzs sb3gdHnb LEsgmgds YomMmgbaw 8603369-
mm30600 JoMmmzgmo bHYIO6HJO0LbM30L 03 Pbogomym BgbogomMmbomym MMESb0BIENLMSL J39yb0b
dgnomm yMmongmonmonb godm, MmIgmoE ©axzydbgdymoas bogMmom abhmmMosbs s MoMmydymMydgoddy,
MHmgmmMmoEss EgdmzmMahnnbodn gMmgnmgds, 306mbab 399bsgbmds, s®ad0nobab Jxmadgdnb oi33s, Hm-
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gMmabHMOnby s 3MbIM3Ma0hnd30b HMdENENY0N, M3 sMab MBEAGHs 0Tnby, MMA y3gmo 0dLabyMgdL
036005M 300030039000 O ORLYOSL s MMA Y39y 330360 Fbmxymam LdMZsMgdab 6g3Mno.
000LM3b V33d0MYxd00 Pbs sMnbndbML 39-19 Loyglnbgdn dImmM3zeby 3bMONMA JoMmmggn d6gMENL, 3o-
J0-88033masb bohyzgon: “dmab 3ambns, hmd bsdegznon 3s8haomEnddn 9finboomde93g0s 3MLAM3MQNnEBNdAL,
003hod 9L Tgeemadss. ymzgen bode3znen 3o8homEn 3mbAm3monBns nbg, hmgmhi ymagoen gmbogho 3mbAM-
3mengn (oo sho A396903h0) 3s8homEGns.” BommansE, bsgMom MmoMydymgdg00, yMmogmm3shnznbEgdobs
o Mbsd3M0 3amBHBamMmmMOaL bymMaL3zaMIds 3Mab LodoMm3zgmmbe s 93MMIazdnMab yMmangmomdnb
000mdMo390gma domy. bEmMgm sdohm3d, 93Mm3o3d0Mab doMmomoo R3LYYEMMOYOaL sbbBSLY s dm-
309Moma My dnmab gogdombmgdsb 3603369mmz060 Bobngno 330300 93Mm3e3d0M0b LodsMmnmydMnzn
396LYO0L LEs3MYONLSL, Moms gondamEmL bHyabHgdnb nbHaMgbo o dm@n3zsE0d IMEgTxo EobENs-
™06900b d5bsbLBs3M.

3600 306036mML, MM g3Mm3ezdnmab LodsMmmamo sMab bogdom Mmyma bLogsebn, gozgaMadymon od
mMasabndoEnab IMogzommmbasbn gowabyzghomgodnb domgdabs o 3Ma3magbyma 306mMBdgdmgdgagda-
00 3MmEgbydom, MmAgmoEg 30003MEY0s M3EY60dg — doamMmagsbndsznym/bydmsbsgnmbomym, bog-
Mmosdmmabm o gMm3bym ombgd]. 01939, 6o 0M0b0dbML, MMA g3Mmzazdamab LodoMmmoman yJRMM
dghno, 3000Mg 3oMomme bodoMmmmgdmagn bobdgdoe, §3Mmzazdamab dmeohnggMmn Ggbodmgdmmogdnby
o 3MMOoomyMn sJhmmob BbJEnnb gomzamabbnbgdnm. 8ggmab godmdwnbomy, g3Mmzazdnmab Log-
Mmonsdmmabm dobonbs s 009690 s03g9Hg00bL oboggds g3MmMmzazdnmab Lodommmab dgbbogzms dmo-
nbm3zb gom3zgnm mbgdg 3maogngngma 393609M90900bs o 93MbMT030L 3M0BEN3900L oodMydsb.
LEMMY, oF 03390900 MbY g3MM3yM0 33m93900L 0bLbHadOHT0o F9dMMO30990 M0 nbHhgMmoobiEndmo-
B6oMmymao 3Mmgmodgdab 3603369mmds, MmMAgmoniz g3mmgzazdomb bb3owabbgs 3gmboom dg0LBs3MAL o
00%090L 93Mm3o3dnmab dgbobgd ymzmabImIzzgmo gmEbom smdymazom, g3Mm3sbs s boagomm3g-
ommdo dmonbmgzgbom L3gENaMabHgoL. godmdnbomg ndowasb, MM smbndbyma 3MmaMmadalb dognbdHme-
HaMob LHYIEHIOL dogomazmoodnb EmMBIBY Lb3oALLZs LVEebTobsMMydmm 3350MORNZ0300 ¥930,
93Mm30380Mnb LodoMmmanob dgbbogmodn dom bdnMmo@ gbdoMmydom B0boMy 3MEbs 93Mbmadngsadan, 3m-
omohogym 333609M0M9090Ls o bbzs begmmgddan, sbY39, 93Mm3ezdamab badsMmmeab 3ymbo JMMTS390M
Logmmadmmabm bodsmmamab o6 bogmmodmmobm YJMM0gmomdgoab dgbobgd sMmLYOdIM 3MEOLL. 88l
300350m0bBnbgd0m, g3Mm3azdnmab badommmabs s 3mmahnidnb bb3zoabbgs sb3ggdHgdnb bobhgdyMo
0mboEV3v® M93MBgbnMadmMns LE33MYd0L HMsENENYIMO s dMaBMaE0ENYMo 3g0MmEYdab Bodoznb
300mynb9060, MMIMYOLsE AbMmBMambL boyzgmabm 36033MboMHgHY00 0y969096 o MMAMYdnE 9x3dbgd
0390900760 bognMmmydgoLbs s dMmMAab bagmmsdmMmabm 0dMaL dmmbmzbydL. gmmgb dbMng, dombLO
36000 09600 oEyMo bHPabHgonbL bogoMmm 3MmMagboymo mgmMmoymo 3MEboms s 3MagHnzgmo nbo-
M900m smgyM3oL dmMab.

990mombndbymab gomzsmabBnbgdnm, 39093 bsbnmgddn bhohns gebnbomsglb bBsgagdal dgomm-
©g0L, MMAMgOLE 33hMMa 0yg690L g3Mm3s330Mab LadsMmnangdMn3g dmEadn 3MAdNBaMmYOMs (9.6.
L,00M93m0“ bBs3MYONL dMEyEN) HBYIMIMBNBYMN B0BBJONL BobomBY33C.

§2. 90998hmbyen L3000

Az96 33bmzmMmom nbdHgmbognmbamndgdym LodysMmmadn o 33Mnmndg00L EbsdoyMm g3dmgadn, bowal
dMag3gMmns bHodomymMma. gL dabLogymMmgdom gbgds g93Mmze3zdnmab LodoMmmaby o MMZabndsEnnb L3g-
30330350, MMIgmMASE Eo3MLYONL POMNEB AMs3sma HMSBLEMMASENY gobnEss. Brexit-ob badsMmnmyo-
M030 89093900 sMab gMm-gMon 03 My3©gbndg BogomomnEsb, Mm3gmaE dOmemm 3gMaomemadn Abmamomb
36039ML0MYOI030 93MmM3a3dnmab Ladsmammab 39MLYdOL LomdYLYONL obyymagmo bobomao gobo.
fizggb Brexit-ob dogmo 3MmEaLbob mEbsmo dmB3gba gagbom, dmzmabab, MMIMNL EOEEMISE MO3-
30M39mo 000mgddab BamMAmMyaggbgma Asbs. g3mmgiagzdomab bodsmmmab 3gMmbab LBs3mMgdab GoMy-
my6dn ImEgdymo dm3zmgbgdnb 33eM930L0 O MZomyyMmob ©936900LM30L Logdome 3603369mMmm3zsban
nym gmgdbhmmbymo Byommagdaob gedmygbgds, 356033 30, Lobsd Brexit-ob @gbmadgbo MBnENsMYM
0030Mb 103839000 93Mm3a3d0Mab badammmnb bobymddmzebgmmgddn. 88339Ma, 21-9 LoY3bab MYg-
dmO903s MYg306agmo Logebdsbommgdmm d0aMa3xo0Lb gowabgas godmnbzns o dH396s LEs3mYg-
00b mob60390MmM3g 39MEYd0L EobgMa30L oxENmMYdmmds, doc dmMmab, MmamMmaEss gmgdhmmbyma
LBo3mYds (e-learning).

2madhMHmbymo bBsgagds Ybs 3ub3sbbze3Mm ALbHIbENYMO LES3MYONLELb, MMBYmnE gobLosym-
9000 dgbHyomyMo gobws COVID-19 30609800L MMDL. dnybgozem 0dabs, MMA gb HgMdnbgda dmgsgm
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bLNbMBNAYMoE godmnygbgos, EobLHIOENYMN LBsZ3Wgds YB3MmM FgHhoE oMab LBs3WgoaL Hgdbozs Lb3ze-
©abbzo H996039M0 LoLHIIgO0NM, 3000M7 EOIMY30g0 N LBs3WMgdNL FgomEon; s3ybs, abhsbEon-
7600 LBs3WYOs dg0dmgos Asomzammb gangdhHMmmbymmo LBs3mgdab gmm-gMo 0bLHMYIgbHo, bmaenm
2mgdhmmbyama bBs3MYds 33HMBIHIMIE oM YMabbIMOL ObHBENAL 3MmLYOMOL.2 gangdHPmbymo
LBs3Wgds YmobbIMOL LanbgmmMAszom o Lagmadybozonm Hagdbmmmmangdalb godmygbgdsob LEs3MNL
0boMEoboggMo, MmagmoE dmnEssb bobHdgdab gomom b3ggdHMmL, bHybHadab ogm 390-MgbyMLY-
00b 33mg30b, 39MLOL BoLaMYdLY O MgdEngdab AsBIBYMYODY MBMsNb B3MBNL Asmzmnm.® gmydd-
Mmbya 6yoMmmyddg oyMmbmodno 33m93900bL 3909300 d9dgbama 360M7x00 Je3mME mamgodymons bhy-
©96hmo dmdozomn 3Mmazqgboymo Logddnsbmdabm3znb. Y6 snbndbmL, MMD g3Mm3ymo 33e939000L
0bbHHIHL 993L gagdHMmbyn LBs3WMYd0b EobgMa30L bobgMdangn HMmanEngdn, dom dmMab, dnb
qJggdHmmbym 3mobhBmmMdsdg bgmdnbobzomadn 60bsbBsm AsbgMmomo mgdEngonlb bobom, Mol Lodye-
®7g00b odamy3b bhygb@H9dL dmMyLbonbmb dom dmg30369000), Bogomnmo, My 39M dgdmgdgb gdinody
©36M9dsL, M3 d0MMNabmosdn Jabab dmgbam LabBszmmM 3MmME]LL. gb gobbagymmgdoom 360d369mM30e-
600 08 bHYIOHYO0LMZ0L, MMAMgdaE 9domdgb LMW gobslz39mdY. sbJ39, CoLHIBENYMN LESZMgdaLY
9 gmggdbhmmbymon bBs3m™go0L 303 9Mmn P30Mmathabmds sMab ab, MM dgbodmgdgmns JGMM GoMmom
39M3Max309m™M0 3MYomnb ogsM3s Mmamma 36039MLbobhghoL J39ysbodn, nbg 3oL GoMamgdL goMmgm. do-
3900, 93Mm3IPmo 33mg39060b nbbHoHH 3o COVID-19 306 @gdnnb wMmmb dmagngmamn bhnwgbho Mmbanes-
06 m9gdngdb gbbMgdmes 93Mm30L, 0900, s83M030L, MamnbyMmao s AMommym v39M030Lb bb3smabb3zs
939Y46900006. goMms 830by, angdhMmmbymo bBs3zmMgdnb AgomEab 3MagdHnldymo godmygbgodnob mzsmbe-
Aobmgoobm3znb, g3Mmm3ymo 33939000 nbLEHOHYHOL 3MMBaLMMgO0 MY3YMIMYME sb3badgb Moz00s-
60 bLoEvoYLL, MaE AM0Ee3L Mg3MBgbadYM gagddHMmby BysMmmydL, MMIMYOnE 390MM33D50MNY
3Mb3Mmgbymn Lobgdnbsmm myxdgdob IMLLTVIYOMLE, 33493900 AsbodHIMdMSE, NbEN3nEYIMYMN
3M9%96(Ho30900Ld O 33™Mg0900L AMLIABOEYOMOE. gmadHMmbymo LEs3Wxd0LLL 33mg3nm0 3Mm-
990900 dognab 3603369mm3z0600 AMAszan 3Mmxrgboymo 30M0gMobo3ob dMbLIIBIIdMOE, MOEESD
0b0obo 80B60© 0bobO3L LHYIbMHIdOL obgmo boM-hA393900L gobznmamgosh, MmammoEss 9x8IJMIM0
dmg33mg30L Asomgods, bamobbnobo gmgdbhmmbymo Byommgdob sdmEzbmos, mdogdhamo x3odbhgonb o-
LoEE9boE N6EMMIsEN0L MIFYH60Tg BYysMmM@Sb goodmbagdy, LonbhgMmabm s nbm3zsENYM0 0©gxdNbL
dmdmhgbo, Moy 3330, 300mb390%9 35b1bgdab 3M36s O 08 gB0m Fommzab banbdhgmgbm 69dnbAngM
090009 3MmEb0L gomMTo3909. 90bob08bs300, MMI 3067300b PMML Mdagmabob bobgmadboxym ybnzgm-
bo®aHdo ™MgdEng060 doMNMBEIE EOLHIBENYMI® HOMOIOMES S 33 bHahnob o3hMmMabL sdMN0, 380 Po-
Mymazznm0 gozmgbs oM Imybmgbos oME Myd30900b baMmabbdg o 3ME 3OHMMNLMSE sghoMn 0bhg-
Mogd300L dgLodmydmMmMdDdY.

§3. 0689hogd80900 LFo30900; 3hMm009899 EvRYdI690700 bFo30900b gormen

91%399dhaM0 bBs3MYdnbL 303 gMmo 8603369mm3360 bHMsGHgans sMab 9.6. ,bLBs3mMs 3gmgoom* (“Learning
by doing”), ®mdgannE Mme3©s3nM3gmas 39933539090 0g6s 989M039mM0 GoanmbMBMLOLS s gob3sbsm-
mqdmab, 3mb oyob d0Mm o 99390 ML 839090L BMLBSZMYg0oNL goMgdm 30MMOYOMSb dghoMm d3-
Hh9300%9. gL FoaMmBs IM33006900m Loxydzmo® agEM LB3MgdaL Mebsdgmmazy 9gb3gmMadgbhym
0mEgmyoL, MmImgdoE 30060 0Lobo3L 3Mogdahym LB3MYOSL. F7IY3o, PMILEMIMONm dMd3oman
0060050MM39 LOZobTsbsWMgdMM E86LYOYMYds Fgm Abmamomdn gyMmEbmds sbgm 8900MEYOL,
MmdmgdnE 3006s© 0bobszgb doombomb LHYIbHNL nbymo 3MEbNm sgyM3sL, MmMAgmoE dsb godysg-
05 ,LogmEbaab dmamBEy” (,Lifelong learning®). dgmMmgb dbMnz, bhohnob s3hMmMab sdMam, bBs3mMydL
LYo MbsdgMM3g 3900MEOL LoRYdzmMOE PI3L IMI35MbOY3YBM3360 HMoNENydn, MMAmgdoy 09-
03300M9moO0m goAMa393o Y33ms @Mmab 300©abo 3obdobsmmydmgdnbgeb. s8sbmMab alzsezdnMmgdom,
60356mdMngne Anbgmo gommbmxymboby o Fobbogzmadmab, 3MbxzyEnb 3bmdama BMedy: ,d70800
Q0 8930fyeg0s; 369003 @8 BobbM3L; 38390190 @0 30390", MMBIIMOE EMILSE SJHYIYMNs 3MI3THIMW0
3960009 00b 3MbdHgdLHdo.

2 EU TEMPUS Project Training the Trainers Handbook - INOTLES, 2016, p. 32, available at http://www.inotles.eu/sites/inotles/
files/ TEMPUS%20Handbook_0.pdf. sbggg, obomago Natia Lapiashvili, Implementing innovative teaching methods in
European Union Law modules, published as a working paper in EU TEMPUS project Publication “Innovating Teaching and
Learning of European Studies” (INOTLES) Working Paper Series, No.5, 2017 as well as published in Georgian Journal for
European Studies, No. 2-3, 2016-2017, pp. 28-36, available at www.ies.tsu.edu.ge.

3 E-learning in Tertiary Education, OECD Policy Brief, December 2005, available at https://www.oecd.org/education/

ceri/35991871.pdf.
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9mmob dbMog, 3Mmxgbmmobs s bHYIbHNL, o dgmMmg dbMn3z, Me35® LHYIbHYOL dmMab yMoo-
9momos mgdEns-bgdnbsmgdnob EMmMbL oMab Jomomn EmbBbAL bLsbBogzm 3MmEgbob 3603369mMm3s60
ob3g9H0 o Mby 93MmM3ymoa 33mg3360b 0bLAHNMHYHT0 890MM3599073m™0 3PMLYdNL J3039mbgn. bBsgmg-
00b 0bgMmagdhoyenn dgmmeo dmoEs3Lb bbgoabbzs Mgdnb nMg3mng $39RYM ©oL3xLNYOL, 3YboyMm LE.-
3, ©903(Hg0L, DM Faoamb (,0MxnbLEHMMIN6ZL*), 3MmdmMgdyma baznmbydab gsdmazzmgasl, 36m-
00mo LybydsMMEM 3MYEg0HYO0L Fndmbozab, bodyMeENYM 8333700, 303MMYHIYMO E83700LY
LOMYE0g00L 365MABL, IMPYMOENL, 30DYsWPMa O dyaM BYommgdab godmynbgdsb o basgb ojho-
3m090L. sb0dbymo 3mM33mMbybHhgdn 80d6s 0LBbOZL LHYIBMHIONL TogbodomymMmo 3m@HabEnomalb Mys-
009000, bRgMmbadn MMTs 06HgMILOL Fom303905bs o LObLBsgmMm 3MmEgbdn sgdhoymo Asmmzsb.
3oM@o 030by, Bobamabydymas bHygbHadab 0bngnshn3gdn, 93hMbMTNs O sIMY30x09mM0 IxTomds
domo 3Mmagboyao 3md3ghgbEngoab Asdmysmnogdnb, sbomadnzgmo o d90mJdggdomn sdMM36900L
30630m0M75000bs o Fomon 3gMbmbomyMo s nbhgM3gMbmbamyMmn 3M3bozoEnnb Y6oMxdaL goyndzmog-
Lgoab BndBNM. 39330M dJHn3mMdY0T0 LHYIbHYO0L sgHoMn AMbsBamgmdab bygandgbymods, 8080603 30,
MmmEgbss 35 oM goshbnom BobsMmy 3M©bs /36 gedmENmgds gobbsbomazgan baznmbgdab dgbs-
bg0, sMab 93Mm3gamn 33¢m93900L abLHOHYHOL Mg3MIgbnMgdymMn dmenings, gobLgymmgdnm dnbo
3Mmamadndab nbhgMmoobEndmnbomyma bobosmab gomzsmabbobgdom, MMAmgdoEd moss bbzoabbzs
339 HgH9d0b bHYabHgdnbmznL. 8d396h0 300009ds MMTS gogg00by s MManidyMmn s sbsma®ngy-
M0 3dMM36900b 360Mg0abL ob3znmoMgoody, 3ebbbzazg0nm BogHg0ab JoMamm EsdabbmzmMydabygseb, o
30939, 3MmMmabmM-bhHYEbHOL dmMab dgoMM MvbsdIMMAMMOSDY, MoE Jabob ggmdmym goMmgdmb
o bgmb 36ymdL bB3mMgd0bL gMdgm3o0Neb d9093900.

MmamM3 1339 9006086y, 0bHaMmoghoyma bLBs3mMgdab dgomo gymabbdmob mmAbMmog 3mIybagoio-
oL - 096900 gL 3MMa3abMMYOLS O LHYIOHIOL ImMab My LHYIbHYOL dmMab, Togomamo, 3uboym
079domoOobL LogMmoM 30 x090Dg o6 nbaznEYsMMa 3MBYbHoENJ00L PMML gMmMTobgmab 3nmbzgo-
29 30bybab goEgdsb. yzgmo gb H9gb0zs LodMmmmm 3330 gabobyMyds sbomoadngdyMmo o 3Maohnzymo
00MM369000L y6sMgdab gobznmamgdab, Moaebd MmgmmE 3MbyyEn smbndbogzwy, ,,bo300 Bnghnb gohgdy
7bohggdomo o ngho bfogenb gohgdy bobngsoms”. LEMMY, 8g 0339090 3MMOMYTo0) oxdbydyma
LBs3mMYdab Bgoxmeab (PBL) 3603369mmods, MMBgmaE 3096s© nbsbozb yzgmes 88 80D60b gMoMmymsE
00069300 - gmmoymo 3mbob 3Mogdhnznm 3Mmxzqgboym dgbodmgdmmdgds® goMEoddbob ©o v0s30-
MHmyma© mmgnidlgmn dbzgmmodab 36sMab gabznmamgdslb. PBL 8300m@ab Yy39madg sMggmo aammds 1969
69mb 30b60ab 38303LMH9MaL nbogzgMmbobhghob goEnbaob Goggmbhahdy 3m3zame doMmybTs o dobds
3Mm3g3900s 8900785390, bonwsbsE 0gn dmgma Abmamamb bodgsm o PFsmmgb bogsabdsbsmmgdmm
©5690b907ymMg090d0 gozmEgms. PBL, MmammE nbhamagdoymo, MoEombomymo s 30d7LYOdY oxyd-
6907m0 LabBszmm Bgmmen 0BBsE 0Lsbo3L ,mMBs LaLBs3MM Jggagdab” (“Deep learning”) BomBy3sL,
Mo©3o6 M350 IMLBS3MY]00 (o M 3MmMaggLbmMmYdn) s0EIbH0xNENMYd96 LaLBsZMM s3ME670L
0033039 0983309096 Logymema LobBogzmm 3MmMEgLYdNL BoMBohgdobs o 63MM3569090L; g3,
00hAbgymoy, MMAT 00330M0 Fnagmds gMdgmaanab 39ML3gIHn3ed0 LHYIbMHOL gbToMmgds odmyglon-
©90myE 3domonb PbsMmab godmayds390s80.4 3sboyma bLBs3MNbEs6 gobbb3zszgdnm, bawai LHIbH
dm0gd9008 Logebdsbosmmgdmm LoJd0sbMONL MdNgJDHo, Mol bdnMo gymabbdmdLb wmgdhmmab dogMm
™99E0o-0mbmamaggdob ammadsb o bHIbH Mo 3303M 39MEYOYMYdg0L, AMdBIEMB Eo30mMydyma
0oboggdn, PBL-0b 899mb3g3080 LHYIbMHO bgos LabBsgzmm 3MmEgLoLb bydngdho, Mol godmabohgods
3MmxuabmMmsb, ImgMobhmMmmsb s bb3s bHYabhgdmsb nb3xLNLTn dgb3maoc s bb3zoabb3zs 33mg-
3000, 8999MmJ0g9d0m0 s 3Mmdmgdymo sdmEsbgd0b nbEn3znEysmyMsm, By3nmgddn 36/ 539890
d0 dgbMmymydno. doMmmsE, 0dobmznb, MM LES3Mds nymb bHHIbHDY MEMgbdHnMmadyma, bHywgbhb
1600 3osRBEL bdab JBMYds s domsyBmMYdsd Mydhmmsb bHYbHIOD 16 gowonbszzmmb.”
00006 V3e3d0Madnm, g3Mmgiagzdomab LadsMmmmab dmEymab 39MLYONL BofMagmgoda, ghma dbMog,
LOHYIbHYOTs Pbs Bonznmbmb v359dnyMa WahgMmodyms nbN30YoWMPMOE, MMy godmazmnbmb
MgomyMmo 3MmOWMIdg00 o dmabnbmb dgbodsdaba Lodommmydmagza dgbHgdnb, 3mmohnznbs @ Lo-
bodomarm 3Magdhngnb obomadn, bmenm dgmmMmyg dbMog, MY3mBgbonmgdymoas 53389M0 ©L3YLNJONL
06030M905 LO3YMMO EOL336900L Loggydzgmdy, Mome YMNMOMN3E oagMmab nEabHoazniznmMydyma

4 EUTEMPUS Project Training the Trainers Handbook - INOTLES, 2016, pp. 6-7, available at http://www.inotles.eu/sites/inotles/
files/ TEMPUS%20Handbook_0.pdf.

5 lan Scott, The Learning Outcome in Higher Education: Time to think again? Worcester Journal of Learning and Teaching,
Issue 5, 2011, p. 5.
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3MmMdY0900. 80330M3, 36003MMIMMOIDY EoRYdbydmo bEsgzmyds, bHabHhdy MMogbhoMmydyamo
0003Mds o 3MmEgLbdn MmnEyMem ymabob dgamdbg0os, 3gobbbzezgdnm 3Mmxyggbmmab dndsmm bydmMmmo-
60300 sdM3nndYmaxdnbLy, 3603369mMmM3bo BM®AL LBESZMAL AMHN333NLY O 3MMEIYJHYMMASL.

§4. bndy0o30n900

33 bhohoob 33HMML LHYIBHMONLLL s TME30569000 3339 063MMBbgMAL Meb3dn Mv30® 843L Mo
dmbobomgmos domgoymo bbzoobbzs 9Mm3bym ©o bogMmmedmMmobm ndodhnmMgdya babodsMomm o
LasMOnBMazm 3MmmEgLbgoda (36mdnmao MmgmmE Moot Court/ Mock Court), bndymsgnym dgmmeb 3Magho-
330 3mEbobs s 360Mydab dgdgbob gMm-gMma yzgmedg ax33dHaM gdom dnnfibygzl. g3mmzezdomab bo-
doMmmnby o bb3s oze3dnMydymon bygmmgdob bodymsEngdac bBszmydabsb, Mmgmma 69ba, bHhnwoo-
BH9oL dmgmbm3zgosm BomMIMaanbmb moznsbmn BgMmommdnmn s Bg3nMmo sM3ndgbHhagdo Mgomoabhym
LadsMNgdMn3 3MMOMYTndMsb 13e3d0Mxdnm, MMIMydnE bdnMa® a®Ydbydymas g3Mmgzsazdnmab
00M0M3LOFIMO0L LobsdsMmmEMML gooby3ghHnmndgxddY, s 8139, Igbodmydgmas E8Y33MMM, B0bo-
LBsM BobLLBM3ZMME 303MMgHMo o30L LodoMmmmgdMmanzgn Jggan 39MLOL gobdogzmosdn gobbomym
™9090%9 oymbmodno. Mmammi Bgbn, bHYabHg0T3s P6s BoMIMOEanbmb Mmammgymo dboMmy — M-
boMmAgg o IM3obyby, o 9MEYTx6HNMYOYMOE dTHZ0EME Ma3006m0 3MBNEN Lb3sabbgs Lodo-
Mmomgdmozn Bysmmgonb boxgydzgmdg Imbodommnmgms 3mmgannb 60bsdg, MMAMgdLLE, o039, 00do-
amobL bHYIbMHYdL LL3S 3]0 o MMIAMYd0E 93bex090 BomadM Foaby3zghnmgdsb. goMms ndnby,
Mma gb bagamxndm Logdamo Loboagmnbms, ndndhnmgoyma bobsdoMEMgonb gdom LBs3Mgos boboomnEyg-
00 mgMMmoymo s 3Magdhnzngmo bBagzmgdnb PbazomyMn domsbbom s JoMmmoE dgLobndbogn nbLHMY-
996¢0o ,LogmEbaab gob63s3mMmosdn bBs3mab” (,Lifelong learning”) 8096900L dobsmBg300. LNBYMLENY-
00b 3509300 LHYIOMHIO0 MMIsE N3BMY090 3MA3gLbMm LadsmMmmgdmag Lognmbgdlb o Y30mdMEY-
0o 963Mg00b goMmmm L3ggdHMma. bonbHamagbmes, MMT BMZngMMAs bHYbHTs, MMIJWME oM 3JMbEOM
B0bsMmg Ladsmmndmnzn gobsmmady, 08 bHIHNOL 33HMMMNS6 sB0B0s, MMT Fom oyM303em dEnngMmn
0bhgmgbo bodsmmnmab bygmmb dndsmom, bEMMY©, 0d0h0Mgdym Lobodsmmnmm 3MmEgbyddn dmbobomg-
monb godm.

§5. bFo30900b 89093900 00 TgRLYONL 3hoBghnydyon

0mmmL396, 36o 3Nb0TbML, MM sbgMmomo LEs3mMgdab FgmmEgda godndbymas 3MbiMgbyma bobbo-
3mm 890093900L 30bLoMBY350, 367 MS Y6 nEMEIL LHYIbHTs 36/ My 3MagdHnznma Pbsm-hRzg3900
13600 390dabmb dmEgdymo 3MmLboL gogzmab d5093. MmammE 09-17 Loyzdnbab 3bmdoMds JoMmm3zgmads
069MomBs s 3ob633650mMgdgmas byWbsb-bads MMAYMNIB3s 3MBdB, “bogddy [H6es nymb] bn8y3ns60
00 bnBY30 Lsg8nsbn“. gbodsdnbyE, LBZWdAL MgMMaymo o 3MogHnzdymoa sb3gdbHgon JMmngMms-
39300M907m00, Moaeb LBoZMo Pbs nymbL 89009399 o 3Mogdadymo gmwbob 87dgbsdg mMngbnmg-
Ogmo. bobBogmm ImEYMgdab IMABsIONLIL Lomsbsm ygMemgds P6ws 309939L EsbLEgdxdabmznL
OPEOMYOgMm P65M7gOL, MOEeb LHNHBHIO0L BamMTodhgds BMmMBNm dsdsMDY sMab nbymngy 8608369mm-
3060 390930, MmammE LoLBSZMM 39389080 RAsdMm3mMoma 63d0bBngMa bb3s 89wY30.° 88 B0dYBOM, Jo-
bmgb 3MyEgabdhym LodoMmomdg TPdomoy, LNdYmMeEngo0ob EMML LodsMonmydMnzn sMaydnbHagdnlb
0madoYd, LOTMOMgOMN30 3393900 O 83009309Mn BgMmo BoaMIMaqbLb g3Mm3ymo 33m93900L
0bb B30 93Mm303d0Mab LadoMmmmabs o bb3s BobMb o3e3d0Mgdyma 39MLYOOL LEs3MgdabL »a-
6033690mmM30690L 63B0L, M3 9300M3MJ0L nbgm 3MagHoznm 36sM-H393900L, MMIWMgO0E bogoMmms y3gmo
3Magdhn3mbo 0xMmab@obm3znb 86 65d0bIngMa 3oMabom3znb, MMAgmnE 3x0smobL bodsMmemMmeb o3e3dn-
M9dym bygMmmao.

Moo, bBsgmgdab 993900 gnobbdmoL 3mbzMaHymo 3gMmLOL EedM3MxonL d90amad ©VD-
©aoM 30MM3b6m 33™0mgdgdLs o baMmagogmb, MmAgmnE ndmAgds dgdgbomo yboMmgdoms s domby-
3900017 bBs3mMYONb 393900 Bgndmyds onymb 3Magbah M s sMa3magbohm bBs3zmgdnb 89093705,
LaNELbOE 30M3zamn gbgods L3gENBN3YM0 bRgMML dgbobnd 3MwbAL dgdgbob, nbhgmaddHysmymo dgbad-
@ydmmMOg00by o 3MmMOMYdnb goagmoab y6oMmadab gobznmamgdsL, bmmm sMmogmabodmo 3393900

6 Heather Fry, Steve Ketteridge, Stephanie Marshall, A Handbook for Teaching and Learning in Higher Education, Enhancing
Academic Practice, Routledge publishing, third edition, 2009, p. 100.

7" Deborah Nusche, Assessment of Learning Outcomes in Higher Education: A Comparative Review of Selected Practices -
OECD Education Working Paper No. 15, 2008, p. 7, available at https://www.oecd.org/australia/40256023.pdf.
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70905 33m0my0g0L BaMIMEan6503n 86 oM3397mMn MoMydmydgdnb dgdgbsb.t gdmEnymo 36 mamydy-
109009 Eoxkydbgdymoa gobosomgdab 8609369mMOdY LoydMALLL, Y6 dnbndbmb dzgmo dgMdgbo
R0mMmbmamMmbobs s gobdsbsmmygdmab, sMmaobhmdgmagb bowyszgodo: ,,aMmb67000L gobomEgds 3900b gobsom-
09000b gohgdg boghorme oh shab 306000900" 300L omzomMabBNbgdnM, oMy ndaby, MM mby 93Mm3Y-
o 33m93900L 06LHodHYHI0 LHYIBbHd0 0dg696 MBS o LOLEHITHIM FMEBLL 93MM3a3dnMaL Lads-
Moamobs s MM3sabndsgogmo bHMIYIHIYMaL dgbsbyd, bozdom® o MM gmdmds g3mmgzazdamab &7-
B6od9b(hmo mnMmgdnmndgdnb dndmbamgzgab, MmammE HydmmsE omnbndbo.

3oMo BgIMmmgdymobe, g3mmzozdnmab badomommab 3gmbab LBs3madab bbgs doMoms@o LoLBsZMM
090093900 3m03a3L 3980930 bognmbydab MMTS 3MEBLL: bHYbHdab Togm g3Mmzsazdamab bodsMmonab
domaoosa begmmgdab, dom dmmab, dabo 3MbLbAHMYEYMa 3M0bEN3900L, doEe 08DMObLY S O Mmba
003003 x00b doMmomoo 8399H900b bommAnbgymo dgbbogzmab; g3mmgzazdomab bodsmmmygdmogn
bob@H930L, MMamMMmE o3hMbMAnyMa bodommnmgomagzn BaLbMogab dx6900L osdMYdab; g3Mmzazdamal bo-
doMmoaab obhmmonbs s §3MEYEN0L 360MAdL; 93Mm3o3d0Mab bodoMmmnmgdMmag bobH9dsdn ssdnsbnb
718mMydsms ©3330bL 399060939000 goEbmdngMgdsL; g3Mmgzazdnmob 3ma3ghgbiEngdab, dobo nbbHNMMHI-
00bs o 93Mm3a3dnMmnb 305MM39mMd30 ,,0939370000 o abMBILEMMYdNL” 3MNBEN3MDb o3e3d0MYg-
0o 3Magdhngngann 3Mmom9dg00b n@gbhnxznznmgos; bogmmadmmabm bogsmm bodommmaby s §3Mm-
39390Mm0ab Ladsmoannb, 81339, 93Mm303d0Mab LodoMmmamabs s 693M0 LobgmMABoxgmgdab gMmgbyen
396mb3gommOsL mabsxzamomdnb 33em930L sb3gdHadL; 93Mm3e3d0Mab bodsMmmob gxuadbHYM smbMmY-
@q03LMob o303d0MydYmN LodoMmMmMgoMn3zn 330L LOTNIMWYdg00L 3™M30LYdS-3sdMYdOL M30Ly07Y-
90900, o bb3s 3M33magbym bodsMmmmgoMmng bagnmbadb.

3600 000b6086mb, MMI IMB0B39 LOgebIdbsMgdMM LoLHTs PO 89MMN3670IL LBsZMgONLY
39950b900L IMOZ33MBYMM3Zeb 3MI3MObgBHdL, MmMAmgdnE 39gdbomns Bomomo Embab gobomaygdab dbos-
MEsLIFYMIE.? goMmos v8nbs, 8603369mMm3s60s LES3MgdNL FgYa700L S833380M7ds Fgxabydalb 3Ma-
Hh9M079090006 o 3MdgHngym y65MxdmMob, Mams dombBgym 0gd60L LOLBsgMM LHMIMHIannb Meb630dEY-
3MmMOs ©s 9839JHMMO..0 Dgdma Asdmmzmamoa bBs3zmgdab 89093700b dobsmBy30© o 9xaL7dnL
00%6900boM300L, gobbobomzggmo 39MbLYONL gobTozmmdedn LHYIbMHIO0 Y6 gogEdbmb FgdmmozsdY-
0 9309307M FoboydL, badoMmMydMn3 3gHOLY o LobodoMmmM Fowsby3zghnmgdgdL dgbadsdnbo
3MmMdMY3900Ls o 3odmB3939000L nEYbH0NENMYdNL 0d60m. bHIbHg0Dy, 81939, 16 dgobMmymmmb
0060030070MYM0 O 339RBYM0 3590900, IMbobomgmods donemmb ©ab3zybngddn, ydehgddn, 3Mm-
0mgdMn Lagnmbgdob sbsdd0, 3MYEgEIbHIMO LadsMmmmab dgbbozmodn @ gabobmMmEngmmb bb3go
LOgEbTbsNMgdMM 3gHN3mMdgON. badmmmm Jgxrabyds Eoxrndbgdymoas bbgasbbge 3m33mbybddg, Mm-
3mMmoEss bbybgom LobBsgmmM 8ghHn3MAdLY o LdymsENg0dn, 0bY39, LgdnbomMgonb MmL nbngznwYs-
oMo dghHobo B3momdg, IMIBsYdYm 3MYBYBHOENgOLY s BaMmammonm godmEEYOvY. MMy
Ahsdmomgmomo 3maddmbgbhob dgxsbadab 30d60m, bHIOHJ0Ts 36s IMebENBMb 3gMLOL gobdogzmm-
0000 39d960am0 3MEObOL EgIMBLAMNMYdS S om0 3M3JHNZPWMOE godmMynbgds 3nd3mmyHm bohoEnyo-
d0. 39mMdm, 300 Pbs 99dmmm 3mbimaHrmo bodsmmmadmagn 3MMOMYdgoaLb bBmM s saMABYMa30
3bom0®0, yzggms dgbodsdnbn bognmbabs o Boghab nEabHoxznizomMgds, nyMmowoymo Hamdabmemanal
LEMMOE godmynbgds, M3056m0 IMLLBMYO]O0L BboMEabegGgMa® T3080M S EVTdFIMYdgMN sM3nadyg-
Bhognob mmanzggmon, 006803g3Mymo s bhmadhamomgdymo boboo BoamImpagbs. Mo dggbgods dg-
dgbom 3Magdhngnm nboM-~A39390L, bHYIbMHYd3s Pb godmazmnbmb 3MaA3mgqdbymo bodsmmmygdmogn
3MmMdMYd900L gaagmab sbsmohngyma dgbodmgdmmdgdn dgbodsdnb bodommmgdmng Byommgoddy ©o-
ymobmdoo. bHnwgbHhgdds, o039, 36 godmnygbmb dgamgdnmn badsMmmmydMnzn 33eg30L 36oMgd0
93Mm3o380Mnb, dobo 693Mm0 LobgmABoxMgoaby o LogMmmadmmMabm bagsmm badsMmmaob bognmnbgdmsb
530390090001, oMy 3d0bLo, bHyabH9dds 36 gdmmb g3Mmzazdnmab badsMmmmnbs s doEy ds-
ML MbsdgMmM3g BYOJ30MbomMgoab 3mBHaJLHYMNBIENS nbdHMMoymo Qagdhmmadab gomzsmobBoa-
69000, 5L939, LobadsMmmM ooby3zgHnndgdnby s 353609MYd-833Ma3eMms 0MEYTbH7O0L 3Man-

8 Ibid, p. 9, 10, citing also Richard J. Shavelson and Leta Huang, Responding Responsibly to the Frenzy to Assess Learning in
Higher Education, Change, 2003, Vol.35, No1, p. 13; Peter T. Ewell, Applying Learning Outcomes Concepts to Higher Education:
An Overview, 2005, prepared for the University Grants Committee, available at http://www.hku.hk/caut/seminar/download/

OBA _1st_report.pdf.

9 John Biggs, Aligning Teaching and Assessing to Course Objectives, Teaching and Learning in Higher Education: New Trends
and Innovations, University of Aveiro, 2003, p.1.

10" David Gosling, Jenny Moon, How to Use Learning Outcomes and Assessment Criteria, SEEC Office, third edition, 2002, p. 11.
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390 363nB0. ©ab3360L Lobom, smBgMmomo LEs3MdNb FgmMEgdaby o dgxrsLYONL 3MobhgMaydgonb
390mynbgdab d0dsbos nbgmo LabBsgmm dgI3900L Jombaygs, MMIgmoi 30MYb3gmMymaxzb bhywabhagdab
009 dgLo0sdnbo Ladsmommadmagzn 36909000 MMToE oodMgoob o Fgamgdnmn, sbamomnldyMmn
3M0hH03gmo 3dMM36900L P6aMab gobznmoMmgdsl, Mol dom dmdagzemdn 3Maghngdgmo badsmmmadmagn
00mEsbg000L goagmab Lodyomydsb dabEyaL.

0003360

30 bhohoom s3dhmmMn 3006s© 0boboze LogdoMmmzgmmadn 93mmia3dnMnb bodsMmmmabs o FsbMSb Eogs-
300M70m0 obEndmnbgdab LES3MYdNLLL godmygbgdyamo LabBsgzm dgmMEgonbLy s bBsgzmgdab dg-
©93900L 3B9Mmob gdom bagymoMmo admEEmdnbs s gedmB393900b god0oMgosL. ndab gomzomabbo-
69000, MMA bogoMmmzgm 396 o sMab g3mMmg3azdoMmab 693M0 J39ysbo, o3hmMab sdMom, bognMmmo
39M3393m0 d33bboL EoE3e 93Mm3agdnmab bodoMmmmab g3Mm3ym 3b60z3aMboMHHd30 dmasMmydym,
3mabozym 0gMooym bLobgmAdm3sbgmMmmMgdd) oyMbMOnm o d0b n3ELg3eMe® LBIZMYdSL dmMmab,
Mmdgamoz babamggdmm 0gbgds Jommzgmoa bHPDHIONL FMBazama oMmagmabm3znL. Y6 snbndbMD,
Mmd g3mm3ymoa 33mg3900L 0bLAHOHYIHOL LHNVIbHd 3MmMaMmadalb dmazmgdab dgdgmad, Mmgmms
69L0, 3603369MM306 MMM sLMYWx096 g3Mmzazdamab, obo MYaxMoEngd0b, 0bLHBHYHIO0LS s Toba
dmgdomaggmonb 33amomabmodgdab dgbobgd 3bmdngmgdab sdommgdadn, Ma@aseb 093Mn Jomasabn Imaznoe-
69000 LOJ3EYOs by MMBsb60BOEN90T0 36 bobgmABorm MmMagobmgoddn, MMAMadnE 3x8omgx096 93Mm3o-
390Mm0bL bodsmmmobs s 3Mmma@nldnb Lagnmbgxoddy. dgndmwgds 30033600, MMT MLY g3MmM3IYmo 33wmg-
39000L 06LEHOHYDHOL gMm-gMmon F0dsb0s JoMmmzgma bambab g3Mm3yma GobBMRg0900bs S J39Yobodo
3mdohoymo 33mnmgdgoab bgmdgbymos, Mo@aeb 6900b3ngMn YBsmmgbo LobbBozmgdgmn ndszMmY-
ma© bmEnomymo obgbgdymgoss, bowsE dg90dmgds sanmo 3dmbogb bmgnsmymo MyxzmmMaIgonb go-
BbmMmEngmgdsb. 00Mngo®, damaamn bamabbob Lagobsmmydmm Eobabadgmgded ybws gobsgnmammb
oo dbmeme 3nMm3zbymon, sMsedgm bmEnomymo 300909003 o dMBIMEME 39MLEdMs3zMxdYmMgod0,
Mm3dmgonE d9dmgoab, @snbobmb sdd0E0yMo 8096900 s 0dMJdgEmb domo MysndsEnnb dodsMmmymy-
0001. 39Lo0330bYE, MebsdgEMmM3g nbnzgmMbobhghgddo LEsZdAL dg0MEYdn by b nymb d9073ds39-
O30, Mm3 bHPbHYd0 gobbb 3MMAMgnL gosddMmgman, goabyzghnmgdob 308Mgodn S DM
3Mhmaghogma dmdomodggdn, MmImgdoz sogyMmzama ngb6gd0sb godmb39390L dmMmab 6o30g80300bS @Y
Moymo sdmEebg00L googdmab PboMmydnm. 0dgmab godmadnbomy, CMabEMgMonm gobsmmgds smom
36000 983d690m©gL dbmmme LosdyLYdam gobbadMmzMmymo dobomgdnm LEsZMYdLL, 0M3gE 0bmMmge-
309M0 o 3MIahnymo 0Jg00 JRMM 3ghHo® 96 BobEIdMEIL, 30MY JOMaMME Lobymaddmzebymm-
9090 3mE999mo 0b6xzamMMAsE00b Eodsbbmzgmyds. 0d0b badnMmobdnMmme, Mobsdgmmag 36039MbohghgonL
0600369mm3060 Mmano sMmob 3Mogdhngnmo saddoEnymo 360Mxdab gob3znmaMmgds, MmIMgdnE bHYwI-
B6hgobL 9dsbbmzMgdem godmEwgonb Asdomgdab d93amaol o MmMIMgonE bagoMmms 3Mmagboymo go-
M9dmb dmnbmzbg00b abszdoymanmgdms. Bgdmombymaan LEs3WMYdNL MobsdgEMm3g dgmmEgodn,
LEMMA, 90 B0BSOL 9absbyMds - oomabmb dobdogmn mgmMmoym LEsZ3YdLLY s 3MogHnldsab dmMab,
30M3633mymb gmbgdMagzn dgbadmadmmdgdnb gobbbs bbzoabbgzs godmb393900LM30L O dA3hnMYd
00 LEMIBVE (330(MOdEON LadYsMML MYoEMOSLMSB, MMAgdnz A396 33bmzMmmodm.
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TEACHING THE EUROPEAN UNION LAW AND RELATED DISCIPLINES
IN GEORGIA: THE APPLIED TEACHING METHODS AND ANTICIPATED
LEARNING OUTCOMES

Abstract

The article overviews the innovative teaching methods used at the Institute for European Studies of Ivane
Javakhishvili Thilisi State University, as well as the targeted skills and learning outcomes, while teaching the
European Union law and other related disciplines by the author (International Investment Law and European
Union; Correlation of Public International Law and European Union Law; International Dispute Settlement in
the European Union, and etc.). It is argued that the contemporary educational system shall not limit itself
with traditional teaching approaches and it shall give due regard to the realities of the 21st century in order
to equip its graduates with the necessary skills and knowledge. On the other hand, article also maintains that
many contemporary teaching methods have in its cores the centuries-old traditions, by making references
to the legacies of the greatest educators of all time. Author further reflects on her personal experiences and
challenges in teaching the European Union law in Georgia, considering that Georgia is not a member state of
the European Union yet. In this regard, the author shares her thoughts on finding balance between teaching the
European Union law based on the classic legal textbooks and teaching it in the way, which would be useful for
Georgian students to benefit from the acquired knowledge and skills in their future careers.

Key words: Innovative teaching methods, Learning Outcomes, EU Law, TSU European Studies Programs

Introduction

The 21st century is a remarkable century because it opens the doors to enormous opportunities when
empowered with the adequate knowledge. However, the 21st century is also a difficult century to live due to
extremely high levels of competition among professionals. Having said that, the key purpose of modern high
education shall be preparation of the students for a competitive globalized world and assist them in becoming
the internationally-competent workers. Indeed, the globalization is testing the quality of high educational
institutions and applied educational strategies. Apart from living in the era of globalization, which causes the
professionals to face competition from all over the world, another great challenge is development of artificial
intelligence, which threatens certain jobs previously performed by humans as artificial intelligence claims that
it can perform them much better and faster. Thus, the contemporary educational system shall not limit itself
with traditional teaching approaches and shall give due regard to the realities of the 21st century in order to
equip its graduates with the necessary skills and knowledge and in this way, ensure their successful careers
and safe future.

Preparation of the highly qualified specialists is a great responsibility as it requires from the lecturer a high
level of professional competence, practice-oriented and interactive approach, effective sharing of information,
continuous evaluation of one’s own performance, readiness to receive feedback and constant improvement and
modernization of the applied teaching methodology. Great American education reformer John Dewey explained:
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33

“If we teach today's students as we taught yesterday's, we rob them of tomorrow.” As follows, the modernization
of the high educational programs shall be a non-stop process. This concern does not apply just to content of
such programs, but also the approaches of teaching, as the applied methodology can be as important as the
information transferred during the particular course. At the end of the day, the ultimate goal of education is
training of the mind and development of the high-level consciousness and not merely memorizing the facts.

§1. Teaching the European Union Law and Related Disciplines in Georgia

This article will review the innovative teaching approaches used at the Institute for European Studies of Thbilisi
State University after the Ivane Javakhishvili, as well as the respective targeted skills and the aimed learning
outcomes. Such learning methods will be discussed in the light of personal experiences of an author, teaching
the European Union Law and other disciplines (International Investment Law and European Union; Correlation
of Public International Law and European Union Law; International Dispute Settlement in the European Union,
and other courses), taught at the Master program level of the TSU Institute for European Studies. One must
note that the European Union Law is a relatively novel course in Georgia and it is usually offered as an elective
subject in Georgian universities. Twelve years ago, when the author first started teaching the European Union
Law at Ivane Javakhishvili Thilisi State University Law Faculty, the knowledge about the European Union among
students was much more limited. Public awareness thereof is different nowadays, since the relationship
between Georgia and the European Union has become quite strong and wide-ranging during the last decade,
from trade relations to our partnership in diverse political, social, economic and legal areas. Considering also
the intense legal harmonization process deriving from the EU-Georgian Association Agreement, needless to say,
that currently the European Union has very important political and legal implications for Georgia. Besides, the
modern European Union law has transformed into globally meaningful legal system, which nowadays heavily
impacts on other legal systems. Such example of legal borrowing from the European Union law into Georgian
law is a competition law. Another example of such legal transplant is the energy law as Georgia has recently
approximated its national law with European Union energy law.

Teaching different aspects of European Union law and policy is extremely important for Georgian students
due to the country’s close relationship with this unique supranational organization, based on shared history
and common values, such as the commitment to democracy, the rule of law, the respect for human rights and
the traditions of tolerance and cosmopolitanism, that is a belief that everyone is entitled to equal respect and
consideration, and that all human beings are the members of a single community. In this regard, one must
note the words of the renowned Georgian writer Vaja Pshavela of 19th century: “Some people think that true
patriotism is against cosmopolitanism, but this is a mistake. Every true patriot is a cosmopolitan just as every
sensible cosmopolitan is a patriot.” Indeed, our common values is a driving force to strengthen the relationship
with the European Union, in a spirit of mutual respect and equal partnership. Therefore, explaining the core
values of the European Union and debunking some false myths is a vital part of teaching the European Union
legal module courses for increasing the students’ interest and motivation to study the given disciplines.

One must note that the European Union legal system is an extremely complex subject with the multilevel
decision-making and the law-making processes developing on several — supranational, international and
national levels. It should be further added that the European Union law is more than just a legal system
considering the European Union’s political abilities and the willingness to act as a global actor. Hence,
understanding the European Union law requires mastering to a certain degree the political sciences and
economics to comprehend the international and business aspects of the European Union’s mission. Here comes
the importance of interdisciplinary programs offered at the Institute for European Studies which considers the
European Union from different angles and prepares the highly-demanded specialists in Europe and in Georgia,
equipped with the comprehensive knowledge thereof. Even if our Master program students come from different
faculties with different educational backgrounds, the study of the European Union law could complement other
courses they may have studied at economics, political science, humanities and other faculties, or could expand
the knowledge of those having studied international law, international relations, etc. In order to systematically
cover the different aspects of the European Union law and policy, one must use a mix of traditional and non-
traditional teaching methods applied by top universities worldwide, based on academic needs and demands
of internationalized labor market, which requires workers with broad education. Furthermore, there must be
balance achieved between equipping students with the necessary professional knowledge and practical skills.
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Taking into account the aforementioned, in the following sections the article will address the teaching
methods used by the author across her European Union legal module courses in combination (so called
“Blended” learning model) to achieve the above-mentioned aims.

§2. Electronic Learning

Inthe light of the foregoing, we live in the internationalized world and the dynamic era of changes, where nothing
can be stable. This is especially true when it comes to teaching the European Union law and organizational
specifics, which was subjected to multiple transformations since its establishment. Legal implications of Brexit
are one of the few examples, taking place most recently, and becoming an integral part of the European Union
Law courses’ syllabi in the universities worldwide. We have witnessed the entire process of Brexit, which seemed
quite unthinkable in the beginning, and the use of electronic sources to research and follow the relevant events
in live regime was quite important during teaching of the given course, even before the Brexit phenomenon
would find place in the European Union Law textbooks. In this way, the realities of the 21st century have caused
to revise today’s educational approaches and demonstrated a need to introduce the modern teaching methods,
such as electronic learning (e-learning).

One must distinguish e-learning from distance learning, which became particularly pertinent during the
COVID-19 pandemic. While these terms are sometimes used interchangeably, distance learning is more a
technique of learning via various technical systems rather than independent teaching method; In fact, distance
learning can be considered as one of the methods of e-learning, while e-learning does not necessarily entail
the existence of a distance.? E-learning refers to the use of information and communications technology to
support learning, encompassing a wide range of systems, from students researching through web-resources
to accessing the course materials and recordings online.> As a result, the obtained skills are undeniably
valuable for their future professional activities. The Institute for European Studies has long traditions to
encourage e-learning, including by having the pre-recorded lectures available online, enabling the students
to listen to them later even if they miss the lecture, which overall allows the flexibility of a study process.
This is particularly important for students who are working full-time. Another advantage of distance-learning
and e-learning is that it is possible to reach a wider geographic area across the country of university and
beyond. For instance, during COVID-19 pandemic at the Institute for European Studies some students attended
online lectures from different European, Asian, African, Latin and North American countries. Furthermore, when
discussing the practical application of e-learning method, the professors of the Institute for European Studies
regularly update their syllabi to include the recommended electronic sources, suggested for preparation of the
particular seminar topics, as well as for conducting research for the purposes of the individual presentations
and assignments. The online research assignments are very important to prepare the future professionals for
their careers, as they aim to develop the ability of students to conduct the effective investigation, to recognize
the quality e-sources, to verify information from several sources in order to establish the correct facts, to
discover interesting and innovative ideas, to find answers to the tricky research questions, and in this way to
become knowledgeable in any topic of their interest. Notably, during the pandemic the lectures at Thilisi State
University have been held mostly online and in the opinion of an author of this article, neither the quality of
lectures, nor the possibility to actively interact with the audience was affected herewith.

§3. Interactive Teaching Techniques; Problem-Based Learning Method

Another important strategy of effective teaching is so-called “learning by doing”, originally developed
by American philosopher and educator John Dewey, implying that the students must actively interact with
their environment in order to adapt and learn. This theory was later transformed into modern experimental
teaching models that aim to embed learning within the real world contexts. As a result, nowadays many modern
educational institutions worldwide rely on such methods in order to achieve the ultimate goal of the “lifelong

2 EU TEMPUS Project Training the Trainers Handbook - INOTLES, 2016, p. 32, available at http://www.inotles.eu/sites/inotles/
files/TEMPUS%20Handbook_0.pdf. See also Natia Lapiashvili, Implementing innovative teaching methods in European
Union Law modules, published as a working paper in EU TEMPUS project Publication “Innovating Teaching and Learning of
European Studies” (INOTLES) Working Paper Series, No.5, 2017 as well as in the Georgian Journal for European Studies, No.
2-3,2016-2017, pp. 28-36, available at www.ies.tsu.edu.ge.

3 E-learning in Tertiary Education, OECD Policy Brief, December 2005, available at https://www.oecd.org/education/

ceri/35991871.pdf.
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learning”. On the other hand, it is argued in this article that such contemporary teaching methods have in its
cores the centuries-old traditions, inherited from the greatest educators of all time. In this regard, the famous
phrase of Chinese philosopher and teacher Confucius: “I hear and | forget; | see and | remember; | do and |
understand” is still very much applicable today in the context of the effective education.

Professor-student and student-student interaction during the lectures and seminars is an important aspect
of the high-level learning process and at the core of courses taught at the Institute for European Studies.
The interactive method of teaching includes the group discussions about various topics, cooperative learning,
debates, brainstorming, examination of the problematic issues, study of the landmark case-law, simulation
games, case situation analysis, moderation, use of the visual and audio sources and similar activities. The
mentioned activities are designed to enable the students to reach their maximum potential, to arouse deep
interest in the field and to involve them actively in the teaching process. Further, the students’ initiatives,
autonomy and self-reliance are encouraged, by forming their professional competences, development of
analytical and creative thinking and advancement of their personal and interpersonal communication skills.
Supporting students’ active participation in such activities, even when they do not have previous knowledge
and/or experience in the underlying subjects, is the endorsed policy at the TSU Institute for European Studies,
considering the interdisciplinary nature of its programs, which are open to students with various backgrounds.
The emphasis is put on gaining of the deep understanding and logical and analytical thinking abilities, as
opposed to mere memorization, as well as on close collaboration between professors and students, which
creates the friendly environment and assists the long-term learning results.

As already pointed out, the interactive teaching method involves two-way communication — whether it is
between the professors and students or between the students, for instance, working collectively on the joint
assignments or answering questions of each other during the individual presentations. All these techniques
serve the ultimate purpose of development of analytical and critical thinking skills, as overall, “learning
without thinRing is useless and thinking without learning is dangerous,” as stated by Confucius. Here comes
the significance of Problem-Based Learning (PBL) method, which aims to achieve all these goals at once — to
transform the theoretical knowledge into practical professional abilities and to develop the logical reasoning
at the same time. The earliest form of PBL method was developed in 1969 by Howard Barrows and colleagues
in the School of Medicine at McMaster University in Canada, from where it has spread to the secondary and
high educational institutions worldwide. PBL as an interactive, cooperative and case-based learning activity is
designed to lead to the “deep learning” outcomes as the learners themselves (and not the professors) identify
the learning objectives and learning goals, thus they reflect on the success and shortcomings of their own
learning processes, with such approach in the long term is believed to assist them in becoming the independent
learners.” As opposed to the passive learning, where the student is seen as an object of educational activity,
which often takes form of lecture-monologues and strict duty to prepare the assigned materials, in case of PBL
the student becomes asubject of the learning process, by entering into discussions with the professor, moderator
and other students, and performing various research, creative and problematic tasks individually, in pairs and/
or in groups. Indeed, in order the teaching to be student-centered, the voice of the student must be heard and
the power must be shifted from the lecturer to the students.” During the European Union legal module courses
in question, on the one hand, the students are supposed to read the academic literature individually with the
aim to identify the real-life problems and to conduct analysis of the relevant legal framework, policy and case
law. On the other hand, they are also expected to initiate the collective discussions based on their findings and
to jointly solve the open-ended problems. Cooperative learning, a student-centered approach and the sense
of being a leader in the process, rather than being viewed as a subordinate to professor, indeed increases the
motivation and productivity of learning.

§4. Simulations

Having participated in numerous national and international Moot Court competitions (simulated court or
arbitration proceedings, also known as Mock Court) as a student and later as a coach, the author of this article
considers simulations to be one of the most effective way of learning and acquisition of practical skills. While

4 EU TEMPUS Project Training the Trainers Handbook - INOTLES, 2016, pp. 6-7, available at http://www.inotles.eu/sites/
inotles/files/ TEMPUS%20Handbook_0.pdf.

5 lan Scott, The Learning Outcome in Higher Education: Time to think again? Worcester Journal of Learning and Teaching,
Issue 5, 2011, p. 5.
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teaching the European Union Law and other related fields, typically the students are asked to present their
written and oral arguments with respect to the realistic legal problems, often based on the judgements of the
European Court of Justice, and are also asked to predict the outcome of the dispute based on the covered course
topics. The students have to present each side, the claimant and the respondent, where they argue with each
other in order to prove their position pursuant to different legal sources, before the panel of judges, who are
also played by other group of students, who are in charge of rendering of the decision. Apart from this exercise
being quite entertaining, the education though Moot Courts is characterized by a unique balance of theory
and practice, and is indeed the perfect tool to achieve the aim of life-long learning. As a result of simulations,
students gain deep understanding of complex legal issues and develop a wide range of skills. Interestingly,
some students with no previous background in law have mentioned to the author of this article, that they have
developed strong interest and passion for legal field exactly due to participation in the Moot Courts.

§5. Learning Outcomes and Assessment Criteria

Last, but not the least, the described teaching methods are designed to achieve specific learning outcomes, that
is what the student should know or what practical skills shall he/she acquire after completing the particular
course. As noted by famous Georgian writer and educator Sulkhan-Saba Orbeliani in the 17th century: “The words
must be put into action and the action must be expressed in words." Accordingly, the theoretical and practical
aspects of teaching are interrelated as the learning shall be result-oriented and focused on the pragmatic
knowledge obtained upon completion of the studies. The study modules must give due regard to employability
skills, as successful placing of students in the labor market can be as important outcome for an institution as
any other outcomes listed in the curriculums.® For this reason, working on the recent case-law, preparation of
the legal arguments during simulations, legal research and writing are vital part of teaching of the European
Union Law and other related courses at the Institute for European Studies, which tasks develop the practical
skills required for every legal practitioner or anybody working in law-related field.

Generally speaking, the learning outcomes refer to the personal changes or benefits that follow learning,
measured in terms of abilities or achievements.” Learning outcomes can be classified into cognitive and non-
cognitive learning results, with the former referring to the domain-specific knowledge and to the development
of intellectual abilities and problem-solving skills, while the non-cognitive outcomes refer to the changes
in beliefs or the development of certain values.® Considering the importance of emotional or values-based
education, one must note the words of ancient Greek philosopher and educator Aristotle: “Educating the mind
without educating the heart is no education at all” In this regard, apart from providing the students with
the profound and systematic knowledge of the European Union law and organizational structure, at the TSU
Institute for the European Studies considerable time is devoted to outlining the fundamental values of the
European Union, as noted above.

Furthermore, other key learning outcomes of teaching the European Union Law course are the following:
students’ understanding of the main areas of the European Union law, including, the practical aspects of its
constitutional principles, as well as the key dimensions of the internal market and four freedoms; comprehension
of the nature of the European Union legal system as an autonomous legal order; awareness of the history
and evolution of European Union law vis-a-vis public international law; apprehension of the human rights
protection mechanisms in the European Union legal system; familiarity with the European Union competences,
its institutions and the practical problems related to ‘checks and balances’ principle in the European Union
governance; ability to compare and express opinions on the relationship between the public international law
and domestic law vis-a-vis relationship between European Union law and national laws of the Member States;
knowledge of the key dimensions related to the effective enforcement of the European Union law and the
available legal remedies; and other complex legal issues.

6 Heather Fry, Steve Ketteridge, Stephanie Marshall, A Handbook for Teaching and Learning in Higher Education, Enhancing
Academic Practice, Routledge publishing, third edition, 2009, p. 100.

7" Deborah Nusche, Assessment of Learning Outcomes in Higher Education: A Comparative Review of Selected Practices -
OECD Education Working Paper No. 15, 2008, p. 7 available at https://www.oecd.org/australia/40256023.pdf.

8 1Ibid, p. 9, 10, citing also Richard ). Shavelson and Leta Huang, Responding Responsibly to the Frenzy to Assess Learning in
Higher Education, Change, 2003, Vol.35, No1, p. 13; Peter T. Ewell, Applying Learning Outcomes Concepts to Higher Education:
An Overview, 2005, prepared for the University Grants Committee, available at http://www.hku.hk/caut/seminar/download/
OBA _1st_report.pdf.
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The advanced educational system shall integrate diverse components of teaching and assessment, tuned
to support the high-level learning.? Besides, it is important to link the learning outcomes with the assessment
criteria and practical skills for achieving the coherence and efficiency in teaching strategy.'® In order to attain
the above-mentioned learning outcomes, during the courses in question the students are expected to go
through the suggested academic materials, relevant legal framework and case-law with a view of identifying
the relevant problems and challenges. Further, the students must perform individual and group assignments,
participate in discussions/debates, brainstorming, analysis of problematic issues, case studies and undertake
other educational activities. The final assessment will be based on different components, such as participation
in class activities and simulations, individual contributions during seminars, delivery of the presentations and
the written examination(s). For the purposes of assessment of each of the listed components, the students are
expected to demonstrate the knowledge gained during the course as well as their abilities to apply it practically
to the projected situations. In particular, they must be able to provide with the correct and exhaustive analysis
of specific legal problems, identify all the relevant issues and facts, use the legal terminology correctly, offer
clear and convincing argumentation in support of their points made, in a logical, coherent and structured
manner. As for the gained practical skills, the students shall illustrate the analytical capabilities at solving of
the multifaceted legal issues while relying on the relevant legal sources. Students shall also be able to apply the
comparative legal research skills based on the European Union legal framework, as well as its Member States’
domestic laws and public international law. Further, the students shall demonstrate the ability to contextualize
the contemporary operation of the European Union law and the internal market, taking into consideration
the historical context, as well as to discuss critically the key arguments of advanced judicial reasoning and
scientific scholarship. To conclude, the purpose of applying the described teaching methods and assessment
criteria is to achieve such learning outcomes which will lead to students’ deep understanding of the relevant
legal concepts and development of comparative, analytical and critical thinking skills, which will enable them
to perform practical legal tasks.

Conclusions

In this article the author aimed to reflect on her experiences and challenges of teaching the European Union
Law and related disciplines in Georgia, by describing the applied teaching techniques and the intended learning
outcomes. Considering that Georgia is not a member state of the European Union yet, it must be noted that there
needs to be found certain balance between teaching European Union Law based on classic legal textbooks used
in the European universities, and teaching it in the context which would benefit the Georgian students in their
future careers. In fact, upon graduation, the students of the TSU Institute for European Studies usually play a
significant role in raising awareness about the European Union, its regulations, institutions and advantages for
its citizens, as many of them are later employed at organizations or state organs involved in the European Union
law and policy matters. It can be concluded that one of the objectives of the Institute for European Studies is
to foster understanding about the European aspirations of Georgian people, as well as to assist the positive
changes in the country, as any high educational institution is at the same time a social institution through
which the social reforms can take place. Thus, high-quality education shall develop not only personal but also
social qualities and the high educational institutions must empower their graduates to set ambitious goals and
actin the direction of their realization. As follows, in the modern educational institutions the teaching methods
shall be designed to ensure that the students become the problem solvers, decision makers, and generally
proactive citizens, equipped with the necessary skills to navigate challenges and find solutions in difficult
situations. Hence, these days the education can no longer be based on merely teaching from the prescribed
syllabus materials but the innovative and creative ideas must be valued more than retention of information
from the textbooks. In contrast, a significant role of the modern universities is to advocate retention of practical
adaptive skills which are remembered after passing of the exams and which are needed to meet the demands
of one's professional environment. The above described modern teaching methods serve exactly this purpose
of bridging the gap between learning and doing, opening the mind to diverse possibilities and adapting to the
realities of the rapidly changing world we live in.

9 John Biggs, Aligning Teaching and Assessing to Course Objectives, Teaching and Learning in Higher Education: New Trends
and Innovations, University of Aveiro, 2003, p.1.

10 David Gosling, Jenny Moon, How to Use Learning Outcomes and Assessment Criteria, SEEC Office, third edition, 2002, p. 11.
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dmygbgdymo 0969009, 33g0M0MSE, DM J3MM0bHhgaMoznob mgmmngdob 3MabEn3ndabs o godm-
63030000 3Mohozgmo 86omMBOLamM3L, MILLE 8bg39 0M30mMaLBNBxOL bLybgdgmn 3MmaMads. My MmJds
369, bbybgomMa 3yMbo 3603369MM3bo onbToMads LAHYIBHIOL Ladsgsmozmm 3MmaMadnm gom-
300b606907m0 bogdoMmzgmm-g3mmze3zdnmab yMongmomdgdab 8608369mmmzsb0 8b39JHgo0L, bmMIs-
H0gmao, 3menndnldlymo oy bb3zs ©m3ydnbdgodnb dmdngdsdn, dgbBsgmadn o goobomadydado.

Lagommzammbs o §3Mm3a3dnMb AmMab MbsddMMAMMANL 3MogdHnidgmo sb3gddadab dgbabgd 37-
MLbobL 9096900 s F7©I3900 0bY39 LMY F99Ld33700 93MM30LIEMEOIMONL Lodogabhmm 3Mmams-
00bL 300690LS s 9x390L, MMAMydnE dsmamzzamaxznEnyma ggb3gMmbgdnl dmMIBsYdSL nz3amabbo-
690L. 39MLbo VMYB39mMYyMABL bLagsmMmzgmm-9g3Mmmzagzdnmob dmMmob MvbsddMMAMMONL 93MbmdngyMo,
LodoMOMgOMN30 o 0BLAHNBHYBNMBIMYMa Logombydalb dgbobgd yi3mm bLomMIobyymo MELLL. yyMo-
M0 godobznmgds 3Magdhnznmm LoMaggdgmMbs o 3MEBNL 3odmygbgdedyg, dom dmMmob ImJomaggmo
300000030™M7g00L gbodmgomMMdg0nLy s §3Mm3a3dnMab obdomgonlb 3MmamMadgdnlb dgbobyd. dg9-
300 LHYIbHO IIMY3nEYdMSE P6o Fgdmmb LogdoMmm3zgmmb 93MmabhggMmoznob godmb393900bs
o bomgndmab bommMBnbgywon sbsmadao Mobsdgmmgy dmmahoznma, 93MbmIngxMn o bmEnamymMmo
ob39dMHod0b sbY39 F93609MYPmN 3BMYOLS S 3MBNENYONL om33nbBNBgdNM. 3Madnldymads 3bsmdAIS
d9badagdmmods Pb@s 30bEgL 3obobbzomb 93MMNbH7aMO303dg MONgIHIM NbRMMISENS O d3bHNEILS-
3myMmo 3MmM30390o. bHabHL Y6 gobyznmoMmmgds 3Mwb0L d9damadn gomMao3zg0nby s godmyg-
69000 360Mgd0. domadymo gmEboms s 360M-A39390000 LHYgbHgdn d9dmgdgb 3MmaModnm omgs-
obB0bgdymo g3Mmaagzdnmab badomomab, g3mbmadngnl, 3mmanhoznb, cbHmMoaob bygMmMAdn domamn
0300090079M0 LHIbMHYONL 33M930000 S 3M3JHN3P0 babosmab 3MmMggdHadab 899980390000 ©S go-
BbmMmEngmydsL. dom d99dmgdsm g3mmgiagdnmdn dndnbamyg sgbhyomymn 3MmEgbgdnb, bmMmBshnymo,
3maohnznmn, 93mbmansznma s bb3s ©m3n896hHg00b dgLBo3zmMs-9379003909, 3oobomndgydy, gobdoMmbgds
9 Yymzgmonaym 3Mogdhngym Logdnobmdodn EobgMmazo.

08 80%6900bs o 9Y3J00L B0MbBg3s MV30bMB30® dMambm3L LBIZW-LEsZEMYdL MNbsBgEMM3Y
8003m390600L 9x89IHNS6 godmygbgosL. abhobinyMa 3MBY6azsEnnb badysagdgdab godmygbydom LBES-
3m300L moomgyma dg0mEob gobbomgzobmzob gedmznygbmm 3mb3MgHmo dogomomyodn, MMIYMdIE
33hMML 3oM33990 3M3gHngymo 3odMEENMYOS Y330 PY3MMIMs. EOLAHIOEYM® $539BYM0 LESZMY-
00b 3gmEnb godmygbgds 65A3969000 93MM30LABMOYIMOAL Ladogobhmm 3MmaMadnb bogdoMmzgmm-
Lo s 93MM303d0ML AMMAL MVBsFTMMAMMONL 3MagHnznao sb3gdHadab dgbobgd 3uMmLOL GgoMmamgddn
93Mm30380MbLy o bodoMm3zgmmb dmMmab P30DM F0dML3MLLS s AMJomagdqgoab oosanmMgdsbmybd
5303090090000 3MYBgbHoE3NadY dg8omonb dogamnmdy. sbg3g bbabgdymo 39MbL BaMmagmyddn gobbo-
ooy Mmmymo bBs3zmMgonb Mds, MoE LodoMmzgmm-g3Mmzazdnmab sbmEnMgdnb badgmb dxdamdab
Lodyaomgdab 89dzgmdnm gabbmMmEngmads. d30mb3zg3gonm LBsZMdaL Fgmmonb gmydgbdhgonl go-
0mynbg0s BoMIM©agbnmas 93Mm30LIEMEOIMONL LodsZomazmm 3MmMaMadnb bodoMmzgmmby s §3Mm-
393306Mb dmMmab 3mmopngnmo o badsmonmgdMmazn yMmngMmmmMdndab dmasa AsMAML dgbobgd 3gMbob
R3M3mgodo bogommzgmmbe o 93Mm3ezdamb dmmab sbmzamgdab dgbobgd bgmdgzMmymgdom gomas-
mobBb0bgdymoa ghm-gmoon bggbhmmyma MgaMMANb JogomnmBy. 38939 39MLOL Bomamaddn b6oh3z969000
3MmMOMY0sdg oxyydbgoyma LBZMgOaL FgomEab godmygbgdalb Tgbodmgdmmdgdn sbHnabagzMyM
3MmM3530060b 606503 MM 3MI6a3o3nnb Mgdnb gMomado.

3$3983M0 © 013603dMMIMMoOnmn b6agmgdnb
9m9396H900b godmynbgodo

30630bommm LogdoMmM3zgmMbs o 93Mm3azdamb dmmMab ”ebsddMMAMmMOnlL 3Maghozgmo sb3gghgonb
d9Lobgo 39MmLOL Bomagmgddn 93Mm3e3d0MbLY s LogdoMmmzgmmb dmMmob P300m FodmbIMOLY s dmds-
™37999000L 3oasanmMydsLMb o393d0M7000 3MxB0HOENBY 3FomO0LLL PNb@HIbENYMO bEs3MdNL
09039M000 339839M0 o MbsddmMmammonoma gandgbhgdob gedmygbgdal dgbadmgdmmdgdo. smbnd-
6o LBs3mMydoL EMmML LHYIBMHIO0 0009090 O30mMYdsL 3MgBYBHENYONL gMIMOMNZeE o3gmaxdnl
d9Lobgo, MMIgmadnE P6s oEImMLEgh nbgymMmasEns bagsmmzgmmbs o 93Mm3e3d0MmbL dmMab y30dm
003mb3obL B06d30MMAgONLY s IMMbM3b900b, gobbmMmEngmgdnb dndEnbaMmgmdb, baMmaggdgmaby o
boMmoymggdab dgboband obY39 IMJomMadgms goadENMYdLMOb s 1LYJdgd3LMb Eo3e3d0MydYmN
L3MbyxdNL sgHsymo dEaMIsMgmos s 3MMAMIahnzs, 3900735Mb doma oaogdmab Mg3mdgbwa3n-
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900, obbbsb 93Mm30300MbY O LoJoMmM3gmMb dmMmab SoMmbbommmods dmdomymmdob BaMamgddn do-
0060Mg 6039MMAMMdNL bagnMmmgods ©s 9.6. 30M3gmamymoa 90gMaEnnb aEIdNmo s JoMmymxynmn
dboMmgndn. yzgms bHabHNL 9BgIMHNsbs® IMBsBaMgMONL YBMPB3gYymanb B0Bbnm 3gMbo nymxs 4-5
393096 3393139000 ©o Y3gmasb gdegzom gabbbgegndymon, dogMed doMomsm Mydsbmsb agzazdnmydymo
369096 (ho30900L 3a3gmaxdnb ozsmads. 3609369mm35600, O35MYd3LMD EV3e3d0Mgo M dod69dOL
03080Mm@ 3ob3sMH70s ©o Y3gmo dmbobamab dogdbodsmyMa Asmmymmadob d0B60m IMIBsYOaL 3Mm-
39Lab EMmabL goM3399m dMbBo3390m90dn AMBobamgmody. 88 dbMag LaboMaggdmms 9 Mm3z300mb LhywY-
6hgob gmbmzmm 3Mxd96¢Ho30nb IMIBEYOsdn mommgymo bHYabHoLb MmEob gobLsdmzms, bmem
09903M0 ghoddg, dgbodsdabo oMayndgbhomgdyamo dbggmmonb dgagaa dmbogb o3 Mmmydab m3¢hndoa-
20300 EoH30MM30L N360MOE oababomygdabs o P60Mxddy AmMggdab dnd60m.

Mo, bobbogmm 3MMELAN F3nBYM0 S M8633TIMMIMMONMN gqdgbhgodnb godmynbgds ndmy-
39 3Mgahngma gobboggzab, gosdMmydab, ab3nbonedn dmbsbamgmdab, bogdnsbmdab gMMBsbgmdn goo-
6060@gd0L, 3mmMmEnbsgnab, 3mdnbozainnb s bmEnsmymo 3Mangmomodgdob 360Mxoab gob3znmomydnlb
990LadgdMMOSL. MYIEs oLbHbENYMO 339BM0 LBZWgONLLL 0339090 BoM33g9m™n boMmomymggdo.
30630bomma Medgb0dg domaabo.

9o gmon boMmoygmgs Medgbndy 339130L 9Mo gemgdhHmmbym 3emobh@ammdodg bobgmmbymaowm FogMad
00039 Mmb gobEomzg39000m dxdamdab bagnmmgods. obHIbENYM LEsZ3WxdS oM ndmg3s 9Ma dEdn-
0699 dghobL gMmoommymasm boydmab Ladyemgosb. sdohma, 3i30gdMmO, 300Ds6dgbmbomns bHgbHhgonL
000myymo 33009 39830000300 Ma30b0 oz Lanbingbom dgbzaMab BMMIshom YBMYb3aMYyma..
00039 @MmbL 8603369mm30608 MydhMMIsE Foommb dmbsbomgmds 3MYBYBHoEnnL 89d3y803900L goM-
3399 b6ob60oedn 3006@. 9060860 LOTPYSEgdsb AME339aL gobzdsMOMm Fan®YMa Ixdomdab gobsbo-
g00b EgHamgon, 337bLbsm 83 3MB3MgHIM 09dsdg 3Mgdg6HdENNL PbsMgdnL gobznmomgodnl/Bsmam-
Agbob dgbodmgomMmMO9d0 s 835330MEIN LOIBHNL dgbH0rMMOSLY s hsmmymmadsb dobn dgdamadn
9993509 00ab 30B60m. dT3LMSO gMmsE, 308sABNS, MM oM dM0bL doPENMYdgma s 3nMajom sMabBmMas
magbhmmab dngm 3MYdgbHaEnnb d9d3n853900b doemnabn 3MMEgLOL gobdagmmosdn dmbabamygmde. odn-
Hm3 mggdhmmb dgydmoas Mog-Mogmdom Asgmomb mommgye 80b60-33933L o by 39MY633mymbL docn
Logd8006mMOOL LEMMOE BoMToMMGo.

300093 gm0 bomoymgs, 3gmebg 303Med 3Mm3y60303000 M35MbIBMOLAM Bagmgdaw sgdogmo bhyg-
6h900L PabdHebznymMo YMmMASH0L godm 30093 IRMM 3oLoyMmMdL. oLHI6ENYMo MMTsdn, bmad, goM339-
JmBomo, Dnya3b 0bdhgmaginnb gdminym 3ma3mbgbhb o dgLbodsdnba@ oM P60dgndb Asmmyanmonby
©9 39 Hnymmonby3gb. smbndbymob dgbobgd Laydsmos 3063 L o 300m3nb gyb LHaHnsdn Mbonb O
Azgnamgdmnzgo bBs3Mydnb Ggamgdnb dgbobgd, 3gMdm Bomgzodns MmAT: ,mBsnb bLEs3mMydab MmxnEo-
dMYM0 3omMxambmsb 8goMgdnm bagmabm bBagzmndab goMgdmdn obL3YLNYdN PJBMM MNOS S MMTS 8bs-
0d0o bsboomEgods” (2018, 33.17). sBohmd 3MmydgbhoEnab 898mbgg3s80 sy3nmgdgmMns ©Es3MBAN6LYM,
Mmm3d momgym bOHYEIbHL og3L Mvz0bo Mma. bobyMmzgmons, b Mmmo dodbndsmyMo d99LsdsdgdOm-
9L 90bo 360Mgd0b BamMAmAgbsb. 3603369mm35600, LHYIOHYONL 3MI3HNYMMANL Babomabydsg.

dg0dndy, 80939, boMoyymg godmadnbsmgmdmab Bogmgdo demM©by o Bagmgodom vghoymo LdHY-
©96(0L 33IEMMO0eb Mmo30 gonhsbmb bbgobo 6537393M0L boMxdy. dom 88 d0dbom dgndmgods dmndzg-
@omb abhobEnnm LESZWYdSLMOB o3e380Madyma HggbogyMmo 3MmAmdgdn. gMman dbMog, 50 dgm-
00M9mdbL godmbBmMMyds dgbodmgdgmas dgxsbgdab bobhgdob 89339mo0m. Bogomoma, bHwgbhgodo
6060L65M PO 03MEBGE MMI BOLEYOS sMms FbmmmME Loadmemmazm 3Mmeydho - 3MxdB6HENY, sMdT9©
0000 3mbobomgmodol o 3EnMg 339330L bb3s o bb3s 673MYdL gobLbbzezgdyma 9x3sbgde dgndmgdy
3gmbym, 035bMob, Hhggbozgmo 3MmMOWMdnb smdmazbzmob 3oLybobAggdMMdsE NbN3znEYIMYMas. Y-
039, 3MMOmMYdnb 03a33M0 gowsby3ghob d90mbzg30d0 oMM EYds Mobsddmmammodomn bBs3mYg-
00b 9mgd96MH9d0b godmygbgds. s8nhmad 3530dMMO B9ammbLYBgdymo 3MMdmydnb oedmhgbob dgdmbgg-
3000 mgdbhmmas yxamm 3gho Mm 36 Eoxmdmb dgbodsdnbo 3nbo-53930L Lagdnsbmdab 3mmMonbes-
3000, M3ms YBMYb3gmYymb 3MmdadnyMo yMhnngMmNEIM3nEYdxMYds s 06N30EYIMIYM0 S F3IBYM0
30LgbabagxdMMONL EVdIMSBLYd. FgxaLgONLSL 30, 3MamMoabgho gMamdmagn d0Bb0oL domby3eb dng-
60g900. H9gb039M0 3MMOMganb gosbyzadodnE dgbsdmms, dmgmoa 539130L gMmmdmngn dogmobbdgzob
©o PMN0gMNEsbdsMgonb dmdzgmngd..

00bob0dbogns, MMI dmgngMmo 3Mmdmgds, MmIgmoi A3zgxmgdMa3z0 $39RYM0 O MbsddMMIm-
0000 LBo3mMYdab gmgdgbhgonlb godmygbgoobsb nhAgbLb Mmogb Bogmgdo sgHomymos obhabinymo
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LBs3Wx00LBL. 5Ly FogomomaE, EMMAL 3MTNBOEMOMNZ0 boME3d o LL3Y, sMEO30380M7dymn 1939000
3obbamgs ydyomm 3oMmzbymo JMmngMmomogdob 30Mmdgddn Bogmgoo nfgbb mo3b abdHsbEnymo
LBag3mMgonLSL, MMIWOL EMMLOE gaMENYMO s 30dYsmMyMo 3MbHoJHo FadMYEIYMON.

093%509000b0b dg0dmgds 0mg3sL, MMAI F39RYM0 O MNVbITMMIMMdnmn LEs3Mgdob gmgdgbhgonb
390mynbgds dgLbodmgdgmons Eabhabingmo bEsgzmMgonb 30MmOgddnE. MYPIEY, OLHI6ENYM LBogmMgdn-
LobL 3MLYdYMO F90MYE3700L FodM 333BIM0 s MVbsFIMMIMMOnmn gegdgbHhagdab gedmygbgds dgo-
dangds oM oymb obgomnzg 9x33ddmMo MmammE 3mbhaddhamn LEs3mMgonbsL. 83837 MML, EabHsbEoyma
LB33Mg0O0LSL BoMIMJIboMo 3MMOMYTg00L googms dgbadgdgmns s 83330 M3000Mb LHygbH9o-
Lo dggdnsm magznbo B3momab dgHobo. 3MLYOMOL nbgmn Logombgonl MMIgMMM3nb 333RBYM0 ©
00600dMmAmmonma bBsgzmMydab ggdgbdHgdab godmygbagdabsb ab@HbE0yMo LEsZWMgdS 3MMdMYdnb
30009Mob s030mMdL.

Mmeymo L6s3mMxd0b dgomen

Lanb®HgMabm, abHIBbENYM® Mmmymo LEsZ3mgdnb Igomen godmygbgonb bagnmbgdab gobbomzs be-
Jomm3zgmmbo ©o 93Mm3a3dnmb dmMmab mabsddmMmaAmmonlb 3MagdHnidgmo sb3gghHadab dgbobgd 3gMbob
x}oMamg0dn. 08 d58mbgnzadn Mmanymo bBs3zmMgdnb dgomEo godmnygbgds bogdoMmzgmm-g3mmzazdomab
obmENMYOaL LadgmML dydomdab badymamgoab 8gdzgmdom. 3PMbo oymMBs MM F3xRE: gMMb 930bMYdY
93Mm30380Mnb BoMIMBsagnbmgdalb Mmaab dgbMmymgds, bmem dgmmgb bogommzgmmb bgmabyRmg-
00b BoMIMTEgbmMgd0L. mocmmgym dbomgb gobgdombgds domn IM3emgmondn, sdmEsbgdn s 30H6900
MmgmmE 33380L 0bY39 1bNznNL EMBYDY. ymzgmo bHYIBHN gMmmn MMIYENdg domamn Msbodwy-
0monb 30Mab MmMEMDL sLAOMYMYOL. EoTohgonm LHYIOMHIOL gobgdomBgds sbmEnmMmgdab LodFmMb BybiEon-
mbomymo oh30Mm30, o939 dnbo 30d0bsMIMONL bogaMsygm mab BabMogn o 3MmBmzmmyma bo-
3000bg00. 00 @MmML 3603369mM30600 LHYIOHJOTs M3000Mmb NBLFYWMO O goonbsbogmb dgbodsdnbo
Mmoo, sbY3g gobobmMmEngmmb Mmoz0bn Asmmymmdab dMbLYIBEYdgmMo Lsdydamgdn. smbndbymao
ammdsdn 0dmgzs 3oMmg dgbadmgdmmodsh gozedysmma 30330M0 3M©bsLY s edmEEamydsb dmMab,
000Lm3b 893960 3o393900M™ 3M3H0YMMASLS o 3BMM369d0L gob3znmaMgxdedy. IgI3e®, 33093L 39-
09000 bBo30b IgomEab gegdqbdHgd0b BaMomm godmyngbgdab dgbodmgdmdLs.

dMgoo smBgmnmn babab bodymnmgods bHywabhadab sghnnmna 8mbsBoangmdnb, 8gbsbBsgmn bozn-
®bg00b 8608369mmMdNL bodgsabdnb, 3MmdmMadahnm bognmMbgddY yaMomgdab gadsbznmgdab ©o 8.8., 39-
M306LOL LE33MgOnL 3MNBEN3xd0L godmygbgdab dgbodmgdemdsb ndengzs. 83539 @MML BoMIM©agbnm
0930mamdn 336Yg00m goM3z339m 3Mmomadym bagnmbadb. dogomoma:

©@obHObE0YMI® LNAYMMmdab LobBsgmm 3MmMEaLOLLL Mmymoas 03 JdmEnyMo 39dsagbenb Jgbos-
MhAy690s, MMIML ggbgmamgdsiz AzgnmagdmMagzo babBsgmm 3MmEgbob EMmL bgds. 88 bomomymab bMy-
@0aE 30mMmxbzms 330dMmO dgydmgdgmons. §3mME0YMo 3Mbob gomMizggmbomo sdommagdsb dgndmyds
9996ymbL byamo bLodyamMydab EMML yzgms Imbsbamabomzob 3603369MmmM3560 o bogoMdmMm@pm bo-
300bg0o0b gobbamzed, ob939 Hagdbagzyma dgbodmgdmmdgdnb dgbodsdabo doM3zgnman 300 smyMa don-
@96 0x0E0Mydmgdob ImIzgmngd, dogomoma dEnMy dMIab EMMAYd0 s o.0.

MM QOO 39RO EYymMa3nb EMML EOENS sd3MMOY, MMT yzgms bhywabdo 39060 046905 MvbsdMma@
ddhoyma. 03 3MmMOWMdnb Imgzemgds dgbodmgdgmas magbhmmab bBmMo 3mmmonbsgnnb d90mbggzadoa.
00 30%60m, babyMmzgamns, bodymamxodaob AMbLLIBIYOIM §Ho3D] bHYIbHIOMSD gMmo gobbomasb -
19390©900MmMb Mmommyyma domasbab Mmmo o hsmogmmdob Myamasdnbhn, 30Myb3zgmymanma ngbob
0000 n6oMydob dnbogdgdym Mmmdy dmmggds. sbg3g 80dsb6dgbmbomans bHYbHgo0L yyMomgds go-
B6LobomM3zgm sgHyomyMm o bagoMmomMmmbm bLoznmbgddy godobznmEgL, MoE EObL3xLNOL nbb3nMaMydalb
LadgamMgdsb ndmg3s o 3Mahnzgma sdMmM3zbadab gobznmamgoob dgybymdb bgmb. o3 3gmboo EobHs-
630yMmo LdymaMgdnb LaMgndmMNabmdab MaMdsBY sMbndbymas mmzamgabob et al. bhodhooda 3Moo-
330 00MmM3zbqd0b gobgznmomandadn nbhgMbgd LNIYMENgdab dgbodmgdmmdgdnb dgxzsbgdnb dgbobyd,
39Mdm domon dmbadMyd0o: , A396 ... 30BM3ehAnbgm, M3 0bhgMbghob gedmygbgdnm LodymoEngdab
0mbBymods BoMIM©agbL bgmboyMmgm ©ododgonm 39agmannm LEdYemgosb 3Mo@nldxma sdMmM3b9d0L
160MA393900L gob3nmaMmgdnbamzanlb” (2016, g3 100). 3mB603030900L P63MYOAL gob3nMoMydabM30b ©
©adshgo0mo 3mEbab godmbogmgba oby3g dgadmyds IMM0gMMIgxsbgdab gmgdgbdob godmynbgode.



43

0935089000 Laboo dgndmgos N300, MMT MmEyMo bEs3MYds ndg3zs godmMENmMydobs s 3MEBNL
093933009000, 3Modngdymn s0Mm36900L gobznmamgdab, 39mgodnm LBs3MxdNL s 39M306LAL LBS3MY-
00b 9emgd9b6hHg0nb godmynbgdab 3oMmag dabadmgommogdl. mydis, @obHabinyMma Lodyemgdgdom LNIY-
nmgonb gabbmmEngmgdsb msb sbmagb goM3zgnmn 3MmOmYdgona, dogomoms® 9dmEngmo i3mbab
39906000 o dJH0MMOSLMSD V30300MYdYMN. oo LMY SMIMGbzMs 3MaJHn3ymo dgxdwnd]-
s 33, bBogmgodab 3MmEgban gaM3zgymo doEagmdgon JBMYBb3gYmMaL d3Mmdmgdshyma mydgdob
d9930M90aL.

090mb3939000 L6S3Mgd0b TgomMmEON

93Mm30b33MEBMO0L Lodszamazmm 3MmagMedab bLagoMmmzgmmbe s 93Mm3zo3d0Mb dmMmab dmanodn3y-
M0 o bodoMmomgdMmngn gMangmmmOgonb dmaon AsmAmb dgbobgd 39MLNL BoMmagmaddan, bagsoMmmgy-
mbs o 93Mm3o3d0Mb dmMmab sbmEznmMgdnb dgbobgd bgmdgzMamgdnm gomzomabbnbgdymo MgxemM-
0oL dgomamdy, dgbadmgodgmas, obHbENYMI® 893mbzazqd0m LBsZMYdaL dgmmEab godmygbgdsb.
Mgxmmds dg9mhgymos s3hmbmabL3MMmAHOL Hadboznmo amzsmngMmgdab LAHIbEaMAHIOAL g3Mm3o3-
domob 6mMMIg0mab asbemadab bognmMmagds. smbndbymo J33ybab bgmobyxzamgdabomzob BoMIMIMOL
39M3399m™ amydob, MmAmab dnbg3znm smb0odbymo bhsbamBgdn 36nd369mMmM3zeb0s g3Mmabigamea-
300bm3zab, goMydmb LabLYBM30LS S IMJomaggms F36aMMNgMMOAL YBMY63gMYymMa3nbam3ab sbg39 Lo-
03hmamodnmm HMIBL3MMBHNM FodEENMMgO0L JLogMmbmydnbomzab. Fgmmgb dbMag, dmMbabmgmonL
099mbogmyd0b odsmo Embab gomzamnbBnbgdom dgbodednbo Mgemmas 0603369MmmM3bo H30MMO©
00639008 dzgman BamMAMgoab 33hmHMIbL3MMBNL dRMMOgmgoL. 33MLboL EMmML bHYgbHgdab 60bsdy
00b3900 H93MmbLYDbgOMN 3MMOMYTd S godmMbogzmob dmdgdbab 30dbnm gdgzsm Ma30b0 IMLLDMYOY-
00L godmmgddnbs o Enb3xLONL BaMAMydab Ladysmgds. doma 3oL7bndn EoMEYds MYayMm bodHyeEnsdn
dmdgobom godmbogommeb. gobnbomgos 88 Loznmbdg bodommzgmmb Fd3MmMOLLY s 93Mm3madabosb
dmmob 6oMAMYdYmo MmabsddMMIMMOL.

MmgmmE 36mdamoas dg0mbgzgzgonom bLEsgmgdab dgommeo bgmb ybymob 3Madhozgma obsmadobs
©o odMM36900L yboMmab gobznmaMmydsb. ImEgdymn dgdmbzgzs 8903930 3MMOMTaboil o dobn JgL-
Bogmabob obggg dgbadmgogmoas 3MmMOMYdnob Eobdnb LBs3mMYdNL FgmmEab godmygbgdsiE. s8MNZSE
LOYIbHIOL gdmgzom 3MMOMYTodYy bFIMMONLS O adMbagzenb dmdngdabob 3Mgadoymo nEIgdab
399m33803900L yb6oMY0aL gobznmamgdalb dgbadmagdmmosE. 83sbmsb, Mmdgmd 0bab 3sbognisEnnm
3MMOomYdsb dgagzndmns gabdsmdgdnmon 336momm, Maasb sMbYdMAL d3oxnm F0dYH-89ogMOMN30
393d0M0 3MmOAdsb, dab 80Dgdq0Ls o googdmab dgbodmgdmmogdb dmMmab. gb Togomomn ndoms3
oMol 3oMmgn, MmMA 3obyba dgnMmAgzs maMmxdymgdama 30MedghHMmgdnb gomzomabbobgdom. v8330Mo, gL
090mbgg30 bgmb 36ymodL LHYIbHO0dn MoMYdYMgdgdnlb AdIMYsmndgosLaE. dogomomn, MMIgMbLE
M90myM bohPoEob sbobozb o 3Maghnzxmo bobnomo og3L, oby3g ndmg3s 3oMag dgbadgdMdsL Mgm-
Moymo 3mEbob 3Modhngadn gedmygbgdob @gdmbLbhmomgdabs o goodMmydabomznb. bmem bggmmdalb
©mmL, M Mgds 36, bgds bmEnydmasb ymmngmomdgdabs s 3m36nganab 360Mgonb gobzomamygds.

7600 3006036mb MMA d90mb3339000 LB3MYONL gobbmMEngmgds 3MagHnznmo nbgmngg Boamdos-
Hhgd0m dgndmgds dmboab abdobzoymo LEsZ3WgdaL 30MMdgdTn, MmagmmE 3MbMHodhyMo LEs3Mddnb
©mmbL. 006537MM39 Hgdb03Ma Ladyomgo9dn MgxdEnody dobaaab sbbbobom3znb ndmgzs oMmom bo-
07090 g00L, oo dmMab 3Mxdgbhagnnbe My 30gmanmdnb Aznbgdab, Moms PdMI63gmymanmo ngbob
06@3MMmIs300L Lomsbom gmmTnm s 1BJJHNBsE FnbMEYd.. 3353Mo, bLYBgO MO 39MLOL EMML Bo-
dmynbgdymas 3MxdgbHaEns 399b3930LMab V3e380Mgd M doMoman dMBsEgdg00L, 60bodnMmmdgoND,
00%69000, AoMoygmo 0bbhobhHgdabs s dgbodmmm 39939000L gobbodoMmBozo.

©@obHObE0YMa LBsZ3MadNLLL oM33g9mn boMmymggodn dgndmgos BoMIMngdbsb dbmmme dgdmbgg-
30L gobboangob 6s6omdn, MMmEaLsE ©E0L3xLNOL 30dYsMyMo s gdmEomo BQaghmmado Jdgomm 3m-
BHodhob 9MaMbadMdNL 3edm F9dMIYEIMN. 83 d50mbzazsd0 JBmM Moo bHYIOMHIOAL gmbgdab
9.6. 390mJgdgg00m0 Eadymmods. MmYmmgos sbg3g dmgngMmma, AzgymgdMmng 30mmodxdda dom@pngzn 3Mm-
3903Mg, 3ogaMNMaE 535 My 03 IMLLBMYOAL dbsMEdGgMmms smbybbgs My yzgms Imbsbamagb 3009mMm
300mbLObYM7x0s 9M 3Mab AsMmmyma o H9gbnznMma dndgddnm 39M byMbEgds. oMy doMm@pm godmznmbgn-
LoL, 9Md39 FoMnobo gobbamzgnb bsbomdn 360d369MM30600 Y39mo LHYIEHL oMo 3gmbogb
3009M 0330 o dnbgMmomo 39dmbgb Mmozn0bo bobgmo. smbndbymo dam@pnzn Hagboznmo boznmbgonb
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0mMmya30Mx0mMMdsd dgbodmms d90mb3g39000 dgbBagzamab dgomeob godmynbgodab gxgdHoobmds o -
090000 390093900 bogMdbmdmo dgodEnMmb.

Moo, bbybgoymo dgnMmy 3MmOmMgandab gowabyzghs dgbodmgdgmns mgdbhmmab dngm LBszmg-
00b 3mMmEqLbob bEMMo AmEgMognnm, MMAgds3 P6s IBMYBb3gmMymb mnomgymo bHgbhob AoMmy-
mods ©oblxLbngddn, mydob maMydxmgdnc dbsMmgaddg ygMmomgdnb godobgznmyds, @ablybngddn sbamo-
H0339M0 30amdgonb Bobomabgds, bagnmbdo goM3zzg3zab domamoa dm@ngoEns. 3gobob dgmmeo ndmgss
LOdYdMYdSL LBs3MYdS obaL YBMM LababM s 88 390MENL EOLHIOENYMIE godmMmygbgods oM Yo
3obab 838 330M3Habmonb ozoMa30b dndada. Mmagdhmmab bEmMo dmEgMeznom smbndbyamab domby3e
bagbydnm Jgbsdmgdmae@ Fndshbas. LEMMO dmEoMmainab J39d ngnnbbdgds MmgmmE mydshymo do-
000090900 s bmznsmymao 3Mn0gmo-00603dMmMAmMmmonb Bamdsmm3zo, sb339, ®9J6039Mn Immnbmzbydab
©0Y96900 o 3000 8303M0 1E30. BMEngMmm 833 39Mn dgdmbzg3gonm LEs3MadaLLL EabHbENMa
mbmasnb LodsMg0900b godmygbgoab goMzzgym/d3nMmy P30MohgbmogodyE 30 0)M00YOL, B333MNMI©
Agbo et al. m030L 653MMAT0 MBWonb sLobgMmMByM gomMgdmdn d9dmb3zg3900m LEs3MYd0L 9RgIHYMMONL
Fgbobgd (2006, 33.84) Bnshbosm, MM 88mb3y390000 A39MYOMN3 bagansbm LEs3MYONLEY6 gsbbb3zszg-
000, mbsnb Ldyemyg09000 LoMazxdMMONbLLL bHPwgbhgodn nygbgd96 ByMam 3MTP60zsEnab bodyemyg-
00LO3 o ndymdymbn 3MN3b Ma30b0 3BMYO0 P39 IdMBZMO O Mo3MbyMa dnnbyMmmb Mo Bom-
™300 odo@®gdnmn bamggdmab dmaddobos.

33M03o, bLodoMmM3zgmMMbY s §3Mm3e3d0ML ImMab 3mmadnldyMmo o bodsMmmmgdMmngzn yMmongMmom-
09000 dmagsn AsMAML dgbobgd 39MLOL BoMamgddn LogsMmzgmmbs o g3Mmzozdnmb dmMmab sbmgn-
Mg00L dgbobgd bymdgzMmymndom gamzsobBobgdymon Mammmdnb dogomomdyg, d99mbzgzgdam LES-
3m900b 9900mnb godmygbgds @abHIbENYMI® nbymngy BoMmdshngdnm dgndmgds, MmamMmE 3MbHJh-
Mo L6539xdNLOL. Fg0mb3zg30L gobdoMmBHdab bsBomdn abHIBENYM LEIZWYdLMOD Eo3e3TnMydymn
3MmMOmgdg00 ImbsmEbgmo oM sMab. goM3zgymo boMmymagodn, MmMImadn3 dgndmgds BaMAmMndzob
090mb3930L gobbamgzgab bobodn o P30390MEHds 30093mMYM s gaMEnYM J9dMYE390L s3NMOE dm-
330M900@0N0 MyghHmmab FbMnsb bLEMMN Im@gMaEnnb 3nMmdgddo.

3MmMOM3od) oxRdbydma b6s3mgds

B90mam bbybgoym dgdmbzgzgdnm bEsgmgdab dgomAdn P339 3odmygbgdymo nym 3MMOMYTody oxyd-
69090 bBsgmMgonb ggxdgbH9xd0, MYIEY, 08 890mMbzn3080, 30Bsb0 3Md MZ30MMB LAY 3MMOMYTyMn
Lagnmbab dgLBogmMY, 3MFE F3LMD O DM MIBMMINONSO o3o3d0Madgma nbLbHNHYEOMbsY-
M0 v 93MbMIngyMn 39950396 b gobbomzs @ gosdMyds BaMIMa)bms. sdndHmMAa abo mabogngs-
300 3xMm d90mbzg39000 dgbBsgzmab dgomeo dgadmgods dmzsbabmm. smbndbymabgseb gobbbgesg-
000, 0330050 306@o gobznbomm 3MmMOMYTody oxndbgdyma bBszmydab dgomeon, Mma3gmoE o3 d9a-
mb3z930d0 m3000mb 3MMOMgTnMn Lognmbab dnbosmbob dgbbogzmadgs mMmagbhomgdyma.

dgLo0sdNbE, 083085@ dob3nbams30 J3MM3NLAEMEBIMONL bodszsmsgzmm 3Mmamsdnb bogoMmag-
oMby o 93Mmz03d0Mb dmMmab d3mmoadngdymo s bodsmmmydmogzn JMMN0gMoMdgoab dmgon AsmMAmbL
d9Lobgo 39MLOL Gomagmnddn 3MMOMWMYTdY o®BYdbadymMa LB3mMgdab Fgomeab godmygbgodob obdon-
©abogmym 3MmM3dg060L 6065033 LHMMHIaN0 3MAY603o3n0b Mydab gMmomdn. A3z960 0bdHgMaba
333bmMdb 3Mab 03 IgmENL obhHsbENYMo LEs3zmMgdob gMondo godmygbgde.

08 9900mEab godmyqbgoab 80B60m, BoMImagbomo 046900 obhnobozmyMmo o g3MmzazdnMmab
60600003093 3MM303060NL 3Mb3MaHmo dgLnzqdn s LHYIbHIOL gmbmzgdom 88 dgboggdob Lobo-
60003©93M ©d godsdsmomgdgmn 3Mgndgbmgdab 63dmygbgds. 33909Lbos my gb dgboggdo bHYIbHOL
6060L6M o9Eg00M, MM dom 39dmMb Md30L0 3MB0ENOL AIMbOYdMNd]OMIE AdaHhgdnmn obo-
go0b dmdngds/sdnds3g90s. moommgymon 3Mm3sgsboabhnmon dgbogob bobnbssmdgam sMmandgbhain-
0L 3ob6bom3zsL/dMYNBLAHMMBNB3L 339 MM EIgMIMOL. bHYIOHId0 3 0YyMBNI6 F3NRJOSE ©s dn-
00b3MgmoOL bogmom ob3YLNL. 3608369mMM3060s, Y3gms LHNIBHL B093aL Mv30L0 sBMOL godmmgadab
Ladgsmgds. G9Lodmgdgmoas bb3zobo AMLIBMYdxONL FaRLYOSE O 3MBHMIMIYTgbHYONL godmmdgds. sby-
39 99badmgdgamns 3g6gnbymab AsdHoMgds Mmdgen sMgndgbHadb dn00AbBg3L spodMMos JBMm dYyoMoc.
035bmob bdnMmo gMmsgMman s bEmMa 35LYbgdn BamMAMEagbom obLobzgm MYdsdg oM dMLHOMOL
o 8603369mm30600 AMbgMmbogb BoMIMmJdgma ImbLdMYO9dab goM33973ma F9x53M9ds o aL336900L
39390900. 390gmadn bHnwabHgoLb gobgdomBHgodom ML 603603L 300MoEYMN LoBMMbYgO0 S MMmgmM
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bg00 3b6(H0aLazWMYMo 3MM383306@NL BomMAMgds, My 3Mnb dobo bgMmbgdn o 30dB69dN, MMmamMns Fomdy
M9530M900L 3MagHngs o My Fnamads 8g3Lb 88 dbMagz sMmhggmaoa bodoMmmzgmmb.

006@o gobboggmmgdom goybazs bodn 3MMOMTs0y Eox®ydbgdymo bEs3zmMdnb PMmML MmoMydymydo-
00 3md3mbgb®ob godmymaxab bLodyomgdsb. bdoMom 3MmM3s33b@ab gangdgbdgdo 939dymns 9.6. g3Mm-
330 m0nMgoxmndgonb, Jogsmomom gdImzmadnab, 306mbab 1Bgbsgbmdab, MababBEMMMONL, 3sdnsbab
3I8mYx05000L ©sE30L, godmba®3znb Mo30LBRMYANL S o.0. B0bddMI®AZ. 967 08 MoMxdymMgoqdalL Bnbo-
00033, M3 939300M70L 1MMTsbgmL 93MmM3gen LadMBsEmMYdsby s g3Mmzagdnmab 6a3M J39ybgodL.
39L00030bs, 3MM3gobL 60bssMIEIE godmmgadgmon sM31nanbHd0L Asdmysmndgdabob bhHyabHL
36930 00 M0Mgoxmadg00Lb LaMgndgmNL MMISE osdMIYOS O omMs30bgds. bBs3mWadab EMmML s93qbdHn
LEMMYE d31Z39MN, MOMYOYMY0)0Mb B303d0M7dYMN 3MM3IgobENL MY8x00Y go3nMYd. godmbo-
yma3no 300093 93oM 36 ©odobabzgdym nbxzmmadsEnadyg 03903ma 3Mm3sgaboabhyma domgdn, MadgE
0by39 360869mMmm3z5600 30b7bob goEgds. 98 890mb3zg30d0 LHYIBHIOL 9930 LoTPomgds dmndomb o
39936Mb FommydyMm o MONgdhHM nbxzmmAsEnsb. 88 3gomoam dnmgd e 3MEBoLY o godMEENMYdab
0930 oo 3Magdngdymn sbndbymydeE, Maasb LHbHadn Mmaz0b 3bmazmMgdsdn sbhnobogzmyMmo
3MmM353000L 30300 gdL domdg bdnMo 86Yyw9gd0sb. 5dMNZs®, Jom sMs daMBHm m3znmmb 996900,
360M0 godmamhAomb o godmnzbmb smbndbymo 3Mm3sgabs, sMedgE 3M3andgbHnMmydymsm N3350
md09dbHyMo dmbodMYdxd0 o bbaabol agbdammb dsmmgdymn bmzgnsyma oy 3meadnggmo 3mdoiznab
Aodmysmnogdsdo.

Mmgmmz Agdb 3Maghngnm gedmEoomgdsdy, 81939 o0 MYdady sMLHdYM 339390Dg oYyMEbMonm
d90dnds 0004300, MMT 3MMOMYTsad] oBYdbgomo bLBo3mndab EMML ndMEYds bHYabHh s dmbngze-
300 @ 06(hgMgbo gabbamyma bagnmbab Fndsmm, MoE bganb IBYymMOL dob MMTS s ymzgmabmng dgbbe-
3msL. goMmEs smbndbymaby, bhygbHadL J300MEIdIM F3BRYM0 ndamanb, 3Mobhoznmoa sdMM36900b,
3M0760303000, 3M3gndgbHoMgdma bxgmMMdNLY o 3MMOMYdg00b gowabyzghob ybomgdon.

0b6(HnabegzmyM 3MmM3I0306@NL Bnbssmdga bhMmahggnyma 3mdybnzsEnob mydab gMamda 3MmoMY-
00%9 ox31dbgdymo LEs3WdaL Fgomab godmygbgdsb obdHsbEngmMo LESZWdOLLL AZgyMYdMN3006
dgoMmgonm 3MnbEndyman gobbbze3g0900 oM gooshbns. hgdbosgymo dbomy sdmg3b mggdbhmmb bodyomg-
0oL 3Mogdhngxmom LMYMRBSLMZbsE BoMmBsmomb LEsZmMgdalb 3MmEqbo, IBMHB3gMYmbL LHYEbHONL
Aommymmody, gobobmmzogmmb cmgdab dabssmbobs s Mmab 3mbdhMmmmon, sby3g dmobabmb bhwg-
bhomo d9x30bgds. Dmgngmmo Hgdbagzymo Lodyomydy, dogamoms@ bgMmammdnmo 3nmbzgoab godmgdo-
3600 Lodyomgos ndmgzs dgLodmydMMOLL YBMM gi39dHnsbo 0gbgLb godmygbgdymo wgdoob Mmm.
09030 ©ob3xLbonbs o ImbnzoEnnb dboMEboggMmo 0dsbdgbmbomas Bg3nmMbobhyszngmo ablzzmbonb
BoMmdomm3zo.

0000 gom33mabB0bgd0m, MMI 3MMOWMYTod) axzydbgdymo bBsgmgds MmgdhHmMmLS s bHIbHL sbYg-
39 ™300m0 LHYIbHYOL AMMObL YaMmmm nbHgMagdznob dmambmab dobo obHsbENYMIE BaMdoMmmay, M
®J0o 169, 3goM3zgna 999M390Mmab 3Mnb o3e3dnMgdymn. 3nM3gm Mngdn gb gbgds gobbobomaggm
L3NMbMb Ev3eg3dnMgomn gdmEnyMo 3agbgmab 606 65dMBg30L FgdMyLm gbodmgdmmosl, sbg39
LOYIbHYO0L dbMEsb 3YbyMmdab 893Mdbgonb Asdmyomnogdsb o 3mdybngsinab sMmamnbzznbhy-
M0 dgLodndMMdgOnL godmyqbgdsb. gaMmazgxmbomo MMYmads vbY39 Y3gms bhygbHob dbMoLb
domamo 0bhHamababo o sgdhommdab PBMYB39mymanb sdmEsbo.

3MmMOmY0adY Ea®ndbgoymn bBsagmgdnb dgdmbggzsdng, obg39 MmamMmis nym dgdmbzgzgdam bBsgmy-
00LOL, 3B0dby0 boMmymggdob goomsbgzob dbMog o 3603369mMmMdL v93L MgdhHmMob FbMnb
LBogmMgonb 3MmEgLoL LEMM BomAsMmmzobo o ImEaMmamgdsl. 360d369mm3zobns, yzgms LHYIOMHIS
©abobynbdngg LEMMOE onsdMML LEsgmMgdnb FnEamIgon s 3MnbEN3700 obY39 obobymn mydadymo
0dmEsby, 0b939, 3L Pdgomme madEnsdEg 3Jmboab gabbsbamggma boznmbab dgbsbgd nbymMIsE0s
©o 093850mbL Eodohgonms nb@MMIsE00L IMdngdsby o 8dY80390009. ngdbhMmMmIs, IMEMEnnb MML
0L939 96 Boobomabmb Eob3xLNY, 3993sEML bHYIBHdOL nbHMLAL BodMEs Lagnmbob maMmydy-
0000 o 3MgH03amoa sb3ggHgonb bodaobdnm s JBMYb3amMymbL docmn dogdbodsmyMma AsMaymm-
00 gobbomzgobs o 9dsh9ddn. 83 990mb3930003 99300y nbgmo dsm@nzn Hagdbognma dbsmab
LbfYmo IMBaLMNZYdY, MMaMME, FogsNMOE, Yyzams dmbsbamab dogm AsMoymo 30JM MZSMO ©
390mbobymdab 398 bobgmob EobyMmas.

0993509000 Lobom, dgbadagdgmns 0Mg30L, MMI 93MM3NLAEMEBYMONL LadsZomozmm 3MmgMadnb
Logommzgmmbs s g3Mmzo3dnMmb dmMmab 3meoBnldyMo o bodoMmmmgdMmngn IMmogMamMdgdnL dDms-



46 93Mm300bIEMbYMANL Jommyana ggMmboemn, N 10-9, 2021-2022

0 AsmAmb dgbobgd 39MLOL GQoMmamgddn, 3MMOMYTad) ERYdbgdymn LBs3MgonL dgomEab EabEo-
630Mo 3odmygbnds sbHnobogzeym 3Mm303sbnb Bnbssmdmaa bHMobhgagogmn 3madgbngainob mydab
ghomdo Bamdodhgoom sMmab dgbodmgdgmo o Eo3e3dnMgdymns dbmenme dnbndsmym boMmymggo-
06. 0LYMYd3 doMoMoEE gobnbamgos domoma gamEnyMo gmMbobs s NL3xLNYddn sgHnyMo dmbe-
Bomgmonb bagoMmmgds. 80sLbmMob, 03 bommymggdab 3603369mMmM3z0660mMoE Foamabgs dgbadmgdgamng
LBs3Mg00b LEMMO ©83x3T30Ld Y dJHoyMma AmEaMmoznab 30Mmdgddn. dozenbgbo et al. d0MB0bgzndnL
36039MLOMYH0EE6 Mo30L LHoHnsdo ,,dmbsbamamds Mbonb 3MMOMYTdY EORYIbgo e LBs3zMgdS-
90: 0033003900 BoLBs3MxdgMMs N3MMT0LIgIEaMa LEsZMNL 3MME9LBY MmNy s EaLHIBENYMA LES-
3m900b 39339mo0m” 5bndbo3L, MmMA: ,,...LaLBsZWMM HYdbmmmangdab dgbodedobo Endsnbaby s godm-
y969060b 99939md0m 3MMOMYBadg axzydbgdymo LEsZ3Wgos dgadmgds nymb sEadhnMxdymn Moo
©0bhHsbEYM0 bEs3MgdAb gdNo LHYIBHYO0L 3MMagboyma gobznmoMydnbsmznb” (2006, g3. 348).

d9330L900b boMmomymy

Moo d9xsLgds Logdomo Moyma 3MmEgLos o IMagom godmb3930LMab oMb oze3dnMydymo.
Laggmoma 3Magdhngxmn godmEEomgonEsb gedmdnbomg dabodwgdgmas smnbodbmb, MmI ©abhe-
6303M0 LBs3MYdNL 30MmMOmdTa MONgdhyMo o bodommmasbn 9x3sbyds 300093 IBMM MOYWEId. gL
bomoygqd0 gobbogymnmgonm 0Agbb megzb Bomammodnma godmEoab 30Mmogddn 3MEbob d7303500909-
0, 3obaLbodM3zMgmo 9x3sLydaLSL, MMEILLE Lagdome Moymos bHPwgbhab dogm 3mbab 3gmombo-
bobogMmo BoMIMEgb0L LMY gogmMbhMmmagds. 3Mb3MgH Mo bLoydama gbgds BaMammdom go-
0mEob, MMAmob eMmmbsl LHIBHIOL 9dmg300 330 BaMomMMdNm P3sbbmb gobzamom dobo-
m3bmob o3e3dnMygdom EobIPm 30mb3z90b. bHhyab@HYdL 3 MML dMgmbm3zgdsm 30gM M33nb Ao-
Moymo EshmM390s s 06@HgMbgh Bysmmgdab godmygbgdobogeb 0mo30b 39303900. bodbybsmme, 3Mogho-
3980 9M0ob EobHIbENYMo 3edmEonLb 89dMY©3900L dMMMAI® godmynbgdab dgdmbzgzgdn. bHnwabdHob
dbMmoasb dgndmgos sanmn 3dmbogb d3magnshb nbhambghom dmdngdymaoa dgbodsdnbo nbgzmmdsiznab
390mynb96001. 333LMb bdnMa bEgds Fobomob MmMBgEndg bbgo 960dg Imdngds, 390aMAT v3HMIshY-
M0 Mmb-mynb LamoMadbo 3MMEMTd00 osMaMagdbs s Bamamgdbo HgdLbHab 3m3nMmagds. smbndbymn
0600369mm3bs@ oMmMymgdL 633MMI700L 893MBI700L MML badogdm LobHgdgonb godmygbgdom dme-
309(hH0L Edag6sL.

990mob086ym 3Mmb3Myhnm dgdmbzgzedn 3Mmomgdab 3mbHmmMmab godzoEMgonb gdam gowsbyzg-
Hho 3MagdhHognmo dgndmgogmng. o, 330JMMA, bagomms 3mobab d90mb3gd0b ammMAshob dgE3ms ©o
b0 39300b39000L LTS, MMIWYODY 30L7bab FoEgds oMo JOMIMME NbMMIsEn0L BoMIMEEaxbob Im-
nmbm3zL, 0M3dg 3Mo03gmo sdMmM36900L godmzmgbaby o boznmbabsdn 39dmJdggonm Fogmadsb.
00b0dbymL badb yb30d96 gb3nbmds o bangMms Mazab bhHahnoda ,Mmmgmm gadm3zsbbmmmm LBsgmygdab
0900m©3g00, MMImgdoE bgmb 36ymob 3mognahb: Mg3magbmangdn 3sbBsgzmndmgdobs s bHYwybhg-
0000306 gb3sbyM0 960b EObLHIOENYMN LB3WxO0L P6039MbNMHYHNEEY, bowoE IMEgTgmns MY3mIgbo-
30o: ,0m3znmbmazmo dgdmgdggdnmn nbnznEysmymoa Lodydom, MMAmab 3mognodn dgydagdgmony,
Moasb dnbn 899860 dbmanme dmMLbBs3mab gmbgonm dgndangds” (2014, 33 1076). bLybydyMMSb gMmm,
00 3603369mmds 8g3L bHPBHNLsMZ0L LEMMO Fgiz30Lgd0L 3603369MMdANL sbLESLSE. LabyM3zgmas
LOYIbHTs gonmaznbmb, MM dabbagy 0bhHgMabdns Md0gdhHIMo nbxzmmIsEnab Bomgds LBsZWSdn be-
3903Mm0 65MTohg0900bs s bommymggdab dgbobad. gx3sbgdosb bmd dMezsma dadsbo 8g3Lb, MmMIgmams
dmMobLos d90aman bEs3MNL 3MMEgLOL LEMMSE 8393030 o sds®Hgdnmo 3M©boL Jomgdab Bobomon-
0g0s. bEMMg smbndbyman 30H6900L gobdoMmbgds dgndmgds 0d60L dMIzgm0gdyma LBSZNL 88 bhHsho-
080 dmygabamo bBsgmgdab dgoMEYdaL godmygbgdnb 890mb3zo30804.

299mbLYbgo ML dgbodsdaboc:

e bLBogzmMOb3MMEYLBNY3MMI3330MLL O LOJMM3gMbIMMOLY30DMTNIMLIMLIEIIMJsMad9g00b
39000030mad0b dgbobgd  3MYBYOHOENDdY 0domdobLLL F3IRBYM0 s M3bsFIMMIMMONmMN
qmgd96MHgonb godmygbgonob MmML JgRsbyonbsb dgndmgds gomzsmobbnbgdymo 0gdbsb
LOYIbHMO JMNgMMNTgRLYdS, 3MEBOLS O 3MoJHn3dnb ©o3e3dnMgdolb PbsMmob Tgxsbyd,
Logmomm bLogdgdo sghoymo Imbsbamgmade.

e bogdoMmmzggmm-g3mmazozdnmob sbmEnMmadob LodgmML Tdomdob LoIyamgdolb T9339md0Mm
mmmymo L6sgmMgdob dgomEob godmygbgdob MML FgxzsLydAL Zo3g0900LOL ZodmhAgbom
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3MEbsbmMsb gMmo, dgbadmgdgmog, YaMmomgds dedobznmmab Mmmab bEMMo® gosdmMyosdy,
3obLBoMMASLY O MBsFIMMAMMONbaEAN dDOMOSBY, dJhHoPMMOSDY. o139 F0D6Tgbmbomany
LHYIbHYOL gmbmzmm yMmogMMTgisbyd.

e DodoMmzgmmbs o  93Mm3gagdomb  TmMab  sbmgoMgoob  dgbobgd  bygmdgzMmymgdom
390m30mnbB0bgdgmn  MoxmMmInL dogomomdg ©abhobEnymo 3dxdmbzg3gdnm  LBs3MYdAL
0900mnb 3sdmygbadab Mmb dgxnsbydobsb 8603360mm3zb08 omzamabB0bgdgma 0gbob
LHYIbHOL dgHoyMmdy, 3MIB603E3NNL PBaM0, sbsmabniyMmo dgbodmydmmdgdn s MmgmMayma
3MEbab 3Mag@Hngadn godmygbgonb ybsmoa. sbammagnymo dgndmgds nmg3sb, 39xsbxdnL dgbabyd
0bMo@abogmym 3MmM3dgobab B0boomdng LHMIMI3NIWo 3MIYbogognnb ™myxdab gMoendo,
3MMOMY0sdg oBYdbg0xm0 abhabinymo LEsZWdAL FgmmEab godmygbgodnb 89dmbzg3ze80g.

y39mo H99mmbLybgdmn 8gomonm obhHsbEnyMao LESZMgdALLL dgbodangdgmas @ LabyMmzgmon-

399 gobaLIdM3MIMmMOb gMmms@ 3obdsgnmoMmydgmn dgxzabx0g00b godmynbgds 3madgbHomadab bLoboo.
00b0dbymom 300093 PRMM Baboobgds LHYIbHMS 0bHYMaLN, STMYP30IOMMAS O NZNMEIEI-
M90mMMdY, 305LMS0 FondMEYOS LBIZMgd0L boaMmabbn. dsbBsgzmMgdgmMms 3Mmagboymo gabznmsMmydab
396hMab bgmddmzebgama dgMoge dn3930dg smb0dbozb MmA: ,obhobEnymo bEsgzmgdab gmMmIohds, 30-
093 38Mm gosgdhoyms 3obdsznmomygdgmo d9a30b9dnb IMEYmMBY goobamabs o 6036900b goyngdngdanb
La3omba. (2020, Jomodshmba goghm m3069Masb 3MYBYBHSENs30 3xsbYdNL FgLobgo, bansnwa 20) 3gms-
6b3900 03 IMLOBMYONL 3nM39 BaBamb, MMI EOLHIBENYM LESZ3WYOSL FobTogznmamgodgmn FgRbLYOY
73900 9Mgqds, MydEs, 0083AbBNY, MMA 60365d0L, o6, A396L 3MB3Mgb d90mbza3zsd0n, Jumgdab dnbody-
00b 3Maghngnb 3960MAYNBg053 3608369mMM30600 3953307 LMSD V3e300MJOMN IEIONMN F]EH3I0nL
009L0dsa0doE3N0L d0D6NO.

Mo 6o 00g30L, MMA EnbH6E0YMO LB3WgONLLL 3093 IBRMM dJHYsWPMas o3 bhohnodo
dmy3obomo 1LBs3WgO0LY o FgR3LYONL FgMEYOL godmygbgody, MeEaSd HMsagnymn mgdEns-6g-
Mommonmo godmEab bJgdobmsb 8goMmgdom, gb dgomEgdn BMENL dgRsLYdOL MANgIHIMMASLY
LOBYLHIL, db3MNLYOL NBEN30EYIMNBALS S gobscmgdab Bnmgdab byMmznmb/0bhgmgbb.

©ob336900

60608900Mg LHIHNTdN gooboamndgogmas LBoZMO-bBoZMYdNL MBEYbndg MobsdgMmmzy dgmmmanb
390mynbgdo @obHobEnyMn LEs3MadNL 30MMOYddn. 3gMdme Zobbomymoans OLHIOENYMI® 533BMO
LBo3Mgxd0L, MmyMo LEs3WxO0L, d900b3g3900m LB3WGONLY O 3MMOMYTed) oxdbydyma LBS-
3m900b 3gmadab gadmygbgds.

bHodHNedn dgoMmgoymas o3 3900MEYdaL gadmygbgds 3mbhagdbhymo LEs3mMdnbs o ObHsbENyM
LBo3WMxd0L EMML. gobLogyxmmMadymo yyMomads EoMIMdnmns EaLHIBENYMo LBsZ3WgdNbaL TMmbo-
omEbymo bommymggdobosm3znb s 893mMmmMa30990mM0s Mg3ma3gbaEngdn sbgomn boMoymggdaob goo-
mabznb dgbodmm gdgdab dgbobyo.

bHodHNadn dmyzsboman sbsndo 3Mb3MagHym LLdgEbngMm 6aMMInOdMSD gMmoE gyMbmods bogy-
MM 3Maghn3nm godmEEomgosh, MmMIgoE sdngMmams MmammE bagommzgmmbs s 93Mm3s3dn-
ML dmmob Mbs3dMMAMMONL gdab LBS3MgdAL, sbY3g 80 MxT9dDY 15 Bl gobdo3mmMdadn bogomm
LggdHME@To bb3s s bb3gs MO683EIOMO0D] Pdysmme Fxdomdnb 3gaa. bEs3mgdab BgdmmbLYbydyma
0900m@g00L 3MagdHnzn Lagd0sbMOLMSD gnMmM 3o3d0MESD godmadnbamg dgndangds nmy3zsb, MmI
930Mm0b®Hg3Ma300b LognmMbgody L8gdnsbMOLMBD E8383d0MYd M 3MagdHggmo odmEonmgods 8bnd-
369mm30660mo@ 333bdoMyds LBEs3MYdAL dsboma 8g00MEYdaL LomsbsmE godmynbgdsda. smb0dby-
mob gMo-gmon 30990 oLg39 b sMmab, MM 3Magdhznmo godmEnmgds baab y36ymodb o3 bBsgzmgdalb
0900m©50006 o3e3dnMgdman 3m3bazannb bEMMIE ©3x3830Ld o doMM3al.

MmammE 33003900000 o 0bsNBELb AsBL dgdmbzg3gdnm LBsgmgdab dgomeab, MmTgenog
B6omMIMEagbomas bogdomm3zgmmbs o g3Mmgzazdomb dmmob sbmEoMmgdalb dgbobgd bymdgzMmymgdom
30035m0b60b670m0 M9MMmBL Fogoomd) o 3MMOMYT00y EBYdbgdyma bLEs3zmMydnb Fgmmeab,
Mmmdgmoz 6oMIM@agbomas sbHnmabogzmym 3MmM3sgobnb Bnbosmdnad bHMmaHaangmo 3mdybogainnb
0030M0mdY 3admygbgds 3Mogdhoznma abymngg BoMmdohgdom dgodmgds @abhebgnymoo LEsgzmado-
bob, MmammE 3MbHodbhymo LEs3zmMadob EMmL. 88 3900MEYdNL EOLHIBENYMOE godmygbgds oze3dn-
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M9dymons dbmmme 30603smyM boMmnygqgdmsb. gb goM3zgymo bommymggdo, MmAmygdol dgndmgods
BoMIMndzob 9900b393900m LBIZMgONLY P 3MMOMgTod) axrYdbadgma LEsgmgdnb PMML y303d0M-
©900 doMnmdEa© 30073 M s gaMEnYM 999mn3900L. 805LmMb, 98 boMmymygdnb 3603369mMmmM30660-
@O 3oamabgs dgbodmgdgmons bBs3mMyd0L 3MmEaboL LEMMN 83g3d30Ls s MadbhmMmab FbMnLb
6000bomnbgOgmMn s 3gdHoymMo dmEgMaznob 3nMmogddon.

Mmmymo LBozMadab godmygbgds s bogdoMmmzgmm-g3mmze3zdnmab MabsddMMIMMMONL goM3zaymo
nbbhodyzombomyma LHMYIOYMd0L Lagdnsbmdab dmEymnMmadab EoLHIbENYMa® obbmmEngmads
0L939 L3OME 9BIIMHN3bdEss Bgbodmgdgmny, MYIEs 88 dgdmbzgzsdoi ognma 3g3b nbgm godmbgg-
3900, MmammoEss bHgbhadab domsma sghoymmadnb PBMYPB39MYMAPs s dmEamamgonbomzab bsby-
M39mo gamEoymo gambob dgqdbo. o0 bommymggdab bmymsm smdmabzms 6ogmgdo dgboadmydgmay,
03930 3oM3399m™m0 dnamdndn dMyb3gmymaxb doc dgdEnmyodsb.

©obMHobENYMI© bBS3mMYdnLSL bHohnoda gobbamym Bgmmeydb dmmab yzgmody 89¢ boMoyung-
LMD ML EV38330M70YMN F3IRYM0 O MNVbFTMMIMMOnm0 bBZWgdaL ggdgb®Hadab godmygbade,
MmIgmboE vanma 8g3Lb 3Mxv96HoE0ody LHYIbHg00L d3nMY F39RJ0s© TPFomdnLLL. dgbodsdnboc,
©obhebEnymo LB3MYd0LLL 83 FgomEab godmygbgds dgadmgds oM aymb abymozg 9x399bHyMa, Mmam-
M3 3mbbhogddmo bEs3MdaLSL. 333bMSb gMmmo, 3603369mMmm3060 dognbbdgznb dgnasw BoaMdmgabo-
o 3MmoOmygdgdab googdms bogzbgdom dgbodmgdgmns S 330bsM30L LagoMmms LHYbHdnLb LEMMo©
0bLbHMYIHMgds, domn 35LYbnbAggxdMmMoONL gobbadmaMs s gho sdbhoyMmmodab POMY63gmymas. Loon-
BbhoMgbmes, MM 333B9M0 o MvbsdMMIMmMOnmn bBsgmgonb gmgdgbhgonb gadmygbgdabsb sMLYOMOL
0bgm0 LoznmbydnE, MMEIMMOEY, F9gOMNMNIE EMMAL 3M3TNBOEMOMN3E dgodmygbgdab dgdiEnmyds, MMA-
obmgznbsl ©oLHI6ENYM LEIZMgOS 3MMOMYTnb FoogdMaob so@3nmgob.

ymzgmngg H99mo 6sbbgbgdnoeb gedmadnbamy dgndmgds nmd3sb, MmB abHebinyma bEsZmMgdN-
LOL Mbs3gMmM3zy FgmMEYdaL godmygbgds y@Mmm g LoMoymMabmsb sMob oze3zdnMmydymon, 30M]
03039 ©ob®HIbE0Mo LBZWdALLL HFMmENENYmMo FgmmEdaL godmygbgods. 83039 MML, gengdbhmmby-
o hggdbmmmgngdnb gob30meMgds o 3MgsMnymo dnamads 3gbadmgommoash g3edmaslb goazmasbmm
©obhHebE0yM LESZWYOLMD V3e3dnMxd M0 MamJdab Y39 3MMOMYTo.

080bmsb gMmmo, dgndmgods 00gd3sb, MM EabhbEnMmn LBsgmgdab EMML MoYEIds bHwb-
Hhoo 3983509 d9. gobbogymmgdnm 093M boMmyYgdMdb sMab Es3e3dnMydyman Bamammdnmo gadmEnb
30Mmog0dn gmEb0b dg003500909m0, gobaLdM3ZMaMo JgRsbLyds. dgbodednbo, 60603gdaMmg LdHsbhno-
do dmyzoboma LEsZ3WMxO0L TgMEYdaL godmygbgds bgmb PBymMdL 9xzsbgdab MdNgdHPMmMOAL dMELL.
bmmm gobaLbedM3zMamMmeb ghmo 3MInbHomgonb bobam gobdogznmomgodgmo d9xsbg09dnb godmygbgods
33003M70L 3MTP60303000L P63MYOL, 3baabydL NbEN30YOMNBALY S gobsmmydabadn nb@HgmgLDL.
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Archil Karaulashvili'

APPLICATION OF MODERN TEACHING-LEARNING
METHODS IN DISTANCE LEARNING

(Based on an example of lecture courses on General and Practical Aspects
of Political and Legal Relations between Georgia and the European Union)

Abstract

Covid pandemic, existing security risks, the need to save resources and time, and other circumstances made
development of the distance learning important. The purpose of this article is to discuss the possibilities of
using modern teaching-learning methods for distance learning. The issue is presented through the examples
of courses on general and practical aspects of political and legal relations between Georgia and the European
Union.

The use of the distance group learning method is shown on the example of working on a presentation
regarding visa-free travel and movement of citizens between the EU and Georgia. The topic of role-playing
teaching is discussed through the modeling of the work of the EU-Georgia Association Council, and the use
of the case study method is presented on the example of one of the sectoral reforms envisaged by the EU-
Georgia Association Agreement. The problem-based learning method is discussed by using the topic of strategic
communication against anti-Western propaganda.

Special attention is paid to the possibilities of solving problems related with distance learning. In all topics,
attention is paid to promoting the development of critical thinking and creativity. Increasing students' interest
and participation in the learning process is considered as one of the approaches. Evaluation difficulties and
practical experience of solving them are discussed as well.

The main conclusions of the article are: the use of modern methods in distance education is associated with
more difficulties than the use of traditional methods in the same circumstances; The development of electronic
technologies and a creative approach allow us to overcome almost all problems of distance learning; EU-
integration related practical experience is useful for new teaching and learning methods, as it helps to properly
plan and manage related communications.

Key words: distance learning; group learning; role-playing; case study; Problem-Based Learning.

Introduction

We are living in a time of fast changes and witnessing accelerated development of economy, technology, social
relations and respectively of teaching-learning methods. The global Covid-19 pandemics on one hand and
the war in Ukraine on the other hand, significantly changed the agenda of the countries, state institutions,
businesses and also the educational institutions. The need to adapt to the new realities stimulates discussions
for understanding the challenges and difficulties on this path.

The global processes had its impact on Georgia as well. The war in Ukraine and the heroic resistance of
the Ukrainian people against the Russian aggression gave rise to a strong reaction of support for the Ukraine
in Western countries. One of the directions of this support is acceleration of integration into the European
Union. Alongside with Ukraine, other countries with an Association Agreement with the European Union, namely

T Invited Lecturer at the Institute for European Studies of Ivane Javakhishvili Thilisi State University, Mobile: +37253800188,
e-mail: akaraulashvili@mfa.gov.ge; akar_8@hotmail.com;
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Moldova and Georgia, which are also suffering from Russian aggression, gain the opportunity to receive more
support on the way to European integration. This means that our country will need more professionals working
onthe EU and the EU-Georgia cooperation related issues in a short period of time. Therefore, further refinement
and development of teaching-learning methodology in this direction is important.

The Covid-19 pandemic had a significant impact on the development of teaching and learning methods. The
need to limit the mobility of citizens and isolation of students and lecturers has disrupted the normal teaching
process and schools have moved to distance learning practically in all countries. The pandemic is not completely
defeated and there are risks of further escalation that stress the need for the development of distance learning
methods. At the same time, there are other circumstances that emphasize the benefits for developing distance
learning. These are, for instance: Security challenges (including the war in Ukraine); Overcrowded large cities
where educational institutions are located, with their unfavorable ecological conditions and congested traffic;
Better possibilities for inviting professors and teachers living in different cities or even countries; Less financial
expenses, etc. Therefore, distance learning provides an opportunity to solve many challenges and it is of great
importance to adapt modern progressive methods of teaching and learning to the limits of the distance learning.

In this article, we discuss the above-mentioned issues based on the course on "General Framework of the
Political and Legal Relations between Georgia and the European Union" of the bachelor's program of European
Studies and the course on “Practical Aspects of EU-Georgia Cooperation" of the master's program of European
Studies.

The goals and the outcomes of the course on the General Framework of the Political and Legal Relations
between Georgia and the European Union are fully consistent with the goals and outcomes of the TSU Bachelor's
program in European studies. It will help students in deepening knowledge on: the history and current state of
Georgia-EU relations with special emphases on the dynamics and main stages of the relations; on the political
and economic driving forces and benefits deriving from these relations; the institutional and legislative
foundations of the relations; challenges and threats to Georgia's rapprochement with the European Union; the
Eastern Partnership initiative of the European Union where Georgia is a part of. Special attention will be paid to
common European values, as well as to the hybrid threats and strategic communication with the public on the
issues of Georgia's integration into the European Union. The course will focus on the development of primary
analysis and critical thinking skills. After completing the course, the student should be able to independently
evaluate his/her achievements according to the course benchmarks and further deepen his/her knowledge on
the given topic using the available educational materials. Georgia’s integration into the European Union will be
used as an example for the critical analysis of the principles and challenges of European integration theories
in general, which is also provided by the mentioned BA program. Certainly, the noted course will help students
in exploring, studying and analyzing normative, political and other documents about important aspects of
Georgia-EU relations envisaged by the undergraduate program.

The goals and results of the course on the Practical Aspects of EU-Georgia Cooperation are also aligned with
those of the TSU Master's program in European studies aiming to prepare the highly qualified experts. The course
provides a more in-depth knowledge of the economic, legal and institutional issues of cooperation between
Georgia and the European Union. Emphasis is placed on the practical benefits and application of knowledge,
including in opportunities related to mobility of citizen and the EU aid programs. As a result, the student will
be able to analyze the challenges and benefits of the European integration of Georgia independently, taking
into account modern political, economic and social aspects, as well as scientific thoughts and opinions. A
critical analysis will provide opportunity for distinguishing the objective information on European integration
and anti-Western propaganda. The student will develop the skills for further deepening and application of the
knowledge. With the acquired knowledge and skills, students will be able to develop and implement research
and practical projects in the fields of EU law, economy, politics, and history that are provided by the program
according to high academic standards. They will be able to study/produce, analyze and explain the current
processes in the European Union, as well as respective normative, political, economic and other documents in
their daily practical activities.

Achieving these goals and results requires an effective use of modern teaching-learning methods. For
discussing each teaching method via application of distance communication means, specific examples are
presented on which the author has already accumulated certain practical experience. The use of the distance
group learning method is demonstrated on the example of a presentation regarding visa-free travel and
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movement of citizens between the European Union and Georgia within the framework of the course on the
Practical Aspects of EU-Georgia Cooperation. Also, within the mentioned course, the method of role-playing is
discussed, which will be applied through the simulation of the work of the EU-Georgia Association Council. The
use of the elements of the case teaching method is presented in the framework of the course on the General
Framework of the Political and Legal Relations between Georgia and the European Union for the undergraduate
program of European studies on the example of one of the sectorial reforms specified by the EU-Georgia
Association Agreement. Within the framework of the same course, the possibilities of using the problem-based
learning (PBL) method are shown in the context of strategic communication against anti-Western propaganda.

Using elements of group and collaborative learning

We can consider the possibilities of using elements of group and collaborative learning through distance
means when students are working on a presentation on visa-free travel and movement of citizens between
the European Union and Georgia within course on Practical Aspects of EU-Georgia Cooperation. During the said
training, students are given the task of making presentations jointly, by which: they must convey information
about the prerequisites and requirements for visa-free travel between Georgia and the European Union, the
progress of implementation, benefits and difficulties, as well as the current situation and problems related
to the movement and employment of citizens; develop recommendations for their solution; explain the main
points of Mobility Partnership between the European Union and Georgia, the need for ongoing cooperation
and the so-called Advantages and disadvantages of Circular Migration. In order to ensure the effective
participation of all students, the course is divided into groups of 4-5 people and each is given the task of
making presentations related to the respective topic. It is important to clearly define the objectives related to
the task and to participate in the preparation process in order to maximize the involvement of all participants.
In this regard, it is useful to first ask the students themselves to determine the role of each of them in the
preparation of the presentation, and at a later stage, as a result of appropriate reasoning, optimize these roles
in order to evenly distribute the workload and adjust it to the skills.

In general, the use of group and collaborative elements in the learning process provides an opportunity
for creative thinking, debate, discussion, sharing of activities, coordination, participation, communication and
social relations skills. However, there are some difficulties in distance group learning. We are going to discuss
several of them.

One of the difficulties is the need for several groups to work on one electronic platform synchronously but
at the same time separately. Distance learning is not suitable for more than one person to speak at a time.
Therefore, | think it is appropriate to provide each small group of students with its own discussion meeting
format. At the same time, it is important for the lecturer to participate in at least some part of work on the
presentation. This will allow lecturer to explain the details of the distribution of group work, describe the
possibilities related with the development of work and presentation skills on that particular topic, and observe
the student's activity and engagement for further evaluation. At the same time, | believe that it is not necessary,
and on the contrary, it is would not be correct for the lecturer to participate in the entire process of developing
of the presentation. Therefore, the lecturer can engage with each mini-group one by one and thus ensure that
their activities are conducted properly.

Another difficulty is that students who might be knowledgeable but less active in terms of communication
become even more passive due to the distance format. The distance format, to some extent, limits the emotional
component of the interaction and therefore does not encourage engagement and activity. This is discussed in
Hang Shu and Hiaoqin Gu's article comparing online and conventional learning, in particular it is stated that:
"Compared with the informal environment of online learning, classroom dialogues are more open and required
deep thinking" (2018, p.17). Therefore, in the case of a presentation, it is necessary to make sure that each
student has his role. It is desirable that this role be consistent with his skills. It is also important to encourage
students' creativity.

Difficulty may also arise from the less knowledgeable and less active student trying to make ends meet
at the expense of someone else's work. For this purpose, they can refer to technical problems related to
distance learning. On the one hand, this situation can be corrected through the evaluation system. For example,
students should know in advance that not only the final product - the presentation is evaluated, but also their
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participation, and different members of the subgroup may have different evaluations, and the responsibility
for eliminating the technical problems is also individual. However, such approach could make it difficult to
effectively use the elements of collaborative learning. Therefore, I think, in case of identification of the above-
mentioned problem, the lecturer should devote more time and attention to the coordination of the activities
of the relevant sub-group in order to ensure positive interdependence and balancing of individual and group
responsibility. Thus, during the evaluation, the priority will be given to the achievement of the common goal. In
the solution of the technical problem, joint efforts and mutual support of the whole group can be used.

It should be noted that some of the problems that appear when using elements of group and collaborative
learning during face-to-face interaction are less relevant in distance learning. For example, time wasting and
conversation on other, unrelated topics that usually occur in face-to-face relationships are less common in
distance learning, where emotional and visual contacts are limited.

To summarize, it could be said that the elements of group and collaborative learning can be used in distance
learning as well. However, due to the limitations of distance learning, the use of group and collaborative
elements might not be as effective as during face-to-face learning. At the same time, problems arising during
distance learning could be solved, and students themselves can contribute to this. In addition, there are some
problems of group and collaborative learning that could be solved easier during distance learning.

Role-playing method

It is appropriate to discuss the issues of using the distance role-playing teaching method within the course on
the Practical Aspects of EU-Georgia Cooperation. The role-playing is used through the simulation of the work
of the EU-Georgia Association Council. The students are divided into two groups: one has to play the role of
representatives of the European Union, and the other has to play the role of representatives of the Georgian
government. Each party will have their responsibilities, tasks and goals defined both at the group and individual
level. Each student plays the role of one high-level official. In addition, the functional responsibilities of the
Association Council, as well as the approximation agenda and protocol issues of the Council are explained to
the students. During the exercise it is important for students to discuss and distribute the respective roles
themselves, as well as to carry out preparatory work for their involvement. The mentioned format provides a
good opportunity to strengthen the connection between knowledge and experience, while facilitating creativity
and developing critical thinking. As a result, we also have an opportunity to widely use the elements of the
learning by doing method.

This kind of simulation generally provides an opportunity for active student participation, focusing on
learning topics, drawing attention to problematic issues, etc., and so applying Perkins' teaching principles. At
the same time, in the presented example, we face certain problems, for instance:

In distance learning through simulation, it is difficult to maintain the emotional component that is easily
achievable during conventional learning process. Why some approaches could softer it, I think it is impossible to
completely eliminate this difficulty. Uplifting the emotional background to a certain extent can be facilitated by
discussing popular, important and urgent issues for all participants during the simulation, as well as providing
certain visual content, for example, small flags, etc., at the extent of technical capabilities.

When dividing into two large groups, it is unlikely that all students will be equally active. This problem can
be solved if the lecturer properly coordinates the task. For this purpose, already during the preparatory stage
of the simulation it is desirable to discuss with the students the role of each of them, the rules of engagement
and ensure that their skills are adapted to the assigned role. It is also correct to focus students' attention
on popular current issues, which would allow for inspiring discussion and help develop critical thinking. The
usefulness of distance simulation is briefed in article by Lovelas et al., which is about the assessment of
the web-based simulations for the development of critical thinking skills, in particular authors mention the
following: "We found that participation in the simulations was an effective way to develop critical thinking
skills." (2016, p. 100). In addition, cross assessment can also be used to develop communication skills and
demonstrate additional knowledge.

To summarize, role-playing learning provides good opportunities for connecting experience and knowledge,
developing critical thinking, learning by doing, and thus using elements of Perkins' teaching. However, there
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are some problems associated with the distance simulations, mostly related to the creation of an emotional
background and active engagement. It is practically impossible to completely eliminate them; however, certain
approaches in the teaching process could ensure their reduction.

Case Study Method

Within the frames of the course on ‘General Framework of the Political and Legal Relations between Georgia
and the European Union’ which is part of the curriculum of the TSU bachelor's program in European Studies, it
is possible to use a ‘case study method’ by distance learning, mainly on the example of the reforms undertaken
as an obligation imposed by the Association Agreement between Georgia and the European Union. For example,
the upgrade in the technical inspection standards of motor vehicles according to the EU norms can be selected
as the reform pattern. It creates a certain dilemma for the authorities of the respective country, according
to which, on one hand the mentioned standards are important for European integration, for ensuring the
clean environment and the health of citizens, as well as for the safety of movement of the road transport. On
the other hand, taking into account the low level of income of the population, the corresponding reform will
significantly burden the owners of old vehicles. During the course, the above-mentioned problem is presented
to the students, and in order to find a solution, they are given the opportunity to express their opinions and
engage in a discussion. Their answers are compared to the solution found in the real situation. In addition, the
cooperation between the Government of Georgia and the European Commission on this issue can be discussed.

As is known, the case study helps to develop the ability of critical analysis and thinking. The given case
contains a problem, and it is also possible to use the problem-based learning approaches. Thus, students are
also given an opportunity to develop their skills of problem analyses and generating creative ideas for finding a
solution. In addition, according to the classification of Robert In, we can call the problem explanatory, because
there is a clear cause-and-effect relationship between the problem, its causes, and the ways of solving it. This
example is also good as the answer is selected taking into account value based parameters. Thus, the students
will better understand and preserve respective values. An example that reflects a real situation and has a
practical character also provides a good opportunity to demonstrate the application of theoretical knowledge
in practice. | addition during the discussions social relations and communication skills are developed.

It should be noted that the using of case studies by distance learning can be practically as successful as by
face-to-face contact. Modern technical means provide a wide range of opportunities, including presentation
or insertion of video component, to ensure that the information is delivered in an appropriate and effective
manner. This time, during the mentioned course, a presentation is used to explain the basic data, prerequisites,
objectives, involved institutions and possible outcomes of the case.

In distance learning, certain difficulties can arise only in the part of the case discussion, when the visual
and emotional factors are limited due to the lack of direct contact. In this case, it is more difficult to influence
on students by the so-called “creative conquest”. Also, some simple actions under normal conditions become
difficult, for example quickly distinguishing the supporters of this or that opinion if the video image of all
participants is not included and cannot be done for technical reasons. Not only during the survey, but also
during the discussion as a whole, it is important that all students have their video eye turned on and their name
written. Failure to resolve these simple technical issues may significantly reduce the effectiveness and positive
results of using the case study method by distance learning.

In general, the mentioned small problems can be solved by the correct moderation of the teaching process
by the lecturer, who should ensure the involvement of each student in the discussions, focus on the values
related aspects of the topic, encourage analytical approaches in the discussions, and maintain high motivation
in clarifying the respective subject. The Case study method allows teaching to become more fun, and distance
learning should not be a reason to lose this advantage. | consider it quite possible to achieve the aims with
the correct moderation of the lecturer. Under correct moderation is meant both thematic guidelines and the
guidance of social mutual cooperation, as well as setting technical requirements and their strict observance.
Some researchers even pointto some/minor advantages of using distance online tools in case study, for example
Chen et al. in their work on the effectiveness of case study in an online asynchronous environment (2006, p.
84), believe that - “learning how to organize thoughts and to write in a succinct way in order to communicate
with other students is another important accomplishment. This may not be the case in a spontaneous F2F class
environment.”



55

Thus, within the course on “General Framework of the Political and Legal Relations between Georgia and
the European Union” the method of case study can be used distantly as successfully as in contact teaching by
providing the example of the reform envisaged by the Association Agreement between the European Union and
Georgia. No problems related to distance learning are expected in the description and explanation part of the
study. Certain difficulties that may arise in the case discussion part and are related to visual and emotional
limitations can be easily solved with proper moderation by the lecturer.

Problem-Based Learning

In the case study mentioned above elements of problem-based learning were already used, however, in that
case, the goal was not to study the problematic issue itself, but to discuss and understand the institutional and
economic component related to it and reforms in general. Therefore, it can be classified more as a case study
method. In contrast to the above, now | would like to discuss the problem-based learning method, which in this
case is focused on studying the content of the problematic issue itself.

Accordingly, this time we will consider the use of the problem-based learning method within the course on
"General Framework of the Political and Legal Relations between Georgia and the European Union" (part of the
curriculum of the TSU bachelor's program of European Studies) in the context of the strategic communication
against anti-western propaganda. In particular, we are interested in the use of this method by distance learning.

In order to use the problem-based learning method, specific anti-Western and anti-EU propaganda messages
will be presented to students and they will be asked to come up with their arguments against it. It is better
if these messages are given to the students in advance so that they can find/process additional materials to
form their opinion. A special time should be devoted to discussion/brainstorming of arguments against each
propaganda message. Students will not be divided into groups and there will be a general discussion. It is
important that all students will be given the opportunity to express their opinions. It should be allowed to
evaluate other student's opinions and express counterarguments. It is also possible to vote which arguments
the audience considers stronger. However, there are often no single and correct answers to the presented
topic, and it is important to be able to reconcile the opinions expressed and draw conclusions. Later, it will
be explained to the students what hybrid threats mean and how anti-Western propaganda is working, what
its methods and goals are, what the practice of responding to them is, and what approach by Georgia in this
regard is chosen.

I would like to emphasize the opportunity to highlight the value component during problem-based learning.
Often the elements of propaganda are built against the so-called European values, such as democracy, rule
of law, equality, protection of human rights, freedom of expression, etc. In other words: the values, which
bind together the European community, as well as the EU member states. Therefore, in formulating arguments
against propaganda, the student should grasp and try to deeply understand the benefits of these values. During
the training, emphasis will be placed on such value-related propaganda topics. Besides, propaganda myths
built on false or distorted information can also be distinguished, and it is important to answer them as well. For
this kind of cases the students have to be suggested an opportunities to find and familiarize themselves with
valid and objective information. The knowledge and experience gained by this method have a great practical
purpose as students come across examples of anti-Western propaganda very often in real live. Thus, they will
not only be able to distinguish and identify the mentioned propaganda, but also to defend objective opinions
with arguments and help others to form an accurate social or political position.

Based on both my practical experience and different researches on this topic, it can be said that students'
motivation and interest towards the discussed issues increases during problem-based learning that contributes
to its comprehensive study. In addition to the above, students develop critical thinking, evidence based
discussion, problem solving, group working and communication skills.

In the context of strategic communication against anti-Western propaganda, the use of the problem-
based learning method in distance education has no fundamental differences compared to the face to face
learning. The technical side allows the lecturer to conduct the teaching process practically without substantial
deficiencies, ensure the good involvement of students, control the content of the topic and timing, as well as
evaluate the students thoroughly. Some technical means, like the ability to send written questions, allow the
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lecture time to be used more effectively. However, to support discussion and raise motivation, it is appropriate
to conduct an oral discussion.

Given that problem-based learning requires extensive interaction between the lecturer and the student
as well as the students themselves, conducting it distantly is certainly associated with some limitations.
First of all, this refers to the limited opportunity to bring forward the emotional component related to the
discussed issue, as well as the formation of a sense of teamwork on the part of students and the use of non-
linguistic communication abilities. The task of ensuring high interest and activity on the part of all students is
complicated, too.

In the case of problem-based learning, as well as in the case of case study, it is of great importance for
the lecturer to properly manage and moderate the teaching process in order to overcome the mentioned
limitations. It is key for every student to understand the teaching approaches and principles as well as the
thematic task right from the beginning, as well as to have information about the discussed issue before the
lecture and to work on finding and processing additional information. The lecturer, while moderating, should
encourage discussion, try to increase students' interest by emphasizing the value and practical aspects of the
issue, and ensure their maximum involvement in this discussions and debates. This time, it is also necessary
to fully arrange such a simple technical aspect as turned on video eye and written name under the image for
all participants.

To summaries, it is possible to say that within the framework of the course on "General Framework of
the Political and Legal Relations between Georgia and the European Union" of the TSU bachelor's program
of European Studies, the distance use of the problem-based teaching method in the context of the topic of
strategic communication against anti-Western propaganda is successfully possible and is linked with only
minimal difficulties. The need for high emotional background and active participation in discussions could be
considered as such. However, these difficulties can be overcome to a significant extent under the conditions of
proper planning of teaching process and active moderation. McLinden et al. From the University of Birmingham,
in his article "Participation in Online Problem Based Learning: Insights from postgraduate teachers studying
through open and distance education" states that: "... through the appropriate design and use of learning
technologies, PBL can be adapted for use in the professional development of students studying through open
and distance education." (2006, p. 348).

Difficulties of assessment

In general, assessment is quite a complex process and is associated with many challenges. Based on my own
practical experience, | noted that objective and fair assessment becomes even more difficult in the conditions
of distance learning. These difficulties are especially manifested in the conditions of the written exam during
the summative assessment to determine the depths of knowledge, when it is quite difficult to control how
honest are the students in its demonstration. Specifically, we are talking about the written exam, during which
students are given the task of answering questions related to the learned material. Students are requested
to leave the video eye turned on and refrain from using Internet sources during the exam. Unfortunately, in
practice there are cases of abuse of distance exam restrictions. Plagiarism may occur on the part of the student
by using relevant information found in the Internet. Students often are searching for the respective material in
another language, then translate it with automatic online translation programs and copy the translated text.
This significantly complicates the detection of plagiarism through using search engines during the checking of
the papers.

In the above specific case, it is practically impossible to solve the problem by stricter control. In these
circumstances, | think, it is necessary to change the approach and ask such questions, the answer to which
requires not only the presentation of information, but also the manifestation of critical thinking and a creative
approach to the issue. This is emphasized by Espinoza and Najera in their article "How to correct teaching
methods that favor plagiarism: recommendations from teachers and students in a Spanish language distance
education university", where it is recommended: "Require creative individualized work that cannot be plagiarized
because it can only be created by the mind of the student." (2014, p. 1076). Along with the above, it is of great
importance to explain to the students the significance of correct assessment. It is desirable for the students to
understand that it is in their interest to receive objective information about their successes and difficulties in
learning. After all, the assessment has many goals, among which is the proper planning of the further learning
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process and the encouragement of acquiring additional knowledge. The mentioned goals should be explained
in case of using the teaching methods mentioned in this article, too.

In accordance with the above mentioned:

e While working on a presentation about visa-free travel and movement of citizens between the EU and
Georgia that includes group and collaborative elements of learning lecturer could use for evaluation:
peer evaluation by students, evaluation of the ability to connect knowledge and practice, and active
participation in the common work.

e For evaluation of students during the simulation of the Georgia-EU Association Council used for the
role-playing, along with the knowledge it is possible to focus on the correct understanding of the role,
openness and willingness to cooperate, and activity. This time it could be appropriate to ask students
for peer evaluation, too.

e During distance learning on the example of the reform provided by the Association Agreement between
the EU and Georgia, for lecturer evaluating the students it is important to take into account the stu-
dent's activity, communication skills, analytical abilities and the ability to apply theoretical knowledge
into practice. The same can be said about the evaluation of students when problem-based distance
learning is used with the topic of strategic communication against anti-Western propaganda.

In distance learning with all the above-mentioned methods, it is possible and even desirable to use
formative assessments in the form of comments along with the summative assessment. This will further
encourage students' interest, independence, and self-confidence, consequently the quality of teaching will
increase. Berika Shukakidze, the head of the National Center of Teacher Professional Development, notes that:
"The format of distance learning has further triggered the issue of transition to a formative assessment model
and canceling grades" (2020, Ether Gwineria's presentation on evaluation during the workshop of the Erasmus+
Jean Monnet Projects EUStBA, slide 20). | agree with the first part of this opinion that distance learning is better
suited to formative assessment, however, | believe that maintaining the practice of marking, or in our particular
case, grading, is also important in order to maximize the positive outcomes coming from assessment.

In general, it should be mentioned that the use of different teaching and assessment methods referred to
in this article is even more relevant in distance education, because compared to the traditional lecture-written
exam scheme, these methods increase the objectivity and accuracy of assessment, facilitates individualism and
the desire/interest towards education itself.

Conclusions

The present article analyzes the use of several modern methods of teaching-learning in the conditions of
distance learning. In particular, the use of distance group and collaborative learning, role-playing, case study
and problem-based learning methods is discussed.

The article compares the use of these methods in contact and distance education. Special attention is
paid to the difficulties expected in distance learning and recommendations are offered on possible ways to
overcome these difficulties.

The analysis presented in the article, is based on my own practical experience, together with indicated
respective scientific works. My experience was accumulated as a result of teaching the topic of cooperation
between Georgia and the European Union, as well as directly working on these topics for about 15 years in
different positions in the public sector. Coming from the nature of the above-mentioned teaching methods
that is connected with practical activities it is also true that the experience related to working on European
integration issues significantly helps us to appropriately use these teaching methods. One of the reasons for
this is that practical experience helps to properly plan and moderate communications related to these teaching
methods.

As can be seen from the observation and analysis, the case study method, which is presented on the
example of the reform from the EU-Georgia Association Agreement, and the problem-based learning method,
which is presented on the example of strategic communication against anti-Western propaganda, can be used
practically as successfully in distance learning as in contact learning. Using these methods remotely involves
only minimal difficulties. Some of these difficulties that can arise in case study and problem-based learning are
mainly related to visual and emotional limitations. However, these difficulties can be overcome to a significant
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extent with the correct planning of the teaching process and in the conditions of encouraging and active
moderation from the lecturer.

The use of role-playing by distantly modeling of certain institutional structures of Georgia-EU cooperation
could be quite effective, although in this case there also might emerge some challenges such as ensuring the
high activity of students and creating the preferred emotional background for the modeling. It is almost not
possible to completely eliminate these difficulties, although with certain approaches it is possible to reduce
them.

Among the methods discussed in this article for distance learning, it seems the most difficult is the use of
elements of group and cooperative learning, which takes place when working in small groups of students on
a presentation. Therefore, the use of this method in distance learning may not be as effective as in contact
learning. At the same time, with significant efforts it is still possible to solve the problems that have arisen, and
for this it is necessary to properly instruct students, define their responsibilities and ensure more engagement.
Interestingly, when using elements of group and cooperative learning, there are also some issues such as
reduction of a waste of time, for which distance learning makes it easier to solve the problem.

Based on all of the above, it can be said that the use of modern methods in distance education is associated
with more difficulties than the use of traditional methods in the same distance education. At the same time,
the development of electronic technologies and creative approaches allow us to overcome almost all distance
learning related problems.

Along the same line, it can be noted that proper evaluation of student becomes challenging during distance
learning. In particular, the summative assessment of knowledge in written exam conditions is associated with
many difficulties. Therefore, the use of the teaching methods presented in this article facilitates increasing
the objectivity of the assessment. Also, application of formative assessments via comments alongside with
the summative assessment develops communication skills, facilitates individualism and enhances interest in
education.
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™3g0L o YgMmomadsb gogedobznmydm dob gomzgym gmgdgb®nddy, Mol Mamg3ebdymoas AZ396L dmo-
306 LO33W93 MxIsLMb - N6B89099B8y903h0 Lagyxmhgdab bFo309000006 d0dsMmMyxdsad0n. Losdnbme 396
09939b900m bLgbgdym0 FgmmENL BsMIMId3MMALS s Laxydzmgol, gobznbamagzm dnbo gedmygbgdab
3Magdhn3ob ndgsmmeo bmzma®ab 3ngM o BoMIM3zaanbm dgomoab Mdgbndg Dmasw nbhgM3MgboEn-
oL, M3 3339 bmaMohgb 8989a ngbo 999393907 ¢mo.

1 bmgMmohymo 3gomeab boyydzmgdo

d3gm bodgMdbgMdn, bmzMo®gdy, BommbMaNs P339 8603369MmM386 EMbYBY nym gobznmamgdymao. 3g-
Mo3mahgb o bbgs AMadMM3b6gms 63dMMAg00 bgmMdnbeb3zEmdn nym 0d EMmMmabmznb, MmMmEabsg bmzMawg
300mAB Y ob33MYBBY. FxLdTNLLE, bmzMahyma dgnmmab boggydzmgdn dab 60bsdMMOJEO ML BoddMY3-
30 3600 39d90mm. boMgobm Mo mos Jdgemme bmzmMohgbmzab dz. 6. V boy3nbgdn bgmdobeb3zmadn
0obogab dgbobgd bMYymo byMemob dEE9bs, ML 88 MmodMobyMmob Jnbds babnmds A39600Y
396 dmambns o dbmmme dgdmmAgbom i3Magdgb@gdl, b o dnb IMBoxggms dmgmbydgob ybs a39y-
MEbmo.” A396 3gg3ndanns dbmmm 3035M3yEmm, MM bmzMmohg 036MOEs M330L BnBsdMMOgEMS 653-
Mmadg0oL. 35830, 39Mozmabgb 36mdomoa gedmbomgszedn ,0Mdmmos ymzmob dods o 00Mdabydg-
08 (MOAepog MAVTWY pév mathp £€0T1)”? B0bm30b 36mdnmo y6s ymaamaym. gb gosdmbsmgszsdn dgndmgds
393ME39MEaL (393ME MO 30093) 10097099, 013 3BMN), MMB NEJs0s IMML dOMIMML, Bom s3nMab3n-

2 nb. Giuseffi, Frank, How the Socratic Method Engenders Authentic Educational Experiences, Lexington Books, 2021, p. 7.

3 0mgn 03hmM0 bmzMohya gmmob bogMmommo oM gobasMmnosb: gmmn 8bMng, 58330M0 g3bdsMmMHgdnL boMmymabs ©s,
dgmmg dbMng, 0d0b godm, MMA 0bLYIE LaymMmzgmMmsME FEMANMs© dnsAbBN..

4 ab. Drozdek, Adam, Peoples, Katarzyna, Using the Socratic Method in Counseling: A Guide to Channeling Inborn Knowledge,
Routledge 2018, p. 21.

5 nb. Dillon, James J., Teaching Psychology and the Socratic Method: Real Knowledge in a Virtual Age, Palgrave Macmillan 2016,
p. 19.

6 95g. 3mshmbn, JuobmEMbHy o bb3.

7 ab. Emlyn-Jones, Chris, Early Socratic Dialogues, Penguin Books 2005, p. 10.

8 nb. 39Mozannhg, BMsgdbngon, dzgmn dgMmdbymnEsb MomMmadbs dohobs 0MY333d98, Bngbnwab: dshsbs dMga3sdy,
®mbHHmMyx0500 s M8Madsbgdn, sbomo msmgdsbgdn, 2006, 3Msadgb@Hn 53.

9 ab. Heraclitus, Fragments, Translated by G. T. W. Patrick, Digireads 2020, fragment 53.
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M900L LadMMmMmME g8dsMahgosd©y 803Ys35M0.'10 bmzMsdHyan ENsEMMZg)00 nEJsms ImMmab, bEMMYw,
50339Mn dMdmmab nybhMmaEngdns. 3033, bmzModgbs o 3Mmipagmmaob ansemagn BaMImMaw©ag-
6L Bod3z0mM dMdMEsb IMLIBMYOgOL ImMAL, MMAgEms AsdMYsmMNdgdE 9Mmndgmmabmzob EsbIPmo
300039000 89839M00001 bgds (3856 LaMs3g PsPEM MgMMAsL, MMA 30mb3goab EsLANL bmzMadgbgymo
8900mE0 0153©830M39ME 3MMAoagMMad gobsznmams).”! M 083mMbyon s Jmsgmbydsbog y6ws 8ng-
om 0s30b0 dgmmeab d993babsb, gbowns, MMI mznm dgomea bmagMohad gobogzomams s bogmebmob
dmam 6m8©g 0yg650s 83L.™ BgLodsdnbE, 300b3900L EsLANLS s Bsmn 8933gmdnm Fgddsmahgdab
6300m30b IgmmEn Mo3003639 bmzMma®ab bobgmb oy3ze3dnMm..

2 bmgMmahymoa dgomeab 3Magdhozo

bmgMobyma dgomenb 30M3gmn ©o Yy3zgmady 3bmoama 3Mmaghogmbo mznomb bmzMohg nym. dob 0i-
bmobgb, Mmammz mo30bo Fgommeab gedmadygbgdgmb ymzgmomoym ymasdo, smgbob bombdmogzom
30309030, 33MMsdY, 36 d3dML BxLsb3MgEM86."3 Fnbo MOB3FMLIYOMYY00 0y3696 ©s Bab syEaHMMN-
oL 390039600696 MmamMmE 89dmb3zg30m gadzmgmon s09bgmgodn, 81939, dmgm bLadgMdbgmdn 3bmdama
LBsgmMymo bLmBOLAHJO0. 80 330600369 xdMSb Loydama bmzMahab FobLegzxmmydyma@ s3nb@HMabd.:
000 Logmom 0Bobn 3gmbom - 899936909, MR, 90 B0B60L3YD Fndogzsm gdadL gobbb3zezgdymoE by-
©530696.7 d3gmogMmdbymoa bohy3ob cowog (dMdgbn, 33060, 36sMnsbn) Bnbg300m, bmxgabho 6036430
L,L0OMdBADL, d370bs o J63Mab dJMBY 5EBNdEL; OMJYB, F33086 s P6MNSE SnMmM3690sL > BoMmmamany,
boMgabme 88 bo¢yzsd Ysmymancma 3MmbmpsEns 330d06s,'® BogMsd bmaxzabgdab dndobo bagmbdn gme-
60b go3MEgmMds 0ym s 38 Lgebdsbsmmydam 3MmEgLdn domn Mmmo oMMl ENENS." §330869-
000, 360M036900 o OMJ]63039000 F0ABYM bmxabHYOL 3MEBOL ozmMEgmgoab Mmagznsbmn dgomogs
3gJmbom. bmzmMahgbgymo mzombedMaboo My 393b9003m, bmxobhyMmo Foamads smmgsbdyma dgo-
dmgods 3ma39hzgbmb, MmammE 3MdoEns 08 9©dd0360LY, M3300Ma3L 6MJYb30300 S 33000600 MMA do-
0hbg30L, sbao 30, 00 M30L0 LNdMIBNLY o F3900L baabobsmzab gobobomgds oELYMM3bs© gobyxdMo-
bo3L, 330MEbmM093dg dEIM O Jowaggob. dgmmg dbMmng, bmzMapymo dgomo gognmagdnm Jimm
dmg3gMdomgdymns s Myd9bomdg 3009M0E, MOEeb sdmbogom Bgmpnmo dnshbos n3ab gogbowgody,
MM sMaxgmo 030b,'® P3030 05390L MMML M3B3MOL, MMBM™0E 38335M0 bLmBNLHNLESD gEMEYOS go-
Bomangdab domydsh.” MmgmmE Bgbo, bmzMahg - 90 nEYdsma nMmmBabEHN,’0 Me3sdnM3gmoe mncmgmb
dm3nmesdnmg bmagzobdob bodMdbom sxaMmM33b70mMNs o LaggmaeMm JEMEabMmmdsb LEYLL, d90wI3
30, 39935M3350 30MbymMMOL - M3BEYBa@ LEMMas Bomgdyman 3sLbo;?! LEMMY, og 06ygds bmzMsbhgby-
Jmo godmznmbgzgab 3bmdamo 8gomeab sdmgadggoo.

00M0gy, 39330dm0y, 8939300ma bmzMadhymo dgmmeab Azgbm3znb Lanbhamabm dobobnomgodegoon:
330M39mabo, bmzMothg doab 3MmMAMYdsbmab sMms MmammE 0Mdgba s ymzmobdgmoby bmanbo,
0Mydg MmgmmE dmzmdomgoymo dodngogma, MmIgmbeE dbmmme bognmbab gomMizq3s byMmL. 9dab dg-

10 bBEMMg gb 3MBLAHMYIE0S sgEM LOBIIZMSE ENSMIIH03nM Bgmmb, MMBgmoE 3msdhmBEas Jgdmomm ©s 39ggm-
09 goboznmamo.

" ab Corradi, Michele, Protagorean Socrates, Socratic Protagoras: A Narrative Strategy from Aristophanes to Plato, in: Socrates
and the Socratic Dialogue, Edited by Alessandro Stavru, Christopher Moore, Brill 2018, p. 85.

12 ggombo (Paidwv) BomImsagbb bmaManhgb 33065b369m asmmab bymnb 1330s3900L Fgbsbgd, MMIgMoE gonds-
Mo 3059mmo LN3ZENMNO E3LEOL SOLMYMIONLY S LabsFmMsz0b amaznL 606.

3 nb. Lang, Mabel, Socrates in the Agora (Excavations of the Athenian Agora: Picture Book), American School of Classical
Studies at Athen, 1978, p. 11.

14 nb. Kerferd G. B, The Sophistic Movement, Cambridge University Press 2001, p. 55.

15 nb. 0'Grady, Patricia, What is a Sophist?, in: The Sophists, An Introduction, Edited by Patricia O'Grady, Bloomsbury, 2008, p.
9.

16 nb. Denyer, Nicholas, Introduction to Plato, Protagoras, Cambridge University Press 2008, p. 1.

7 bmgobhgonb Mmmabs s 80bo g3nsbogmn nbhgM3ManHoEngodnb dgbobgd ab. Kerferd G. B, The Sophistic Movement,
Cambridge University Press 2001, p. 9.

1889 3030, MMB sMoxgMn 3030° bmzMshgb FBMoNmMO godmbamgzsdns, MmMAgmnE 3MB3MbHIMa BysMmgdnm ©sbhHy-
M90s, 3o35MNMs@ nb. Plato, Apology, Translated By Benjamin Jowett, Qasim Idrees, 2017, p. 23.

19 ab. Emlyn-Jones, Chris, Early Socratic Dialogues, Penguin Books 2005, p. 20.

20 @momab B0gdgd bmzMahgb (bb3s 930mM9(H0meb gMms®) 0780 nMHMBALHN 1BM®., nb. 6038y BMNMAb, HMs-
39©000L 3050y, 3gM3sbgmnsb MmemMmgdbs gnmmgn dgbbdys, Azgbo 86gMammos, mdomabo 2017, 33. 32

21 ob. Emlyn-Jones, Chris, Early Socratic Dialogues, Penguin Books 2005, p. 29.
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0093, 36060Mgbo, 030 3E0MMOL 33tg30L LO3gbnL FobLodM3ML. 88 gobbadmzMgdoms dgdmbaxdNLLL
030 M3dmMoL, Eo3anbmL, Md3Ybs® idszdoymxanmgdgmas gbs My ab gobdoMmbgds. s3dhmMnMgHadnb
03bmMmnMgos o Pdgomme Lsgzmags Lognmbdy BM3xLboMgds bmzgMadymn dgomoob doMoms@o shfon-
09 ogsbns. 0Ll adsbsbnamgdgmas, MMI bmzMohg oM 3ENMMOL 3MMAMgdnb bodmenmm goagmab.
3mahymbob d0gMm smbgmomo sMagMmmo Eosmman 0bmM3zbo FmagMmads, sbLBYoLAn EsLbAYMm dg30-
0b3s%7 3mB3MgBhmo 3sbybab goMadg (dDmasaM - LMHYMsE J3sLYbME).2% 386, bmzMshymo dgmm-
©0b 3030M0 30dsb0 F93n0b300 od3hvs, FoMLMBRMLMONL EBYJAS, O My - 3MMAMYTab badmemm,
36039MbomMYM0 goabyzgdo.

3 bmgMmahyemo dgomeab nbdgm3MgdoEngodn

bmzgMahymon dgomoob 3oM3gma gobddoMmbgdgmbo m3z300mb bmzMohgb dmbBoazngdo 0y3696, moznsbman
000603Mg0mMNb 3bmzMgdab Togomomom dmegmbgdymbon, dobo 3oMm3zbg000 dmbodmymbo o dnbo
bngzomoam dgdmymbo, Mab godmE 0303600 FobB3MgOMNL IMaMbgds S P333YMBS FobndMo-
b90L.2 oo BmMab 3medhmbo yzgaody yBmm 3bmdnmo ©s go3mybnsbn smdMABES. 3mshmbab ns-
magonb dmsgzamo 3Mm@egmbob@n bmzMohgo, MaE domdg sMmmymadL s3dhmMmabs s 3Mmbagmbabhob
30MmM09M00MA0L goMzzg3oL: of 893dmgdgmns dngbob gozmgds s gobbadM3My, MMIga sdMn 93303600
00L6s3mMg0gML s MMIgEn - IMBsBJL, MO0 NIMMEgodn bmzMa®Habs o 3madmbab nggdL Im-
M0b 83390600 Lsdsbo 3M 3MLYOMOL. sdnhMBE 83Mg33MYdL domnsb Ydomm gMmmab goMmAgzs AgmMabgsb.
Mmammo 8909300003 16s abMYMEL 83339Mn 33939, gMon Med 3bona: dg30mb30L sbAaL gdom
3MEbsLMOL BNsMYdL 3330Ma bmzMahymon 3goMENs. 8g d0v39Mn nbos, MM 3MEbs ymzgmmzob yMmoo-
9Momonb, 06hgMmagdnab, osmmagnb, 3930000300 EsLANLY o 3ob7bab dogdab gdom BnombBg3s. IMbMmEM-
30Ls s Josagdnb Myz0d0 (MLsE bBnMs B0dsMmM3B96 bmaznbHYdn) bmzMabhgbm3ab - s, BLsdsdn-
Lo, 3MmahMmbabm3zab - M BaMAMaagbL 3909369000 gdobL. gobbbzezgds aboy, 3MaHMbIs osmaggdL
abgMmomo Hagdbdob gmmds MMA dabizs, bmzModab 30, sMabmEgb sMagzgMmo axbyMas o 330MdE nYym
36modomoa. 3ma®mbob 63dMmMaAgdn, doMmmamny, sbgMmama HgdbHgdns, 33gMod dom odMM3anb BmMM-
80 9930, boEsE 0©HJ00 P30Mab3nMEYONsb gMMNBgMMaLZ s LNBMYBNL BnmBY3sL BENMMOY6.2> Bs-
368 3ohmbob dmboxgd, sMmobdHm@gmgd, 30b0 sBMM3Bg00bLs o BgMab bhoog JBmMm dmbmmmgyMo
nym, 30009 03MMEYM0, Rommbmans bb3s gdnm Bonyzebs. 830gd0Ma BgMmab Mmsbodgmmzg bhHomdg
aMmobHMHmMaL gozmgbs MM OENY, 30MY 3E3HMBLY, MOEaeb Fsb yBMmm dgHo IMbmEmanb Bm-
3o 5930L. 09bgEs3 330bY, bmzMmsdhmo (gbadsdnbs - SmohmbyMn) gangdgbhgodn - bo330930 300030
o 303MmmYHo - M0653730MM37g 03009809M0 bHomab syENmMYdgm gmgdgbHgoL BoMIMoax696. MgdEo-
0bo o, 3abLogymMmygdam, bydnboMmab Aohomgoab Mmobodgmmagg Babyda bmzModma gadmznmbznb dg-
0mEob godmygbgdob LodyomydsbsE 330dmy396. bLybgdxWn FgomENL BoMmmmE godmygbgds dgodmyg-
00 0bgM0 60600MBEHaMOMNZ0 O JJEeMYdNm Mbodgmm3zg bazgmmgdab gabbamzabab, Mmagmmoiss
0b6hgmagdhyomymo Lo3YMNMxO0L badsMmmama.

1 06hgmgdhyomymo Lo3YMmdab badoMmmomao, Mmgmm3
bmzMadmo dgmmenb godmygbgdob mdnggho

boBIMMEMNLAEMEBYMONL EaYMAs bagaMmm s 3gMdm badsMmma d3gma hfMmonEnss.2° A3g6, sby3g, 3-
33000 ©33YMa 39Mdm (56 - badmJomagm) badsmmamo ‘hMENENIM’ ©S ‘M3bsdgEMM3Y’ bezgMmgds.
0bgmo EoMggdn, MMaMMNELY, 8933MNMa, bLobngzmm, 86 3omEyoxMgdama bodommomo, d3gm MmAdng
30 3MbgomMOB96, MMANL Lodmgomogm bLodoMmmmab gobznmemydab obobynbdn; obnba LoadsMmmab
‘HMonEogmn’ amMagoab Mogb3b 9093903690006 o 93MmM3nb 3MbH0bgbHdg Mmogz00b6m0 3MLYOMONL

22 b, 85g30mMNMS®, gMManNs, Mabgbn, amnbny, 896mbn s 3eshmbnb bb3s sEMIYEN NSEMZJdN.
2 nb. Brisson, Luc, Plato and the Socratics, in: Socrates and the Socratic Dialogue, Edited by Alessandro Stavru, Christopher
Moore, Brill 2018, p. 237.

2 3gmozanhgb 36monmn gsdmmgddnb 8bgegbsw ,0MIMmys YyMamnb 8sds s 8OMIB]OGMN (TTOAEUOC TAVTWY HEV TIOTH P

€oT1) nb. 39Ma3mnng, BM3g890(h 00, d39mn d9MIBIMNEED MoMadbs dohsbs 0MY335d9d, B0abnwsb: doRsby OMYa3s-

dg, mbHYmMadg00 s MsMadabgdn, sbsmn msMmadsbgdn, 2006, 3Mzdab®Hn 53.

nb. Cirne-Lima Carlos, Dialectic for Beginners, Porto Alegre, 1997, p. 79.

6 dBgma Lomddgmns, 3MB3MIBIMIE MMOAL gsABES oYM Logsmm s 3gMdm bRgMmMIoL mMmab. Bog. MmEabgal
©sbobynbdn Hgm9dadg 3obobbzezqdl gMmndgMMaLbashb bobsmbm s 3nMsym bogddggdb. nb. Homer, The Odyssey,
Translated by Dominic Rieu, Penguin Books, 2003, II, 40.
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dm3bBMYI™MgdL 0M3™006.27 383bM36837, 39MIM bLadsMmmaan 3MLYOMOL 3Mm3gMMN sban EaMgn, Mm-
09mboE 0030560 5MLYOMOLL HJbMEMENxMLY o LOdMZOEMgOMN3Z 3ob30MdMYOYOL TN, Togs-
oMo LoOVB3M LadsMmsann, BgNdbsBoMmsan, d0d67LLTIMMSMN s sMagMmmn bbgs (dmagn dsmgs-
60 sbms 0gd6909, 56 s AMBogomBn 870986908 sMY MY 33036). badoMmmab ‘BhMmoEogym’ EsMggddn
dofMomoo 3Mnbi303900Ls o 3690smo 8983003700 3MdLBMYYMgdnL 606 IMbs. banbigbomo oMAs
dbmmme domo gadmygbgds 3mbiMgbm 3Magdhnidnxw 890mbzn39080. M@ 39gbgds badsmmmab ‘Mmsbsdg-
©Mm39’ ©sMagolL, nbaba gogomgdom yamm 606s05MBHYaMOMN360n 0MNob: Jomn sMms Fbmmme 3FomM39y-
oo bmMm3q00 o 3690060, 3M339 DMZ5gM 0300 domo sMLYOMONL 830 WxdMMOLE dgndyds 8E3aL
30mbgob 60d6nb g390.

0bhgmadhgomyma LoZYMMxdaL bodsmmammo 0xMmab3MygbEnnb, LEMMY, 83g330M0 MVbsdgMmM3],
60600m3yamoMmagn oMmgqgdab Mogbab dnn3nm3690s. 0gn 3903900 nbgma bgMmgdobasb, MmIgmams
30dmE3906900 Hggdbmmmagnymo my badmasmydmnzn 3Mmgmabab dggasm dmbs. dsgsmmoms, Copyright-
ab, 367 ob@obL goomgdab ya3Mgoab IMAbyLM0Zgdgmo Loadsmmamon om3sbgb adyMobdgMmanb dogm Lo-
09900 35694560L godmambgdnb 8993sm BoMImMngdbs, bmem dobo 3MbEH0B7bHMg3MMIYma sbsaman
- Lad3HMMM LdBaMMN28 XVIII b3Y3360b dMMML Fob30MIMEY, LyBMIBZYMNAL MIZMEYEN0LS S 3EOS-
80360L JxmMydsns EMIHM0B0L ©EsFTs37000 FgYE30.2° nbEILHMOYMN L3NMMmYONL badsMmmsmng XIX
LOY3nx60L FBME HYgbmanmanym 3MmaMabL s NbEILAHMNOL gob3znmMaMxdsL YBsmab M30b sMbydM-
000.3% 06 hganggHsmyMa bagzxMMYOL badsMmmnmab dmsgzsma Bsbsbosmgdgmoa dabo EnbsdoyMmodss: MoE
©Mm gonb, hggbmmmanymo 3Mmamabob bohdemg 3xMm s IBRMM ndMEYd, bmmmm abhgmagdHysmymo
LO3YMxdNL LodoMmmamn FEoMOL, 63d0g0 336ymbL 83 LoLEMOBIL sbaenn BmMmIdLY s MggnMeENY-
00b d994dbom. dgmeg dbMag, sMs dbmmme 83 BohdoMgzs d9ddbama BmMBgdaLs s MYgxMENg0ab,
0Mydg00 Mm300 nbHgmgdhyomyma Logymmgdab bodsmmmab, Mmgmmz sbgmab, sMLYOMONL BndS6TEM-
6omosE 990dmgds oagqb 3ombznb 60db6ab J393d. LEMMY, o 33gnMmgds bmzMohmo dgomEo o
90bo dmogzamo sHMadYDH0 - 3930mb30L EoLI.

09 A396 6o gobzobbzogzmm dMmxrgbmmab mMma hodn: Shmazgbmho-bmanbBo s 3hmagbmha-bmgzho-
39. 30M39man domgobo Mmo30bo EMmabs s 969Mgnab oIl Bsbomb sbdoMmb LHYIbMHdNL gobom-
®3g00L, 3000m30L 3MEB0L gooEgdsb 3Mb3Mahrmo omgab daMmomsn 3MabEndndabs o BMMIndNL
d9Lobgo - MoE LoboMmggdanm dgndmgds dIMABEIL BobLogymMmgdom 3odnb, MMEabsE Logdy 33093L
bLodoMONL ‘HMIPNENY EIMEMb. AgmMmg dbMmnzg, 3MmRgbmMo-bmzMapg MmMngbdhnmgodymons bhwI-
6hg00bm3zob 3d9300b3900L EoLDSDY, MM 3bo@n gobgb docmn AMbadMYds60n bLybgdymo 3MnbEn3g-
00bo @s bmMAgonb dgbobgd, bmem Fomgzgnm gobdoMmbhgdoms, bmMmTdoLs o MaMmamgdnb EdYMb3sL
o o0dymgob dsm. nbhgmaghysmymo LagxgmMmadab LodsMmomo bzsm 890393L 033300 Loznmbgdl,
Mmdgmms bmzMahymn dgommoom gabbomazoel 30906896mbomas. mznm Ladsmomab o3 aMmaab oM-
LgOMONL F0BBTgBEMBbOEMOSE sgdsyMma Lognmbos: basgzhmmm LodsMmamoiz s 0bEIYLHMOY be-
3900Mm9000L LodsMmomnz bdnMo oMNdb bmandg AnABgyb0 3odmaAgmbydmmdab gobgznmamydabl, o6 ©s,
BMEos®, 3ME60L gomsEgdnb byandgddmgm bymmabym sdMIMmgdgdse.3! Babo Gomagymoa gangdy-
B6(h9od0n, Mmgmmogos JmbgdMmngn gBmMgo9dn, Mme30bBRsM godmygbgdy, ‘396dDMaMgdn’ bonddmemgdn
o bbgs sMagMmma bagnmba, sbJ39, 60650M3EHaMOMNZ0S. 38 MZoMbIBMNbNM, godmEamgds oA396900,
Mm3 3Mmxagbmmo-bmzgMadgb ©abidgbngdda gadmbobhgmo 3Magdngo 3BMm boymagngma dgndmgds nymb.
139600369m0 Bg00L godIMEENMY03333 IILHYMY, MMT LHYabHYoab AsMmymmds, 3abbozymmyg-
0001, MB@anb ydEnndHY,32 bLy3BsME 3MMOMYBYM Laznmbns. 88 898mMb3zy3580 3MMBILMMA-bm3MohgL

27 gb., Bogsmnoo®, Huschke, Philipp Eduard: Uber das Recht des nexum und das alte romische Schuldrecht: eine
rechtshistorische Untersuchung, Leipzig : Gebauer, 1846, S. 2.

28 droit d'auteur - s3¢mM0b JBYOs 36@s gob3Lb3samm copyright-0b, 367 sbaENL FoEaMadAL JBMYdAL NBamMNbyMn
3Mb39x330nLAESO.

29 nb. Meskhi, George, From Soviet to European Copyright: The Challenges of Harmonizing the Copyright Legislations of Post-
Soviet Non-EU States with the European Copyright Law (Georgian Case), Refubium, Berlin 2019, pp. 13-16.

30 nb. Seville, Catherine, EU Intellectual Property Law and Policy, Second Edition, Edward Elgar Publishing 2016, p. 106.

31 ab., 8sgomomsm, Gascon, Francesc Joan Fondevila / Garcia-Navas, Raul Lopez: New Digital Production Models: The
Consolidation of the Copyleft, in: DeVoss Daniele, Nicolle / Rife, Martine Courant: Cultures of Copyright, Peter Lang 2015, p.
69.

32 mgdngdnbs s byBnbsmgonl AsHaMadnb MBMsNB FMMASHN FoMOIY3SMN nym 3M30© 3868N0L godm gobbsgyo-
M9000) 2020-2022 Bgddo.
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0096 0boznMaoxm0 nammanb M93030 goEgnmgonm yamm MImg3s6hymo smdmAbE., 3000Mg 3MMxg-
bmmM0o-bmgzabhob dogm BomIsMmymo dmbmmmgnb Myz0don.

93Mm30b3gMEBbMOL 3Mmamadab nbhgMmoabEndmanbymn bobnomn, sbg39, g3oobmmgdb bmzMohym
0900mmob. bbybgdymo 3MmamMadab bhygbHgdL gobbbzozgdymoa boxyydzmgdn 8J30: BME Fomagoebl Lo-
domamob boxwydzmgon smz og3b dgbbagmoma, Mo goM@ay3mo shgbb 3nmbzndab obdnb bognmmy-
000. 835L goMms, 06HgmaddHyomyMo Lagyxrcmxdnb badoMmommab LBszmads NBMMOMYdYMSE 30 3M bEgoy,
M09 dmgamo 0bhgMmoabEndmnbyma 3Mmamadolb 3mbHadbHTn; ablxLngdab gdnom gobnbamgods dobo
d9L00030bMOY 93MM3mMa 30390M0bL DM 3MEaH030LOEAN O ¥3MIMN3], BomM3gnmn J39yb9dab dngM
05303060 306MbIEYdMOIMS 33MIMBNBOEN0L F3IMMAON. LaLBsZMM 3PMLOL LomsdyLo N3339MO
oMmob d903960ma, MM y3nModgbo 3603369mmds 960gg0s nbdHamaddhnsmyma bogxnmgoab daMmomsE
3690000 3obdoMmbhgoobs o 3Madnidym s6omadL. 83330M0 MmgmmMaymn 3MEO0L Jobosggds 3Mogdhnly-
@0 9539M00900boAN, 93Mgm3g, 3603369mMm3z0600. Lo adyLOL bbybgdyma gmgdgbmagda, abyzg, Mm-
3mME 93Mm30LAEMEBIMOAL Fornabo 3Mmamadnb baboomo 3093 gMmmnbga sbHYMmOL bmzMobhymo
0900m©0bL 3admygbqgdab oMo gdymmodsb.

Mo99bs@oE 06hgmadhzomyMmo LEINMYds BMNEs3L Loszhmmm JxmYdsbag (copyright -bsE) ©
0b6yLbHMo LoZYMNMOSLYE, bmanm bbybgdymo Lomodybo MMN3g Bomagebb BomMazl, J3gdmm BomMIm-
30003906m 0bhgmgdhgomymo bagyrmmgdab bodsMmmaab bbybgodymo EomMgndab dobobnomgdgmams dmzmny
00dmbom3al.

1 b3 MMM PRMYd0bLY o Copyright-ab 6065003 YzMO360

bmgMobymo dgmmonb dnbg30m, M3330M39m© bagoMmms doMmaoms 3690000 gobdam@gds, MoE gab-
LagnMyonm Mgmg336hMmas A396L g0mb393080, M3Esb copyright-bs s Lss3HMMM JBRWYOSL ImMab
1M0009M030dsmmydab bognmbo bozgdomE BnbsomdygmdMnzns. 30M3gma Fomasbn dg0gdbs gogMmmano-
690 LsdgmmBan 1710 Byab dgdEIMo 3MmEYJEnab 3BsMEN MeMEbmonb 87w®)3e®,>3 dgmmyg 30, Lo-
}M36390m0b MY3MmMYEn0Ly S 3d30360b JBRMYdsms EMIbHMmbab gabznmomgdab dgaasm BoMIMndzs
08539 LsY3n60L dMMUL3*. gb mMo 36909, dob6bb3s370xmMN BoMAMBMONLS6N MMD 3MNB6 s bb3oEsbb3s
boBoMmmangdMmn3z LobHgBYOL Bng3nm3690056,> 30093 093M0 MOBNM FobLb3d3IONS6 gMmmMNByMMAbEsb
©d 8300 35MIMB0BHYONL gdedY sMegmm LoMmmymgb Jdd60s6 g3MmIgann 39330M0b 306MbBEYOMYdL.3°
Copyright 3@3Mm gmbgdmng nx3mndg003s 3M3nboMgdyamn, bmenm basgzhmmm Jrmgds dghbomom dmM-
oYM 1x3mgo90dgs MmMmgbhoMmydymao, Mg, obY3g, 3603369mMmm3z060 obbbzezqgdes o BmyngMm booogh
ndagzs ©obzngboobm3znb - MMAgm Jo0gsbb nbws d0gbngdgmb y3nmahgbmds. dbgo3Lbn oL3LoNL godo-
Mmgs dgndmgoo, ghmo dbMng, bosghmMmm 3Bmgdnb IBmMOgmabs ©s, dgmMmg dbMag, badmagsmgdab
06(H9Mabms odnmob3dnmgdnb dgbobgod, Maaeb 08 nbHMgLYOL AmMaL ddmabLAL 3M3bs Lasghmmm be-
domormob gMm-gmmo gadmb3939m03560s. dMmMmML, mz0m LasgzhmMm bodsMmab sMLYdMOaL Jndsbdg-
Bmbommos (raison d’etre) sghnomyma boznmbos, MdEZ6 3MbYIOMOYE stPHgMmBshnma dmdmomdgda,’’
300bgob 60360bL g393 MMA 0y969096 LodoMmENL 88 OMZOL 3MbYOMASLLE 30. MMgmME 3bge3zm, Lo-
03hmmm badoMmmamo sMmegmam 03330M La3nmMbL 3300300MOL, MMAgmmy bmzgMahymoa dgommeob dnby-
300 g3abboze 30056396mbomon ngbgomo..

2 0byLHMoMa bogxmnMmgdanb bodsMmmemab 3Mmomgdyma bogonmbgodn

060hamMggHomymo bagxmmadab badomommab y36nzambamymo bHMJbHYMab dobgzom, dobo EsboMmAgbo
Bobomo gmdmos 0bybHMogm bogycmmydsb, MMIgmog, Mmoznb dbMag, sbY39, bbgoabbgs Babomydab-

33 b. Stokes, Simon, Art and Copyright, Hart Publishing 2003, p. 23.

3% nb. Berger, Christian, European Copyright in Germany - A brief Overview, in: Enders, Christoph / Kusumandra, Afifah /
Mrozek, Anna, United in Diversity: Freedom, Property and Property Rights, Leipziger Universitatsverlag 2014, p. 91.

35 59 339@0bbaMom LogMmom LBsMmNMNLs s 3MBHNBIBHIM 93MHM3an bsdsMmMnmydMn3z bobhgdgdb.

36 nb. Aplin, Tanya, Subject Matter, in: Derclaye, Estelle, Research Handbook on the Future of EU Copyright, Edward Elgar
Publishing 2009, p. 54.

37 9.6. Copyleft @s 0030by@smn god8mygbgonb @mdhmnbs, nb. Gascon, Francesc Joan Fondevila / Garcia-Navas, Raul Lopez:
New Digital Production Models: The Consolidation of the Copyleft, in: DeVoss Daniele, Nicolle / Rife, Martine Courant:
Cultures of Copyright, Peter Lang 2015, p. 69.
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396 09003900, 90g600: 30(hgbH0, Logogmm 60dobn, NBSNbN, ggMaMoxnymo smb0d36900 o Lb3s, 8ge-
M9d00 sbamon bgggmmgda.

3089680 0030000639 ndohmd d90gabs, MM Jxmydab EoMM39300300 1933 odmIgmbgdgmo ©o
00b0o godmgmbgds, MaboE bygmo 36we 3996ym Hagdbmanmangdab geb3znmsmydnbmznbs s 3Mb3xMabHnbo-
M006Md0L BMHEALM30L MmgmMmE bagMmnsdmmabm, sbg3g, BnEsgMmM3b7m d3DMBY.3E MY, bsmgobme
bdoMo 0cbndbo396, MMA 30Hgbho goangEs nbmzoEnab 890589MbgdMI o godohmMmbgdymo 3mdo3n-
0b OmMMboE godmygbg0ab noMom.3? MmamMmE 3bgo3m, 07 30(h96H0L sMbyOMONL BnBI6IgBMBAEMOdY,
LasgHMMM mMydb 3baE3LL®, 9939390 ZoL. gLodsdnbY, sb0dbyma bagnmbab bmzMspyen dgom-
oo 3abbomas banbdgMmabm 0gbgde.

bogoghm 60dobn, Mmo30b0 ENbsTNMO bobndMNESDb godmdnbomg, sMmagmm Babssmdggmdmng Lo-
300bL 39MmM086900L. 339300 33HMMOL 37agMaNYM0 odmEnmgdab dobgznm, MgaobhMoEnady Po-
Mob 0gdnb sdbmeyHmo boyydzmgdn bdaMo BoMIMIag696 ©NL3YLONL Lsgobl. bagagmm 60dbydNL
doMmggamnmydgmo bmmIgdnb dnbyw3znm, BomyganbhMmnmygdgmas mMgobmgdds oM Yo @asmMggabhmon-
Mmb oL bogoagmm 6036900, ,MMIMYO03 960600033 90056 LogoMmm 3mmadnldabs s AMMamab smasmy-
Oy 3M06303900L 0 LBEMMY, 98 ‘Logomm 3manndhngdnby’ s ‘DMmMamab 3M0B303900L" 3obdsMBHYdss bos-
0000m Lognmbo. bmzMaHmo dgomenb dobgznm, 5960 gL 36909060 36 3obndsHmbL s 390w 3 dmboab
domo 3Mmahnggama gobbamgs, Mo3 bonbhgMabm dgwHasedg 30330Yy3560.

20900600 LodsMmomo AMoEe3L 3Moghndym d90mbzg390L, Lo 3Mb3MIHYMMn NdNbab oE30L
00%06396mbogmods bowagms. 03039 dg0dmgds ng3sb ggmaghoxzngon omb0d369000 badsMmmanob dgbobyod,
LoEIE 3MB3MgMH 0 MO0gdhHg00b aE30L bognmbo dgndmgods gabbamym ngbob gMm3bm @ bagmmo-
amMmobm mbgydY.

060hg™adhyomyMmo LMoL LadsMmmaab ENbsdnIMmn babndMNELb gedmMENbsMY, 30WI3 dMyY-
Mo0 bggmm sMHLYOMOL, MMAJM0E sbmobsbb BsmdmMngddby, 86 s Jobmmgb dmBsgomdn 890486900, v0s-
39 bggmmb 30939036909, Jogsmomo, 339boMamo o 3bmzgamms 5097000, bogzogmm banydmmadabs
©o ‘gn30mal’ @s33s, 00939, MmgmmE bb3s Md0gJdHgonbs. 0bhgmaddhysmyma bognmnMgdnb bodsMmmab
©0b65907M0 bobosmn boymazngm booaghb Jabab sbom modngdhms BoaMIMIMANL 3MmEgLoLb bmzMapymo
dgmmno gsbbomzobmgab.

003360

B6oMIMEagbnamo 33 30 30B65© nLobo3zs 0bhgmgdhyomymo LagxmMgdob badsmmmab LEs3zmMgdabsb
bmgMobymo dgomenb godmynbgdnb 90Ds63dgbmbammadab gobboazab. 3330 axydbydgmas g3Mm-
3000EMEObgMONL 3MmMEMOT0L BoMamgodn nbhgmaddysmymo LgxmMaxdab LodsMmmmoab bLBs3m9dab
030HMM0LYYM odMEBENMYO8DY. EsLEBYNLIN gobbomym ngdbs bmzMapymon dgmmmo o dnbo ob dsbsbo-
39000, MMIgms MYmg336hyMmosEg 06dhgamadbhyomymo LognmMmxdalb bodsMmmnmob LEs3WMxdabsL
09003M3dn oobhyMmoos. nbHamadhnomymo Lo3YMao0L LodsMmmnmab 3Mb3MagHrmo 60bssmdyam-
0Mn30 Lognmbgodn, MMAgMms bmzMohymon dgomEom gobbom3zol 30056376mbomo Asnmzoms, Bo-
MOmMm©ag60mns 33amg30b dgmmy Boabomdn. 88 dgmMyg Baboob LHMYIHIM 03709MNs 33930L d3HM-
Mob dogMm 899900390m0 0bHamadhgomama Lo3nNMgOnL LodoMmmmab LabBsgmm 33MboL Losdybab
dobgw3z00. bLybgdymo LAMIYIOIMOL MbsbIdE, 06MHIMIdHIoMMmo LIZYINMIOS oYMGBamoas MM do-
Momo bsbnmo, gbabas: LaszHMmMmm PBMYds s 06EIYLAHMOYWO LO3YMYds. 33419358 IEILHYMY
bmzgMothymon dgomeob Mgmg30bHMmds 0bdHgmaddhnomymo Lo3YMgdab badommmab bLBZWgOaLLD.
dmb0dbymon abgzbo 9undbgds, ghmo dbMog, bmzMobhymo dgommob bogmibmabybemnsbmdsb, bmem
dgmfg dbMog, 0bHamaddyomyMmo LO3ZYNMgOnL LodsMmmmob Enbsdoymbs s BnbssmdyamdMag bobo-

00D. 33mM930 3obnboazb bmzMahgmo dgomeob Mo Mamg350HMmMOsL nbHamadhomyma bognm-

38 nb. Bagley, Margo A, Introduction, in: Patent Law in Global Perspective, Edited by Ruth L. Okediji, Margo A. Bagley, Oxford
University Press, 2014, p. Xv.

39 nb. Straus, Joseph, Patent Application: Obstac, le for Innovation and Abuse of Dominant Position under Article 102 TFEU?, in:
Journal of European Competition Law & Practice, Volume 1, Issue 3, June 2010, p. 189.

40 nb. Regulation (EU) 2017/1001 of the European Parliament and of the Council of 14 June 2017 on the European Union trade
mark, Article 7,1 (f).
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George Meskhi’

SOCRATIC METHOD AS A KEY PEDAGOGIC TOOL IN
TEACHING INTELLECTUAL PROPERTY LAW

Abstract

Socratic Method has been widely used in teaching practice since the creation of academia. For the purposes of
our research, we refer to Socratic Method as a dialogue between teacher and student, as well as dialectical and
critical analysis of each topic, by means of questions. Accordingly, we will represent an overview of the origin of
Socratic Method and its basic elements. Our research basically refers to the relevance of the Socratic Method
for contemporary studies, namely while teaching Intellectual Property law. The forms of using Socratic Method
have been changed according to the development of technology (i.e. online lectures and seminars, widely
used during the recent years). Intellectual Property law is a field of legal studies which basically deals with the
technological developments and novelties, in general. On the other hand, there are several controversial topics
in the Intellectual Property law, which need to be analyzed by via Socratic Method - using dialectical and critical
approach. The author of the research has to share several practical observations in this regard.

Keywords: Socratic Method, Dialogue, Questions, Intellectual Property, Critical Analysis, Technology

Introduction

The Socratic Method has been an object of increasing interest from the ancient times until now. The strange
Athenian, standing mostly in front of the market, or Agora, asking strange questions to his neighbors,
acquaintances, or even strangers, was very popular in his home town. Since then these questions turned out
to be so viable, that they moved from the ancient Athenian market to the modern universities and audiences.
Nowadays Socratic Method is considered as one of the most successful methods of teaching several academic
disciplines (Covid-19 pandemic and online lectures have confirmed its relevance once again). This method is
successful especially when the topic is controversial and there are a lot of issues to discuss.

Being relatively new field and emerged as a result of technological developments, Intellectual Property
law is indeed a collection of various controversial topics. It comprises copyright (authors’ rights) and
industrial property rights, both covering contradictory issues and creating ground for intense discussions. In
this regard, Socratic Method can be relevant for the Intellectual Property law and this relevance has to be
examined. Accordingly, the author of this research shares his own experience of teaching Intellectual Property
law, within the framework of the interdisciplinary Master program in European Studies of Ivane javakhishvili
Thilisi State University, through the Socratic Method. The research starts with defining and underlining the
main characteristics of the Socratic Method which are relevant for the Intellectual Property law. Afterwards the
controversial topics of the Intellectual Property law itself are discussed in order to highlight the necessity of
applying the Socratic Method in this regard.

| The Development of Socratic Method

Defining Socratic Method is a challenging task itself, as it leads to the number of Socratic questions about
the validity of this definition. Like the abstract categories (i.e. thinking, reasoning, research, wisdom, etc.),

T Invited professor at the Institute for European Studies of Ivane Javakhishvili Tbilisi State University, Doctor of law (Freie
Universitat Berlin). E-mail: george.meskhi@law-school.de; meskhigeorge@yahoo.com;
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Socratic Method is hard to explain? and it is even harder to have a universal definition of it. That is why the
explanations of “Socratic method” vary according to the opinions of the authors of guidebooks, encyclopedias
and dictionaries.? The majority of these definitions, however, refer to the questions; namely: asking questions as
a cognitive method. If we simplify this method to the edge of extremity, then we can define this method, simply,
as just asking the questions.* However, if we would like to have more detailed and complete explanation of it,
then Socratic Method should mean "the way Socrates elicited knowledge in his students">. This, however, needs
further explanations: how exactly Socrates educated his students. There is a rich literature about Socrates
and his method of teaching: started from the works of his students® up to the very modern interpretations of
Socratic dialogues. We surely do not intend to overview this huge corpus and resume it. Rather, in this chapter
we will underline the main characteristics of Socratic Method and focus on the certain elements of it which are
valid for our main topic - teaching Intellectual Property law. In this regard we will explore the foundations and
origins of this method, discuss the practice of using it by Socrates and mention some general interpretations
of Socratic Method after Socrates.

1 The Foundations of Socratic Method

Ancient Greek philosophy had already reached significant level of development before Socrates. The works of
Heraclitus and several others were available by the time Socrates came to the stage. Accordingly, the roots of
Socratic Method can be searched in the ideas of his predecessors. Nowadays it is hard to restore the complete
picture of the literature which was available for Socrates in the fifth century BC, while many of these works did
not survive and we have to rely on the surviving fragments, or on the reports and memoirs of their pupils.” We
can only suppose that Socrates was aware of the works by his predecessors. For example, the famous saying by
Heraclitus that “war is the father of all (moAspog avTwy pév athp ¢ot)”8 should have been known to him. This
saying can also be spread (and was actually spread) over the ideas, meaning that the war, the struggle between
the ideas gives birth to the truth.? The Socratic dialogues are the illustrations of such struggles between the
ideas. For example, the dialogue between Socrates and Protagoras illustrates a real struggle between the
positions, provoked by the questions they asked to each other (this even led to the theory that the Socratic
Method of asking questions was first developed by Protagoras).’® Whatever impulses, or inspirations Socrates
would have while creating this method, the method itself has been created and practiced by him until the
very end of his life.”” Accordingly, the method of asking questions and attempting to reach truth through the
questions has ultimately been associated to Socrates.

2 Practicing Socratic Method

The first and the most well-known practitioner of the Socratic Method was Socrates himself. He was popular for
practicing his method in everyday life in the crowded places of Athens, such as the gate of Athenian market, or
Agora."? His collocutors and audience comprised the variety of people from the ordinary neighbors to the most
popular Sophists. The latters were the most favored antagonists for Socrates; they shared the same objectives

2 See Giuseffi, Frank, How the Socratic Method Engenders Authentic Educational Experiences, Lexington Books, 2021, p. 7.

3 Although some of the authors do not define them at all: either because of the difficulty of its definition, or they consider it
known to everyone.

% See Drozdek, Adam, Peoples, Katarzyna, Using the Socratic Method in Counseling: A Guide to Channeling Inborn Knowledge,
Routledge 2018, p. 21.

5 See Dillon, James J., Teaching Psychology and the Socratic Method: Real Knowledge in a Virtual Age, Palgrave Macmillan
2016, p. 19.

6 le. Plato, Xenophon, etc.

7 See Emlyn-Jones, Chris, Early Socratic Dialogues, Penguin Books 2005, p. 10.

8 See Heraclitus, Fragments, Translated by G. T. W. Patrick, Digireads 2020, fragment 53.

9 This construction has become a foundation of dialectic method, introduced by Plato and developed by Hegel.

10" See Corradi, Michele, Protagorean Socrates, Socratic Protagoras: A Narrative Strategy from Aristophanes to Plato, in: Socrates
and the Socratic Dialogue, Edited by Alessandro Stavru, Christopher Moore, Brill 2018, p. 85.

' Phaedo (Paidwv) is the last dialogue initiated by Socrates about the immortality of the soul, right before being executed
by drinking poison.

12 See Lang, Mabel, Socrates in the Agora (Excavations of the Athenian Agora: Picture Book), American School of Classical
Studies at Athen, 1978, p. 11.
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- achieving the knowledge, but their ways in this regard were rather different.’® Derived from the Ancient Greek
oopog (wise, skillful, clever), the word "Sophist" means "a person who has wisdom, skill and perhaps knowledge,
a person who is wise, skillful and clever". Although this word has a negative connotation today," in fact, the
aim of the Sophists was to spread knowledge among the people and they played an important role indeed in
this enlightening process.’® Generally acknowledged to be wise, skillful and clever, the Sophists had their own
method of spreading the knowledge. Comparing to Socratic attitude, their method might seem rather arrogant,
as an attitude of the one who considers himself wise and clever, willing to share this wisdom and cleverness to
the public, standing on the pedestal and preaching. On the other hand, Socratic Method is much more modest,
rather sly, claiming that he knew nothing," playing a childish ignorant who is eager to be enlightened by one of
these Sophists.’8 Usually Socrates - the mysterious ironist,' after pretending to be delighted by the wisdom of
these Sophists and lamenting his own ignorance, wonders whether the answer is really right? and that's where
he applies his famous method of interrogation.

Here we can summarize the characteristics of the Socratic Method which might be interesting for us: first of
all, Socrates comes to an issue not as a clever and all-knowing Sophist, but as a modest investigator, who wants
to clarify the issue. Afterwards he tries to define the object at first. After listening to the definition, he starts
to find out whether this or that explanation is really satisfactory. Disregarding authorities and focusing on the
research question itself is one of the main attributes of the Socratic Method. It is also typical, that Socrates
does not insist on resolving the problem at the end. Many of the dialogues described by Plato end ambiguously,
without a clear answer (or no answer at all) to the main question raised in the beginning.2! Accordingly, the
main goal of the Socratic Method is to raise a question, to start philosophizing, and not to find an ultimate,
universal solution of the problem.

3 Interpretations of the Socratic Method

The earliest interpreters of the Socratic Method were the students of Socrates, who, being inspired by the life
of their teacher, fascinated by his personality and shaken up by his death, started to memorize and immortalize
him.22 Plato had certainly been the most famous and influential among them. The main protagonist of the
dialogues written by Plato is Socrates, which makes the interrelation between the author and the protagonist
very complex: it is impossible to differentiate, which idea belongs to the student and which one to the teacher,
while there is no border line between the ideas of Socrates and Plato, according to these dialogues. That's why
the researchers are having hard time to differentiate one from another. Whatever the result can be, it is obvious
that the method of achieving knowledge by means of asking questions is Socratic. The main idea is that this
knowledge can be achieved only by interaction, dialogue, asking questions and searching for the answers.
Monologue and preaching regime (often used by the Sophists) is not the way of perception for Socrates - and,
accordingly, for Plato. The only difference is that Plato has written down these dialogues, while Socrates was
famous for never writing anything. Although Plato’s works are written texts, all of them still have a form of
ialogue, where the ideas are opposed to each other? in order to reach synthesis between them.2* However,

13 See Kerferd G. B., The Sophistic Movement, Cambridge University Press 2001, p. 55.

14 See O'Grady, Patricia, What is a Sophist?, in: The Sophists, An Introduction, Edited by Patricia 0'Grady, Bloomsbury, 2008, p.
9.

5 See Denyer, Nicholas, Introduction to Plato, Protagoras, Cambridge University Press 2008, p. 1.

16 About the role of the Sophists and its later interpretations see Kerferd G. B, The Sophistic Movement, Cambridge University
Press 2001, p. 9.

7" “I know that | know nothing” is a famous saying by Socrates, see Plato, Apology, Translated By Benjamin Jowett, Qasim
Idrees, 2017, p. 23.

8 See Emlyn-Jones, Chris, Early Socratic Dialogues, Penguin Books 2005, p. 20.

19 Friedrich Nietzsche called Socrates “geheimnisvoller Ironiker” (mysterious ironist), see Nietzsche Friedrich, Die Geburt der
Tragodie, Outlook Verlag 2018, S. 3.

20 see Emlyn-Jones, Chris, Early Socratic Dialogues, Penguin Books 2005, p. 29.

21 See, for example, Gorgias, Laches, Lysis, Meno and other early dialogues by Plato.

22 See Brisson, Luc, Plato and the Socratics, in: Socrates and the Socratic Dialogue, Edited by Alessandro Stavru, Christopher
Moore, Brill 2018, p. 237.

2 According to the famous saying by Heraclitus that “war is the father of all (moAspog mévtwy pév moThp €oT1)”, see Heraclitus,
Fragments, Translated by G. T. W. Patrick, Digireads 2020, fragment 53.

4 See Cirne-Lima Carlos, Dialectic for Beginners, Porto Alegre, 1997, p. 79.
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Plato’s student, Aristotle, whose style of reasoning and writing was more like monologue than dialogue, took
the philosophy to rather different direction. Contemporary style of academic writing is influenced more by
Aristotle than by Plato, as it usually has the form of monologue. The Socratic (and Platonic) elements like
research question and hypothesis are still involved in this contemporary academic style, though. Modern style
of lectures and, more importantly, seminars still allow us to use Socratic Method of questioning. This method
can be widely used in order to discuss controversial topics of relatively ‘modern’ subjects, such as Intellectual
Property law.

Il Intellectual Property Law as an Object for applying Socratic Method

The division of legal studies into public and civil laws is an old tradition.2> We can also divide private law (or
civil law) into ‘traditional’ and ‘modern’ fields. For example, the fields like property law, or obligatory law,
existed even in ancient Rome since the very beginning of Roman civil law and belong to the ‘traditional’ fields
of law, which count millennia of their existence in the European continent.26 On the other hand, there are some,
rather new, fields in private law, which owe their existence to the technological and social developments, such
as Banking law, Media law, Business law and several others (many of them are still on their ways to appear
sooner or later). In the ‘traditional’ fields of law the basic values and principles have been elaborated millennia
ago. What has been left for discussion is the application of these values and principles in certain practical
cases. The ‘modern’ fields of law, on the other hand, are much more controversial: not only certain norms and
notions, but sometimes even their existence at all can be in question.

Intellectual Property law belongs to this relatively modern, controversial area of the law. It comprises of
several fields, which have come into being as the results of the technological, or social developments. Copyright
law, for example, has been developed after the invention of printing press by Johannes Gutenberg, while its
continental European counterpart — authors’ right?’ has been created as a result of the development of human
rights doctrine in the late 18th century after the French revolution.2® Industrial property law also owes its
existence to the development of industry and rising technological progress, especially in the 19th century.?
The main characteristic of the Intellectual Property law is its dynamic nature: the speed of technological
progress becomes more and more rapid as the time goes by and Intellectual Property law tries to run after
these developments by creating new norms and notions. On the other hand, not only these new norms and
notions, but even the existence of the Intellectual Property law at all can be questioned. Here we need to apply
Socratic Method and its main character - asking questions.

In this regard we can differentiate two types of professors mentioned above: professor-Sophist and
professor-Socrates. The former would invest most of the energy in enlightening the students regarding the
basic concepts, principles and norms of the certain field - which might be useful especially when it refers to
the ‘traditional’ fields of the law. On the other hand, professor-Socrates would concentrate on asking questions
about the opinions of the students concerning these concepts, principles and norms, instead of urging them
to memorize certain definitions, norms, or dates. Intellectual Property law has a variety of issues which can be
questioned in a Socratic way. The existence of this law, at all, is also a controversial issue: both copyright law
and industrial property law are often considered as the artificial obstacles for the development of invention,
or for the knowledge society, in general.?% The certain topics of it, such as economic rights, free use, ‘censored’
symbols and several other issues might also be controversial. In this regard, the experience shows that
professor-Socrates can have more fruitful experience while leading discussions about these issues. The recent

2 |t is hard to find an exact date of dividing the spheres into public and private spheres. In the Odyssey Telemachus
differentiates public and private businesses. See Homer, The Odyssey, Translated by Dominic Rieu, Penguin Books, 2003, 11,
40.

26 See, for example, Huschke, Philipp Eduard: Ueber das Recht des nexum und das alte romische Schuldrecht: eine
rechtshistorische Untersuchung, Leipzig : Gebauer, 1846, S. 2.

27 droit d'auteur - authors’ right, which has to be differentiated from the English concept of copyright law.

28 See Meskhi, George, From Soviet to European Copyright: The Challenges of Harmonizing the Copyright Legislations of Post-
Soviet Non-EU States with the European Copyright Law (Georgian Case), Refubium, Berlin 2019,pp. 13-16.

29 See Seville, Catherine, EU Intellectual Property Law and Policy, Second Edition, Edward Elgar Publishing 2016, p. 106.

30 See, for example, Gascon, Francesc Joan Fondevila / Garcia-Navas, Raul Lopez: New Digital Production Models: The
Consolidation of the Copyleft, in: DeVoss Daniele, Nicolle / Rife, Martine Courant: Cultures of Copyright, Peter Lang 2015, p.
69.
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experience has also illustrated that the involvement of the students, especially in the online lectures,! has
been rather challenging task. The dialogue regime led by the professor-Socrates turned out to be much more
relevant in this case than the monologue regime of the professor-Sophist.

The interdisciplinary character of the Master program in European Studies at TSU also encourages us to use
the Socratic Method. The students of this program have different backgrounds: some of them have not studied
even the basics of the law, in general, which inevitably leads to the necessity of asking questions. Besides that,
Intellectual Property law is taught not as an isolated topic, but as a part of the whole interdisciplinary program
and its compliance with the common EU policy, together with the attempt of harmonizing the different laws
of the EU member states, is also an interesting topic for discussion. The syllabus of the teaching course is
structured in a way that understanding and explaining the basic concepts of the Intellectual Property, as well
as analyzing critically, has a significant value. Adjusting this theoretical knowledge to the practical examples is
also highly valuable. These elements of the syllabus, as well as the whole MA program of the European Studies
at TSU, highlight the importance and relevance of the Socratic Method once again.

As the Intellectual Property law comprises both copyright (authors’ right) and industrial property rights, and
the syllabus also cover both of these parts, below we will shortly discuss the characteristics of these certain
parts of the Intellectual Property law.

1 Controversies of Copyright and Authors’ Right

The Socratic Method suggests to start from the definitions of the main notions, which is obviously relevant in
our case, while the interrelation between the main concepts - copyright and authors’ rights - is a controversial
topic already. The former has been created in the UK as a result of rising the number of printed book copies
in 171032 and the latter has been emerged as a result of developing human rights doctrine during the French
revolution by the end of the same century®. Derived from different roots, belonged to the different legal
systems,?* these two concepts have a lot of differences and EU legislators had hard time to harmonize them
with each other.3> Copyright is more focused on economic rights, while authors’ rights are more oriented on the
moral rights, which is another controversy and provides fertile ground for the discussion — which one should
prevail. The same kind of discussion can be initiated also about the interests of the right-holder, on one hand,
and public, on the other, while balancing them is one of the challenging tasks for the copyright law. Finally,
even the existence of the copyright (authors’ rights) and its justification (raison d’etre) is controversial, since
there are alternative movements36, which question the existence of this field, as such. As we can see, copyright
(authors’ right) provides a variety of topics which can be discussed by using the Socratic Method.

2 Questions of Industrial Property Rights

According to the universal division of the Intellectual Property law, another part of it is the industrial property,
which is also divided into several parts: Patent, Trademark, Design, Geographical Indications and the other,
relatively new concepts.

Patent has initially been developed in order to protect the inventor and his/her invention from the
infringement, which should lead to the development of technologies and to the security of the competitive gains
in the national and international markets.>’ However, nowadays patent is seen as an obstacle for innovation
and tool for misusing dominant position.3® As we can see, the raison d’etre of patent is under question, similarly

31 This online format of the lectures and seminars was inevitable due to the Covid pandemic especially in 2020-2022 years.

32 See Stokes, Simon, Art and Copyright, Hart Publishing 2003, p. 23.

33 See Berger, Christian, European Copyright in Germany - A brief Overview, in: Enders, Christoph / Kusumandra, Afifah /
Mrozek, Anna, United in Diversity: Freedom, Property and Property Rights, Leipziger Universitatsverlag 2014, p. 91.

3% Here we mean common law and continental European legal systems.

35 See Aplin, Tanya, Subject Matter, in: Derclaye, Estelle, Research Handbook on the Future of EU Copyright, Edward Elgar
Publishing 2009, p. 54.

36 |.e. Copyleft and free use doctrine, see Gascon, Francesc Joan Fondevila / Garcia-Navas, Raul Lopez: New Digital Production
Models: The Consolidation of the Copyleft, in: DeVoss Daniele, Nicolle / Rife, Martine Courant: Cultures of Copyright, Peter
Lang 2015, p. 69.

37 See Bagley, Margo A, Introduction, in: Patent Law in Global Perspective, Edited by Ruth L. Okediji, Margo A. Bagley, Oxford
University Press, 2014, p. xv.

38 See Straus, Joseph, Patent Application: Obstac, le for Innovation and Abuse of Dominant Position under Article 102 TFEU?,
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to that of the copyright (authors’ right). Accordingly, this can be an interesting topic for discussion in a Socratic
manner.

Trademark law also has several controversial issues due to its dynamic character. According to my
experience, absolute grounds for refusal are often a topic for discussion. Trademark law regulations define,
that the registering authorities should not register those trademarks “which are contrary to public policy, or to
accepted principles of morality”.3° Definitions of these ‘public policy’ and ‘principles of morality’ are the main
topics for discussion. According to the Socratic Method, these concepts have to be defined at first and then
these definitions should be examined critically, which can lead to the interesting consequences.

Design law provides several practical cases, where the protection of the certain designs can be arguable.
The same refers to the law of Geographical Indications, where the protection of the certain objects can be
discussed in national and international levels.

Due to the dynamic character of the Intellectual Property law, there are several other fields which already
emerged, or are going to emerge in the nearest future. The protection of plant and animal varieties, as well
as trade secrets, ‘good-wills’ and other objects also belong to this area. This dynamic development of the
Intellectual Property law creates fertile ground for discussing the creation of the new objects for protection in
a Socratic way.

Conclusions

The present study aimed to examine the applicability of the Socratic Method for teaching the Intellectual
Property law. The research is based on the experience of teaching Intellectual Property law, within the
framework of European Studies Master program of the Institute for European Studies of Ivane Javakhishvili
Thilisi State University, by the author. The Socratic Method has been discussed and the main characteristics of
it, which turned out to be relevant for Intellectual Property law, have been highlighted in the beginning. The
certain topics of the Intellectual Property law itself, which are mostly controversial and, therefore, need to be
discussed in a Socratic manner, have been presented in the second part of the research. The structure of this
second part reflects the construction of the syllabus of the Intellectual Property law teaching course, elaborated
by the author. According to this structure, the Intellectual Property law is divided into two basic parts: copyright
(authors’ rights) and industrial property rights. The study has confirmed the relevance of the Socratic Method
for teaching Intellectual Property law. This relevance is based on the viability of Socratic Method, on one hand,
as well as the dynamic and controversial character of the Intellectual Property law, on the other. The research
discusses general applicability of the above-mentioned method for the Intellectual Property law and gives
possibility to examine the relevance of the Socratic Method for the certain fields such as copyright, patent,
trademark, design laws and geographical indications more specifically in the future.

in: Journal of European Competition Law & Practice, Volume 1, Issue 3, June 2010, p. 189.
39 See Regulation (EU) 2017/1001 of the European Parliament and of the Council of 14 June 2017 on the European Union trade
mark, Article 7,1 (f).
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LOJYONOL M3 3NAMLNX3Y

LIIIMO3IX'MIN IZMM3NLABMLEIMONL LE6I3XI6VAN N6M3IBNIMN
L6O3TI-L6I3XISBNL 3IMMLIBNL 333(MYI6IdY

20LBHMOJHo

93Mm30bAEMEbIMAS MM sBEymMas nbBsgmMgos bodoMmmzgmmb ybngzgMbohgHnddn. 890930, 90 bx3g-
MmM3n 00 3333M3NYM0 godmMEENmIds ogMm3mo. MydEs, 93MM3nLAMEEBMOnL LBsgmMgos MaL3
o 3Mob nmeo, 30650006 LAHYIbHDY MM0gbhoMgdyama LBsZMadab BaE3zmoE, NdgHabo godmnynbgds
00bBo3mMgogmMdy MMNgbHnMgdmn LBsZMYdY. 30003MJO 30©I3 IBMM oMMy 3M30©-19-0b 3869-
0000, 30600006 9060093007 d9930M©S LBs3MYOsdn 3nMmab3nMo 3MIPbozaEnnb 3MA3Mbyb@Ho.

Lagommzgmmadn 3dsMENS 00 BIIYIMDHIHIO0L MamEabmos, MmAmydoE doMmamoys, bgms s gMmbo-
o, 303Mo0 00063 0306Md09M9d96, MM g3MM30LIEMEBgMOs0 LaLNYON YOS HoMPYdMEIL LBEIZM-b-
Bogmadab dgMgyma dgomEadom, MmAmagdoE dgmhgymas gobbb3zezgdgma 5398900L gomzsmabBabg-
000 O LOELE 3edmnygbgds Mebsdgmmazy Hgdbmmmgagngdab Togm dgdMmMo30090 M dgbodmydmm-
0900. dommmoE, 93MM30LAMEEBIMONL LBOZMgOsdn sMbLyOd N 3odmbB393900L dnybgaze, bBsgmab
0bhaMoghogmo s nbmzoEnyma 9900MmEYdnb gadmygbgds, dom dmMmab, abgomn Hggbmenmangdab o me-
00099 ©ox31ydbgdymo bobBa3zMM 3sdHBMMI7d0L, MmgmmMgdnz oMol Kahoot o Quizlet, 33Mm sdsmM-
6L9dym0 doEamanb, bonbHgMabm o dmbBobomgmonmo LabBagzam godmEoamgdab, bagoMmm P6sMydalL
39630010M7000 o LO3gbnbs o 3MmagModnb dnBBgO0L Bombg3z0L dgbodmydamosb ndangge.

0060360 bhohno gababoaszb nbm3zsEnYMO LEsZMS-bES3MYONL sMBNBbYI BgoOIMEIOL s NBLEH-
M)0896hHgoL, MmBymog, dnybyazsm ndnbs, MM gaMmm3nb ©s 388-0b LadshnzbeEgdm P6039MLOMIMHO-
90 gomomE 3admnynbgos, bodommzgmmb ydsmamgb begsbdsbsmmgdmm EsbgbydymMndgddn 59M sby
00godL i3gblL. 3nMdm, dobo dmsgzsma 3m3mgbos 88 bhahnob s3dmMmab godmEEnmgds §3Mm3nbAEM©bY-
moOnb LB3MYd0L bognmbdn s dgLadsdnbo My3MAgbEENgdN.

bLog306dm bLogyzgdn: LO53WgO0L 0bM3eENYMo FgomEYdn, 93MmM30LAEMEBIMANL LEs3MYdY,
LodoMm3zgmm

dgbogomo

930m30b33MEBMds MM s;mbmaymos 0bBs3zmyxds bogommzgmmb ybagzgmbobhgdgddn. 2000-0060 Bng-
00b @abLLBYNLNELD BgmM-bgms onbym 93Mm303d0MMSb o3e3dnMmgdoma bogbgdab nbzmMm3mMamydy
bbgoaobbge y6039MLoBgHOL 39Mazxmydqddn. mab abobo dmgmo §39y60L FobAdHodom LodoMmmmab,
bagMomsdmmabm yMongmomdgonb, 3mmahnzgma, bmEoomyma, 33dsbahamyman dg3609Mgo9d0L, g3mbm-
00300 B33mMHHI00L obgymagmao babomoaos. 93MM3nbIEMEBYMOs nbBazmMgds LHYIbhgoddn, IMLES-
399030, bb3oabbgs obo3nL 339139000, 36MONgMYdNL oMM gdab 30839609000 QoMamgddn, UNICEF-0b
3Mmggdhg0dn, 93Mmmaazdomab gMmabadnb 3eoybob odhozmdgddon, badmgsmagm bodmagsmMgonb MMmgsbnde-
309000L 3MMgMadgoLy o 83090 YMo sBxLYdYMg0qdab dmiemy IMEYWNddn. 890I30®, 98 bggmmdn
OO0 39003M30YM0 3adMEBEOMIds EO3MMIMO.

T 93mm3nb 36039MLboGMIHOL sBomMNMyORMN SbMENMgdgmMo 3Mmagbmmn, MbY g3Mm3yan 33eg3900b 0bLHNHIHOL

dmb399mo 3mmMeygbmmoa, E-mail: levanmakhashvili@gmail.com
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dnb0odbymon Lhs®Hno gobobomogb LEs3MS-LEsZMYdNL nbmM3sE0M dgMEgOL o nbLEHMYIgbHOL,
MmAmgong bogdommzgmb Yol Lsgobdobsmnmgdm EsbyLYOYMWdg0dn §3M gbans nEZgedL Bgbb.
0L dmoz30M0 BM3xLNs 08 LHIHNOL 33dHMMOL admELnnds §3MmM3nLAEM©BbIMdAL LBs3Mdsdn s 89-
Ld¥dNLN My3MBgboENgd0.

mobgmobhymab dndmbomgzs

bHOMHNT0 93MMINLIEMEBbYMOS gabndom®Hgds, MmgmMa ,93MM3Y 3MbHNBgbHDY 9MmM3bym™o s Hfo-
6L6dE3OMBIMYMO 330 g0900b 36300, 39bHMIMyMa 89d3gbhno §3Mm3ym nb@H9aMaEnsLy s H3Mm-
3yan 93d9650mmosdg” (Buda, 2019, p. 1). bBs3Mds80 30 0gYM0bLbAgos Lsdn BndsMmymyds: 30M3gaa,
»3Mm©bs, MMAgmoi bHYabHgoLb Pbws 3dmbogm*; dgmmy, ,n60Mgdn, MMIMgdoE 6s dgndabmb”; o
090Lo07, ,,PIM3NEIOxMY09d0 s MNMYdYWdg00, MMAMYO0E Y0 gowagEgm 93Mm3ab dgbbogzmom®
(Shennan, 1986; Buda, 2019, p. 3). 030 9b805690s MdamMAbAL bobymdBagm y6039MbahgHob g3Mm3ymo
33@93900L 0bbHobhbHoL 93MM30LIFMEOIMONL 3MmaMadnb bodngg BndAbL: g3Mmzezdnmab dgbobgd Lo-
BdmMgomadmngzn 36mongMmadab sdsmmgds, bagsMmmzgmmadn g3mm3ymo mnMydymgdgonb gobznmamgonlb
dbsMmognms o bagdoMmm3zgmmbs s BaMmam Mxaombdn §3Mm3nbAZMEBbIMANL Bobsmabyds.

Lagommzgmmdn mMmo smBmMgymab edmEonegdob d03bge3s®, 33MM30LIMEEDbIMONL LBsZMYd
©mgbsE 8M 3Mmab oman, 3060006 LAHYIBHDY MMgbhoMgdymo LEsZ3WYd0L Bagazma, Y39habo Bo-
9mny96900 8sLBO3Mx0gMDY MM0gbhHnMmgoma LBZYOL. obBZMYdgMDY MMNgbdHnMgdymon bBs3mMY-
00 LoOFMyMn 3993300MGIMOBY, My EMMLOE Lgebdsbsmmgdmm 3MmEgbob 39bHMmaAn BobBsgzmMydgMay;
d0b 009M 3o3gdnm™o 3MELs BogdhmMmoMnzn/a3mamaznyamny; bogsbdsbsmmadmm 3MmEgLbn 8303Mo©
0M0L oggadnmo dobbBagzmgdaab dngm; ImMLB3MAL 06dHgMgLN, gbadmgdmMMdg00, M30LYRIMN SDMM-
36909, 00603dMMAMMOnm0 dnEamds ngbmmamgdymag; LB3MgOL 3MmEgLbo AMbMEHMbEYMNs. 530L3S0
306Lb3039000m, AMLBs3MYDY MMNgbhoMgdyao LESZMYdNLIL Logebdobsmmydanm 3MmEgbob 39b@HMAn
LY B HNY; bhygbhn dsbBs3zmMgdMab QabnamahsEnob/Mdb33MMIMMANL 30MM0O7080 1830 BoMas-
Mmo3L go3zgmomb; bhywgbhob 3mabodnma dgbodmgdmmdgdn o nbnznwysmymo nbHgmMgbgdn goom-
350bB06gOymM0g; bHyIbHL Bogm Fgdgboma 3MEBs BY6IE0YM0 o NbsdoymMas (Makhashvili et al.,
2021, p. 26). sLBS3MYOMNEB6 AMLBS3MYDY MMNgBEHNMYOYM LBESZMYOID] Fob3MS 2004 BENnESB, dm-
omboob 3MmEgbdn bagoMmmzgmmb AsMmznb 39093 goodhonMm..

M9mg3306(hMo 39003Man Mo dnamdgdnlb dgmhAgzs 360d369mmgzgobns. LEsgmMgdnb Jgbsdsdabo d3g-
0mMEJg00 gobLedM3Mo396 LEs3Mg00Td0 LAHYIbHIONL AsMMPEMONL s LESZ3MgdnL IMbsmbyenn dg-
©938900b BosMBohg0nb EmbgL (Biggs & Tang, 2007), s3Mmgm39, ,1dMy639amyma3g6, Mmd bhbHYOL sJ3m
MmmammE 3MEbs, 0bg Msymo 3bmzMIOL gosEgdsma Pbsmgdn” (Timus, 2014). ms30L BbM03z, gb dMHENL
LHYIOHYO0L ESLJBYOOEMOLD.

bbgsabbzy 33my3s, 90939, sA39690L, MMB nbmzaE0YMN, bHIIBHDY MMgbdhnmyodyma abyma dgmm-
©900, Mmammgonz sMab bodymsngon, babBsgmm Msds3700, $398YM0 LsTYdom, 3MMdHdY Es8YdbY-
o0 LBszmgds, 9gb3gMdma bybngon, 3gmdY gobazms s bHagnMgds/Imboanbymos, sboanabyob bbs-
3mg00b 3MmEgLan bHYIbhab sghoym AsMmmymmodsL (Hanna & Silver, 2000). g3Mmgzs3dnmab 6336 J39y-
69030 93MmM30bLIEMEbYMOLT0 LHYIbHDY MMNbHoMgdymo 3gagmanymn dnoamadgdnb dgbBogzanabob,
03039 ©5033690098©g 9030s B33Mg33MmM M3BEH603g 539530 (Baroncelli, Fonti & Stevancevic, 2014; Fonti
& Stevancevic, 2014).

00039 ©MmML, 30bb0dbo30s, MMA 93MM30LIEMEObIMONL LBs3Mdsdn LHYIbHDY MM0gbhoMmydyao
00003M3900L 3MagdHnzdymn godmygbgds admM3zngdymons Myd9bndy Qogdhmmdy. 30M3gm0n, M3 JBRMM
domomns 3MmMagboymo bHodomymmos, n16039Mbobhgdhob nbsbbym MabyMLYODY E3MAs s 3Mmxgbo-
3o 3mb@ogdhadab 6My, oo JxMmM ImBaNnbydxmns 3Mmagbmmo, MmMA bLEs3mMgd0bL nbmzgoEnyMa dgom-
©900 godmnynbmbL. dgmmg, 3608369mm35605 bLHYIBHJONL MaMEYbmd.. sgdHngMmn bEsgmgds Imnmbm3zb
LOYIbHYO0LED dgHyMm AsMOYMMASL s IMBIBNMgMOSL. 3d0dHMA LBSZdAL LobyM3gmo goMmgdmb
399060 3@3Mmm ammos bHbHJO0L Fz0My MOMEIBMOTN, 3000M) EOE 539890036 3x8omO0LSL. o 39-
LY07, 30M30 Labbogzmm goMgdmb dggabobm3znb LobyM3zgmoas bEsg3mMgonb Mednb0dg nbmzsgnyma dgom-
©0b 9MHomMOmM0zs godmygbgods (Timus, Cebotari & Hosein, 2016).
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LBo3M-bBs3Mgd0Lb NbM3eENYM0 3g0MEYdNL godmynbgdsb Medw9gbndg bogmoai og3b. domn sm3znby-
00 9 3admygbgds dsbBs3MxdMgonL BbMsb 9@ MML dmnmbm3L; OE 539139030 do0n godmygbgods
99003M5000 3MMOMYBahyMas (3Mo©s bagoMmM3gmMmb PBsmmgb bLagsbdsbommgdmm EsBmLYdYMYdg0-
90, MmgmmE Babo, ©0EO 53189000). 385LM6, 36036 Mo dgoMEgonb godmygbgosb P6n3gMmbatghgdda
d9LoxaMmabo goMgdm o IPWBIYMo bFoMEads - ¥330930xM0 S 3EINbabHMIENYMO M8bsddMMIMydn
9600 0y3696 3B bHNIbHYOMB FgLsdsdnbo 3M3PbnzoEnnbs s IMmngmmmdgdabmznb. sbg3g, B3mo-
™7g090008 bognmm dnmsbo LZsbsbsmmgdmm LabdHgdadn, Moms b3mmaEsb PbnzgmMbadgdhdn dmby-
™m0 30M39mM3nMmbymabmznb 3gbm oM aymb bEs3mMO-bEsgzmMadab 0bmzsEnyMn Fgmmegdon.

930m30bAEMEBbIMONL bBogzmgde bojoMmmzgemadn

bagemmzgmmadn 3BsMENS 08 Bo3YMHIHYO0L MamMmEabmows, MMAmadoE JoMmamns, bgms s MM bomy,
003Mo0 00063 o3bmMdNgM9xd96, MMI 93MmM3nLAEMEBbIMOsdn bLaLbogdo Y6 HaMEYdMmEgb LEsgmS-LES-
3mg0o0b dgMgymo 9g90meydnm, MmAmgonE dgmhgymoas gobbbzsgzgdymon $39x3900L gomzsmabbnbgdom
©o LoELE 33dmMnygbgds Mvbsdgmmazg Hggbmmmangdal dogm F9dMmMa3z3509d3ma dgbadmgdmmodgdo.
0oy, 93MM30LAMEEBIMONL LEsZMgdsdn sMLYOYN ZodmMBE393900L dngbge3s®, bEs3mabL nbRHg-
MagHoymo s 0bmzsEnyMo 83gomEgdab godmygbgods, dsm dmmab, nbgmo Hgdbmmmgngdnb s MaTaddY
©ox1xdbg09m0n LLLBIZMM MM BMMIdL, MmEMMadoE sMob Kahoot s Quizlet, MM EOSMIbLYOY-
0 doamanb, bonbhgMmabm o AMbBsbomgmdomo babBsgzmm godmEomydab, bagnmm nbsMmydab gobgzon-
03M700L @ Lgbaby s 3MmamMadab 30B6900L domBg30b FgbadmgdMMdL ndmy3e.

hy3magbes3ng00

Agdn bb3zoabbzs 36039MLOMIM3Tn 3gobbbzsezgdym sbogmdmoag, DML, g960b, Mygnmbab 53380 g3Mm-
300L3EMEObgMONL LESZ3EMgdab so Byedy 9o bbob godmEomgds 8A39690L, MMA 3MMOMYTsd]Y oBYd-
690m0 bBs3gds s gMggma (30Mmab3nM s EaLH6ENYMN) LBES3MYOS Hggbmmmagngoab gsdmygby-
00 0bmzonyma LBI3MYOaL 8910MEYOMSB g mOMmomosdn boyzgmabm 89w9390L 33Md300MAD.

00b0dbymo gedmEomgdab o 03033073M0 MmabgMobhymab gamzamobBbnbgdom, babyMmzgmas bado-
Mmonzqgmmdo 93Mm30bIEMEObYMONL LBs3Mgdsdn 899930 39MEYO0LL s BnEamdgdnb gedmygbade:

30h3900, y39ms mgdins 308nbomgmdb BHggbmmmgangdalb godmynbadom. dMmadhmMoms s PPT
3Mmamadnom 3MyB906MHoEngd0b 3gadmygbnds 1339 @0 bsbns LBsgMYdAL dPENYdgmN 3MI3MbYbHN..
03939, 3MmMEgLOL odMozomMma3gMmM3690s s FoLT0 MBs8DY EBYIDBgOYMN nbyMo LLLBIZMM SdHRBRM-
M3900L godmynbgds, MmammgdnE sMab Kahoot s Quizlet, 3603369mm3b500 dM©OL bHygbHgdaL dngM
3M3bohnmo 3mBb0b gosdMgdsb o bHwgbhgodob dmbobomgmodsb. gb gobbogyommgdom Mgmg3zobdHMas
9390000b33MOMN3 539139000, FoMOMYE, 33130 dA39690L, MMA Bogsmnme, Kahoot-b sMbgdoma 3mdo-
H0gMo gozmbs 8g3b 3MbEabhmaEnady, AoMmmymmosdy, dmdn3030009, bogmabm Nbsdnzsbs s LabBs-
3mm 3MmEgLoLasb bnsdm3bgdnb dnmgdsdy (Wang & Lieberoth, 2016). bsdommmm 35830, gb bganb yBymob
LBs3WMx00b IMbsMEBbgmMn 8993900L s 3MmamMadnb 3ndb5dnL FnmBg300.

dgmm9, LB3MB-bB3MgONL HMdENENYM FgMEYOdMSD gMmmoE, AgAL Logbgddn 30y9gbgd 3MMOWMYdoe-
99 ©oxydbgoym bBEs3mMgOsL (PBL) 86 dnb dMENxiN35330900L. gb Bgom@a LabsMgxdmms 3MEB0L oS3y
900, 33389M0 dx8omO0b s 3MIPbnzoEnab dndsMmmyaydgddo.

090L0039, 339039M L8dY3smb PBL-0b goMydgE 30Yy9690 - gMOMOMNZ0 539RYM0 LOdnbsm a35mMYxdgd0bL,
9MomdmMngn 3M9BYBHoEngdnb, IM3my $39x39M0 LOLYTNbsMM O30 dg00L bobom. 3MEbAL domgds-
bbb gMmma, gb FgmmEadn LHYIbHIOL gbdsmgdom FanBYMo Tndamdab, 3M3bngsEnab s LadMgdy-
Bbhognm nbamgdnl gabgnmomydado.

dgmambg, bhyabHad0 60BsLBIM g3bMONSD dbag Tbomasb, MoE gLbodmgdEmMdLL dodngb bgdnbo-
M9000b EMML IBMM bomMInbyyme 93009 365MNDBI0 S Bazsbamnbm y@MmM dnbssMboobo bhywabhy-
M0 ©nbgybogda.

03by0g, mg94309dL oM 893Lb dMbMEmMMggdab mMMTs. mnomgyo mggdEns ImaEe3b somdom 3ombzsb,
MmgmmE Raghmdmngn dmbs3gdngdab, nbg 93MM30390MM80 o3e330MYdYm L3nmbgddy LHYbHYdAL
dmLLBMYOO0L Fgbobgo. 00 EMML LHYIBHJOn 330330DM096 MO30060 3MDO3NYOL, sMmab L3YLAs gM-
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3369000 0M31ndgbhgonb dgbobgod. Agdo Mmann bdoMo sMab 83 ob3xLNYdNL LEMMa dndsmmymgdom
BoMmBommzo. sbgmo dnamads bygmb n6ymob 0bhgMmogdznym mgd3ngob s bHnwagbhgdab hsmMmymmodsb.
09993L2, bEI6HI0N 339019096 3s(hsMs 33WY3I0L N6EEZNEYSYMIE 36 F3IBYME ©s 33WI30L
09093900 BoMY39696 M6537MLYMYdL. gb doEaMAs sbamabydLb 33emg30L o 3MAYbnzeEnab PbsmMgdbL.
09030009, hMoogoymo sbymymo Hobhgdob FoMms, 89x30bLYdNLL ymzgmmaznb 30ygbgd moo
3000b3900L03.
©ob3360
ombodbymon 33mg3s dodmabomozb LEsZML-LES3Mgdab 0bm3zoEnyMo FgoMEHdL o BnEgmdgob o
03hmmobL godmEamgdab gomzsmabbnbgdnm, 3300300mOL M3EY6ndg dgmmebL ndnbmzab, MM Lods-
Mm3gmadon goydsmdgbab 93mMmM3nbAEMEBIMANL LEsZWMS-LEs3WMYd S gondaMEOML LEs3MdNb FMbo-
omEbymo d50939000L domb930L bamabbo.
90 oM 3M0b 0aM3ndnb sdMIbM30 bns. Bamn d930b900 S b3g6s dgbodmgdgmas nymb dgdgmadn
33M93900b 0ydo.



Levan Makhashvili’

USING INNOVATIVE TEACHING AND LEARNING METHODS IN
TEACHING EUROPEAN STUDIES IN GEORGIA

Abstract

European Studies have been taught in the Georgian universities across the country for almost two decades. As
a result, there is a vast range of pedagogical practice in this area. Nevertheless, teaching European Studies has
never been an easy exercise due to teacher-oriented, rather than student-oriented teaching. This was further
exacerbated by the Covid-19 pandemic when a face-to-face component of teaching was reduced to no or very
limited forms of direct communication.

More and more faculties in Georgia realize in a slow and painstaking manner that course activities in European
Studies should be held by a mixture of teaching and learning methods designed for the groups with various
backgrounds, using the opportunities offered by modern technologies. Indeed, despite existing challenges in
teaching European Studies, interactive and innovative ways of learning, including by incorporating technology
and game-based learning platforms and applications such as Kahoot and Quizlet, allow a more balanced
approach, facilitate an interesting and engaging learning experience, develop necessary skills, and ensure the
achievement of the course and program goals.

This paper looks at these innovative teaching and learning methods and tools that, although widely used in
European and U.S. respectable universities, only now start to emerge in Georgia’s high education institutions.
In particular, it looks at the author’s experiences in teaching European Studies in Georgia, and offers relevant
recommendations.

Keywords: Innovative teaching methods, teaching European Studies, Georgia

Introduction

European Studies have been taught in the Georgian universities across the country for almost two decades.

Initially brought into curricula of Thilisi State University by western-educated wonks of European Studies
back in early 2000s when the EU has still been far from hearts and minds of many Georgians, EU-related
subjects (such as EU governance, history, law, policies, theories) are now an integral part of every faculty of
law, international relations, political sciences, social sciences, humanities, and economics of universities from
Telavi to Batumi, from Thilisi to Zugdidi, from Akhaltsikhe to Kutaisi. European Studies are taught to students
but also to pupils of various age as part of awareness raising campaigns, UNICEF projects, short modules and
crash courses of universities, schools, the Erasmus Plus Jean Monnet Activities or civil society organizations. As
a result, there is a vast range of pedagogical practice in this area.

Nevertheless, teaching European Studies has never been an easy exercise due to teacher-oriented, rather
than student-oriented teaching. It has recently further been exacerbated by the Covid-19 pandemic when a face-
to-face component of teaching was reduced to no or very limited forms of direct communication. It made the
student engagement a mere formality while the richness and benefits of teaching process as well as emotional
exchange related to face-to-face teaching are lost to black screens of computers during online sessions.

This paper looks at these innovative teaching and learning methods and tools both in academic literature
as well as in practice, its advantages and disadvantages, and related challenges. It also suggest several
recommendations for improving the class dynamics of teaching European Studies.

T Associate Professor at European University, Invited Professor at the TSU Institute for European Studies, E-mail:
levanmakhashvili@gmail.com
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Literature Review

Before | move to teaching European Studies in Georgia, it is necessary to clarify several terms and concepts.

European Studies is considered as the ,analysis of national and transnational changes on the European
continent, with an emphasis on the European integration and European construction as a central theme”
(Buda, 2019, p. 1). For Maastricht University’s bachelor programme, European Studies is all about “insights and
methods from history, political science, international relations, law, economics, philosophy, and sociology” of
Europe and European integration (Maastricht University, 2022).

By teaching | mean its three dimensions (based on Shennan, 1986): first, ,the knowledge that students must
have“; second, ,the skills they need to assume”; and third, ,the attitudes and values that must be transmitted
by the studies about Europe” (Buda, 2019, p. 3). It echoes all three goals of the European Studies programme at
the Institute of European Studies of Thilisi State University, together with the fourth goal - to facilitate public
awareness on the EU, support establishment of European values in Georgia and promote European Studies in
Georgia and the wider region).

In particular, as Maastricht University puts it in its European Studies programme description, it “trains you to
become a critical thinker who can understand, analyse and explain complex current problems at the European
level from various disciplinary perspectives” (Maastricht University, 2022). In the same spirit, the master’s
programme of the Institute for European Studies of Thilisi State University aims “to provide students with in-
depth interdisciplinary knowledge of EU issues (law, politics, economy, history and culture), incorporating also
Eastern European issues (present and expected links with EU)” (Institute for European Studies, 2022).

Teaching European Studies has never been an easy exercise due to teacher-oriented, rather than student-
oriented teaching. The teacher-oriented teaching is a Soviet legacy that still has solid grounds in Georgia. In this
model, the teacher stands in the centre of an education process and his/her conveyed knowledge is factual or
declarative. The process is implemented based on a scenario strictly planned by the teacher, and the interest,
capability, free thinking and cooperative attitude of and with a pupil is ignored. The learning process is a
monotonous and tiresome routine and does not serve the development of a pupil’s interest. To the contrary, the
student-oriented teaching places a student in the centre of the education process - learning process centres in,
on and with students. A student leads the lesson himself/herself in the conditions of teacher’s facilitation and
mutual cooperation while taking his/her cognitive capabilities and individual interests into consideration. The
education activity in such circumstances is a permanent approximation towards the student’s life experience,
whereas the obtained knowledge is functional and dynamic. In parallel to permanent mutual cooperation
between a teacher and a class, a student presents a problem and freely expresses his/her opinion, which is
shared by a teacher and peers. The knowledge is not conveyed automatically but rather the student arrives
at the new knowledge by step-by-step and systematic discoveries. Hi/she thinks creatively and critically, and
his/her interests are taking into consideration as much as possible in the process (Makhashvili et al., 2021, p.
26; Norton et al., 2005; Neumann, 2013). The transition from the traditional role of a teacher as a knowledge
provider to a facilitator of the learning process (Trigwell, Prosser & Waterhouse, 1999) has accelerated since the
2004 with the inclusion of Georgia in the Bologna Process.

Selecting relevant pedagogical approaches is important because as Maurer & Lightfoot (2013) highlight, the
questions of ,how students learn and how we teach” matter. Proper teaching methods often determine the
level of students’ engagement in learning, and the intended learning outcomes (Biggs & Tang, 2007) as well
as ,ensure that students have both knowledge and transferable real-world skills“ (Timus, 2014), which in turn,
further facilitates employability of the students on an increasingly competitive labor market. This is especially
true about deep learning process — making students to develop practical connections with the knowledge
acquired rather than simply (re)producing materials is a daunting and challenging task.

Hanna and Silver (2000) study active teaching and find out that innovative, student-oriented methods
like simulations, learning games, team work, project or work-based learning, expert sessions, field-work (e.g.
excursions), internship/student’s volunteering, and peer-tutoring facilitate students’ active involvement in the
process. Similar conclusions are made by other researchers exploring student-oriented pedagogical approaches
in European Studies in the EU member states (Baroncelli, Fonti & Stevancevic, 2014; Fonti & Stevancevic, 2014).

Timus, Cebotari & Hosein (2016) argue that practical application of student-oriented approaches in teaching
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European Studies varies and depends on several factors. First, higher academic position of a teacher gives
him/her ,more time and ‘safer’ opportunity... to engage in experimenting with innovative teaching methods"
(p. 656). Indeed, new academic staff often prefer to go ‘classic’ or ‘safe’ in hope of avoiding mistakes and not
risking his/her academic career. As a result, the researchers assume that having professional stability, greater
access to university's financial resources and wider network of contacts, senior professors are more likely
to use innovative teaching methods. Second, class size matters. Active teaching requires high-level student
engagement and practice. Suitable learning environment can more easily be created with smaller number of
students rather than by working with large groups. Thus, they believe the smaller the size of the class, the
higher the use of innovative teaching methods. And finally, Timus, Cebotari & Hosein (2016) find that teachers
employ ,,on average three or more innovative teaching methods in programs pertaining to European Studies”
(p. 663). This is normal as you can increase your coverage of engagement of more students and more often by
using several innovative teaching methods.

Using innovative teaching and learning methods has its disadvantages too. It can be time consuming as
teachers themselves often need to learn how to use the methods. It is also problematic to apply the methods
in large groups (as it is usually the case in many Georgia’'s higher educational institutions). In addition,
using innovative teaching methods needs suitable environment and culture in universities — academic and
administrative staff must be trained to properly communicate, manage expectations and relations with students.
Moreover, relevant culture and profound changes are needed in order to streamline educational system so that
innovative teaching methods are not unfamiliar or surprise for pupils once they become students. This is a very
long and often politically-laden process with unclear results in the end. However, it is worth doing as it ensures
deeper learning and provides more opportunities for achieving intended learning outcomes.

Teaching European Studies in Georgia

More and more faculties in Georgia realize in a slow and painstaking manner that sessions in European
Studies should be held by a mixture of teaching and learning methods designed for the groups with various
backgrounds, using the opportunities offered by modern technologies. Indeed, despite existing challenges in
teaching European Studies, interactive and innovative ways of learning, including by incorporating technology
and game-based learning platforms and applications such as Kahoot and Quizlet as well as various student-
oriented teaching methods like problem-based leaning, allow a more balanced approach, facilitate an interesting
and engaging learning experience, develop necessary skills, and ensure the achievement of the course and
program goals. Although widely used in European and U.S. respectable universities, these innovative teaching
and learning methods and tools only now start to emerge in Georgia’'s higher education institutions.

Recommendations

I myself have been engaged in many of these activities since 2011, collecting necessary experience to share as
well as to suggest relevant recommendations for improvement of teaching European Studies.

Over 10 years’ experience of teaching European Studies in various universities, age groups, class sizes,
nationalities, languages, countries and regions shows that problem-based learning and blended learning
(face-to-face and distance learning) together with innovative learning methods using technology offer the best
results in terms of achieving intended learning goals.

In particular, having this experience as well as the academic literature in mind, | have concluded to use the
following methods and approaches in a teaching process in order to achieve the best possible results in terms
of intended learning outcomes:

First, all lectures are led by various technologies. Power Point Presentations are used to provide key
messages on the subject together with various types of visuals, faces of personalities who played significant
positive or negative role in the European integration process or currently lead EU institutions, photos, pictures,
and videos. Students vary in their ability to learn via various teaching methods. Visualizations of the conveyed
information provide great benefit to teaching and help students digest the cognitive knowledge.

More importantly, using game-based learning platforms significantly increase students’ participation and
success rate of learning. In particular, | frequently use Kahoot and its user-generated multiple-choice quizzers
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to review and check students’ knowledge, increase their involvement in a teaching process and facilitate
teamwork (by often breaking them up in smaller teams). It can be used both in Georgian and English languages,
thus allowing me to work with all groups. It is possible to add pictures, gifs and YouTube videos to the questions.
Students can also create quizzes themselves to share with their peers which is important for further developing
creativity, thus, providing more educational value. Sometimes, | replace Kahoot with Quizlet that offers similar
experiences for quizzes.

In essence, in order to open Kahoot, students need to log into the system (www.kahoot.it) using an auto-
generated game number in their mobiles or computers, write down their nickname and click for start. Correct
and faster answers are awarded by points indicated by a teacher during developing a quiz. A question is visible
on a large screen with (typically) multiple answers in various colours and graphical symbols, while students
need to answer by choosing the colour and symbol as soon as possible. Kahoot can be played in individual
or team vs team modes. In the end the quiz game shows the winners of first three places based on their
accumulated points.

Georgian universities provide Wi-Fi in their campuses. Therefore, in modern era of mobiles, Kahoot is a good
tool for engaging students with their own mobiles without loosing them in surfing in internet during lectures.

Since Kahoot can be used via screen-sharing using Zoom, Google Hangout or Microsoft Teams, it has been a
great help during the Covid-19 pandemic. Moreover, Kahoot has proved its effectiveness particularly with lower
age groups. My experience demonstrates that pupils absorb information better with the learning games than
traditional classroom activities.

Usage of Kahoot is a time-consuming exercise for starters as its development takes time and energy.
However, you can use quiz templates in other courses and years. More importantly, the research suggests
that Kahoot has a profoundly positive impact on concentration, engagement, enjoyment, perceived learning,
subjective motivation and effort, and classroom dynamics (Wang & Lieberoth, 2016). This ultimately helps meet
intended learning outcomes and program goals.

Second, together with traditional teaching and learning methods, | often use Problem-Based Learning or its
modifications during my courses. As a Maastricht University alumnus, | appreciate benefits of PBL in knowledge
acquisition, enhanced group collaboration and communication - much needed real-life skills and attributes.
For this reason, seminars often look like auditoriums or computer screens with smaller teams in all corners. |
offer my role of facilitator, guide, supporter or monitor of the learning process.

Teaching PBL is a time consuming process, as it requires more time for preparation and more energy to work
with many small groups (rather than one big group). However, it ultimately brings better results.

Third, teamwork is observed beyond PBL too. Students always work in team during my courses - be it a
joint homework, joint presentations, short 15 minutes’ teamwork for particular seminar task, etc. It allows
students to acquire knowledge but also develop much-needed teambuilding, teamwork, communication and
presentation skills.

Fourth, students read materials before they come to seminars so that they already have general cognitive
knowledge about the issue. It allows a teacher to delve deeper in the analysis and encourage more in-depth
student discussions.

Fifth, lectures are not lecture-led tedious monologues. Every lecture contains tens of questions on factual
data but also student’s opinions on various EU-related events, developments, institutions or personalities.
Students react by suggesting their opinions, arguing against or for each other’'s comments by arguments. |
stand in guidance of these discussions to ensure that they remain within the limits of the asked topic. Such
approach facilitates interactive lecturing and increases students’ engagement.

Sixth, students do small researches individually or in-group, and present their results before audience. This
exercise promotes research and communication skills. Their peers are asked to assess the research results and
presentations with proper justification. Sometimes the student is also asked to provide an assessment on his/
her own performance.

Seventh, apart from classic elements of assessment tools such as multi-choice tests, | offer open questions
where students need to provide their opinions or comments on certain issues rather than simply finding answers
in reading materials. | find this particularly useful to assess students’ performance in acquiring knowledge.
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My observation also suggests that teaching European Studies by using the innovative teaching and learning
methods is more feasible and has better results with graduate (MA or PhD) students and those who have already
studied via innovative teaching methods. Indeed, they already have certain level of knowledge of European
Studies and are adapted to active learning methods, thus a teacher can more actively apply innovative methods
for further generating knowledge and skills.

Challenges

There have been several challenges related to using student-focused innovative teaching and learning methods
in teaching European Studies in Georgia. Let me highlight the two most important of them here.

First, the Georgian education system has had troubles even before the pandemicin terms of fully transitioning
from teacher-oriented to student-oriented system. New school-graduates have come to higher education
institutions with no or little knowledge and experience of student-focused, active, innovative learning methods.
It usually takes 1-2 semesters to adapt to the new methods for some, while others struggle until the end of the
programme. It is therefore of utmost importance to change the entire education system rather than introducing
a student-focused approach only to several courses or programmes.

Several steps have recently been made towards this direction. In particular, initiated in 2019, the so-called
New School Model aims at changing certain aspects of school management as well as teaching and learning of
secondary education. It “envisages strengthening of human capital, student-centred assessment methodology,
cooperative culture, and team work based on a high sense of responsibility” (Makhashvili, et al., 2021, p. 24). It
“intends to develop a new mode of school and curriculum management which views a person/learner as the
core of all educational activities. Accordingly, the reform aims at creating an educational environment, which
will equip learners/students with relevant knowledge and skills necessary to overcome challenges of the 21st
century and to fully realise one’s potential (Makhashvili, et al., 2021, p. 24).

Spreading of the New School Model or similar methods across all schools of Georgia will over time produce
school-graduates who are familiar to the student-oriented innovative teaching and learning methods and
tools, and do not spend time and energy in the adaptation process in universities. In turn, it will improve the
teaching and learning quality in higher educational institutions.

Second, the Covid-19 pandemic had a negative impact on the teaching and learning process, including in
the field of European Studies. This is especially true to first-year students who did not have an opportunity to
feel and enjoy all the benefits of classroom activities of student-focused teaching?, and instead were destined
to watching cold screens of or just listening to voices of teachers from their computers or mobiles. Indeed, it
was very little time to swiftly adapt to online teaching, and as my personal experience at several universities
in Georgia showed, many elderly teachers refused to teach for one or two semesters until they learned how to
use online teaching technology.

Conclusion

This paper does not suggest that imposing uniformity and a one-size-fits-all approach in teaching European
Studies is a preferable solution. Indeed, teaching and learning approaches differ, and this richness is an integral
part of the teaching European Studies. It is natural as universities, their academic environment and teaching
culture, background and experiences of teachers, regions and many other factors differ.

This paper only intends to propose several methods based on the author’s extensive experience in teaching
European Studies across Georgia and different contexts that have brought positive results in terms of meeting
intended teaching and learning outcomes. While the best alternatives may vary from country to country and
from area to area, the paper only suggests that the above-mentioned mixed methods and tools offer the best
results in my experience in terms of achieving intended learning goals in teaching European Studies in Georgia.

Fine-tuning of teaching methods and or more in-depth assessment of success rates of teaching European
Studies in Georgia might be a topic of further research.

2 In theory this could be embraced in a distance learning as well. However, the Georgian case of the Covid-19 pandemic
period demonstrates that the benefits are usually attributed to classroom activities, and distance learning rarely provides
the engaging experience.
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20bhMogbho

606000900M7 bHodno gobabomogb bEs3zmMydab FgmmEYdL, MMTgmaE gedmnygbgds s3hmmob dogm mdo-
@obob bobgmadBbogm ybnzgMbohgHob g3mm3yma 33mg39060Lb 0bLAHNOHIN Lodsgamezmm 3Mmamadnb
R3M3mg0dn 390003009079m 39MLYBY 93MMm30380Mnb doMomoE YaWgosms babgd. bhodns 80dBs® abo-
bo3L bbybgdymo AgomEgdab 9xgdH0obmdab dgxisbgdsb.

60dMmB0 godm3390b LBs3WMYOL LoD doMomoE FgomEb, MMAMYdLLE, o3hMMobL dgxzsbydom, oo
0600369mmds 96049008 0©00305600L Jx3agdg00bL dgbobgd 3nMLAL LBs3Mgdab MmL. gb dgommgodns: bhy-
©96(hdg mM0gbHhnMgdymon LBs3WYds, PIIMBLAHMIENOL FgomEn o LabadsMmmmmb gosbyzghnmydyg-
00b BgMogmonmo 3mdgbdomo.

LHYIObHDY MMOgbHMgdyma LEs3Wgd0L FgomEN gobbb3szads FsbBagzmMydgmMdy MMNgbdHnMmydy-
o bBsgmgdnLasb. g@mm 3mbiMgbymam, gb dgmmmo dxmobbdmob bHIbMHIO0L 3gMmM sgdhoym ho-
MHoymmosb, 3000M7g, 30Momme, mgdgnnb dmbdgbs o6 gbgb obgMmas. 88 H03ob Boamdab dmgngMma
0939M000s: ©905HJ00, $39RIM0 3JH03MOJ00 s MMM Mododndn. @IIMbLHMEnoLb dgmmEo Jo-
30m3g0L dmMbBO3EYg0L Loznmbab P390 osdMYOLL S gbdaMgods Fom, 330 nTobbmgMmb sbomo
dobomos. M@ 399bg00 LobLsBsMMMM gooby3zghHomadalb 3mAgbhamb, sg3dHmMmab dogm FadmmozsaddYmN
ammdnm, nbmzszoymas Jomogmoa bodsMmonmab bimmydabmzal, MeEasb 0gn ¥Mbayma PbagzgMbadg-
h900b 809/ EobyMaomn 3Maghngnlb sbsmmans.? 88 dgomEab gsdmygbg000m, bHIBHL J30MIMEYOS
03Mooymo 6gmabo o 9Mandgbhoznab, 3Modnidxmo sbandabo o Loboadsmmnmm gosbyzaHnmgdy-
00b bEMMo goodMgdnb yboMgdn.

990mo smbgMmoman dgomeEgda LAYWMoE 9gbdnsbgds 39MbLOL T0dobgolL, Mog cgmmoym EmEbo-
bbb gMmmo, dgbsdsdnbo 3Mogdhozgmo PboMmgdab AsIMYsmndgdsbeg dmMoEe3L. smbodbymo 3o do-
m0ob 8603369mm30600, MMEaLLE Logdg gbgds 93MM33d0M0bL 3dN3b0bL JRMgdoms LodoMmmsmdn
L3gE03NBIENLD.

bo3306dm bohyzg00: 93MmM3e330M0L LodsMMIMN; doMOMIE JRWMJOIMS bodsmmaoman; bBsgzmgdalb
0900m©900; bhnabHdg MMNYbdHnMadymo bBsgmgdy; EIIMBLAHMIENNL FgomMEN; LobsdsMmnmb
3o006Yy39hnmgdob 3magbiomo;

dgbogzomao

93Mmg3a3doMadn bMYMBRILMZeb0 0bDHgaMaENnLe3nb LagoMmmzammb godmngmgdymoa FobEMIRIONL BMb-
23, 0mm 3;mbmgymob gobdogzmmodsdn oo 3603369mmds 960gg00 J39ysbadn g3Mmgzazdamab Lodo-
Moanob dgLabgd 36MO0gMYd0L v3smMadsb o 88 bgygmmdn 3Mmaxgbombsmo 3oMgdab Mamgbmdol
3o0MEob.

T 03069 3930008300l bobgmmonb MONEAbNL bobgmdBogm 16039MLNMIHNL g3MM3YEN 33ang3900L NBLHNHIHOL
dmBzgnpmo agddhmmo, gangdhmmbymo ambde: tamouna.kvaratskhelia@gmail.com

2 bhOHNOL d3OMMN  SMOL 33MBAL Lazmgb P6039MLOHIHNL LaBsgabHMmmM 3MHMEMBL 3PMLESIM3MIOYMN. 836,
0b939, odIME3Ms MbY 93Mm3ymo 33ma3900b nbbHHYHOL 93MM30LAEMEBgMANL NBamnbyMabmazsbo Lydsgnb-
HMm 3Mmamasds, bLosl 0b gobos 9Mebdgbolb bsgMmsdmmobm 3Mgon-dmdommdob 096980303M0 IMB3gmNgl
16039MboHgHI0.



85

00 dndsmamyymgdom, bb3zs 93mMbmangyM, 3mmanznm s bmEnsmym nbozns®hn3900m06 gMms, gMo-g-
Moo 3Mmagmgbymo bsdozns 93Mm30bIEM©OgMONL LodsZomezmm 3MmamMadnb obgMazs 03069 3030-
bodz0mab bobgmmdob Mmdamabob Labydboxgm ybngzgMboBhahob g3MmM3yma 33em93900b nbLAHNHYMHT0.
bLgbgoMa LodoZomazmm 3MmaMadab Lobbagzmm gggdnb 8603369mm3zs60 3MA3MBYbHo g3Mm3agdnmab
LOd3MMOML JNIMdY. Bnb3dEHdMg LB 3MB3MgBIYMa® 9bgds 93Mm3e3d0Mab doMNMIE JRMJOSM
Ladammmab 39MLL s dBgML LEsZ3EWYd0L BMgngMm gBgJH0o6 BgomEL, MMAgmMbLE s3HMmMa smbnd-
b6y 33MLBY godmnygbgob.

93Mm3sa3d0Mob doMomo JBmMgdsms bodsMmmmab 3MLoL GoMmamgddn godmygbgdymo LEs3mMgONL
0900mE 00 Myd 603y 860d3690M306 F0DSOL 0bobo3L, Fom dmMab:

® 0056mML bPHIbHIOL NbxMMBSENY 93MM33330M0L 3TN3b0b JBMydsms doMmamswo bob@Hgdob
dgLobyo;

® 35036mL oo 93Mm3e3d0Mab doMNME JBRMGOsMS JoMmbhnnb oMamaddo sMbYdYmMo BYbsdgbhy-
M0 3x8y0500L Lodsmomgdmngzn bobosma, Joma gobdsMmbgdabs s gozMEamgonb Bamamdo;

e 0056mEmL doo Jgbodsdabo 3mbs, MMIgmaE Lodyemgdsb dobEdL LHYIbHOL gobsbbzsagmb
93Mm30330M0b doMomsn JBRMgdsms Jombhoabs © 3©od0sb0b PJRmMgdsms g3Mm3gma 3mb3gbi3naL,
MmMgmmE 9adns60b BPbodgbdHyMo JBMWMIdg00b sE30Lb 93Mm3ymn 89dob0d8gonb Mmeno.

o ©ygbdamMmL LHYIBHIOL LOToMMMYOMNZ0 3b6dNBNLY o Lb3sEobbgzs 3Magdnggma ybsmab
3963000M7d8d0;

® 306030000M7006mML LHYBHYOL Fomo 3MmMAgLoYN nbhgamMagnobmznb bagomm 36sM-~A393900;

000Lmab, 39MLOLM3ZNL abobymo 30B6x0NL goMms, 3603369mMmMz8600, MMA 39MLOL BoMIddn o-
dmynbgdymoa LBs3mMgdL FgmmEadn bomb P6yMOEgL J39Yysbodn ydommabo gabommgonb doMomsn
90%6900L domBy30L.

0b0dbymo 3006900 IMExdmos bagsmmzgmmb 3obmbab ,ndsmmgbn gobsmmagdab dgbobyd” 39-3
dybamdo, MMIMOL MsbsbTo@oE PFsmmabo gobsmmadob ghmo-ghmno doMomswn dadsbns “3n0hmzb30n
3mB963noenb hgoendgds, dgdmgdgegdnman 3boh-A393900bL gob3nmohgds, 00b08gehm3g dmmbmgbgdnb
dgboBy3nbo 3m339896300bL dgmby 30hgdnb dmddoeydy, dns o bogohgm dhmadnb 60H0hdy y0omegbn go-
60009000 dgmbg 3nohmo 3mb3ahgbBabohnobmdab 30hy63309yma0, 0BIIbBEMS 0 Bohmm bLodmgoemyg-
00b dmmbmzbomo dgbododnbn Gomocn bohobbob 38omegbn 3obomEmonb F9mo300900 006B89hgbydT0N
30hg00bsm30b.

990momb0dbyman 80%6900Ld s 3PMLOL F0bosMbLAL gomzemabBNbgdam, IgMM300907ymn LBsZMY-
00b 3900mEd0 gbdoMmyds bHYIBbHYOL, gobngznmammb dgdmgddgoadnmon ybamgda. 81939, 13MM3380Mnb
3Y6©0096MhM0 3x3mMg0900b 39L6s3MObLMSb gMmE, gonmMIozmb msabodgmmazg Ammbmzbgdab dgbods-
d0bo 30ma39M9b30gd0. 39009390, 30M0m 3MB3xMabHYbamMnsb L3gEnaNbHgoL, MmgmMmE dos, aby -
93Mm3ym @mbadg.

60600©g00M7g LAHIHN3TN d3HMMO 3363MNBYOL LB3WgONL LY dgMEL, MMIgE M godmygbgdsbys,
90b0o 0dM0om, bgdgbobgdo 390093900 AMag3b 0@sd0360b JRMgdsms bygmmdn Bagnmbymo badsMmmenb
3360MboL 0969x30303M700bM30L. gb dgoMmEdns: LHNIbHDY MMNgbHhoMgodyma LBIZMYdY, PIIMBLEHMS-
300L 3900MmE0 o bobsdsmmmm goaby3zgHommgdab BgMmaomodoma 3magbdoma.

0600369mm30600, bodo 3gogbgob 0d gomgdmgosb, MmMA 60600®xdsMg LHaHN oM 3Mob ox®ydbydy-
o o3hmMab, MmgmmE magdhmmob godmEomgdsdyg, oModg bLgbgdymn 900mEydab 9BgIHNsbmMds
006, MmgmmE bOHIbHBS godMbBos Lagmabggmab nbozghMmLNMIMHI0T0 Ladsmommab gognmyddg LEs-
3mab @MML. 9g9sb godmadnbamg, s3dmmMab 30dsbns, Badmombndbyma nbngzgmbobhghgdab bayizgmabm
3MogdMn3nb bogdoMmmzggmmadn sabgMmaae.

LHYIbHDY MMgbdHnMydyma LBsZMYdab dgomeo - bHPBMHIOAL ddH0yMo AsMmyemds Logsbds-
Booxamgdmm 3MmEgbdn

056009Mm3g Lodysmm LEMOBOE 033MY0s o 3603369(MmM3060s, LESZWYONL TgMEYdTSE o0
3309 090L 9ybymb ®gba. dgbodsdnby, 03690Mnz30s, MM gL 3MMEgLo LBsZMYdNL HMs@oEoyma d9-
0MEI000s6, 9HedmdMmnzsm, 06M33309MBY oab3msb dmombm3zL.

3 bogommzgmmb  3obmbBo ,pBsmangbn  gobsmmgool  Fgbsbgd“ , abomgom  https://matsne.gov.ge/ka/document/
view/32830?publication=97
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L39E0dMObHYONL ADsMEO 3MB3YMIBHYBIMNBMONLY S BBMNL AMmMbm3z69d0L gom3zsnbBnbgdom),
396000mg00Lb G0mgd0b 3MmEgLbdn 3MagdHnidxmon 3bamadab AsMmzs, JBMM s 3BMm dgHo 860836gmmm-
3060 3m33mbab@Hn begds. bhnwabHdg mMngbhomgdymo bEszmadab dgmmmab 8983803900 30 sMab Ydo-
mangbo gobomangdnb 3sbybo smbB0d6ymo 3MmEgbabaEAn“. sghoyma Asmngammonb gb gmmds, bBsgmab
boyM@960, bhbHgddn DML 0b6¢HgMILL s bymb PBYMOL 33¢HMBEMBNYMMONL gob3003MYdIL2.

3oMo 0dabo, MMI LHYIBHDY MMNxbHoMmgdyma LEsZMYdob dgommeo bgmb ybymMAL 3Magdhozngmn
360M9000L gob3nmaMgdsl, gb dgomao, 81939, J930m™MxdL LAHYIbHIOL MmgmMmoyma 3mbob dgdgbob.
MmgmmE 30300, 3mLBs3Mg9gd0 BMIdHxOsL 3B9396 35306, MMEs AMLEMbM o NbHYMaLEYONS6 ndom,
ML LO3WMO6. yBMm FghoE, 0y doom 3MEDbL 08 dgomEom B0gbmEgdsm, MMmAmamsE dsm bymo
bBogme, doMmorMyE, BoMBohgonb ohzgbgdgmn gognmgdnm domamons. bhygbHadab nb@Hamgbo dmMLEs-
3% mMm0gbhnMmgdymo bBogmadab 8ndoMmm oMb domn gobsmmygdnb dmozomn gobabsdMzMgmon.

dmbadbyman dgomo Ladyemgosb ndengzs, gondsmombL bHwgbhob dm@nzsgnab Embgy dommzab -
30bM70m0 v8MEs6700b 606537°.

LOHYIOEHDY MMmgbHoMgdyma LESZ3WxO0L FgmmEn gobbbzezads FobBagzmMdgmMdg MM0gbdHnmMydy-
oo bBsgmagdab 3g00mE0LRSb. yBMmm 3Mb3MaH s 30, gb FgomEo ggmabbdmob bhygbdadab yRmM
g honm Asagammosb, 30Mg dbmmme mgdinab dmbagbs 86 gbgb sByMmss’. 98 Hn3nb Bnamdab dm-
309000 83gomn00d EJO3(HJ00, 333BIM0 3JH03MOJO0 o MMM Mvdodg00, MMIMIOnE dognob Im-
babgMbgodgmn o 9x89JbHIMNS g3Mm3o3d0Mab doMoman PIRMYdg00L bodsmmmab 3gMbobmzgnb. o8 d9o-
mbggzsdn, mggdbhmmo bHygbhagdb Bomywagbb Medwnbndg oghnzmool, 398093 30, bhaabHado maga
0mAg396 doboaob bLBs3mMNL LobyM3zgm dgomeb.

©905(h900 gobbogznmmgdnm 390930065 godmnygbgds 08 bobodsmmmm goabyzghomgdgdab sbomo-
20LSL, MMIMYd0E oM3399MBamME LoZOTdNM S M35 dMbdsMmmmygdn gobbbzozgdym 3mdnENsL
09304LnMy096. 80 890mb3g3000, bHYIO6HJO0 0YMBNSD $37BJOSO O MV30360 3MBNENSL EYdIHJONL
Ladgamgdom 03s396. 9L vghozmos gbdamgds LHPBHIOL, baxydazmoasba d90LBazmMmb 3MB3MaHPmN
mgmmoyo doboms, My @MMLLE oM P30M3MEYOSM nbgmo 3Maghoznm ybamada, MMaMMId0Ess Y-
9030 dmbsbamgmody, 3MoH03xmo sbomad0, 539139M0 IPTomds s Loagsmm gadmbamgonb bgmmgbgds.

53388900 3dH03mdab gMmo-gMon LoY3zgmgbm Togsmomons LAHYIbHIONL FENMY 53BNV IYMBY
369996 hoEnnb dmLOIBEIOMLE 03 1gTodY, MMIgMbLE Mg30mmmb soMAg396. sbadbyn oghogzmonb dg-
©9350, bhyabHad0 gh393006 FoLINL EVIMY3NYOMIE FMdNgdaLY O 333D, 333LMVB, ngnmamMmy-
096 398339M0 3xdomdobs o 3MxBgbHagnnb ybomadL.

Mo d99bgds Mmmym 0s30dgodb, gb sghnzmods godmnygbgds ndodhnmgdymo 3MHmMEgbab Mmmb, Mmm-
©9bs3 bIbHgon Labsdsmomm 3MmEabob Imbobomgms MmegdL nMmggdgb. dggae, nbnbo on
160010000000 LESZ3EMO96 MgmMmoyen dsbaob o 0dnbgb bagnmm 3Maghngnem 3bamadlL. ndadhnMmydymo
3MmEgLbo 8600369mm3560 3MA3MBgBH0 0N3b0L YJBMgdsMS 39MLOLMZNL, MMy IMIdBsEML bhyI-
Bhgon MgsmyMo 3Mmagboymo 3bmamydnbm3zabs.

MmgmmE 3bgsszm, bhnwgbdhdg mMogbhomgdyma bBsgmgds domnsb BMsgomegmmzgabn s dmgbn-
o 3gmEony, MmMm3gmog mo30b mo3zdn dmoEsgb bbgsmobbgs 3900meL. smbndbymo 3o, bbgs bbgbgoym
3mdohonm RodbhmMmmsb gMm, 88 3900mEL doennsb LanbdHgMmabmbe s 308BnE3gML bENL. bHabHDY
mmM0gbdHoMmadgmo LBs3mMgd0L FgmmEab gxr9dbHNobMos EoEsbHYMYdgmns d93609MYMLE. 33¢M93900
3boymxgb, MmMI mggEnsdg dsbBsgmgdmnb d9330MYd Mo mnEaMmonb ¥mbdy, dmLBs3mygdn ,0d7-
ydymbo 8M0ob, g0 dogmabbdgzs @absmzmb, Mams LobBogm dobogs dg0L6s3Mb JBMM MMASE
domoam mBYBY, M3E 6036030 08oL, MMA nbnbo bMYMYmManm MELLL 9BWYd0s6*“?

4 La pédagogie centrée sur l'‘étudiant, https://www.fage.org/idees/enseignement-superieur/pedagogie-apprentissage/
pedagogie-centree-etudiant.htm

5 Dehaene, S., Apprendre! Le talents des cerveaux, le défi des machines, Editions Odile Jacob, 2018

6 Desjardins J., et Sénécal I, La Pédagogie Active, 2016, https://www.profweb.ca/publications/dossiers/la-pedagogie-active

7 Complete Guide to Teacher-Centered vs. Student-Centered Learning, https://onlinedegrees.sandiego.edu/
teacher-centered-vs-student-centered-learning/

8 Lynch. A. “Why do we Moot? Exploring the Role of Mooting in Legal Education" [1996] LegEdRev
3; 7(1) Legal Education Review 67, http://www7.austlii.edu.au/cgi-bin/viewdoc/au/journals/LegEdRev/1996/3.html

9 “Is the Student-Centered Learning Style More Effective Than the Teacher-Student Double-Centered Learning Style in
Improving Reading Performance?”, Front. Psychol, 27 November 2019, https://www.frontiersin.org/articles/10.3389/
fpsyg.2019.02630/full
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09350 LHYPIOHIONE domMNeb OEIONMI® 38LYOG6 TMLBS3MgDY MMNgbhoMmydymo LEs3MdNL
0900m©L o sb0860396, MMA 83 3MmEgLAdn dom gabnbamo3zgb, MmammE nbn30gdL LogxmsMmo nyg-
0000 o dg9bgymgdndno. dgLsdsdnbo, NbNbn bEgdnsb godgoymada, MM nmadaMazmb yimm bdsds-
oma'0. MmgmMmE 3bga3m, smbndbymoa dgmmeon 9bdsmgds 36039MLbaGHIHYOL oM Bbmanme ndsdn, MM
00gnm3mb b6 HJO0 8301T0YM0 3MEBbNM, 3M3Tg bgmb PB6YMOL oo MNEIMYOI® O owabyzgho-
@900b 308009030 sdMELL. dgLsdsd0bsE, bHIbHhdY MMNgbdhomMgodyma bBagmads BmM3xbaMmydymny
abgoo 3Maghngdgma 360M-A393900b godmddo3905d7, MmIgmoE bHYgbdHIdL ndndaggdb nba3znEysma-
9900396 o LO®Yd3gmML 3dy3L, MM EVIMY30EIOMSE obogMmdmb LBszms Fgmo 3bmzmMgdnlb Bob-
dogm®y, 09603 6039MLohghoLb edmagzmydab 899w93.

M3 8990900 mgmMoym bsBomb, 98 Fgom@ab gedmygbgonbsb bHywabHgonbmanb 39Mbo YBMM s-
3030 3mbogddgmo o banb®gmgbm bgods dgbobBsZM . oMy 3dnby, LB3Wgdab 3MmEgLboE bogmyg-
000 LHMLYMNS BoM30L. 33139003 dEILHYMYO96, MMA o8 FgmEab godmygbgoabsb IMLbBsZMgqdN
186Mm dmHhn3060707™Mb0 s AsMMmba 3006 LabBs3mm 3MmmEgLban™.

MmammE 3b9e3m, 08 3gomab godmygbgdob 3993900 IMa30MxBgMM33600 o dognnsb gRgdH Moy,
000 dmMab, 03 39MLYOOLM3ZNL, MMIMYO0E 0d30560L JRMYOgOL gbgds s IMO30M339M©NS6 Lobodo-
Momm gosbyzghnmgdgdb 39030396. 9009390, IMbBs3zmMadg MM0gbHoMgdymoa LEs3zmMydab dgomeon
bgmb y6ymdL nbmzsgnymo sdMmM369000L, M36s3TMMAMMMONLS o 3MMOMI7d0b googdmab yboMmab go-
0m330039000, 9830mgdbL 83hHMbmBngMom LEs3EAL dgbodmndmmdsb, sby39, IEaMan o bommadnbygy-
o bBogmob EmbaL.

300000006 bHIO6HDY MM0gbhoMmydymo LEs3MYde sghH0Mn FgommEns s bHgbHhgdn dogdbodomy-
M@ 9M036 AsMmymbo bomgdinm 3MmEgbdn, nbnbo MggnmMeMmymom dgxLEIONSD F33xBM0 8ghHo3MdY-
00b, MmmyMmo Msdadndab ob 3MaBBHoEngdab 39839Mmbnm. dgbsdsdnbo, 88 EMML Fsbbogzmydgmb 9d-
93 dgbadmgommoy, 3abbadmzmmb, Mabo goggos Ygamo dmbBs3zmggoL, Mabo dgbBogzms yi3mm bymm
o M 63003900 ooasL IMIazmabm3znb. Mo3 9gbgds IMLBsgzmMgms BgMoamo ybsmaxdaL dgxzobgydsl,
00b0dbym LognmbL 60653©YdMY bHHNL TgLbodg bobondon gobznbomog.

36M9096hagnnb dgomon - AmLbBagzmMab s FobBagzmgdmab 3MadIBbHaENg0N

3M9B96hagnab dgmmen sMmab Hggbazgs, MMAmab godmygbgdomol nbgammMa3sEnab gosEgds begds 30-
B30mM0Bs300L bb3oEeLb3s Lodomgdam. ngn ndmyzse dgbadmgdmmosh, MMI nbBMMISENY FoWI3EIMN
BP0H0 O 39M3s AsdmyYysmndgdymo gmmBnm™. 3yMbab 80d6500bM30L, EYIMBLEHMIENS dodmnyg6gds
MmgmmE LobBagmm, sbg3g - LBs3Mgo0L LsdyomMgds. gMmn dbMng, obBagzmMgdgmMn 0ygbadl 3MgdY-
B6hoEnnb 3gmmeEL sbomo dsbsmab sbobbbyma, IgmMg dbMagz 30, bHPIbHY00 8d gdom BoMIMoagb90
BoLBs3M FoLoESL. EgIMBLAHMIENNL FgomEab gMmo-gmoo bayzgmabm Lodyemagdss “Power Point”- ab
3M9dgbhoEno.

1760 300b03bmL, MM3 dobBs3Wgdab dngMm “Power Point”-0b godmygbgods o sMmab bosbang s oL
bdnMmo 808oMM396 ™Mgd3n700b EMML, 30 30DY3MMA© bodn goyb3sb 08sb, MedYE LaYdMMOE'. Mm-
3mME3 3393900 3LHYMYO96, 3©ednsb0 30D YsMYMo Jabamgdss o 30dJsYM 06BMMBSENSL (BMEHM,
3009M ©s 0.3) 60 000-39M JBRMHM LEMIGSE 3EBMONYMYOL, 300607 HaJLAHL s NBdbLM3MgdL Bob bymzyM
719M0Mm oo bbob gobdozmmdadn. bEmMgo sdndhmad sMab 3007sm0dsE0d 3MYBgbHaEnaob 3603b6gmm3zebo
3m03mbgbdmn. ab gbdsMmyds bhyHbAHL, BsMmHN35© sMng33b MYdd s 3MBEIBHMNMEIL dmszsm bagn-
mbg009. 030hma3, domoman LoznmbgdobmM3znb bodgebdsb, dgndmyds ng3sLb, MM oo dogms 8930. dg-
badgmme, bBEMMg s30Hma 39308 3MBYBHaENNL A390 ngMm bLybgdym 3MmgMmadsb “Power Point”-o.

10 What Is Student Centered Learning and Why Is It Important?, https://xqsuperschool.org/rethinktogether/
what-is-student-centered-learning/

T What Is Student Centered Learning and Why Is It Important?, https://xqsuperschool.org/rethinktogether/
what-is-student-centered-learning/

12 DrKapur R, Presentation Method: Indispensable in Imparting Knowledge in Educational Institutions at all Levels, University
of Delhi, 2020, https://www.researchgate.net/publication/345893942_Presentation_Method_Indispensable_in_Imparting_
Knowledge_in_Educational_Institutions_at_all_Levels

3 General  Teaching  Methods,  Presentation, 2020,  https://www.open.edu/openlearncreate/mod/page/view.
php?id=152277#:~text=A%20presentation%20delivers%20content%20through,the%20audience%20in%20active%20
discussions.

14 Teaching and Presentation Skills, available on: https://fyi.extension.wisc.edu/wateroutreach/water-outreach-education/
bep-web-site-resources/use-education-resources/tools-for-teaching/teaching-presentation-skills/
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93Mm30380M0b doMnmoE ya3mgdsms bodsmmmoab 33Mbob dobssmbo ImnEse3b cgmmoyaen 3MaA3mby-
6L o IMazamn Lognmbab aHomMIM 3bLOESL bognmmadL; sdsLMb, NMZaEbBNBYOL Lb3zoEabLb3s bLe-
LadsMNEML goabyYy33hnmgxdg00L HOMYM 363 NBLY s Jom FJEMYdL. 88abs, 3MYBIBHOENOL
0900mab gadmygbads 3gmm doMmbozb bob bognmbgdab §MMsb70LESL godng3bsL o gbdamgos LHY-
©90(L, s30Me® 30dobbmzgMmL sbamo nbgmmIsEns. 3gbsdsdnbo, 3MIBYBMHOENNL LEMMa© dMIds-
©905L 3oL 86036gmmmds 9bngdgds, MabM3znboE LHYLIBMHION MgmMayma dsbamab oIMEgasbmsb
9Mmo© 39R33LEY00s6.

369096 honnb LEMME dMABIEYdS abbL3YMNMYdYmn 360369MMONLYY, MOEEED dMLEMMo dMa-
900907m0 3M9dgbHoEns dgndmgos dmbLdgdMYdgmn sAMABEIL spadMmMmoobm3zab o EsLsbymab
90%600L LO60bSMII3M 89390 80330Y306ML. s30hMT, oba IMIBIEHONLSL, BoLBsZMgdgMT0 b
300m30mabBobmb Medgbndg 36036gmm3zeb0 Bgbo, dom dmMmab, bLEMMoE gobLodM3zMmML LEMsngoaL
MomEgbmods, ambhab dmas, 3Mxd96¢Ho300Lb MM o 8.9. MMEgLLE 3MYBYbHoEN0L IMIBIEHONL DMgon
690900 IEYMNS, 81939, 030 LEMMI sMab AMMZxdMO dyNHMMNDY, 88 898mM393080 30 - bHwgbHYo-
99, m99d3nob 80%60b dombg3s ymzgmmznb dgbadmgdgamon bgds. bHYIbHYd0 BoMmBH39® JTYBRMION6
sba 3obomob, 3gMmbo oM 3M0b AMbLLBYgbo o MgdEnaE Ix3Mm Enbsdoymons.

09339dmbL 000L godME93s MAboE 300603MMAM, dognsb 3603369mMmM3560 6sMns. bLEMMYE s30HMT,
396LoL 30069000 Esbsbymo LB3MYdab d9wya900Lb dombg30bM30L, bHYIbMHgdaL dngMm nbozn@ys-
Mo 0y 3398900 3M9B96HaE0gd0nLb IMIVIYds O BaMmEgnbs 0603369mmm3060 3MA3MBYbH0Y, s80hma
0b bLogdomE Tomomao 3MmEgbHmn 35Az39690MN0 BLEYdS. 3mb08bymn Fgomom LBsZMgds BMEAL
LOYIbHYO0L TMBHN35(303L, Bom AsMMPYMOLLS s 3oLYbnbAZgOEMONL gMdbmosL. 3MgdabdHoEnody 07-
domods Me0©9b0dg ghodb dmnEagL. dom dmMmab sMmob 393939, 33¢M930L 3Magdhngnmom dMIBIEIOS O
0909380L gdMbLAHMMYdL. 3MYDIBHENS bBYMYMBoM© BaMIMEagboma Ahonmzmads, MmEaLLE 030
0M9mmH0sLMSD gMmmaE, 3Madhoznm 3ma3mMbgbHgdLeE IMnEe3L o LEMMI® ML 8g9d7ymn, dsm dmMab,
©3EImMas Mmab dommzab sb3ggdo.

0935909000 baboo 16 0MY35L, MMA 3B0dby0 dgoMmEbL godmygbgdom LAHYIOH J9BRMYdS sbom
3MEbsL, 030 bEyds sgmoymo dmgma bobBsgzmmm 3MmEgLab gobdozmmasdn s YJMBs39ds nbdHgmMgba
00L 909M ©8079303907ma bLaznmbgdnboEIN. goMmEs 3dnby, bHbHL 30MMEYdS bogoMmmE godmbzmab
360M0, M3 obY3g bgmb 36ymdL 3uMLoc Eobobyma 30H6900L FomBg300.

LabodoMmMM Foobyzghomgdob Bgmammodamn 3M3gbhomn - 0bmzsEns Jomoymo bLodsMmmnob
bgmagdaboab

306000006 Lodommoma EabsdnyMoE 30maMmEads, doba dgbbozms goM3393m ™Mv30bLYdYMY070MSb
0MobL oze3dnmydyamn. bEmMmgw sdohma, bodsmmnmoab bBZ3Mgoab 3g0MEYdnE 39303 gobobmgdasb bo-
Fommgob, Mams 3oMasa dmgmamb sbom, dgE3mom gomgadmgdgob.

dmEgdym bhodnoda gabbomymo 3ymbo - g3Mmmzezdnmab doMamo JBWMGosMs bodsMmmmo, nbbszmyg-
00 mby 93MmM3ymo 33373900L 0bbHHYHOL 93MMINLIEMEBYMONL LoddZdMIZMM 3MMEMTdY O 030
oM 3Mmab bodommab 3MMgMadnb Babomon. Fnnbgoze® 38nbs, MMEaLeE Logdg gbgds 39MLL vEd0sb0L
71983my0900b dgbobgd, snpgomgogmng, MM bhygbdHgdo bEMMo® 03900696 08 3MagHnzgm godmb393900,
MoboE dgndnde 3adn3b0b yx3mMgxd5d0L EoE30L 3gmboom 6o36yEbYL 3ModHnzedn, ngmbyb MMmagmM go-
630MHo3b Ambodsmmeyg 3mbB3MgbHm nRgdL, 96 Mo bEgds 35306, MMELsE MMo bb3swabb3zs yx3myg-
00b 3mbgmog®o BoMAMNIMOS © 8.0. LBEMMYE sd0hM3T, LobodsMmnML Foaby3ghnmgdab sbogndon, 83
gmMdnn, MmamdE bHo®hnosdns gebbamyman, 3608369mm3zs60 Hagbogss 3gMLaL 30B6900L dnbombazoc.
LHYI6HY0Bs YHIMYMIE Y6 gobnbammb gowsbyzghnmgdnb moomgymo 3mA3mbBabho (Boghgoa,
3Mmomyds, 3My396waban, Bgbgodn, 3o3MEgmMgods, babsdsMmnmmb 3mdoEns), Mams LEMMIE gosEbmon-
96m6 LabsdsMmmamb MM, gbsdodabs, BgaMbbybgdgmoa Lagbab LEs3™Mgds LabsdsMmmmmb gows-
6y3ghomgdob Bgmommodocn 3m3gbhomab dgmmenm, dognnsb bonbhgmabms s dgbebndbozn dgwyza0n
dmodg3L, MmgmmE bodsmmemab 3gmbob bHwgbhgdobm3aL, sby3g dommzab, 3063 IME9dM LogsbL bbzo
396LOL QoMamgddn gonzmaob.

LabadsmmEmL goobyzghngdnb BgMmoenmdnma 3Mm3xbHoMmn 03 YmMBno, MmamMmbyE s3hMmMn ggme-
300mMODL, 0Mob BMbgym 36039Mb0MYHg0d0 sbgMmaama 3Mogdhnznb oboenmagn o dgndmgds ngzsb, Mma

> Howard E. Katz, Kevin Francis O'Neill, Strategies and Techniques of Law School Teaching, Aspen Publishers, 2009, p. 3.
https://www.aspenpublishing.com/file%20library/faculty-resources/katzandoneill_lawschoolteaching.pdf
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0bm3s30M0s Jommyma bodoMmmmob bymmgdobmznb. s3hmMmMIs sbndbymn dgomob agdoman dg-
093900 LOEM639™M A0, badoMmmmab B33YMHIHDY LEs3WMALLL odMbEWS. 0L GohJn, MMA b JoMmmym
bodsMmab bymmadoE 8430 gobommnds domgdymon, sdmg3b dgbodmgommosl, smbadbymn dgmmon
39500MML LabsdsMMb 3ooby39H0mndxdMSb o3e3d0Mgdom bagdoMmmzgmman sbgMmane bblsob-
b30 LO33MENAML O ossbaABdML, M3 9x89IHN60 gb Fgomeon FgdMmma30050m™0 3MLOLM3NDL.
MmgmmE3 3330 90060369, 39MLOL Fnbosmbo BaMmamo dMmoEs3Lb 93Mmgaagdnmab domMommILEym9dab
LabLdMNEML FoabYy3ghnmgxdgoL. 8Jgmab edmanbomy, LabodoMmommb gosbyzahnmgdab BgMo-
omonon 3mdgbhamo 3603369mm3zob0 3gomeons 3g3MLoL 30B6700L FnbMbY300, M3aSb LabsdsmMmnmmb
39056Y39h0mgdg00L LEMMO 3oggds s 3bamndo 3PMLaL dgbBsgmoab 8603369mm3z360 3MI3MBYbHN..

BaMommodomo 3m3nb@Homo sMab LodsMmnmgdMagzn bLagaMmzndm, bowsl LAHYIOHO 3365mBYOL Labe-
domammb 3Mb3MaHm goaby3gdHnmgosl. bogsmzndmb d0dsbns, bHYabHTs 3dmMbLESL oebyzgdn-
®3g00b oML, d90x33LML dabo LodoMmngoMmnzn MaMyoYMxoy, bmmm PYaMszmMaba sdMEsbss - doba bEm-
Mo 3og9000.

Logamzndmb dabosMmbo MmgmMaymaEes o 3MadHn3xmoE, 3060006, gMma dbMag, sy30xdgM0NY bo-
30mbab gm@bs, gmmg dbMng 30, bHYIbH0 YaMo®adam 6o 303Y39L dgommmmmansb. smbndbymao
30, 606sLBsM obLOBM3MYM 3g3dab dobg300, oobyzghnmgdab 8603369MM3060 3oMogMoxrzgdnbY
07 LO30mMbydnb 363 NBL IMOES3L. Y6 3Nb0dBML, MM 3MAgbhHomab ByMab ,MmBoEnsYMn* Fgom-
©@M@MM3ns 3M sMLbydMAL. dgbodmms, sMLYOMOEIL M3dY603g 30M03bHN, MOE ITM3NEIdYMNS MMIM-
M3 modbhmmdY, sbJ39 - 39MLOL JnbooMLDY. Foybgegze@ 830by, dobo LEHMYJHIM oyE0MYdmMo b
990390mgb 398®ygn doMmomsn gagdgbhgonbasb: gbozsmn s Laznmbab gobznmamgods (MmAgaas
dm0Es3L MM o 6560mL, MM §3901030 ©s 8M BM0Eo3L EL336sL). 39Mdme,

dgbogomo, MMAgmoE bagamzndmb 8603369mm3e60 Babomns, dMmn3o3L 39093 3MA3MBYbHYOL:

e Jmy39M0 MDY - MMIMmsE 330mb3gmab yxMomgdsb 303ymmon. smbndbyman g3Mmads
0996089 hn30b Jgndangds nygmb, dsc dmMmab: gohods, §o68sMHYd s 8.8.10 sgsmnmasc,
39330dmny, 301935M0 MBS E8369MmMm v0339My: ,Nemo auditur suam propriam turpitu-
dinem allegans” - 367 go353900mm bodsMNgdMn3z0 3MnbEN30L FoHMYdS Y o.08.

e JHgd0 - 96008369mmM35600, MME domnob Bomo gedmnz3zgomb ©o30L Logebo,
dmbobog dboMggdo. 9939, 9yE0mMadgmons, MMI xodhgob d0939L LodommmgdMngo
9300b900".

e 3MMEYEYMO - oJ 6o 30b0FbML My bodommmydmagzgn 3MmMEgEYMgda gadmasms bogdna,
L6053 0b g3MM3a3d0Mab FoMmNALIZYMgO0L LabsdsMmEMMI©Y 030EME..

e dboMmgmo 3MB0ENYON - 33 9(Ho3D1 Ybo godmnzzgomb dbsmgms Immbmzgbgdn. gb Babomo
d9LodmMydgmb bENL, IB3MM 630 oboML boznmbo s gobLadM3MML bodsMmmgdMngo
3MmmoOmyds’e.

e bodoMmoMgomngn 3MmMOmAads - 9L gobmogzm dgbogoman 6abomab ydmezmgbo 3MaA3mbybon.
07 Logddg gbgds oL, M7 Mo 3MMOMAYT godM339ms LobodaMmmEMA. sEnMHd Ny, MMI
3MmOmMyds 9b805690MEIL LabLOBIMMMML goaby3ghomgdsb™. gb sMab LazsMzNIML
nb 6sboo, MMIgmoE oMogznmam d90mbzg3odn oM Yoo Zodmbmamb LHwbdHo.
oMobBmMo BMMIPMoMmydym 3MMOMYTsb oyEnmgdmoE 303Yo30M0 adsmo mbab
3M39bhoMmadmy.

e bobodomMML goobyzgdhomads - 39893 N6 WsnbgMmbL, My gosbyzghnmgds dnomm
LOLOTIMMT O Mo LodoMmgOMn30 MoMYdYMgds 393L Asb. Fogomomo, sMnb My sMo
qLb 3MnbEn3nb MbAL goobyzghomgds, 33mab My sMmy Lobodommmm Babs 3Moghnzob
©9 o.0.

e 393000 godmEbods - 0g bLogdg gbgds YMMBsWYM ENB3IEIOSL (M3 Bgndangds BofMdpngzn

—

6 Méthodologie des exercices juridiques, Volume 2, Nanterre 2016, p. 47;

7" Le commentaire d'arrét - Méthodologie: http://www.etudesdedroit.fr/methodologie-2/
le-commentaire-darret-methodologie/

'8 0d3.
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gmmIymoMmgdnm) MmIgmoz LobsdsMmNMML gosby39hnmgdnEsd gosdmdnbamg mM
@0 0090L P6s 99MM00690L s dbobgmgdalb BgMmommodoma 3mdgbdHoMmob mM
dmo30M mo3L2°.
MoE3 899bnds Mm3000mb 3930sL, gb B6gbo ML BbBgbHYM0 s ngn IMoEs3L MM o Mo3b, Mmadg-
@o@ Addogons mM 83nMg J3900350 S MMamMME 9339 9Mm0b0dbs, bogaMmzndm oM FM0EA3L OL3ZHLDL.
BaMommodoomn 3mdngbhomo gabbbzezgds 000b Tnbg300, My Mo H030b oabyzghHommgdsb gbyds
Log09. BogoMNMOE, OM3ngMma3s 3MAgbHoMBs 6 sbbBIL 3MLYdYmMn 3MnbEn30nbL gozMEgmyds 3mbzMmyg-
HI B33gHg0%9, 96 obama 3MoghHngnb 894060, bmenm bbgs dgdmbzgzedn bEnds gowabyzghomgdob mMo-
3065myMmOnb EabLdYMYds BaJHg0msb GndoMmmadado.

MHmgmmME 1330 900600860, 3odmMINboMy 0§76, MMI 3sdn3bab Jxadgdab dgbobad 39MmLOL LESZ-
o 3MbMymym@amns LubsdsMmnEML osbyzaHnmydgdab gamgdg, ImEgdnma 3PMLoE YoMmmme dm-
03030 93MmM3a3dnMmab LoLOTsMMNEMML oobyzgHomgdgdL. docmn ByMmommdnmn 3mIgbhama 30 domnsb
98399H0060 9900MmE0 83 3PIMLOLM3NL. Mgz 3MIgbdHaMab ByMmab Tgomomenmans, MmgmmE 36sbgo),
©9Homym 363madL dM0Es3L. 8939, 16 3nbndbML, MM LogzaMzndmb BgMob EMML, bHYgbHIOL oM
9309000 LObLFsMMNEML IMOZ0M339M N300 obYy3ghnmgdgdn n3nmbmb, 8M33)E Bom ddomods 369-
300 33036Yy39h0mgonb dmzmy /3550909 HadLH00g. 30babnbs30s, MM LHYIBHJO0 FgR3LEYONE,
MmgmmE mgmmoyema 3mobob, 0bg39, - 3Madnggmo 3ma3mbgbhobmznb; gb P396sb36gma 30 gbododnbo
0900m©OM@MM3a00b EoE33LY s godammym bhMmydbhymab dmoEagL.

3ob6bomyman dgmoob godmynbgds 3Ma30madab bamggdmab dmddhoebos bHYIbHYdaLbM30L. 30M3zgm
Mngdo, 0bobo boM3nLYYMOE JPIRWYO050 LOLEsZMM Fobomsb s NMYd96 3603369MM356 3MEOBLL 3m-
63M9Mhmo yx3mgdgdab dgbobgd Mmgmmz ogmmoyma, nby 3Magdhnldnm ob3gdhdn. gaMs vdaby, ndob-
bmgMgd9b 3603369mMM306 Fooby3ghnmgdgolL, MmMIgms 3MEbsE 30MEA30Md o3e3d0MY0YMON 33-
MLOL Loxyd3zmnab dgLbBO3MLMSD O gobLozxmmMgdam LonbhgMmabms dommznb, 30bo3 L3gENIMNDIEN
0030560L Jx3mMydgdab dndsmmymgdom byMmL. 8dsbMsb, L3gEnsmyMmo dgomomemmganab gsdmygbgdab
Loxyd3zgmdyg 6oMoom, bHyabhgdn nxdxmdgLyogb v309dnyMn BgMab ybamMydL. goMmws obndbymoby, o0
0900m0b 3gedmygbndab dgaas, 300 33003MEYdsm bodsMmmmgdMagzn Bamab, 3M0@Hnldxma 8bomdAbLY
@0 LOLYFIMNEML obY39(HNMYd0L LEMMS® 3ogg0ab PbsMa, MoE PoEBama gobbdM3Ma3L 3yMbom
©obabymo 30B69d0b BoMBsdHgodnm gobbmMEzngmgdsb.

©ob3360

9935099000 Lobom, 36 N10J30L, MM BgAMm gobbomyma bobbsgzmm FgmmEgdab godmynbgds godmmAg-
M@ 3MMEYJHngmns 3gMbob 30B6500LM30L. MMaMME 1339 bado gogbas, bHwadbhdy MMogbdHnmgody-
o bBa3mM9gd0L Fgommeo byanb PBYmMOL nbMzaENYMMONL, M8bsdIMMAMMONLY O 3MMOMIdnb goagmab
360M9000L 3ob300m3Mg0d05L. ngn gbdsamgds LHYIBHL dobnznmaMmMb ELIMY3NEdgma Txdomdob ybsmon,
bgmb n6ymodL bognmbab boMBnbyym dgbBogzmsb s LobNddM3zbmb bEab LEsZmMAL 3MmE]LD.

Mo 099bg0s ©dmbLHMsEnab dgmmL, ob LHIIBbHOL sgHoym MmMmmL 360990L s DML dom
06(H9MaLL. goMm@s 8d0bLY, gb FgmmEo P30MdMYOL Tom LagoMmm admMLb3mMOLY S F3nBRIYM0 IPdomdab ybe-
Mg00L, M3, sbY39, 0603369mMM30600 3nMLOL F0BBJONLMZNDL.

Labsdsmmmb Boobyzghneadaob BgMomdnm 3MIgbhaMmmeb ozezdnmMgonm Pboso smnbndbmb,
Mm3d 06m30309M0s JoMmmyma bLadsMmmnmab bymMmadobmznb s godmMhAgyn dgmmeas 3PMLoL d0®6y-
00bL 30LsMBY3®. JBRMM PIHIMIYMI®, 030 bgmb ubymob mgmmoab bommInbyye Jgbbogzmasb, yzomamg-
0L LHYIBbMHL v3009809Mn BgMab o bb3s nbgm 3MagdHngdym PbsMadL, MmagmmgdnEss badsmmmygdmonga
69Ms o 9M3YdnbHoEns, 3MoM03xm™0 365M0B0 O LedsMOMML Fosbyzghnmgdob LEMMn gognds. sdnb
0909390 30, 0bnbn nFobbmzMydgb 3603369MM306 gooby3ghnmgdgdL, MmMIgmms 3MEbsE 3nMoadnm
©o39330M907m0s 39MboL LoM3nbgym Jgbbozmbmab o gobboggmMmgdom 3603369mm3z0600 Fom-
™300, 3063 L39ENdMNBOENVL 33TN360L doMomoEo JRWYdg00L dndommygdom s30M70ob.

20 e commentaire d’arrét - Méthodologie, available on : http://www.etudesdedroit.fr/methodologie-2/
le-commentaire-darret-methodologie/
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Tamar Kvaratskhelia’

EFFECTIVE TEACHING METHODS FOR EU FUNDAMENTAL RIGHTS LAW

Abstract

This article discusses the teaching methods used for the EU Fundamental Rights Law course offered by the
author at the BA programme of Institute for European Studies at Ivane Javakhishvili Tbilisi State University. The
article also aims at providing an assessment of the effectiveness of those methods.

One of the underlying assumptions of the current analysis is that the teaching methods, such as student-
centered teaching, demonstration and written commentary on the court decisions bear great importance in
the process of teaching the human rights law. The student-centered teaching method differs from the teacher-
centered teaching method. More specifically, this method implies an active involvement of the students, rather
than listening to the lecture or writing an essay. Some examples of this kind of approach include debates,
group activities, and role-playing games. The demonstration method makes it easier for students to better
understand the issue and helps them to memorize new material easily. As for the commentary on the court
decision, in the form suggested by the author, is innovative to the Georgian law schools, as it is an analogy of
the practice introduced by the French universitiesZ. By applying this method, a student develops the skills of
legal writing and argumentation, critical analysis, and a proper understanding of court decisions.

The methods described above perfectly meets the purpose of the course, which is building practical skills
along with theoretical knowledge when it comes to specializing in human rights protection in the EU.

Keywords: EU Law; Fundamental Rights Law, Teaching Methods, Student-centered Teaching,
Demonstration Method, Commentary on the Court Decision

Introduction

Following Georgia’s expanded aspiration to fully integrate into the European Union, raising awareness of EU law
in Georgia and developing the professional workforce in this field has been gaining great importance during
the last decade.

Establishing the European Studies undergraduate program at the Institute for European Studies at lvane
Javakhishvili Tbilisi State University is one of the progressive steps forward along with other economic,
political, and social initiatives. It is important to note that the important component of the curriculum of
that undergraduate program is devoted to EU Law. This article specifically addresses the EU Fundamental Law
Course and describes some effective teaching methods used by the author.

The EU Fundamental Rights Law course offered by the author implies several objectives and in order to
achieve them certain relevant teaching methods are discussed in the present article. The course aims to achieve
the following objectives:

» To provide students with information on the EU's basic human rights system;

e Toinform them on the basis of the Charter of Fundamental Rights of the European Union, the le-
gal nature of the fundamental rights in the EU, the scope of their interpretation and their effect;

e To provide relevant knowledge that will enable students to distinguish between the role of the

T Invited lecturer at the Institute for European Studies of Ivane Javakhishvili Thilisi State University, Email: tamouna.
kvaratskhelia@gmail.com
The author is the graduate of MA Program at Paris Saclay University as well as the interdisciplinary Masters programme in
European Studies at Thilisi State University, where she became the beneficiary of Erasmus International Credit Mobility at
University of Montpellier
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EU Charter of Fundamental Rights and the European Convention on Human Rights as European
mechanisms for the protection of fundamental human rights.

» To help students develop legal analysis and other various practical skills;
* To gain the necessary skills for the student in view of his professional integration;

Furthermore, in addition to the objectives particularly set for this course, it is essential that the general
objectives of higher education in the country be achieved through the teaching methods used in the course. The
Law of Georgia on Higher Education defines these goals. According to Article 3 of the Law of Georgia on Higher
Education defines that one of the important goals of higher education is “to acknowledge potential, develop
creative sRills, train persons with competencies relevant to present-day requirements, ensure competitiveness of
persons with higher education in domestic as well as in international labor markets, and to offer to interested
persons high quality higher education that meets the requirements of students and of the public as a whole3”

Based on the above-mentioned objectives and considering the content of the course, teaching methods
applied to the course, help students to develop creative skills, train them with competencies relevant to present-
day requirements in EU Fundamental Rights Law. As a result, we get specialists with high competitiveness in
domestic as well as in European level.

In the present article, the author analyses three teaching methods, the use of which, in her opinion, brings a
tangible learning outcomes for the course in the field of human rights. These methods are: a. Student centered
teaching method, b. presentation and c. written commentary on the court decision.

It should be noted that this article is not based on the perspective of the author as a lecturer but it mostly
relies on her viewpoint as a student. These are the methods that the author familiarized with during her studies
as a law student at French Universities. Therefore, the aim of the author is to implement the best practice of the
above-mentioned universities in Georgia.

I. Student Centered Teaching Method - Active Involvement of Students in their Education Process

The modern world is changing rapidly, and it is necessary for the teaching methods to follow these changes.
Accordingly, there is a need for gradual transition from traditional to innovative teaching methods.

Facing the increasing competitiveness of specialists and market demands, the engagement of practical
skills in education, more than simple theoretical knowledge, becomes more and more crucial. Student Centered
Teaching is an educational response provided by higher education®. This form of active engagement, a pillar of
learning, arouses curiosity and autonomy?®.

In addition to the student-centered teaching method promoting the development of practical skills, this
method also makes it easier for students to acquire theoretical knowledge. Students succeed when they like
and are interested in what they are learning. It allows increasing the level of motivation of the learner in the
face of the tasks given to them®. Moreover, if all this is transferred through the method by which they want
to learn, indeed, the success rate is much higher. Students' interest in student-centered teaching is a major
determinant of their education.

The student-centered teaching method differs from the teacher-centered teaching method. More specifically,
this method implies an active involvement of the students, rather than listening to the lecture or writing an
essay’. Some examples of this kind of approach include debates, group activities, and role-playing games,
which are very convenient and effective to use in the EU Fundamental Rights Law course. More specifically, the
lecturer presents several activities, and then students themselves choose their preferred method of learning
the assigned course material.

Debates are very effectively used in the analysis of court decisions, which is somewhat controversial and the
judges themselves take a different position. In this case, the students are divided into groups and defend their

3 Law of Georgia on Higher Education, available at: https://matsne.gov.ge/en/document/view/32830?publication=56

4 la pédagogie centrée sur l'‘étudiant, available at https://www.fage.org/idees/enseignement-superieur/pedagogie-
apprentissage/pedagogie-centree-etudiant.htm

5 Dehaene, S., Apprendre! Le talents des cerveaux, le défi des machines, Editions Odile Jacob, 2018;

6 Desjardins J, et Sénécal I, La Pédagogie Active, 2016, available at : https://www.profweb.ca/publications/dossiers/
la-pedagogie-active

7 Complete Guide to Teacher-Centered vs. Student-Centered Learning, available at: https://onlinedegrees.sandiego.edu/
teacher-centered-vs-student-centered-learning/
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position in the debate. This activity helps students to study thoroughly specific theoretical material as well as
develops their practical skills such as debate, critical analysis, group work and public speaking.

One of the notable examples of group activity is dividing students into small groups and assigning them
to prepare the group presentations on a topic of their choice. As a result of this activity, students become
accustomed to finding material independently, researching, and developing group work skills.

As for the role-playing games, this activity is used in a moot court where students by taking on the roles of
court participants, learn the material more enthusiastically, which helps them to acquire important practical
skills. Mooting component is crucial for Human Rights Law courses in order to prepare students for real-life
professional scenarios.®

As we can see, student-centered teaching is quite diverse and flexible which includes a variety of teaching
methods. Consequently, all this makes it very interesting and attractive along with other above-mentioned
positive aspects.

The effectiveness of the Student Centered Teaching method is confirmed scientifically. Studies show that,
with decreased levels of teachers' guidance, students “are forced to make more effort to attain deeper and
higher levels of elaborating and associating the reading materials with their knowledge retrieval during training,
which means they have more comprehensive understanding of reading knowledge (e.g., sentence structure,
vocabulary meaning)”.

The students themselves evaluate the student centered teaching method very positively and mention that
they are treated as individuals with their own ideas and viewpoints. Consequently, they get courage to use their
voice'0, As we can see, this method helps universities to equip students not only with academic knowledge, but
also to enable them to become leaders and decision makers. Accordingly, student-centered teaching focuses
on developing such practical skills that prime students towards self-guidance and enable them to continue
their studies independently throughout their life, even after completing university.

As for the theoretical part, by applying this method to the course material, the students find the course
content easier to grasp and more interesting to learn. In addition to this, the learning process becomes less
stressful. Therefore, as we can see, the results of using this method are multilayered and can be very effective,
including for those courses that deal with fundamental human rights issues and the courses that contain
multipage court decisions. As studies indicate, when using this method, students are more motivated and
involved in the teaching process.

As a result, the student centered teaching method helps to develop the ability to innovate, collaborate and
solve problems; it supports the capacity to learn autonomously, promotes sustainable and in-depth learning
and increases the pleasure of learning such a heavy theory-based course such as European Union Fundamental
Rights Law.

Since student-centered teaching is an active method and students are involved in the lecture process to the
greatest degree possible, they will be assessed for the content and skills regularly through group activities, role
plays or presentations. Accordingly, teacher can identify what the students find more difficult to understand,
what they want to learn more and what steps to take for the right instruction. As for the assessment of
students' writing skills, will be discussed in the third part of the present article.

8 Lynch. A. “Why do we Moot? Exploring the Role of Mooting in Legal Education" [1996] LegEdRev
3; 7(1) Legal Education Review 67, available on: http://www7.austlii.edu.au/cgi-bin/viewdoc/au/journals/LegEdRev/1996/3.
html

9 “|sthe Student-Centered Learning Style More Effective Than the Teacher-Student Double-Centered Learning Style in Improving
Reading Performance?”, Front. Psychol, 27 November 2019, available on: https://www.frontiersin.org/articles/10.3389/
fpsye.2019.02630/full

10 Wwhat Is Student Centered Learning and Why Is It Important? Available on: https://xgsuperschool.org/rethinktogether/
what-is-student-centered-learning/

T What Is Student Centered Learning and Why Is It Important? Available at: https://xqsuperschool.org/rethinktogether/
what-is-student-centered-learning/
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Presentation method - Teacher and Student Presentations

The presentation method is a technique by which information is transmitted through various means of
visualization. It is an effective and worthwhile method to present information in a clear and well-ordered
manner'2, For the purposes of the course, the demonstration is provided both as a teaching and a learning tool.
On the one hand, the teacher uses the demonstration method to explain new material, and on the other hand,
the students convey the learned material using the demonstration method. A PowerPoint presentation is one
of the examples of the demonstration.

It is important to note that using PowerPoint by the teacher is not a new method, and it is frequently
used during various lectures. The purpose of a presentation is to visually reinforce what you are saying'>. As
studies show, humans are visual creatures, and we process visual information (pictures, graphs, videos, etc.)
60,000 times faster than text and retain it up to five times longer. That is why visuals are important tool of
presentation. They aid quick comprehension and help students to focus on the main points. Highlighting the
main points has a great power in the teaching process. Perhaps, that is why this program is called ,,Power Point".

Based on the content of the course - EU Fundamental Human Rights Law, which comprises a significant
theoretical component and many issues require detailed explanation, along with this, the comparison and
analysis of the competences or decisions of different courts is provided, the power point presentation makes
it much easier to separate certain issues from each other and helps students to easily understand important
information. Accordingly, it is very crucial to properly prepare the presentation.

Proper preparation of the presentation is of great importance, because an incorrectly constructed
presentation may be very boring for the audience and may lead to the opposite result of the intended purpose.
For this reason, teachers have to follow several important rules while preparing the presentation. Including
correctly determining the number of slides, font size, presentation time, etc. When the general rules of
preparation of the presentation are followed, and it is well-adjusted to the audience, and in this case, to the
students, the purpose of the lecture is always achieved. Students easily learn new material, the course is not
boring for them, and the lecture is more dynamic.

The ability to present what we learn is a very important skill. That is why, for the purposes of the course, it
is provided for students to make individual or group presentations as an evaluation method. Teaching with this
method increases students' motivation, involvement and responsibility. Work on the presentation includes the
stages of planning, research, practical activity and presentation. The presentation is considered completed if
the student/students presented convincingly both in the theoretical and practical part, which implies proper
construction of presentations and time management.

Finally, by using this method, the student has a solid knowledge of the subject; also it puts the student in
an active learning process, and helps to instigate interest in the topics among the students. In addition to this
theoretical part, the demonstration method develops their public speaking and group work skills, which are
also very important for achieving the course objectives.

lll. Written Commentary on a Court Decision - Innovation
for Georgian Law Schools

Legal study is associated with certain particularities. Law is a dynamic science that changes and develops day
by day, that is why the study methods need to be constantly updated and adapted to the circumstances.

It should also be taken into account that the course discussed in this article - European Union Fundamental

2 DrKapur R, Presentation Method: Indispensable in Imparting Knowledge in Educational Institutions at all Levels, University
of Delhi, 2020, available at: https://www.researchgate.net/publication/345893942_Presentation_Method_Indispensable_
in_Imparting_Knowledge_in_Educational_Institutions_at_all_Levels

13 General Teaching Methods, Presentation, 2020, available at: https://www.open.edu/openlearncreate/mod/page/view.
php?id=152277#:~text=A%20presentation%20delivers%»20content%20through,the%20audience%20in%20active%20
discussions

4 Teaching and Presentation Skills, available at: https://fyi.extension.wisc.edu/wateroutreach/water-outreach-education/
bep-web-site-resources/use-education-resources/tools-for-teaching/teaching-presentation-skills/
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Rights Law, is taught within the framework of TSU interdisciplinary undergraduate program of European
studies’, and it is not a part of the law program. However, when it comes to a course on human rights, it is
essential for students to be able to understand the practical challenges of dealing with the specific rights, or
how judges interpret them, or what happens when conflict arises with regard to the specific rights, etc. That is
why case analysis, as one of the teaching techniques, in this manner, is an important component of the course
objectives. Students should break down the case into discrete components (facts, legal issue, precedent,
relevant legislation, application, holding) in order to discern what the court is actually doing’®;

Accordingly, introducing the above-mentioned subject by using the method of written commentary on court
decisions is considerably interesting and brings excellent results, both for the law students and for those taking
law courses within the framework of a non-law study program.

The written commentary of the court decision, in the form provided for the course, can be claimed to be
innovative for the reality of the Georgian law schools, and it is analogous to the practice implemented in French
universities. The author experienced the effectiveness of the mentioned method in the teaching process when
she was studying at the Faculty of Law in France. The fact that she was a student at the Faculty of Law both in
Georgia and in France gives the author the opportunity to compare this method with relatively similar methods
used in Georgian universities, such as case study and other exercises related to court decisions, and therefore
analyze its effectiveness for a given course.

As already indicated, the content of the course covers the decisions of the Court of Justice of the European
Union quite widely. In view of this, use of the method of written commentary of the court decision is important
to achieve the goals of the course, correct understanding and analysis of the decisions of the court is one of
the main conditions for perceiving and studying the course.

Written commentary is a legal exercise where the student analyzes a particular court decision. The purpose
of this exercise is to explain the court's decision, to evaluate its legal value and, most importantly, to understand
it properly.

The content of the exercise is both theoretical, as it requires theoretical knowledge of the issue, and
practical, as it is important for the student to carefully follow the methodology. This involves analyzing the
various paragraphs of the decision and to classify the elements they contain according to a pre-established
plan. It should be pointed out that there is no “official” way of writing it. Several variants may exist depending
on the teachers or the content of the particular course. However, the structure that is basic and characteristic
to this exercise must necessarily include the following components: an introduction, then a development in two
large parts and two small sub-parts". It does not contain a conclusion.

The introduction, which is the essential part of the exercise, contains the following components:

» The catchphrase - It is all about capturing the attention of your reader. There are several kinds
of it: the quote, the definition, etc.’® For instance, we can introduce a catchphrase in this man-
ner: “According to the legal saying: “Nemo auditur suam propriam turpitudinem allegans” which
means in English, that no one can be heard to invoke his own turpitude. This decision is a clear
illustration of that...”

» The facts - We need to state as clearly as possible the subject of the dispute, the parties in-
volved (who assigns whom)... It is imperative here to legally qualify the facts and the parties™.

e The procedure - Here we have to state what legal procedures this dispute went through before
it reached the Court of Justice of the European Union.

e The pleas put forward by the parties - This is to state the requests made by the parties. This step

JN
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6 Howard E. Katz, Kevin Francis O'Neill, Strategies and Techniques of Law School Teaching, Aspen Publishers, 2009, p. 3;
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makes it possible to "clear the ground" for the determination of the question of law?°,

» The legal issue - This is the key element of the introduction. Indeed, it is a question of finding
the problem raised by the court. There must be a logical sequence between the problem and
the decision of the court?'. The legal issue is the most important element of the exercise and it
should not be neglected. A badly formulated legal problem inevitably leads to the production
of a judgment comment of poor quality?.

e The decision of the court - The decision made by the court should be written in this part, and
its legal value should be noted. For instance, it should be clarified whether this is a decision on
principle or not, did the court change the previous practice with this decision, etc.

e The announcement of the plan - It refers to a formal sentence (but as fluid as possible), around
two big ideas which stand out from the decision and should state what the two parts of the
commentary will be?,

As for the plan itself, a rule is fundamental, and it consists of building a plan in two big parts (I and Il). Those
two parts should be divided into 2 sub-parts (A and B). As already mentioned above, this exercise does not
include a conclusion.

The written commentary, discussed above, varies depending on the decision type itself. For example, some
commentary must explain the application of a principle to specific facts or the creation of a new practice, while
others must explain the originality of the decision in relation to the facts.

As already stated, a big part of the teaching material of the course takes into account the decisions of the
Court of Justice of the European Union. Due to the fact that, the study of the course concerning human rights is
inconceivable without the analysis of relevant court decisions. Hence, a quite effective method for this analysis
is the written commentary of court decisions. Which, as we saw when getting acquainted with his methodology,
requires a very detailed and accurate analysis. It should be noted, that when writing a comment on a decision
as an exercise, of course, students are not given an entire decision to complete the task, and they carry out
the task based on briefs of the court decision. They will be evaluated both for theoretical knowledge and for
the practical component, which includes compliance with the appropriate methodology and proper structure.

The use of the described method is beneficial for students in many ways. First, they master the study material
in depth and gain significant knowledge about specific rights from both theory and practice. In addition, they
memorize important decisions, the knowledge of which are directly related to the thorough study of the course,
and are especially relevant for those who intend to specialize in this field. In addition to the above, as we have
seen, students have to write a comment according to a special methodology, which expands their academic
writing skills. Using the mentioned method, the student develops the ability of legal writing and argumentation,
critical analysis, and correct understanding of court decisions, which are vital for the purposes of the course.

Conclusion

To sum up, using the teaching methods discussed above is remarkably productive for the course objectives. As
already stressed, the student centered teaching method contributes to developing the ability to innovate, to
collaborate and to solve the problems; it supports the capacity to learn autonomously, promotes sustainable
and in-depth learning and increases the pleasure of learning a course such as European Union Fundamental
Rights Law. Concerning the presentation method, it puts students in an active learning process, while deepening
interest in the topics among them. Apart from this theoretical part, the student's use of the demonstration
method advances their public speaking and group work skills, which are also very important for achieving
the course objectives. On the question of written commentary on court decision as an innovative method for

20 bid.

21 bid.
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Georgian universities, is an outstanding and particularly interesting method to achieve the course objectives.
As a teaching tool, it is multifaceted. More specifically, it provides a deep and thorough study of theory, helps
students improve their academic writing skills, equips them with several practical competencies, such as legal
writing and argumentation, critical analysis, and correct understanding of court decisions. By doing so, they
memorize important decisions, the knowledge of which is strongly associated with the profound study of the
course, and is particularly suitable for those who determine to specialize in the field of Fundamental Rights
Law.

Each of the above-discussed methods individually and together with other methods ultimately contributes
to the in-depth study of the topic and the development of much-needed practical skills, which is a significant
component for the purposes of the course.
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dmbobmgmodsb, MmgmmE Lobhgdob od3b mmTs LHMYIHIMYa Tobobosmgdmgodn. Ambobmmgmdnb
LOMIJHIMIMo M3300909MJOJ00 dbbO3L bmEnamyMa gobznmamgdnb 6nbgdMaz-abhmMoym o bm-
BoomyMm-93mbmangym sb39dMHgodL. dmbobmgmonlb 33939080 dENMYdgMNY 3My dbmmmme d939369-

103067 3030b0330mab Labgamoab MOnmMObOL LabymdBagm P6039MLaMIHNL 93MBMBn3nbs o VNBBILAL Boznmhg-
Hob sbmEnMydgma 3Mmmygbmmn, cby 93mm3ymo 33ma3900L 0bLHNDHIHOL 3MmMaMsdgdob Msbsbgmadmzsbgmao,
9m-g3mb@o: tamaz.zubiashvili@tsu.ge
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0000 30MEs6900L googMy, 0M3gE J003xM0 s NEIMMMMENYMo 3MMOmMYdndal gosdmMgodsi3. sdn@ma,
bgabmOM3z0n o dbogmdMngzn 89050a0bmMmdaL, gmbozgMo o 3MbxygbogmMa bhMmJbHaMab, HaMmobhmmo-
Jmo mMaabndoEnnby o IMbsbmgmdnb 93906033M0 oosanmgdnb dgbbogms Pbwe guYdbgomwaL
LOYIbHYO0L ogm nbxMMBSENOL FosdMgdsb 08 dbgoMnz-nbHMMo Mo s bmEnsmymMo BaghmMmydab
bodnMyMo 30330M700L dgLobgd, MMIdaE J060sb HgMmahmmayen bmzosmym bobHgdgodl. 98 FndYdY-
00b gsdm, dmbsabagmdab dgbBagmabob FogobdHmbhxdab d0gM d7E0mMadgmNs EHIMFMIBNYM 0bxm-
Mmds300L Lb3sELb3s BysMmmydab gedmygbgods (bhshobinzgmo dmbsEgdgdn, MmgdshMa MYJgdab oo
MomEHbmoy, EN3gMedg0n, M@ sbomas bHYIBHIOALM3AL, s 8.8.), bmmm s3509gBnyMa 39Mbmbsmab
dbMnob- bLEMMOo o 9xR9IHIM0 LBSZMYdL Fgomommmgangdab dgmhgge.

I. 39MbOL d06s3MLOL BMGoN 863MNBO O 3xMLAL d3hMMab dogMm
3°9myg6906ma bBozmMydnb gomEmemmgagnnb dndmbogzs

36039MLoMYHT0 EYIMaMaxzznnb LBEs3MYdNL FgomEmemagans 39agmanym 393bagmadsms bobhgdab
9hm-gmonn ©abiodmabss. ngn LBsZMMOL LAHIBHgO0LbMZNL gdmgMoxnymo d93609Mx06ab Logyd-
39000 LBs3WMxdab 3MMEgLOL MMEsB0BYONL FnbssMLL, odMMBYOL, 3900MEYOLY o LTYoWxdqdL o
3600 dmoMmgmb 393609M o gdmgmoxzns boybnzgmbodghm gobsmmgdob bogoMmmydgob, gobswmb ngo
boybnzgmMbobhgdHm bogbo.

©33mamaaznnb LBs3Wgo0L FgmmEmmmmgnab dmaswon dnd6gd0.:

- 36039MbohyHoL (by 93Mm3ymo 33ag3900L 06LAHOHIHOL) 93MM30LIEMEBIMONL 3MmaMsdab da-
30LbHMaHYMobL bHPabHYO0LbM30L dy30WxdgM0 o dgbaxzgmabo LadgEbngmm dobogab gMhg3.;

— 3obomab gomgiz99m mobdndyzmmadsdn Imy3060;

— 3oboab 3M9BgbHoEnnL, 3gbBagzmaby s sm3nbgdab dgmmegdab babdgdob dgdydoznde.

— mbBs3mgms 3MEOOL 3MBLbMmEaLENaL, gobdgmmadabs . doEsdmBIxdab dgmmmadab bobRHgdab
0909053900.

056099 MmM3g 93mbmMInznMo o bmEnsmymo gdmamoxznnb doMomsm sdmEsbgob dmmab 3bws smo-

65036mbL IMbabaNgMdNL dgbBogmy, Bobo DmMAs, bHMYIHYMS o gobsbamgds bbgoebbzs Embab dhgMmadm-
M090Ls o Eobobmgdgddo.

00306000, MMI Imbsabamgmonb bnddnMmmzab doh390909mn gomMgbo 8608369mm3zsbas HgMmopmbon-
0b 3ob63000M700b baMmabbob sbsbsbosmMgdma, nby3g MmgmmE Jomagab Imbsbagmonb 3MmEgbHmo
09A396909mo0 - 067LAHMOsOBIENOL baMmabbob Lohzgbgdma.

93mbmangyMmn gdmamaxnab boybogzgmbabgdhm LEs3MYdNLLL LAHYIbHIONLMZNL ,dmbsbmgmdab”
39023MM00L gobmdsb msegznbo Gobsboomgdmydn 8930 o Pbs v0gmb MmgmmE EMEbsmao 8ddsgz0 3mb-
3900 939y60b Imbabegmdab dgbobgd. bb3zowabbzs J39Yybg00b, Mxanmbgdal, Maombgdab, ydb6gdab
dmbobmgmonb 3bmgmgdab byMomgon, MMAMYdLLE obBagzmgdgann 3enobdn Jabab, 6o nymb dgMbydy-
om0 MamEgbmomng 30hA39690mgdmMseb, MMAgmoE dmoEe3b dmbobgmgmdab bodgnmMm3gl, Ambsbagmdnb
BM3AsL, IMOsEMOLL, LN33ENWNIOMOSL Y .0.

9394600 06 gModmmMoob g3mbmadnznmo s @gdmagmagznymo dobsboomgdmnb dnboggdoom dsbbo3myg-
09mds 6o A396ML babmgdgd0b sanMIEgosMgmonb doMomon dobsbosmgdmygodn, domn gmMmay-
00 o (03900 AbmRmMEML bbzssbbzs MYanmMB3An. v3s3MMYMLE, 373N YO MNs JMM3bmo Mmo30bLY-
09M90900b gom30mnbBNBg0s, M3Esb 8o 8g30 g3mbmangyMmn 8608369mmods (BMmdnb nbaMgodn, gobsm-
90580 gobbbzs390900, Hhgd6033M0 330MNGN33ENY).

3960L03700M70™0 YgMoM9ds 6o 809939L AMbsbgmoaL Jomago® o bMBMOE oyma3sb, dom
3MmMEgbHYm MoboxzsMEOMOsL. 3MO67 M0 o bmxgmab dmbobmgmdob gebbbzsezgdob yoowgbo 8608369-
Mo 0930 93MbmadngyMo gdmagmogznnbmznb. mydEs, J39ybab dmbsbagmdab bMmyma byMsmab dgbod-
069ma, 00939, bgmBnLLb3EMA0 36 nYymMbL IMBEx700 3EbMOMN30n o 3Mmagboyma d9dsga)bm-
00b dgbobygo.

00370030 36039Mbodhghdn (Mmby g3Mm3yamn 33amg3900L nbLbEHNHYHBN) ©gdMaMazznab bEs3EgdNL
3MmEgbo MM Jxmm gmebomo s Lanb@Hgmgbm Fobwgl, s30L Fobombyzsm dghn ynMomgods 9939-
30 9mbobmgmodab dgbbogmob, gobboggmMmgdom 93mMm3nb Mgaombgonbs o Eomzgnmo J39y6900L
©3bsbnemydabLLDL.
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3obybo 30bzsdy: "Mmamm 3bmammdgb 0od056900?" ImnEe3Lb d93M Lognmbl: 3gwmbymab, ymag-
@EM0MHmMOosl, ssm-65badL, 3mmaboggm LobHgdob o bmEnsmym BabMogLb. doMoms@n Fobobnomyod-
@ob mm0-badn 3MBzMaHmn dogomamab nenybhmomgodnm, dgbadmgdgmns 3og30bHMbHgdnbogNL dm-
3v00 6amMamEagbs 890436sL bombms gfMmzbymo bsboomab moznbgdyMgdndd].

9390m0o dmEadymonse Mydgbndg dgomomemagoymo My3magbooEns 3aMLboL BoMamaddo mydab-
L,00MBOMoML IMLabMgMOnb ggmamaazns o ENBsdngs” Agbbazmabab:

1. 9000 @0 AMExEmOnb gadm dsb gmdmds 3060078 993Lb0o bosmn. gdnb doMomoo EHOYMxdg00
09003mMa8 95350069mMd7099 36@s gobznmaMmoaL, 3oMdmm, — Mggnmbyamn dndmbamazgabs o sgmdMam-
00b gemmosmyMmao 3MMAmMgdgo0b goEbmanbab.

2. 00 0900b dgLB3zMALOL LHYIBbHd0 6@ 3ebabymom sbomo 3M©bOL sm30bydobM30L 03 IMA]-
BbH0ab, MmEs dom BaMAmagqbsb dgnddbom dmbobmgmdob bndgnMm3gdy, 3obLabgdab gmMIxddY,
09690M03 s 397ob03nM dmdmamodsdy, dMmdom MgbyMLYOBY, IMO60BOENBY, 93MMTgMI303D] . ©.0.

3. 38 0900b 90%dsb0s 3gdm3z0hHebmm sbamo 3690900, MMaMM0Ess ,,1IMaMIxzNYMo 3mmahngs’, ,M9-
0gnyMmo d900396mmos", ,,bdabmMOMN30 O SLO3MOMNZ0 30MTNES” Y 8.0. gobLO3YNMgO M yyMoMY-
09 §dM0Os 06xamMMIsEn0b IM3mM3900b dgbodmndmmogonb gobbam3zsb admaMaxznma, 3gmagMasgnymo,
bHIHOLHZYMO O JoMmBMEMaGaYmMa BYsMmmMydnsb. bobymzgmas, bHIbHg0006 88 bognmbyddy Iydo-
Mmoo Asomgb 3nMab3nm, bagmabm mmobdo s sMs oLHLBENYMIE, bmmm dmdy36m dgbzgMmabmznb
3600 803390 3Magbhngyma 3madmbabhnb dgbmymgdedg mMmngbdhomgdymo bodnbom o3smgod..

4. bhy9bMH9OL Y6 gobzynznmammm ggaadnbo o Mydabydab dobgznm mgdEngdab dmbEgbab Pybs-
M0. M9gd30009 bHYIbMHOL Y6 03390 L3JENIWPMO OZ0MYdx00, MMAWMYdnE dndBs abobogb do-
Mmoo Loznmbydab godmzzgmasb, doMomon EHOIMY0900L odm3zmMabsb. bgmao 3bs d9396ymm, MmMI
090mmo30%9907m0 3MmbHMab bJgdgdob Togomamab godmygbgdnm, onbBsgzmmb nbymmMIsEznob ams-
3909, 890d0bmb mz3003MbHMmmab nboMgdo gozzgomnmagdab dnbssmbob sm30b900b 3MmMEgLAn, dmobo-
6mb sboano dsbomob 3MbLbMmmosEne.

5. ©o33bobmm 08g39Mn s3MEsbgon, MmAmgdnE Jobab LBs3MYdaL oxyMIbEnMgdymn doamanb
990LdgdMMOASL MNMMYYM 33339M0MDY S o330l 3oM3gym ghHa3ddg. M1adEy, 3obbegymMmydymo
ynmomgos 3b6we 9099439L d90mddgadnmon dydsmdab dgbsdanm 30M006hgdL, bHPgbHgoL abbbge-
3900 30bBEM®x0900L gomzomabbnbgdnm. gb Ggndmnds nymb ENsgMadgonb 890aabs, MaBgMahgdab
0m3dnds, 3900bMsb 3xdomdo.

6. ®aLHPM0 d0MEs6900 gndmnds godmygbgdym ngbob bHyabh Mo E3MOL dgbsdmbIgdma .
Lomsbome 399980390730 LBs3WMxd0L dgomEMmmMMans bb3oobbzs EmbaL bHYIbHdL EMEBAL
13900 003005000 o bagnmm P6sM-hA393900b AdMYsmndgdab Lodyomgdsb AobEgaL. goMmms 8dnby, by-

©96(90L 9969000 BsMAM©Eg60 LOTYsMML MONgdHM LYMIMDY, 080L FoEbmongMydam, MMA Imbsabany-
mds 3M0b dmv33M0 o3030390M70gm0 d16500L S LOBMZIEMgOSL IMmMAL.

00bBogmMgomMNL dngM 3gadmygbadymo bBsgzmgodab 9900MEYd0 JNEIL MMEL MdsdmMoL dmbBogzmalb
06Mamagdhomymo dgbodmgdmmogdnlb gobznmamgodsdn. bHyabHob gmbgdMmngn sgddngmdab nbsmab
00%56300sMmymo bhndymamadao, FsbBo3dgmMN gMNEMMYMOE 33003MJOL 3BMM3D6900b vgdHngm-
0oL, 35g30LHMIOHNL EVTIMYINEIOMMOLL, 363 0BNL LomM3gL, LoLEMIRBIL, 3M0@HNIPIETMOLL, dmJbom-
0oLy s LOLHYTSHYOMMOASL. 3333MMIYMIE 300M3MEIOS O 0b396900 TogabHMObHOL 3MBbEgbHMmOENOL
360M900, 3gbLNYMgdL s BaMIMLLDZY.

9mbabmgmonb 3nmLOL dnbssMbOL bogsEgdymMM 80603730 AMnEo3L 3903 LO3NMbgdL: Ambsby-
monb DM, oo Mobydn o bmamomb bombgdn; §obmagbadalb mgmMas; ggmamogznyma gobbbgoe-
390900 LodgoEMM3ZgLy o IMbsbmgmdab gbmzMgdab baMmabbIn; ababmmgdalb Lobggdn; Mymogngdo;
abmgmamb gngnmodsEngmo MYgnmbyda; dmbobmgmdab Momabmods o MY3MmeydEns; 03690Mngn
M o 30bo Hn39d0; IMLabEgMdNL EO0YMYOY; PIIMZMoBNYMa dMmahngs; bJgba, sbogn o gmbogy-
M0 99000396mmdy; oo §Mgdn s 9bmdMmngzn Mmzabgdn; bogMmmedmmobm dngMoEns s dngMognnb 3m-
moh0go; 3M060dsENs o dobo gmmagdn, dshzgbgdmgdn, Cmbgg00; Abmamamb doMomao Jomogdqgdn
9 PM0s67m0 33mmMaIgM30900; AbMBMoML o0 J39Yy69060bs o Mganmbgdab Ambobangmdnb mby ©o
3bmazmgdab bomabbo.

dmbobmgmonb dgbobgd 3gMLOL 653Yy3960 00N, bHYIbMHdAL d0gM 0d0b FoodMyds, MMA:
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1. dmbsbagmods sMob LodMZaMgoab FodgMmosayma 3bmzMydab boxgydzgmo, A3960 3MebyHob sgdon-
360 gamgdgbdo.

2. 4y39ms Mabob, gMobs s 9Mm369000L 3©3d03690L MebodMa dgydmasm dmboboggmads dnnmmb do-
HhaMoomymMm 6oMAMYdsdn s bymogm 3bmzmgodsdo.

00 000990%9 oyMEbMonm 39MLOL GoMamaddn EgHIWMIYMIE 3Mab BoMImEaggboma Ambobgmgmdob
99Lobg0 @egMmaznana doMomao bodgbngmm 3mbo:

1. dmbabmgmonb Mg3mmoyd3oab 3690s. Abmamaomb dmbsbagmdab 6690Ma30 dmdMomonb sMbo o
™930b903M9dg00.

2. LdJgbab, dAMbLobEgMoNL dbogmdmogn 8785396MmMdNL, dMmdnomn MoLYMLYdaL oMbo @S
™930b903M9dg00.

3. 3bmgmomb bombms 3mobogngsins 9gomomngzn mxabgdob dobg300 o domn gozmMEgmgodnb doMo-
030 dobobnomgdmygdo.

4, Homobhmmnsdg dmbobagmdnb gobobomgodnb doMomon dsbobnomgdmgdn s dobo JMobsbbmmm-
00b 30Dgd700.

5. 3mbobagmdob dngMaznab bobggdo o gamg dngMoznab doMaomo@o dndsmmymgogdn, dMmadnmon do-
3Ma309, H306900L gonbgoo.

6. 3M0560BEN0L 36900, IMO360BOENOL EMBYgd0 o (H983900 dmgm FbmBMOMIn O (FOM3gYMm
Mg3nmbyddn.

7. 9mbsbangmonb ggmamagnab, MmammE 93mbmadnggMo s bmEnsmymo ©gdmamoxnab smgnb nge.

8. m9800L by3356dm 3MmEyLogma HgMmBN67dNs: 3) BMbsbagmonb Mg3MmeEyJins; 0) M3Mmeydinab
bobggod0; 3) PIIMEMsGIMO 3M0BLO (EI3MIYMLE0Y); ©) EIIMEMIBEIMWO 3BINJI0; 9) ©IIMEMIB0-
Ja0 3mmoh03s; 3) @IIMaMsunmo gsasbams; B) dmbsbmgmodab gbmamydab baMabbo; m) 93mbmdnsy-
Mo® ogddhoymo dmbsbmagmos; 0) gmbmbo; 3) gMmngMm3zsbn s IMszsmgMmm3byman bobgamdBogm; an) IMm-
doomn dngMaino, 8) n6hgmadhab (9.6. ‘h30650600L") gonbg0s; 6) MOS6BSENY; M) IMOS6MN 8x3gmgg00s.

990mamb0dbym 11939099 Fsbamnb s300900L 89939© bHBHY0Ts Pb@s dg0dabmb bogoMm M-
60 o 3MagHnzgmo nbsMm-hAz93900, 39Mdm, dsdmnygbmb Ma3mmeydEnanb, Imbobemgmadnb d9dsaggbanm-
00b, 3M0s60D3EN0L EMBgqd0nLs s 8oAz9600mMydaL nbnzodhMMdo; sbI3g, - ENgMEdg0n, 3MaB03900
©o @bMomgdn HgdbHnb goM33gnmn ©xd7xmMgo900b sbsemndab, a3mMb3mMahadnbs o 303MmMxdYdaL Ee-
LOOH3NEIOMOE, bognmm godmmzmadabs s FJEaMx0900L Bo3gmndabob; dgdemmb bYgbmoOMng-sbogm-
0M030 30M3300L B3300b30 s 960MBN; EVIMY3INEIOMOE AdIMYsmMndMb o33mydgdal 3obybgon
H99dLHYOMIYMIE O BDg30Mo; Igdmb Bognmbym HadbdHDdg sbm@HOENL go3gmgode.

39MLoL BoMamMgodn gabbabomazgm 3Mb3MgbIm 019390006 E3e3d0Mgo0m Fobbozmgdmab 60bsdy
©3oL 390930 doMomo@n sdmEabada:

1) 39036mL LHYVI6HYOL DbMBMaMb bmEnsmyM-g3MBMAN3YM0 EIIMZgMoxNab gMa-gMmn EsMaab -
dmbobmgmonb ggmamoxns - s dobo dgbBagzmab doMmomoo Mdngdhgon, dsm dmMmab: MamEybmods, Imd-
Momody, 39050396mMmds, 3obmoggoy;

2) obsman 36909000 ©obgMma3s: Bmbabmgmodnb My3Mmmoydi3ns, @IIMaMszNgma dmanadngs, gdngmoe-
309 ©s 0803M3E30s, Mgmngnymo 3905396mmds, AbmPmom s 9Mmzbymoa Mgmngngdo s 8.9.;

3) M39900156 @ 3gMmagMoxzngm dsbomgdmsb 3domonb y6y39hmonb PdMY63gmMymazs, BognbhHHmabhI-
00bmzob Mygdgoab, LJgbmdMmnzg-obagmoMazn 30ModnEgdNL, N3Madxdalb, dmbabamgmdalb dybgdMagzn
dmdmamonb s8bobzgmo gMox03900L Baznmbznbs o 8b3dAL ybaMab gobznmomyody;

4) 90d6mMOMN30 38ME3365000 aggdEngdab 8mbagbab, 06@mMMAsENALb Lb3sELL3s BysMmMbMOB sdmy-
300090y 335modnbL, 3abagmo Ledydomb dgbabgd 9633MNTab BaMIMPE]BaL PBamMab gobznmamyds;

5) 8930LbBHMIBHYO0L gom30mEbMONgMY0s J98®as Lagznmbgddn: MME gMm3bymo s Mgmognymo
00bsb0dMgdmMgonL, gMmAOnMmmo 398330MIMO0L 3MEb0L gamMgdy dgndmgdgmns IMoZ3oMBYMM3e60
0060050MM39 LBdYsMmL goggds; MM EHIMgMoRNYMN 3MMOMYTxd0 MaMMIYMTs bobymdboxrmd mgo-
0mb P6o googmasl; MM dmmdnmn MgbyMbgdn 3oModnM gozmgbob sbgbb J3gybab g3mbmdngyMm
30630010M70009; MM Jomoggddno dmbobmmgmoalb 3MbEgbhMmaEgns MebodgMmmzg gdmagmogznnb dmags-
M0 dobsbosmydgmng, bmmmm PMd60D3E00L 3MmMEgLYOL BoMm3zs ghm-gMmmo gmmosmyMa 3MHMOMYTs..
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16039MLoMHT0 dgbadmgogmns bMymymanme gobzoznmsmmaem EydmamMagnymoa 3mEbob dobsbo-
009090 obgmo m30b90900, MMEMM0Esd bognmbab A NbMdsdn dMJds o NbHMEOLEN3MNbyMMds.
00 dbMng, LBZWdTn gobLognmMMydYWN 3NN PO EIYMIML EHIMEMagngmn bagnmbydabodon
dodmgzbom bLodydom dgbzgMdL, bLgdnboMgoLs o 3MBbRYMaBENYOL. 3MogdHnidymo LBoZmMyds Hdmga-
Mox30530 36 gobnbomgdmab y3zgmadg gamom sb3gdHdn - MmamMmE 3MogdhHnzdymoa dydsmonb gMmg-
3060 LoLbHYTs LHIHOLAHNZYM ToLOELMSO MPY3x00L, NgMadxdnlL, 3bMamgdab o 8.8. dsdmygbgdno.
90 bodydomgdn 6o 1xBdBgdMEIL FMLBSZMIMS ETMY30©IOGM 3gH03MASL. bYBnbomgdn s 3Mbag-
9630900 dg0dmyods Ashommgb MmagmmE admMY30g0ma, sbg39, HMg60b630L boaboo HfMmowoagnyma bo-
™m3gdaom o bgdnbomab gmMmIs®Hdn. bHbH oo bLogdnsbmds FndsMmmymo nbws aymb EHImaMognyma
3MmMoOMY3900L oogMmady. yaMmomgds 6o 3099390 d90mJdgadam ddsmdsb o 3nmbgzgodg 3obybyg-
00L Eodmy3000909m dngosb.

00L653mMgdmMAL dMEobs 3Mab BogbhmMmdMaz o MgMmMmo g Jobomob, BomM3gnmm o BMZsw 3690900
ammob m3hndomymo domabbnb dnmbg30, JogabhMmebhms d0gMm o8 36909000 00300908 o Ahsdmysmnody-
00. bHY9bHOL FM30M 30MEBSL BMIMOEE]OHL OgYRWMML gdMaMaaznab 39MLOL bogzsmEydymm do-
600omyM d0650MLL, gndabmb 88 3MEBOL EeIMY30YdMSE godmyngbgdab PboMmo goM33gxmo 3Mogdho-
39mo 3dmEabg00L dgbmMymgdabasb, bgdnbomgdobm3znb, 3MbRYMybENYd0LM3NL, 0bhgMEabEndmabamy-
@0 333390000M900bM30L ©s 0.8. ymzgmogg gb IBMYO639mMYMABL bhyabHms dngMm dMBsgzomdn M3nmMs-
B6ooxmgd0bm3z0b sbamon gdgdnb 8983y8039000.

00370000 9000b5MgMOL LogebTsbsmmgdm 3yMLYdNLY o 3MMgMadgdnb, dom dmMab, Hdmames-
g00b MoE0zomymn Maxammas, M3 ©3a3d0MxdYmas gabsmmagdab 38sb0Ds3n0bs s bmEomemands-
300b 3MmEgLg0mab. 93MbMTngyMn s bmEnsmymo Edmagmagnnb bggmmdn 39dsb0dsEns 6086530 Log-
60b 6306 nbLHMmO Mo nbHM3MgHaEN0L JoMmymasb, 3gMdm, 08 01JNESb Zoobzgzsb, MM dmbe-
bangmods dbmenme MmgmmE dmmdncmn Mybymbadab, 3MMEYIHI00Ls s L3z3gdab AmIbdsMgoms Y6
3o63n0bommm. ydmamoxzznnb LBsZMgos 93MbMTnznMa EHdMgMoxnab gmydgbhomym Loxryxd3zmydmsb
9MmoE 36 IM0Ee3aL 3gmbyMoms s Mgmagnab ggmamaxsnsb, gmbagyMm s abhmmoym ggmamos-
3000, 3ogMmnsb9073m dMgo 3030MndsE0YM Mggnmbomym bobmgdadon.

dmbobmgmoab 39MLOL dobsoMbmMOMN3zoE dgMmMmy s30Mgnba JndsMmmymads dgnMME sMab V3S3-
doMmgdyma 3300600530006 - bmEgnmmmands3nobmsb. ab sbobogb ygMmomydsb 3oMmzbym gogbhmm-
29, bmgnomym bLobhgdgddg. IMbabgmoab dgbobgd 3MLAL Lomsdybab dgaababob syEnmydgmaoas b.
05M3bL3nL (N. N. Baransky) 36mdomn 3mB0Ennsb gedm3zngm, Mmagmoag gedmdmnbsmamoms nggoasb,
Mmd gdmgMoxznab obEndmnbs Pbws IMnEs3aL oMo dbmaeme dmbobmgmdob DMEL, gobamoggdsb,
09000396Mm0OsL s gobbabmgdsb, sMadgE 306 8139 P6sY3oLYbML Fmv3eM 3ombzsb: "Mmamm sbm-
30MmObL bombo?"; bmem gb 333965b369ma, Bobo sdMom, Mmaznb dbMag, IM0Eo3L domnsb, domnsb d93M
Lagnmbb: gAMoL, ymzagmeomoymmodsb, 6gL-A393mg090L, dmmaboznm LoLHITL s LmEnsmyM
B9LM0aL. 830L FgLodsdnbyE, IMLIbeNgMANL Mg37080 FogdLoTomyMo® Y0 odmoagmab bmEnsmymo
ob3g9Mad0n, MmAmgdnE gbgds bmEnsmym d9300396mMmMdsL, MabmdMag, gMmzbywm, Mgmoagoym 3Mmomg-
0900, abogddgool, boMmobbLy s 3bmzMgonb mbAL.

©99mgMmaaznnb dgLobgd MmabsdgMmmazg 39MLYdOL FnbssMLbIN dMbsbmMgmonb 3MMOMYTs Lo3dsME M-
6000093Mymom sMab BoMIM@agbamoa. dsgomnms®, mnmgdab y3zgmasb 3gzbzwmads abgmo bagnmbyodoa,
MmammoEgss Mobydab MebsbBmmMmdab ™gdy, gobymanmads 3mbH0696MHdaL Imbobmgmdab dgbobyo,
0900 ,0bm@omMLb dMbabgmoab ggmamaans”. bHybHgdLs s FsbBsgzmMadMgdL dgydmnom n3m3mb
LmEosEYM-EIIMEMINma JobssMbab dMs3ma 63M33930 Bo3ba3m3b3ab (V.P. Maksakovsky) ,8bmazana-
mb ggmamogzoym LYMamMAn“., VYO0 BodhmMmam Fnbs 036036m godM@ama nbhgMmabo gmbmgmo-
R0900 3mbEgRE0g00L dndsmm, Madsl bgamo 3b6ws 3996ymb sbomasdMmgdalb bmgnsmymo 3gmbymab
©mbob sdommydsb.

39006b3900 dmbBnbo39 89360909000 MZombIBMALL, MMI FLMBRMMAML dMbsbEgmMoab 3MMdMYdgonL
08bsb3gmn M78g00L dngann BMs33MeBgMM36900 gndmgds snymb bdd dns33M dEM3s: 1) AbmayEOMb
©93mamagznymn damadsmgmaos: Ambobmamdab MamEabmds s nbsdngs, Mg3MmmydEns, bJgbo s sbo-
3MmoOMn30 88sa6mmods, B0gMoEns s Ambabagmdnb gobmoggds , 3MOs60dDsENY; 2) 3gmbyMmydab, Mg-
0gng00bs s (30300B3(30900L ZgMaMagzns (gmbagnMo s MgmognyMo yMHMN0)MOMOJ00, J01bm-mnbg-
300 M0 9850396 Mmmds); 3) bamabba, dmbsbangmonl 3bm3zMgdnb EmMB] s gamosmyma 3Mmmomgadgoo.
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0903000 30M39m0 dMM3n oMM oMab BoMIM©agbomoa dbm@moamb g3mMbmadnzyMmo o bmEnay-
M0 ©g0mMmagmaxnob mM dmsgzsm bobgmadmasbgmmdn: V.P. Maksakovsky, Yu. N. Gladkiy. dsodn gobbomymony
nbayomo 3690900 s 3MmEgLadn, MmammMaEss dmbobmgmdob Nbodngs, Ambobmgmdob My3MmMeYJEny,
©99MgMaxz0xm™M0 3x39MJg00 ©s 3M0dabLO, H3M3gmsEnab 3MmEgbgdn, 93MbmInggMom sdbhoymo dmbe-
bangmads, dmbobmgmdab dngMaEns, 3MO3B0BENY, 83MgmM39 88 3MMEgLYdaL 0D9BYON s BagJHMMmdO,
0000 3gmMmagMmogzns s 3Mmdmdgdo.

39mMyM9dab, Ibmamam Mgmngngdob, 30300dsE000Ld S JMb03xMn 533539000 gaMaMaxznsbMLb
©530390M9073m0 193700b dgmMmy danmgzn, sbJ33g, sbsbymas 3.3. 3o3L3M3L30L Lobymaddmzebgmmado, be-
©53 oLymN N6EMMmASENS BMEgAPMNs sdshYonm hadbhdo (LanbhgMgbm Boghgdn). babymddmzsbymm-
do N. Gladkiy, b godmymanmos 3339 Ms3d0 bobymbmeadom- ,39mbHMgdab, Mgmngngdab, 3030m0ds-
30900b ggmgMmoxns” od d3mEgdymas 393609M9d0dn 0bgmn sbao o sMibozdoMmabo Asdmysmndgdyma
36909000 gobdoMmthgdgdn, MmamMnEos 3030M0dENY, 39MHIMAL 3aMaMagns. 3genhamabs o Mymngnab
39Mm3Mox300Lb dgbBogzmab 3603369mmds godasmmmgdymas ndnm, MmMI MM039 do3mnbob sbgbL sodns-
600L 3bm3zmMx05v9, LodPdom LOJn3bMODY o §3MBMAN3NL L3gENdMNBIENDY. Md3d0 Laydamoas Mywmongon-
0bs o 3MOMab 30380MBY, bbzoobbzs Mgmoagnab, 30300ds300L doMams FobsbnamgdmMyodg ©o
950 3IM3MIBOYM 3o3MEIMYODY.

dmbobmgmonb 3bmzMmgdab LHnmob ggmamoxns Mmamgddob domonsbo gmdmos Loznmbog BogbL,
"dbmgzmomb 93MmbmadngyMmo o bmEnsmyMo ggmamoxny”, MmAgmnE 3edndb MmN Lodognbhmm 3Mma-
M300L bHYabHxdaLM3znL. Fobdn dMEgTPNs M13900, MMAMadoE dsbobomozb bmxymoaomb bobowmy-
oL: ,,93MM3ggo0 s dama 3bmzMmgdab Bgba*, ,000g9mMgdn s domn gbmzmMgdab Byba*, ,009M039™Mxd0 ©O
domo 3bmzgmgdab 6abo“ o o.0.,

3- 0M0oyL bogdmmeab bobgmaddmzsbgmm bhHygbhadnbmzgal: ,dmbobmgmdab ggmamaxgns: nbLbHMY-
096(H900 ©o Lagnmbydn” LM33BMOL LHYIBbHOL Jobmab YO3HIOLS o obsbmgdym nbxymMIsEnsb
3mmodsmymo dmbsbmgmoolb nbsdonznb dgbabgd. gobbomymaoas bozznmnsbmdnb dshgznbgdgda, Bo-
ymgnghgodob h9bwogbEngodn, dngmogngmoa bs3omgdn. 830mbzgmo 3os3bmdngMmgob doMoms (3690900,
MmIMgo0E 930 g0gmns ambobmgmodnb ggmamaaznab goboggdo. s3dmmb BamMamagboma sg3b Imbo-
bmgmoab 33mg30b 3603369mmzsb0 093900 bb3owabbgs bogmEy dobIHsdgddn. bobymaddmzebgmmb
y39modg banbHamgbm ;7g390L dmMmab smbobndbogns: ,,Mgmogasms ggmamagns’, ,303M0MoMds bombms
dmdongod’, ,93MmM37ma 30300dsEN0L abbogxmMmydyma Mmma*, ,HMEOENIMN 0BMNIYMO 3030MNdD.-
300b 0300b903yM9d900" ,,00060090MM39 039M030L 3gHhyMgdn”

LobgMAdmzebgemadn - ,,agMOsMYM ggmamacznadn” M9a3sd7 ,AMoommgmno — bodbMmgmo: AsdmmAg-
60monb 3MmMdmMYds” Bomgzedns, MM gb 3690900 godmaygbgdo Lb3zoobbzs J33ybab dmbobmgmdnb
AhodmmAgbommdab baMmobbob bLYEnbo®, MM LoMsMNdY go3mnbob obgbL oMo dbmmmE GndgYM,
0M3090 033006900L LymogMmao 3bmzMgdady. m9ds 00339000 3MMAMYT” sBgML bblowabbgs Mggn-
mb0ob dmbabmgmodab 339000 H0390L. Bom3g M9dg0dn badgobIymns gmbozgMma 3M0BNLYONL, 3©sdnsbnb
$960Mgmmdnbs o bogmEbmmob babgMdmagzmdob 3Mmdmydgdo o JMdsbadsENob 3Mmdangdndoa.

Lobgddm3zs69man ,39MaMdG0Ns. AbMmPMamML IMbsbagmds s §3MbMTnzs” BgAMaMbNdbym bogn-
mbgob 9dm3b690s Fomazg Mmo30: ,,dmbdsmgonb 3MmMOWdgda. 0sdnsbob 3bmzmMgdob mby o bamabba®
0d 3mb3MgBrmo bobosmyds gbmzmgdab mbAL, 3bmzmgdab boMabbobs o dsTN3bYM0 gobznms-
M900b 06agLOL 3690900; 90 0b@N3sHMMaL dobgznm 63A3969008 AbMBNMIn bb3zoabbgs J39ybab

0030mM0 b3YENMYM F3oMdY.

1. bhgbHgdab dgaz0bgdo

9000mgbo 3obommgonb MbsdgMm3g 39agmanzadn smMbgomob bhywgbdgdab 35053690000 bogdons-
6mo0b 3900939000 39x3009000L 3MabHgMd700L obLdM3MAL bb3oobbzs Fnagmds. 39MLaL bBsgmydo-
Lab 30Yygb9dm d9013 LaLHgISL LHYabHadnLb EMEOAL, bsmMgdnby s dgbadmgommogdab dgboxrsbyod-
my: ,,89006036030% ,30M30" ,808308YMBNMYdJMN“ Y ,,0M3EIT83T0YyMBNEMgdgMN“

3900603603 39x33L903L NBLLbYMgOL LHbH0, MMAgMDISE godmMmazmnbs ymzmanbAdmazzgmao, bobHg-
do(hMmo s bomMmMInbggmo 3MEBL, 3MMagMadno gom3zomnbBnbgdymo s30mMx0900L ELIMYINIOMSE
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d9LMmYmgdab nboMmon, 3om IMMNL, 83Tz 3MMMddno Mg3MAxbmgdyma doMnmoN S EIdsHgdnmn
oohagmadynms. sbgomo 9xsbxds 3ymabbdmodl, 8gMgmay, bHIbMHaL dngMm 3gMLAL gobdogzmdsdn be-
bBs3M0 EOLEN3WNBOLM3NL Eodsbabnasmgdgaa doMomao 369090008 o 3Mmagbonbmznb dscn 3603-
369mmo0b yMomngMmmdndammgonb goggonb nbsmb.

0995090y ,,30M30“ 9609900 LHNIOAHL, MMIYMIsE LMYMIE 300300Ls LogebTsbsmmydmm o 3Mma-
Mod7yemoa dsbomy, BaMIshndnm sbMYmgoL 3Mmamadnm gomzamabbnbgodnm oz3omMydqdlL, sdyds3907y-
o 5930 3Mmamodnb dngMm My3mMAnbgdgmo doMmaoman mahgma®ms, 967 LHYIOMHL, MMIgMAs3 oh-
3960 gm@babL LobLHgToBHYM0 bobosmo abEN3mMNbsdn o dgndmas Fomn EOIMY3nEgOgmn dg3L9ds O
3960bmgds 3903MI0 83009307M0 3PFamdabLy s 3MMmxgboymo bogddnsbmonb 3MmEgLdo.

LOYIbHO, MMIZEMASE 3odMO3™M0bs MBS LEOIBOLM LBZEbTSbsMEMgdMM Fsbaemab dgLobgd, MdY-
Boa gL 83300 gmMas d98amMan LBZMNLMZ0L s 3MMABgLNSTN AMBszsenn 3dsmdnbm3nL, dgydmny
390LbMmML 3MmagmMaednm gomzamabBnbydymo Eo30mydgd0, n3bMAL 3Mmgmedab dngm My3mdgbgdym
domMoms madgmohymob, 0dLobyMgdL ,od0300yMmRnmMgdgm* J9x3sLgdsL. MmgmmE 6oL, gb dgRsbYdY
96099000 LHYEHOL, MMIWYOTsE E1T39L F93EMABY00 FodMEEBY 3oLYbaby o LOgedIMEEM A3.-
™3g00b dgbMmYmadabsb, BogMad godmazmnbgb domo sdmagbzmab yboma.

3993300900 ,,0M3188380yMa3nmgdgma” g60g90s bhyabdHL, MMAMab EMEBHsL 8g3b bomzadgdn, MmMAg-
353 07330 BYbd)bHYM0 IgEzMIxdn 3MMagmMadnm gom3z3mnbBnbgdxmn sdMEeb6900b dgbMymydsdon.

©ob3360

Ja3my, dmbobgmdob gbmgMgdob ©mboby s bamMobbab 3MmMOWANTgdn o dsmn nbEozshmmgdn,
MmImgoLs3 JbmEb oo 8603369MMOs 893L 3eTN36900L 3bMzMadnL Mo30LYdYMYdxd0LM3NL, ym-
3mabIMIE39mMa© 6s gondsmmb dmbobmgmdab dgbsabgod babbBsgmm 39MbLYdT0. DMIs@S, 39330dM 0N
3009m3690m, MMA 3900 Y9MoMgds sgmdmas dmbobmamdabs s s@ednsbyma 3Mmdmydgodalb dgb-
603mab, dgbodsdnbo, IMbobmgmdob 39MLO LLdMEMMME BoV0JEI30 333N o dnb 3bmzMYdedy
mMngbhnmgdym domnsb, 3oMIMboym 3nMbo, bmemm 83 3MmEgbdn bEMMo o 9RgIHIM0 LEs3MdNL
0900momemmanqgdab dgmhg3seb yngbo 3603369mmds dngboggde.
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Tamaz Zubiashvili’

SOME ASPECTS OF TEACHING METHODOLOGY FOR THE POPULATION COURSE

Abstract

The article is devoted to the problems of teaching methods of the population course at the university across
various programmes including the MA programme at the TSU Institute for European Studies. There are discussed
the main components and organization of the teaching process of the ‘population’ course. The current problems
of demographic policy in the countries across various regions of the world and their reflection in the educational
process of the university are also studied.

An important prerequisite for the economic, intellectual, and political development of any region is the
demographic factor as an independent fundamental component of society. The population acts as the main
producer and consumer of spiritual and material goods. At the same time, it is the main driving force of economic
development, the physical, intellectual and spiritual basis of society. For the development of territories of any
scale (from global to local) the study of the functioning of the demographic system of the population with all its
characteristics and accumulated experience and information is a necessary component of building a strategy
for further socio-economic development. Leading Master programme students to the profound comprehension
of the mentioned issues requires application of effective teaching methods that will be discussed in the article.

Keywords: Effective teaching methods; Population course; Demography; Master programme Students.

Intorduction

Studying the population requires a teacher to deeply humanize knowledge and emotional efforts that generate
a value attitude of students to the perception of educational material.

The population is considered to be a set of people living within certain geographical boundaries. The
population is the main spiritual and material component of society. One of the most important characteristics
of population is its size. Here students learn new concepts for them — reproduction of population, natural and
mechanical movement of population. At the same time, it should be emphasized that the population as an
indicator reflects the diverse conditions and factors of the development of society and the state.

The population as a system has deep structural characteristics. The structural features of population reflect
the natural-historical and socio-economic aspects of social development. In population studies it is necessary
to solve not only cognitive tasks, but also ethical and ideological problems. Therefore, the study of gender
and age composition, ethnic and confessional structure, territorial organization and mechanical movement of
population should be based on students' understanding of the stable connections of natural-historical and
social factors that form territorial social systems. For these reasons, when studying "Population", it is necessary
to use a variety of sources of demographic information (statistical data, a large number of thematic maps,
diagrams, new to students, etc.).

I. Overview of the course content and the teaching
methodology used by the course author

The methodology of teaching demography at university is one of the disciplines of the system of pedagogical
sciences. It studies the content, patterns, methods and means of organizing the process of teaching students

T Associate Professor of Ivane Javakhishvili Thilisi State University, Co-Head of the programmes of the TSU Institute for

European Studies, e-mail: tamaz.zubiashvili@tsu.ge
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the basics of demographic science and should adapt scientific demography to the needs of university education,
make it a university subject.

The general objectives of the teaching methodology of demography are the following:

— Selection of the scientific material that is necessary and suitable for the students of the university in
general and the MA program of the Institute for European Studies, in particular;

— Bringing the material into a certain sequence;
— Development of the system of methods of presentation, study and assimilation of the material.
— Development of the system of methods for consolidating, repeating and verifying students' knowledge.

Among the main tasks of modern economic and social demography should be noted the study of population,
its size, structure and distribution across territories and settlements of various levels.

It is obvious that the population density indicator is extremely important to characterize the degree
of development of the territory, as well as the percentage of urban population — to show the degree of
industrialization.

In the university and it's Institute for European Studies, teaching of economic demography, students'
acquaintance with the category "population" has its own characteristics and should be built as a living story
about the population of a particular country. The pictures of the life of population of different countries, regions,
districts, localities that the teacher creates in the classroom must be combined with quantitative indicators,
which include population density, population size, birth rate, mortality, etc.

Giving an economic and demographic characteristic of a country or area, the teacher should show the main
features of the location of settlements, their forms and types in different regions of the world. At the same time,
it is necessary to take into account national peculiarities, since they are of economic importance (labor skills,
differences in education, technical qualifications).

Particular attention should be paid to the division of population into urban and rural, their percentage ratio.
The distinction between urban and rural populations is of paramount importance for economic demography.
However, in order to form a complete picture of the country's population, one must also have data on the class
and occupational composition.

At present, the process of teaching demography at the TSU Institute for European Studies needs to be
made more lively and interesting and in order to achieve this, more attention should be paid to the study of
population, especially when characterizing the region of Europe and separate countries.

The answer to the question: "How do people live?" includes a lot: culture, everyday life, customs, political
system, and social order. Having illustrated the main feature with two or three specific examples, it is possible
to create a general idea among students about the peculiarities of the national character of peoples.

Here are a number of methodological recommendations for one the topics of this course, which is
“Geography of the world's population”:

1. Considering the broadness of the topic, my experience shows that minimum six hours are to be dedicated
to this topic. The main provisions of the topic should be further developed in the subsequent lessons — when
a student gets acquainted with the regional overview and the section "Global problems of humanity".

2. Students are prepared for the assimilation of new knowledge when studying the content of courses,
when they get an idea of population density, forms of settlement, natural and mechanical movement, labor
resources, urbanization, agglomeration, etc.

3. The purpose of this topic is to introduce new concepts such as "demographic policy", "religious
composition”, "sex and age pyramid", etc. Particular attention is usually paid to the ability to obtain information
from demographic, geographical, statistical and cartographic sources. The main work with students is to be
carried out in the classroom, however they are to be assigned with homework as well.

4. Students develop the ability to listen to lectures based on the plan and theses. At lesson, students
receive special tasks aimed at highlighting key issues, revealing the main provisions. Using the example of the
proposed outline schemes, they learn to fold information, acquire skills of self-control over the assimilation of
the content of lessons and the consolidation of new material.

5. Tasks allow for a differentiated approach in teaching at each lesson and individual stages of the lesson.
But special attention should be paid to the possible options for the creative work, taking into account the
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different inclinations of students. This can be mapping, preparing abstracts, working with the media.
6. Test tasks can be used to test students' knowledge.

A properly developed teaching methodology will allow students of different levels to better assimilate the
knowledge and facilitate the formation of the necessary skills. In addition, students will get an idea of the
objective picture of the world, realizing that the population is the main link between nature and society.

The teaching methods used by the teacher play a huge role in the development of the intellectual capacities
of the student. Purposefully forming the student's mental activity skills, the teacher simultaneously develops
their thinking, independence, depth, breadth, speed, criticality, flexibility and systematic approaches. At the
same time, the attention, memory and imagination of the student are developed and improved.

The mandatory minimum of the content of the population course includes the in-depth knowledge of the
following issues:

Population growth, large races and peoples of the world; Theory of ethno-genesis; Geographical differences
in density and the quality of the life of population; Types of settlements; Religions; Civilizational regions of
the world; Population size and reproduction; Natural growth and its types; Population aging; Demographic
policy; Gender, age and ethnic composition; Large nations and language families; International migrations and
migration policies; Urbanization and its forms, rates, levels; Major cities and urban agglomerations of the world;
The level and quality of life of the population of large countries and regions of the world.

The leading ideas that students should draw from the topics included in the population course are the
following:

1. The population is the basis of the material life of society, an active element of our planet.

2. People of all races, nations and nationalities are equally capable of participating in material production
and spiritual life.

Once students understand it, next, | feel enabled to present the main scientific knowledge of the field, in
particular:

1. The concept of population reproduction. The essence and features of the natural movement of the world's
population.

2. The essence and features of the gender, age composition of the population, labor resources.
3. Classification of the peoples of the world by language families and the main features of their distribution.

4. The main features of the population distribution on the territory of the terrestrial land and the reasons
for its unevenness.

5. Types of population migration and the main areas of external migration, labour migration, brain drain.

6. The concept of urbanization. Levels and rates of urbanization worldwide and in separate regions.

7. The idea of the geography of the population as a branch of economic and social demography.

8. Keywords of the topic: a) reproduction of the population; b) types of reproduction; c) demographic crisis
(depopulation); d) demographic explosion; e) demographic policy; f) demographic transition; g) quality of life
of the population; h) economically active population; i) ethnos; k) one-nation and multinational state; l) labor
migration, m) brain drain; n) urbanization; o) urban explosion.

As a result of mastering the material on the above topics, students should acquire the necessary knowledge
and practical skills: apply indicators of reproduction, population composition, levels and rates of urbanization;
use maps, graphs and tables to analyze, concretize and prove certain provisions of the text, while making the
necessary calculations and comparisons; read and analyze the sex and age pyramid; independently formulate
tasks on the text; prepare a short oral message on the topic; make an annotation on the read text.

The key challenging tasks, which a teacher faces during discussion of the topics, are as follows:

1) Introducing students to one of the branches of the socio-economic demography of the world — the
geography of the population — and the main objects of its study, including: number, movement, composition,
placement;

2) Introducing the new concepts: population reproduction, demographic policy, emigration and immigration,
religious composition, world and national religions, etc.;

3) Ensuring continuity in working with maps and geographical material, teaching students to read and
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analyze maps, sex and age pyramids, bar charts, graphs reflecting the natural movement of the population;

4) Developing the ability to listen to lectures while having on mind the targeted tasks, working independently
with various sources of information, reporting on the work done;

5) Making students aware that without knowledge of national and religious characteristics, as well as the
cultural heritage, it is impossible to understand the diverse modern world; They have to understand that the
demographic problems have to be solved by each state; labor resources have a direct impact on the economic
development of the country; the concentration of population in cities is the main feature of modern demography,
and the management of urbanization processes is one of the global problems.

At the university it is possible to fully and comprehensively implement such properties of demographic
knowledge as integrality and interdisciplinarity. In this regard, comprehensive demographic workshops,
seminars, and conferences should occupy a special place in teaching. Practical training in demography should
be considered in the broadest aspect — as a system of practical work with statistical material, with maps,
diagrams, tables, etc. These works should be based on the independent activity of students. Seminars and
conferences can be held both independently and in the system of lecture and seminar forms of training.
Students' activities should be aimed at solving demographic problems. Attention should be paid to the creative
work and independent search for answers to questions.

The teacher's task is to achieve an optimal balance between factual and theoretical material, single and
general concepts, the formation and assimilation of these concepts by students. The tasks of students are to
master the mandatory minimum content of the course of demography, to acquire the ability to independently
apply this knowledge when performing certain practical tasks, in preparation for seminars, conferences,
interdisciplinary lessons, etc. All these lead to the development of the new ways of self-education of students.

Currently, there is a radical reform of educational courses and programs, including the one on demography,
which is associated with the processes of humanization and sociologization of education. In the field of
economic and social demography, humanization means the rejection of a purely industrial interpretation of
the subject, a departure from the idea of the population only as a labor resource and consumer of products
and food. Teaching of demography should include, along with the elementary basics of economic demography,
the geography of cultures and religion, ethnic and historical geography, combined in a general civilizational
regional synthesis.

The second cross—cutting direction in the content of the population course is closely related to
humanization - sociologization. It reflects attention to the personal factor, to social systems. When drawing up
a population program, it is necessary to proceed from the well-known position of N. N. Baransky, who believed
that demography should acquaint not only with the growth, placement, composition and resettlement of the
population, but also answer the main question: "How do people live?" The latter, in turn, includes: culture,
everyday life, customs, political system, and social order. In accordance with this, social aspects concerning
the social composition, racial, national, religious problems, employment, quality and standard of living of the
population should be strengthened as much as possible in population topics.

In modern school demography, the population problem is presented quite consistently in the content of
all courses. This is, for example, the topic of equality of races, the section on the population of continents,
the topic of the “Geography of the world's population”. Students and teachers can find many essays of socio-
demographic content in the "Geographical Picture of the World" by V. P. Maksakovsky. As a positive factor, |
would like to note the increased interest in ethnographic concepts, which will contribute to improving the level
of social culture of young people.

From our point of view, the whole variety of topics reflecting the problems of the world's population can be
divided into three major blocks: 1) demographic state of the world: population size and dynamics, reproduction,
gender and age composition, migration and population placement, urbanization; 2) geography of cultures,
religions and civilizations (interethnic and religious relations, ethno-linguistic composition); 3) quality, standard
of living of the population and global problems.

The first block of the topics is widely presented in two main textbooks on the economic and social
demography of the world: V. P. Maksakovsky as well as Yu. N. Gladkiy. In the mentioned scientific literature
we read about the key concepts and mainstream processes, such as the population dynamics, population
reproduction, demographic explosion and crisis, depopulation processes, economically active population,
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population migration, urbanization, as well as the causes and factors of these processes, their geography and
problems are considered in some detail, logically and easily.

The second block of topics related to the geography of cultures, world religions, civilizations, and ethnic
groups is also reflected in V. P. Maksakovsky's textbook, where such information is given in an additional
text (under the ‘interesting facts; section) after each section or the topic. In the textbook by Yu. N. Gladkiy, a
separate chapter is dedicated to tge “Geography of cultures, religions, civilizations”. Definitions of such new
and insufficiently established concepts in science as civilization, geography of culture are also discussed here.
The importance of studying the geography of cultures and religions is justified by the fact that both have an
impact on a life, a work activity of a person and a specialization of the economy. The chapter talks about the
connection between religion and culture, about the main features of various religions, civilizations, and their
geographical distribution.

The geography of the lifestyle of the population is almost completely devoted for the first time to a book
for reading, addressed to students of the master’s program, “Economic and social geography of the world”,
published in the series “Behind the pages of the textbook”. The chapters to them corresponding to the parts
of the world: “Europeans and their way of life”, “Asians and their way of life”, “Americans and their way of life”,
etc., contain many interesting messages, for example: “Washington of the dark-skinned”, “Brazilian Carnival”,
“The City of the Good winds.” The book will be a set with any school textbook on the course “Economic and
social geography of the world”. It can be used in preparing for lessons, writing essays, and for those who love

geography, travel, we recommend reading it just for the soul.

K. Bruce Newbold also owns a textbook for students: “Population Geography: Tools and Issues”. Newbold’s
Population Geography continues to provide undergraduate students with the latest debates and updated
information on global population dynamics. Whether seeking to understand mortality figures, fertility trends, or
migration flows, readers will come away with the core concepts necessary to understand population geography.
The author presents important population research themes at different spatial scales with great clarity, skill,
and balance. Among the most interesting topics of the textbook it is worth noting the following: “Geography of
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Religions”, “Humanity is a mosaic of peoples”, “The special role of European civilization”, “Features of traditional

” u

African civilization”, “Geography of Cultures of modern America”.

The second thematic block is also presented in the "Global Geography" by Yu. N. GladRkiy, where the topic
“Geography of MankRind” talks about the geography of ethnic groups, races, religions (with a brief description of
each of them) and the geography of civilization.

In the “Global Geography” in the topic “North — South: the problem of backwardness” it is said that these
concepts are used to determine the degree of backwardness of the population of various countries, that poverty
affects not only the physical, but also the spiritual life of people. The topic “Food problem" describes the types
of nutrition of the population of different regions. On the flyleaf at the beginning of the textbook, for the first
time in the practice of population course, there is a map of civilizations identified on a religious basis with.
Huntington (a representative of civilization theory, who expressed a controversial and very widely discussed
opinion about the obligatory conflict between civilizations). On the flyleaf at the end of the textbook there is an
equally interesting map “Geography of regional types of nutrition” by G. Careyel. The problems of ethnic crises,
human health and longevity, and the problems of urbanization are highlighted in separate topics.

In the textbook “Geography. The population and economy of the world” has a separate chapter dedicated
to the above issues: “Problems of consumption. The level and quality of human life”. Here the concepts of
living standards, quality of life, and the human development index are specifically characterized; it is said
about the place of various countries, and in particular Russia, in the world according to this indicator.

Il. Students Assessment

In modern pedagogy of higher education, there are various approaches to determining criteria for evaluating
the results of students' cognitive activity. In teaching our course we use the following system for assessing

” o u

students' knowledge, skills and abilities: “excellent”, “good”, “satisfactory” and “unsatisfactory”.
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A student who has a comprehensive, systematic and in-depth knowledge, owns the ability to independently
perform tasks provided by the program, is familiar with the basic and additional literature recommended by
the program deserves an excellent grade. Such an assessment also presupposes the student's assimilation of
the relationship between the basic concepts of the discipline and their significance for the acquired profession.

The “good” rating is given to a student who has mastered the educational and program material in full,
successfully performs the tasks provided by the program, has processed the main literature recommended
by the program, that is, to a student who has shown the systematic nature of knowledge in the discipline and
is capable of their independent replenishment and updating in the process of further academic work and
professional activity.

A student who has a found knowledge of the basic educational material to the extent necessary for further
study and upcoming work in the profession, is able to perform tasks provided by the program, familiar with the
basic literature recommended by the program deserves a “satisfactory” assessment. As a rule, this assessment
is given to students who have made mistakes in the answer to the exam and in the performance of exam tasks,
but have demonstrated the ability to eliminate them.

The assessment “unsatisfactory” is given to a student whose knowledge has gaps, who has made fundamental
mistakes in performing the tasks provided for in the program, that is, a student who is unable to continue his
studies or begin professional activity after graduation from a higher educational institution without additional
classes in the relevant discipline.

IV. Conclusion

Undoubtedly, the problems of the level and quality of life of the population and their indicators, which are
of such great importance for the characteristics of people's lives, need to be developed in every possible way
in population courses and the selection of the proper teaching methodology is important here. In general,
we can hope that more attention will be paid to the study of population and human problems via choosing
the effective teaching strategies and the population course will finally turn into a whole, harmonious course
focused on a person and his/her life.
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20bhMogbho

06930, Mmammz 650y3060 i30656LYMN 0BMZsE0Nd Mg FbMmBMamTn 03yMmdb yyMmomgdob oMo dbm-
mm@ 00969Lb0L (BmMagxonb godMEOL B0d60Mm) s Lsdmszmmom bgdhmMmgdnEsb (Mggyamnmgdaobmanb),
0My090 d3009007M0 6Mx90000bsE 30. MYTEY, 00eMdbLNL 3M3bs 59M 3073 bogoMmms i3nbHg30L 9gb3g-
MH900b 306m©9dnbs o Ammbmzbab bgMmomdyo dgyLbodsdmdnb godm, sMs dbmeme d0dB5LAN, sMod9©
03909009M dbomMgdnE. MmgmME gabznmamgdao® J39Ysbob, MmMAgmbeE dmanm oMmmb gnbhglzn sdwnng-
Mg0o0L, bojoMmmzgmmmb 093b o0 3mHgbEnamn abgb Magombymaoa 3060. 88Ybo, AMEgdnenn 3339
mmM096dHoMadymos 3obhgdob L3gEBNZDI O JoMMPMN 83009307M0 EB7LYOYMYdL BnbMHI3 39M03Y-
ydob d907853905%9.

bLo3306dm bohyzgdn: BobMHI30; smHaMbahogmo oBNBsO6LYSY; 3JuM03dxmydalb Tgwa9by;

3obommyode.

dgbogomo

bbgoobb3zs BoghmmMAs dgndmmgds sbbbsb gobznmomydym J39y690d0 ozMgmnbhgdnb nbmgsgoyma Byo-
MmM9d0L 3M3YMaMmOs s BaMTdH90s, 003M8 MOE FMd30MNs: 0N LadMmEabhm gobozzgmam 3Myg-
©ahnb d0mgdab sandsmmos (Baber, 2020; Lee & Shin, 2018); bybbob 8337000 JBMM LEMsG0 boAdsmy
HFo0Enym BysMmmydmob 3gsMmydnm; sdsma bam3gmsgnm bamzgon (0zili, 2018); s dgho 3MIBMMHO
3Mgondnb domgdab 3MmEgbdn, dgabboggmmgdom, 396@HML IMIMMgdy Monmbgddn, bool Bogamydns
630mds 3Mgadnb Azgymgdmog ByoMmmgddy. s0o3MMIYMLE, 3Mgadhmmgdo, 81939, 009096 LoMay-
09mb 03 @oghoom, MM B0bMHg3 3MI396090L TboMmb yggMgb 06390 HMMYd0 o oMo M1z 3MB3abng00
(Anagnostopoulos, 2018), 3330M7096 LagMgahm MabL3goLb 3Mb3MgHm oo dMbBsEJdMS sbasmadab
3MmgMmadymo ydmY639myma3nlb boxyydzgmdy (Lu, 2018) s PBMY639MYMxy96 BoMdsGHgdsh, DM
99h0 30656LYM0 (s sMs BbmmmE) JgbodmydmMmodgdN0.

06m3s309M0 3n@MPM0 gosbyzghnmgdgdn dgndmgos nymb 3MmMAmYdnb goagdmab 3oManagds dnd-
69L0LS o 39Mdm LyghmMab BnbsbbyMo godmB393900bmM30L (Chuen et al, 2015), 0863900036 BnbHSELY-
Mo bgdnbsbzEMIMONL 3MLYdYMN 3MMOMAFd0by s gMm3zbymo 03639000 B30 MYzxEaMmydalb
3MMEYIMg00b gom3smabBnbgdnm dmgm dbmagmamda. Berger and Udell-ob (2006) 33mg30b Bobgosnm,
030M9 o Lodyomm LoBsMIMYdn bdoMoE gobnENOb BNbBLYM TgdMY390L: B30BsbLYMN godg3znMm30-
@monb 633mgdmadaL, sMabhodnmymn i3nbsbbMa 396935396(M0L o dobLoznmMmgdom goMomb bozmgdm-
000L godm, MMAgmoE gob30maMyxdan J39y6960L d90mbzg3ed0n, MmgmmE 6abo, mMmzgMm 0mMxdohgds Mo35©
bgLbob Msbbsb (Chariaa, Lashkhi, 2021). B0bgs35© 080bs, MM doEsMmo J39y6gdab g3mbmdnzyma 30-
Mmogd0 06033690mm3600 3oyndsmdgbms, maMmndn §39Y6900 33mo3 3obnENeb 3Mmdmydgob, Mmgmmo-
390 ©0393MboxznEnMydymn 3nbabbyMo ByomMmgdab bazmgdmads, sMos9333thyMo IT nbxyMmsbiHMmyddhnmo,
39990Mndgmn dg0mgdggdnmo 3n@MmYmmo Hggbmenmangdob 3m@gbEnsmoa s bbgs.

d03bgogom ndnbs, MMA Lsdob3M bybbgdn MAYAS d0BBIL LadHMMaL BN6s6LYONL domoms Bys-
Mmme (Schweitzer, Barkley, 2017) @o 080L gom3smabBnbgo0m, MM Yobmgbo FoyMymMo EsBN6s6LYONL

T amogmm mmosgndnb bobgmmonb 36033MbohgHob 3Mmxgbmmon, ga-ambhs: vakhocharaia@gmail.com
2 3mBmbogmgm 93Mmm3nb 36039MLaMgMH0, ga-Bmbhs: vakhocharaia@gmail.com
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33my3s d6nMns (Hua et al., 2019), 3oM339@0 godm33my3900b dnbyznm. 88 Mmmabm30b 3bswns, MmMI
x306h930b 89339M00m senhgmBsdhoymo gnbsbbydnb goEgds ndMmEgods (Walden, 2020, Lashkhi et al., 2022).
omanm sm0 Bgmo Bamamyaggbmam BamBshgoyann nym (Jaksic & Maring, 2019).

3mmosmMyMm0o gnbhg3 3Mm3gmemmos bEMsgs© ndM©Yds (Odinet, 2018), M@ Jgndmgods snbbbsL Igdwg-
30 R3JHmMMgdao:
e bgbLboL Es3YTs3900L yBMM LEMIBN MM, HMENENYM B)OMEYdMSb Bgsmgdnm (Sang-
wan et al., 2019);
e bLogMgoohm 896959960 0L bam3gMaiznm bamzgdnb JgdiEnmgds (Ozili, 2018);
e dmbgMmbgdymmods LogmMgohm Gobogbonb 3MmEgbgddn, ZobLogymMmgdom TmMmyym
3030mMy06d0;
e M939™M0MY00LMb o3e3dnMgdyma bogmgdn doymmzMmohns, MoE bdoMo sMmYmyob
3m096H-00630L yMmngmomdsL;
e JRMM od3mn bLadmMmEgbhm gaboizzgonm babbab smgdab dgbodmgdmmods @ o.0.
dgmMmab dbMmog, 3Mgoobhmmab 39ML3gIH0300b:
e 330693 bLHOMDH39000M30L PORNBELYONL Fomgds godoMmBHN3Hds. Jb 3MB3sbas Ixdomob
06390HMMJ00L BYMOM S sMs bazxmsmMmo Bymom (Anagnostopoulos, 2018);

e LogMaothm Mab3gdalb Tg030Mgds oboma (H39boz0bs o TMbBoEgdme  8bdMNBOL
333MMAsLADH00360 Hygbmmmanab godmygbgdam (Lu, 2018);

e 3m09b6hHg60L LEMTBOE TDMEN MIMPIbMS o BnbsbLYMO FgaMbogamn 3nnbhgonLasb
Mmdgmog 336hMoeb ImImMmygdnm sMaob gobmogbgdymgdo, Mo doymbgzgmos bbgs
3Maoobhmmgdnbm3znb.

009bgo300 B99mm M gdgmaby, sMbydMOL bogmmbggdnE, MMIAMdnE YyaMmomgodsb dmombm3zb:

e 0b6hgMbghobL yhoxygMmbmydy;

e dmboEgdmo Mbmonb yhoxyMmmbmydy;

e g30606LYM0 o BoBMYWM0 Zobsgdab bogmgdmody;

e 0bhgMbg® gJo3dnmMab mby, gobLogxmMadnm gobznmoMmgdso 939y6900L TmMoyn
Monmb9ddo.

3006(h930 P©s3ME IMog35MgoL s gosBy3ghL MedYbndy 8603369mMm3s6 LaznmbL (goMam, Bbg-
LbgogmMMsb Losbanmag, bybbab MoMgdymMyds ©s 8.8.), MMAgME sx3gMbgob d0B65LOL oRNBBLYOLL
LagdoMmm3gmman, gobbagnmmgonm dnMy s Ladgomm bsBsMAmMgoL (Lashkhi, 2022). BoybgEs3sE ddaby,
dbgamons 0d0b 3MmMabmdaMmyds, MMA Lb3zoobb3s BodhHMmMm9dab godm J33yobsdn sMbydxM0 boMmymggdn
dbmmE 53069300 03DsMBY FgdmHabom dma30Mds. JOMemMmmE domnab d93Mns o hodmmzmomo:

e LO336MbAEgOMM BboMmadgmab bogmgdmods EMaEY;

e 000M0b 3Mb3xMabHP6oMmnobmdob adomo mby;

e LOBdMBIOMYO3T0 BnbsbLYMO BngbngMgdab Bogmgdmody;

e 06M30309000 v®J333hIM0 MMOL, BWYIMob o dognobbdgzob 0639LHNMYdOL 00D67L
byM3znab bogmgdmoy;

e g0b6h9gdLb nbybHMm00L 06hHgMaLOL Bo3YdMBS 05BMAL dM3Mdaydymn DMl godm;

e OMIVoYOMN 879039000 bogoMmm MoM©gbMonL oMaMbydMOY;

e y39modg dmogmo 3mdaEngon bodsbim bgdhmMman, Mg bgmb ymab i3nbsbLYM dodDIMDY
bb3s IMM30dg900L gabznmamgdab.

1. 80bGH930b 93meMyEs

093M0 M3 godmg39ybo i30b®MH930L o FobLMb o303d0MxdYmMa 193900b Fgbobgd, domn oo bsbo-
o 0mMm dbmgymdn. 3nb@g30b 36900 39M 300093 LObYaL ghoddgs o dabo 3MmEygdhgdo doMamo-
s MMngbhnMmgdymos 3MadhHndxm 93035330909 s My MMM Lo®Yd3zmyddY. MYdEY, B0bMHa3nL
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3Mmmamabas, 81939, 10MJIgs Lgebdsbsmnmgdmm LRgMMDBDY O gondIMOY oMo gobsmmydymaon dy-
09039000 bognmmyds amam b3gdhHMab dgbodmgdmmdgdnm 88 nbbHMsdn. Babhg30L gobznmamydab
390m, LOE3bB3bMMgOMM E8BYLYOYWOg0N sby byEa39b vyENMgdmMMOASL J0MYb3gmymb BnbHa30L
3m3maMndaEnnbmzgnb bagnmm MabyMLgon v30gdnyMo 3MnDInEO.

obdhmmogmo mz3embodMmabom, Bnbhgznb gebgnmomands dgndmgds @anymb mmb gdmdo; JMmbmem-

30900 3509000 M33abadMabNG, Bobo nbHmMas 1866 Bannsb nByg0s (nbomgm bMamo).
gbMomo: 30bha3 93mmyEns dmgmb dbmazmomdo bbzaabbgs goadmbobywonwab

FinTech 1.0. FinTech 2.0. FinTech 3.0. FinTech 4.0.
1866-1966 1967-2007 2008-2018 2019-to date
doMooma©n IT-based efficiency | Application of new | Application Rebuilding
3mb63a3hgon technologies Programming
Interfaces (API)
ecosystem
©0xx%00 Global & Global & Global & Emerging &
developed developed developed developing
countries countries countries countries
doMoomo©n Finance IT vendors | Fintech startups Large startup Big players in API
0m®03539900 companies
000mbo3o IT as a booster for | Implementations API Rebuilding of
financial services of new advancement, unbundled financial
technologies from | service services
different areas into | innovation
the finance sector
bgdhmMgdn Analog Banking; Electronic Banking; | Digital Banking; Mobile Banking;
Infrastructure Digitalization; Mobile/Smart Fourth industrial
development; Traditional Phone Banking; revolution; Digital
Usage of Telegraph | Internet; Payment Focus on Apps; Transformation;
& Telephone in Gateways; ATMs; Hi-Tech Start- Agglomeration
Finance & Banking; | Online Banking; ups; Distributive | model of FinTech
Computerization Paypal model of
FinTech; Digital
Wallets; Bitcoin;
Apple, Samsung
and Google Pay
doMooma©n Credit cards Smart devices, API Blockchain, Internet of Things
»99d6mmmagagodn cloud, big data Artificial (loT)
Intelligence (Al)
3960mmyde / Separate academic | Programs of Programs of Programs with
39M0gymydo disciplines business with a business major FinTech as central
major in MIS or IT with Al, Machine | with Al, Machine
as a minor Learning, Learning,
Blockchain, etc., | Blockchain... as
as an elective core courses
course

BysMm: NRI Journal, 2016; Setiawan & Maulisa, 2020; Hudithi & Siddiqui, 2021 @s s3¢hMmMab IMEOxNZs30500.

x306h930L Bgmoby g@Ho30, 963 B0bH930 4.0, 3M0L 3gMomn, MMEILLE 0300IF0YM0 ABILYOYMgdg0N
486006 01930860 30M39m B0bMH3 39M03YydgoL Al, Machine Learning, Blockchain, 10T @ bb3s nbm3zs30-
900 39MboL 39bMM3Tn. d0B669L 3MEgEgdoL sbms 09§30 sbamn g3aMabhgdn nbmzaznyMma L3gEnsmabhg-
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00b 6aMIMYd0LM30L, B0bHY3 06LAHMNOL LEMORN gob3nMdMxdNL Bysmonm. sdshgdnma P6sMygdal
dmabmgbgdnb 306m9ds 96 IMIBsEEIL s IMbamMEbgmns dnbmadab nbhgagmaomgdymn dmoy-
0. nbgomo ybsm-Azg3900, MmgmMoEss 3Mmamadnmgos, Ambs3gdms sbamada, s3monzaznnb ByMms o o.0.
0M0ob dmogzamo 3033MMmMYds, LOESE 0300JT0s FENMMOAL 89a3LmML baMm3zadn. M3, I6s snbndbML,
Mm3 sbomgedMoadn bdnMo 395Md069096 dmimg o gMdgmzsmnsb 39MbYdL, 3nMy LMYMISLAHOO0-
06 LoddZmOzMM 3B LBdsgnbHMm 3MmMZaMadndL IT-0186 V30380MxdYM bYgMmgddo.

2. 306(h930 o 939009300

x06(h930 oMM393L 3MI39600L HFMoOENYM 3o0MoNadab, Jabob dobbydL sbomdgws d960MT900bM30L
o 0030006gm0 mMS60D3ENg00LbM30L, MMAWYOLsE LYMO oxgomammyds. dnybgeze 0dabs, MmMI
0b6yLbHM0s Jabob ye3mm dgd Loadydom dgbadmgdMMOgdL gEMAsYM, nb, 3bJ39, 9bgds YodMo3 oyM-
3393mmoOsL, 3608369mm306 d9039MbydgoL s sMebobyM3gm 9x399H9dL.

Azgnmgdmng, 30693 39MLo 0ygbgdL LHYIbDODY MMmNgbHoMgdym LBZAL LhHnmb, MMAgmoE Im-
03930 3MMOMgdsdg oxzydbgdym LES3MgOSL, EAL3YLOSL, bgdnbamgydL, gbggdLb/dmbbybgogoL, madEng-
0L, 905(H90L, 3069mMbs o bb3s bognmbgodb.

03909009M0 30693 3MMagMadqgdal Asdmysmndgdob o830Mo Lobyobo Bodogn oMmab dydomds Lbge-
©obb3s ©abEN3mMNBgonL LMy godmygbgonm 3MmgMsdgddn nbhgaMamgosdg (Lam & Jackson, 2019). gL
h96@96300 oMb gbadgdmmds d0BbB7L byMmb Logebdsbsmmgdmm 3MmMaMadxdnbm3nL, gosydzmdyg-
bmb 0bHaMmEobEn3mnbyMmmods, nbxbHMogmMo sgdhysmmods, nbxzmmToEnnb godnoMgods s bmEnsmymo
393m9bo.

x0b®930L Mmoo g3mMm30bIEMEbgMdNL 3Mmamododn ydbndzbgmmgabgbny, mobsdgoMmmgy g3Mm-
33mo 60069L ImEgmnb H9bwnbENg00eb godmIdmnbamy. 33nMg o Ladysmm 60BBgLOL gobznmamgds
93Mm3sd0, 0b939, MMaMME 39Mdm EI3MaaHhgdab bobHYTL gobgznmamads, momddab BoMmIMyabgmny
daenngfmo 30693 b330 ML goMad]. bbzs bohyzgdnm MMA 301J300), 93MmM3Ze330M0L g3MbMBN3oLMSD Ee-
39330M303m0 039300b 39bBs3zms 3960 0gb690s MM Babhgs 39MLOL omady.

06093 39M0Lo LHYIBHOL 0dmg3Lb TgbodmxdMMOLL, 3ogEbmb BNbMH930L MgmMmosbs s 3Magdon-
3o0. ab, 0bg39, 899§060mns ndobM30L, MMAT sLESZEML bHYBHOL LobHYIyMo doagmas. b badyomgosb
900b390L LHYIbHIOL F9o3bMb BabsbLYM dMALLbYMgdOL bgdhHMmMab bomMzgdyda o gosdmagmmb g3m-
B6mdnznmo abbhohyhaodo.

396Lo dMoEo3L Mydgdab gaMmom b3ggdhmL, docm dmMmab, dndnboMmy o sbomo gabobbymo Hggbm-
™mMmgngoab dsdMgdL, aMabdomgdgmms godmEomgdsb o 3603369mm306 3MbEYxENg0L, 3MNbEN3g0LY
o AdMAMgODL. ngn gababoogzb, oy Mmamm ndmddgs Bnbhgs badhmmas §3MbMInZadY, MYgnOENYOLY
©9 H9746Mmmmansdg o 3oL dngM dodsMDY TgaMBobom EOEIONM O JoMmymanm dboMygddy.

30693 39MLOL LabBogmm F0DB9O0L v3sHBnyMa F0DBYONLMZNL BobosbomndydMo, Aznb 30ygbgdom
0mMydab 36monm Hogbmbmanob. mzsmbohnbm AsmAm LabBsgzmm dadBgO0L FgLegddbgmo o 3o(H9aM-
M0Do300bM30L, Moms F9xsbEgL dMLBs3ZMgMs 3MELAL BomBy30L 3MmgMmabo (Krathwohl, 2002). babBs-
3m 9096900 d909a00:

e 3300M70ds

e 33936m0 ®nb®gdob gobznmamgosb o dab abHmMasb;

e 33936m0 g3nb®30L 016905L O 93MbMA0ZobL;

e 39dmbam doMomon goggos, My Mmagmm 370omoL i3nbhgs 3MmEyghaodo;

e 33936mm, M33ybo Mmymas goobab nbamobhmyghymo;

e 33936mm goobmab bbzoabbzs amMMImOL, MMAMdoiE sMLYOMOL MBsNb;

e Lgbbob s crowdfunding-ob dmEymMgoab saMEbMOY;

e 3o036mdngMmbL i3nb®Hg3nb godmygbgdnb y3nMmodgbmogdn o Jamymanoman dbomgqdo.
d3M039(300

*  (0303NbMM s smBgMmm doMmomon gowabab nbbhHMYIgbhgdn s Mmamm dydomogb
0b0bo;
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e 00M7yanmnMmgdgm AoMmAmgodn 3E3mnmg09o0b 0abhoxroznmMyds ©s MmgmMm 3ggmgb
dboMmL 06 0x89Mbyd9b nbM3zoi30900L;

e ©33©3nbMm s sbbbsm doMoma@o goobob nbLHMYTGOHIdN o My Mmamm dydomdgb
nbobo.

e 3bomndo

e 00609300006 ©o393d0My0mn MobL3xonL Fgxrsbgds, Mmamma inbsbbymo LyM3znbydob
3MmM3z0009Mg00bm3znL, sby39, domo 3mngbhadabmznb;

e 33069300 go3m™mgbo LORNBIOLM d3BIMBY.

e bobogdo

e (HM3960L goyn30b bNdYmMoEns MbEONb 3MobHBMMBY0DY, MY3aYMENg00L VB3N,

e bogdob dgLBO3MOL F9093900L 3MyBgbHoENNL 9gabo.

06(h93 39MLOL sbMYmydab 390w 3 LHYIOHOL dgydmanom ndydomb bbzoabbze 3MBENdY, Jom
ammob: 06M30309000L EY33MAHTx0H0L b3gEnemabho, B0bsBLYMO godmaddngdgma, bonbzgbhogom dMAY-
39w0; 30606LYM0 sboma@ozmbo; d0Bb6gL sbsoh03mbn; 30bHggdab 3MbLYMEHObEH0; IMbE3YImS vboma-
H03mbo; bogagmm hagdbmmman, s o.0.

06h9dob 3mabgonb LEs3WxdL Y6 nymb abHgMogdhoymo, mMngbhoMmagdyo LoxdMYddY o power
point-ob 3M7%906(Ho3090dg oWYdbgdymo dsbsamaby s LabBszmm ggadnb dnbgznm, MmMIgmoE dmo-
3930 3Mnb3n390L, 3690900, NI7OL o Mg MmgmMmoye 3MEbsL BobHIJL goM3339mn Mgdnb dgbobygod.

Lg8060M900 Y6 IMNEO3IL MMMy 0©Jg0nbs O FgMEMEMZngoab 36smMNdL, J0HJOL o
3000b35-35b7b0b 3gMomeL, Mams bHYIBHYOL Lodyomgds 30bEI6 sgbhnyMo dmbsbomgmds donmmb @
390530bMb LHYIbMHYdNL LEsZMY. Laydmab Mmb AMLEs3MYg0ds Pbs Foymoomb, my Mo EMbYdY gme-
60990056 M30LOBMOLL S BaMIMIEENBMB Fgbodsdnbo oMaxdgbHgon domn 3sbybgdabmznb. mgmMoy-
0 LOgbgdnby o 3MYBIBMHE3NgONL OLOLMYML BoMIMEagbomo ybs nymb MFEgbndg sMAg3060060
0060-habdHob 30dHmm0bo goobyzghomadgdao.

LYdnbsMgdAL Bb3mMYMMONLSL bHYIbHIO0 By39(hab 8gdmb3zgznb FgbBazmab, sdmyzgh bodymsEn-
oL, 30bybmdgb, 8300M3M7096 30mbzgdL, AbEgEmMOg6, bLHNVH, 36850MMdg6 86 sBYyMd9D 3BML. bhyabHado
9930m096 3odmB39390%9 ©s 3MMYYJH0dg 3n609080 (9931 0©8036537) 08 3oMgHMY0dn, MMAMYdNQ
bgmb y6ymdgb 3mdobhonm 1M0gMNEsdM3nadYmMgosL s 06N30EYeMIM 3630MNAZdMEgOMYdSL.
0000m93m bhHyabhb dmgmbmzgds, 63mama dgohobmb gnbsmyma m3ndgbhob dgddbadoa.

9fmo-gMmo 30M39m go33900mdg LAHYIBMHIO0 Tg0oLBs3MNsb Bubznmamadsa BabHadLb LoghHmMmab
domams 3m33mMbgbhHgoL, dossbamndgdgb sbom nbbHMHTGO6HgOL sMayma LobaMIMYOnL EORNB6BLY-
00bmzgab, Mmgmmoazos IMbghgoab babyobo 39Mo359500 s bombIMogzamn EBNbs6LYdY. 03 3eobIn go-
630bomogzm 439L9gdHMMYOL, booz bdHoMmbedgodn o6 3ommdgb dmgdgwn 3MA35605000L goodsaNMgosh
06 3omm30b byMm30bgo0b goyn3sb: dahzmaba/gmngMmnydn, 3oMao BnbabLYdN, 3odnhomab bombdms-
30 306560L700, I3MINMHId ©O 0.0.; 0eM3hgnbo, Mobohmmgdob dmobhBmmMAgon, s Al sMob doMo-
00 Hgdbmmmangdo, MMImgdoE boxydzmaem J93Lb 093M sbom 60D69L Mg b. bodymegoymo 0g-
0mEob godmynbgonm bHygbHadn 3900653006 O ovsbsmndy096 Bnbhg30L dodmygbgdab 3MmMEaLL
MgomyMm 93mbmdngadn, MnmsE 30069336 39MLOL LoLBsZMM T0D6DL.

3mm3mMobhoymn x0bhgl LoJdnsbmonb TPdnzn VMEOL Fom3zsmnbbnbgdnm, d93609Mx0Ls ©O
0b6LHM0sL dmMab, LogoMayme, bagnmms dmongmo 3oMmbbommmds Bnb®g3 39MLEITMV3MYOYMMY
dm3s30m0 mamMonb dmMLOdBEIOMLE. gL doMmbbomMmmods 3993, 3oondzmdgbmb 39MbLELIMS3MYOY-
@0 EsLYJTNdS, 360MYd0L oaETs ., M3 BMd33MNY, BNBHH3 93T N3330700L NbgmMmTnMgdymn dg]-
060 500300, 306MB3EYdMMANLY S 3MNgbHL EoE30LY s bmEnsmyMma dxdomodnb 3Mahozgm dod69o-
006 mo3bgdoEa dndsmmymydgdoo.

009bgago }0bH9gab 3gMLoL dgbadmgdmmadgdaby, sMLYdMOL 360d369mmzsb0 bamzadgdn doBML
LagnMmgdgdLy s BnbsBLYM Hggbmmmagngddg Azgrm v38adnnm 39MaznmydgdLb dmMmab, MMAMYOLLS
LEO33DMO9D bLagommzgmb bbzoasbbgs, FogMsd domnab Fgdmyymo MomEgbmdab nbagzgMbobhghgdo.
J8Mm 3ghog, 809900 sMab LagdsMmmnzgmmdn gabhgl 0sBMAL gobznmamMydalb JgdmyEymo Emby (Charaia
et al, 2021), @399, gond5moOgLdab Hgbwgbinaom.



117

330M39m9b ymzmnbe, 3609369mm30600 3M0h0zgmo sdMmM36900L bgmdgbymods, MmgmmE sbamo bo-
bBogmm 3g3dnb doMoman 3MA3Mbgbdo. obg39, 330 xdgmMNy, MMA nymb nbxzmMmAs3N0L JBMM OO
603000 830009303Ld s 60BOgLL MMNL, ogsmnmE, bHn3gbngdnb dmmbmzbab d9dyds3900ab, 33mg30L
0900939000 go3ME39mMg00L s 3MagHn3dxmo Qnbhgzdo gMomMAmagzn gabsmmgonbs s HMgbnbgnb 3Mma-
M0093000L gobbmMEngmgdnb gdom. budbybsMmmo, M3db0dg godmbozmabob oM., JoMmYMm 83090 7M
©5690L907mMg090L S BNBHY3 BNMIZOL MM Jdnb 8M 39300 MBbSTTMMIMMOL.

0336900

30630m0M707m J39y690d0 o3Manhgonob nbmzsEnyma ByosMmmydnb 3Mm3ymammods o BaMmodgds dgn-
dmygos Med960dg RagdhmMmL dn3569Mmo. o 35063, Y39mMody 3603369mMM3560 3Mb 3MgEOHNL adsMN
LadMmMEgbHM goboizgmnm Jnmgdab sgdsmmds, bgbbydab Eodndagndab bohdsmy HMsnEnym bysmm-
70006 dgaMgonm, Mm3gMmaznob moMmgxdymMgds s 3Mmaymmbob bamobbo, MMImomsis 3Mgmoho dnomg-
09, 3obL3YNMgOnm MMM 3ENYd3d0, LOELE EI3MIEOHYO0L HMsoEnymo BysMmmgda Bogmgdo
bgmadnbeb3MaAn..

3Maondmmgdn baMmagxdgmb nMYdgb ndom, MMI Bnbhos ©0BBLYONL PFgHaLbmMALL dboMb yggMab nb-
39bHMMION s 3MS M33o® 00D6YLAYON, ME v3ENMIOL LagMamahm ML3gOL 3MbiMgbmo @ IMbo-
300900b 365am0d0L 3MMEMadnmn 3BMY639mYyMBNbL LaBYI3gIMDY s dBIMNMIOL BnbsBLYM Jgbsadngod-
mmOg0L g3mbmdngnbmznb.

03 boMMYWyg00L gomgzsmabBbnbgdom, MMAMYdLeE 00BBgL o 3gMmdm LgghmMao sbyadnob dob3g-
00036 EOxrNBaBLYONL TM3M390080 o dndENbsmy dsMmgazymamydgma dBmMAYonb gamzamnbBNbydnm,
MmImgoLog 9Mm3zbyma 0063900 0mMgxdgb dmgm dbmamomdn mvz303bma MYazrmoEngdab gobodmag-
Moo, nbmzannma gogmymo goobyzghnmndgdo dgndmnds BomImeagn)bmgb doMongdnb E3mo-
@3g00b 00 Lo3nMbgdab goobyzghedn. MYIEs, BmEngMmmo Mabzn LogoMmMgdL LoLEMIBRM YyMoE®adsb:
06(H9Mb9®H0L YLogMNbMyds, Bnbs6LYMO ogbsmmydamos dmbobmgmodadon, 3o 0bhamMbgd 3o3dnMa,
306Lo3900Mg000), 3ob30000MYddEO J39Yy6900L dmMgym Menmbgddn o bbzs bognmbgdo.

306(h930 J0s3ME dM3g35MdL M3dybndy 8603365mmM336 3MMOMYdsL (gnMmom, BbLbbydgmM™Msb bo-
sbanm3g, bgbbob WoMgdYMgds s 0.3.), M3E bgmb PIanab bogoMmzgmmdn 60D65L0L BN6BLYOSL, go-
6Lo3nMMxd0m, 330MY o LadyemM LOBIMAMYOL. MYPYIEY, Mogn Lb3gs BodbhmMmmgodab godm, dbgmos 3Mma-
6md0Mgdy, IMdg30MxdL My oMo BnbhHgJab d3dsMBY EobgMa3s J39ybab 3MMOMgandL. doMmbnzo MmMAI
309300, donab 853M0 godmB39300 9bLYBNTDSZ0: d3BMAL 3MB3YMIBHPBIMN3BMANL dan EMbY; ofM-
LgOMO LO3ObMBbAEgOMM TboM@agdgMab bazEndMdy; BnbabLYMN Bogbngmgdab bmEnsmyMmo Bagmgdm-
09; 009690L0L FbMOELD LHNIPMOL Bagmgomdy, MMT POYMIMD 3335 IMN MM, WYMo s 0bm3zsENYM
doennbbdgge; 06hgMgbob Bogmgdmods 30bdg3 nbybhmnnb dndoMmom dobo dgnMmg d3dMNL DML godm
o.0.

009bgago0 R0bH93 39MLYONL F90035D9073m0 Tgbadmgdmmadgdaby, oo bamMzgdgdns 60dB7LOL
0mbm3zbgdbs o 30b63bLYMa Hdbmemangdab bHobsMBm v35gdnnm babBsgmm g9adob dmMab. go-
Mo 580bLy, 3099B0 sMab ab, MMI bogdoMm3zgmb inb®as Laghmmo Fbmmme oM3zggmboma sMab go-
630000M9070, 307b9O350 3ob3003M900b HgbabEnnbLs, o sMab AMIBsYOYMN 87do3g00b gRNE0-
Hh0o, OMIMmMYd0E 3D 3M3b sLBZWME v359dnYMo 39MLYOO S gosgMbHMmmmB LabBogzam 3MmEqbo.

obom bobBsgmM ggadsb FmvgzeM dMomMmobgdHe® Jbs 3gmbrgb gMagnszgaa sdBMHM36700L Babsao-
LY0.. goMEs 830bs, bagoMmms IBMmM dEngMo 06FMMBE00L FoE3WS 8390JBNsbs s 00DBJHLL TMmMAb, Bo-
3900, LgMabhm gobogbogdab dg4abab gdom, 33tmg30b 390H3900L godMg39y69000 o MgayMm
bLodYysMmTn BnbsbLYOT0 M653TMMAMMONMO Fobommgdnby s HMYbnbgab nbnznohnzgdab gobbmMmEon-
9g000. Lod6YbsMME, JoMmym v30gd07 M nbbHOHYHIOLS O BNbHI3 3MB336090L MM, gnMYg o-
dmbozmobob goMmEe, Asmmymmods s 03390909.
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Vakhtang Charaia’, Mariam Lashkhi?

INNOVATIVE FINTECH TECHNOLOGIES AT EDUCATIONAL INSTITUTIONS

Abstract

FinTech (Finance Technology), as leading financial innovation all over the world, attracts attention not only
from the business (for profit increasing) and governmental sectors (for regulation) but also from the academia
to fill the possible gap in the market. However, the balance is still needed to be found because of a serious
mismatch in FinTech experts supply and demand, not only on the business but also on the academic side. As a
developing country with quite a recent boost in FinTech, Georgia has great potential to become a regional hub
but is limited in specific areas necessary in this direction. Thus, given research is focused on FinTech specifics
and the development of FinTech curriculum for the Georgian academic institution.

Keywords: FinTech; Alternative Financing; Curriculum Designing; Education.

Introduction

A variety of factors could explain the popularity and success of innovative sources of crediting in developed
countries, but most importantly: the likelihood of receiving credit at a lower interest rate (Baber, 2020; Lee &
Shin, 2018); speedier loan processing speed compared to traditional sources; lower operating costs (Ozili, 2018);
and greater comfort in the credit obtaining process, especially in remote areas with less access to conventional
sources of credit. At the same time, lenders are also gaining from the fact that FinTech companies are backed
by investors rather than the companies themselves (Anagnostopoulos, 2018), decreasing credit risks based on
particular big data analysis software (Lu, 2018), and providing the economy in general with more financial (and
not just) opportunities.

Innovative digital solutions could be a problem-solving paradigm for the business and private sector’s
financial challenges (Chuen et al, 2015), considering existing problems in finance access from the banks and
constant regulation strengthening procedures by national banks all over the world. According to Berger and
Udell's (2006) study, SMEs frequently experience financial limitations because of: a lack of financial transparency,
erratic financial management, and especially a lack of collateral, which in cases involving developing nations
typically exceeds two times the loan amount itself (Charaia, Lashkhi, 2021). While the economic conditions
of richer nations have greatly improved, poorer countries continue to suffer from issues such as a lack of
diversified finance sources, inadequate IT infrastructure, immature creative digital technology potential, and
more.

Although evidence suggests that bank loans remain the primary source of funding for the business sector
(Schweitzer, Barkley, 2017) and taking into account that research on cutting-edge digital Financing is scarce
(Hua et al., 2019), according to certain investigations by this time demonstrates that understanding of alternate
finance through FinTech is rising (Walden, 2020, Lashkhi et al., 2022). The past ten years have been incredibly
successful. (Jaksic & Marinc, 2019).

Global FinTech popularity is rapidly rising (Odinet, 2018), which may be explained by the following factors:

e A quicker loan processing time when compared to sources using more conventional methods
(Sangwan et al., 2019);
» Decreased operational expenses for credit management (Ozili, 2018);

T Grigol Robakidze University, e-mail: vakhocharaia@gmail.com
2 East European University, e-mail: vakhocharaia@gmail.com
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e Convenience in credit application processes, particularly in remote locations where there is no
need to travel far distances;

» Fewer regulation-related red tape, which frequently complicates client-bank relationships;
e Possibility of obtaining a loan with a lower interest rate, etc.
On the other hand, from the lender’s perspective:

» Receiving funding becomes simpler for FinTech startups. This company operates with investors'
money, rather than with its own (Anagnostopoulos, 2018);

e Reducing credit risks using novel techniques and large-scale data analysis technology (Lu, 2018);

e Rapidly rising number of clients and mounting financial income from the customer from remote
areas, which is unachievable for other lenders.

Nevertheless, there are dangers as well, which demand immediate attention:

e Internet safety;

e Online data security;

» Population with a lack of financial literacy;

e Internet connection level, especially in emerging nations' remote areas.

FinTech will undoubtedly address and solve several significant issues (collateral, proximity to the borrower,
loan cost, etc.) that hinder business financing in Georgia, especially small and medium-sized enterprises
(Lashkhi, 2022). Still, it is hard to predict that the country's difficulties will be resolved just by introducing
FinTech to the market due to various other factors. There are just too many to list here:

e Lack of legislative backing thus far;

» Low levels of market competitiveness;

e Lack of financial and digital literacy in society;

e Lack of business desire to invest adequate time, money, and effort in innovation;
e FinTech industry’s lack of interest due to modest market size;

e Absence of the necessary number of trained workers;

e Strongest positions in the banking sector, hindering the development of other players in the
financial market.

1. Fintech Evolution

A lot has been published about FinTech and related topics, much of it in the last decade. The notion of FinTech
is still in its infancy, and its products are mostly focused on practical applications rather than theoretical
foundations. However, the progression of FinTech also impacted the educational field, and the need for well-
educated workers with a wide range of abilities in this industry has increased. Due to the development of
FinTech, educational institutions now see the need to provide resources required for FinTech promotion from
the academic prism.

From the historical perspective, FinTech development can be divided into four eras; from the standpoint of
a chronological timeline, its history goes as far as 1866 years (please see the Table).

Table. FinTech evolution around the world from different prisms

FinTech 1.0. FinTech 2.0. FinTech 3.0. FinTech 4.0.
1866-1966 1967-2007 2008-2018 2019-to date
Main Concepts | IT-based efficiency | Application of new | Application Rebuilding
technologies Programming
Interfaces (API)
ecosystem
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Diffusion

Global & developed
countries

Global & developed
countries

Global &
developed
countries

Emerging & developing
countries

Main Players

Finance IT vendors

FinTech startups

Large startup

Big players in API

Technologies

cloud, big data

Artificial
Intelligence (Al)

companies
Overview IT as a booster for | Implementations of | APl advancement, | Rebuilding of unbundled
financial services new technologies service financial services
from different innovation
areas into the
finance sector
Sectors Analog Banking; Electronic Banking; | Digital Banking; Mobile Banking; Fourth
Infrastructure Digitalization; Mobile/Smart industrial revolution;
development; Traditional Phone Banking; Digital Transformation;
Usage of Telegraph | Internet; Payment Focus on Apps; Agglomeration model of
& Telephone in Gateways; ATMs; Hi-Tech Start- FinTech
Finance & Banking; | Online Banking; ups; Distributive
Computerization Paypal model of FinTech;
Digital Wallets;
Bitcoin; Apple,
Samsung and
Google Pay
Main Credit cards Smart devices, API Blockchain, Internet of Things (loT)

Education /
Curriculum

Separate academic
disciplines

Programs of
business with a
major in MIS or IT
as a minor

Programs of
business major
with Al, Machine
Learning,

Programs with FinTech as
central with Al, Machine
Learning, Blockchain... as
core courses

Blockchain, etc.,
as an elective
course

Source: NRI Journal, 2016; Setiawan & Maulisa, 2020; Hudithi & Siddiqui, 2021 and Authors modifications.

Thefourth stage of FinTech, i.e., FinTech 4.0, iswhen academicinstitutions create their first FinTech curriculums
with Al, Machine Learning, Blockchain, 1oT and other innovations at the center of the course. Business colleges
now have new options to produce innovative specialists, thanks to the FinTech industry's rapid development.
The delivery of the additional skill requirements must be prepared for, and an integrated delivery model is
anticipated. Such skills as programming, data analysis, application writing, etc., are the top directions where
academia tries to fill the gap. However, it should be noted that youngsters often prefer short- and long-term
courses, rather than full-scale bachelor's or master’s programs in IT-related fields.

2. FinTech and Academia

FinTech is disrupting the traditional company paradigm, generating chances for newcomer entrepreneurs and
current organizations wishing to expand. While the industry is creating more job possibilities globally, it is also
dealing with a number of uncertainties, significant disruptions, and unintended effects.

Normally, the course of FinTech employs a student-centered learning style, which includes problem-based
learning, discussion, seminars, essays/reports, lectures, debates, panels, and brainstorming, among other
things.

The obvious initial step in the establishment of academic FinTech programs is to work on integrating diverse
disciplines into complete applied programs (Lam & Jackson, 2019). This trend is an opportunity for business
school educational programs to improve interdisciplinarity, industrial relevance, information sharing, and
social impact.
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The role of FinTech in the European Studies program is significant, based on modern European business
model trends. At least SME sector development in Europe, as well as private lending system development, is
almost unimaginable without a strong FinTech segment. In other words, studying EU economy-related topics
cannot be complete without a FinTech course.

The FinTech course gives students an introduction to the theory and practice of FinTech. It has also been
designed to teach students how to take a systemic approach to understand disruption in the context of
digitalization across various dimensions, including money, markets, marketplaces, and infrastructure. This
will allow students to fill the financial services sector gaps and empower them to create better economic
institutions.

The course covers a wide range of topics, including current and new financial technology markets, consumer
experience, and important concepts, principles, and frameworks. It discusses how the FinTech sector has
affected economics, regulations, and technology and the pros and cons it has brought to the market.

To analyze the FinTech course learning objectives for academic purposes, we employ a well-known Bloom'’s
taxonomy. A prominent framework for creating and categorizing learning objectives in order to assess learners'
knowledge attainment progress (Krathwohl, 2002). Learning objectives come out to be the following:

e Comprehension

e Be familiar with the development of FinTech and its history

e Be familiar with the nature and economics of FinTech

e Have a basic understanding of how FinTech products work

e Recognize how intricate the payment infrastructure is

» Recognize the different forms of payment that exist online

e Recognize the loan and crowdfunding models

* Recognize the benefits and drawbacks of employing FinTech

e Application

» Identify and describe the main payment instruments and how they work

» Identify changes in regulatory frameworks and how they support or impede innovation

e Identify and explain the main payment instruments and how they work

e Analysis

» Assess the implementation risks associated with FinTech for both financial service providers
and their clients

» Examine the influences on FinTech's evolution

e Synthesis

e Simulating a token sale on online platforms while adhering to its regulations

o Create a presentation of the case study's findings

After finishing the FinTech course, students can work in various positions, including Innovation Department
Specialist, Financial Investigator, Investment Advisor; Finance Analyst; Business Analyst; FinTech Consultant;
Data Analytics; Trading Technologist, etc.

The teaching of FinTech classes should be interactive, oriented on conversations and power point
presentations based on material per subject according to the curriculum, which covers principles, concepts,
ideas, and all theoretical knowledge about a certain FinTech topic.

The seminars should include analyses of theoretical ideas and methodologies, some debates, and a
question-and-answer period to allow students to participate actively and measure students learning. During
the conversations, students should indicate at what level they agree with a point of view and provide suitable
arguments for their answers. A multiple-choice mini-test quiz with solutions should be supplied at the end of
theoretical subjects and presentations.

During seminar sessions, students solve case studies, issue simulations, answer, develop their questions,
discuss, explain, argue, or brainstorm. Students work on challenges and projects in teams (up to six persons)
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under settings that promote positive interdependence and individual accountability. Each student is required
to contribute to the report's creation.

Studentswillexaminethe fundamental elements ofthe developingfintechindustryin one ofthefirstseminars,
as well as cutting-edge methods for funding start-up businesses like initial coin offerings and crowdfunding.
This session will address the following subsectors: lending, personal finance, equity crowdfunding, and etc.
where entrepreneurs are either trying to sell their services to established players or try to remove them. Many
of the new business models are based on important technologies like blockchain, peer-to-peer platforms, and
artificial intelligence. Students will use a simulation method to research and assess how FinTech is applied to
the actual economy, which is one of the course's learning objectives.

Given the continual rise of corporate FinTech activity, a strong partnership between academics and
industry is likely required to train the future generation of FinTech graduates. This partnership will seek to
improve graduate employability, skill transferability, and, most significantly, the informed creation of FinTech
applications in directions compatible with ethics, legislation, and the critical goals of client protection and
social performance.

Despite the opportunities the FinTech course provides, there are significant gaps between the market needs
and the usual academic curricula on financial technologies offered by a different but very limited number
of universities in Georgia. Moreover, the reason is the limited level of development of the FinTech market in
Georgia (Charaia et al., 2021). However, with the improving trend.

Above all, it is important to promote critical thinking as a key component of the new curriculum. It is also
imperative that there be a greater flow of information between academia and business, for example, through
the development of scholarship inquiries, the dissemination of research findings, and the implementation of
cooperative education and training programs in practical FinTech. Unfortunately, with few exceptions, Georgian
academic institutions and FinTech firms have little to no collaboration.

Conclusion

The popularity and success of innovative sources of crediting in developed nations can be attributed to several
factors. Still, the most significant is the likelihood of receiving credit at a lower interest rate, the speed at which
loans are processed compared to traditional sources, the cost of operation, and the degree of comfort with
which credit is obtained, particularly in remote areas where traditional sources of credit are less accessible.

Lenders profit from the fact that most FinTech businesses are supported by investors rather than the
businesses themselves, which lowers credit risks based on specific big data analysis software and expands
financial opportunities for the economy.

Given the difficulties businesses and the private sector currently face in obtaining financing from banks and
the ongoing regulatory measures that national banks worldwide are taking to strengthen their regulations,
innovative digital solutions may represent a paradigm shift in how these issues are resolved. However, some
risks necessitate prompt attention: Internet security, financial illiteracy among the populace, poor Internet
connectivity, particularly in distant areas of developing countries, and other issues.

FinTech will unquestionably address and resolve several significant problems (collateral, proximity to the
borrower, loan cost, etc.) that prevent business financing in Georgia, particularly small and medium-sized
enterprises. However, due to a number of other factors, it is difficult to predict if introducing FinTech to the
market will relieve the country's problems. Simply put, there are far too challenges to mention: low levels of
market competitiveness; a lack of existing legislative support; a societal lack of financial literacy; a lack of
incentive on the part of businesses to devote adequate time, money, and innovation effort; a lack of interest in
the FinTech industry due to its small market size and etc.

Despite the opportunities FinTech courses offer, there are large gaps between the demands of the business
and the standard academic curriculum on financial technology. Furthermore, the reason is that Georgia's
FinTech sector is only somewhat developed, despite a developing trend, and there is a shortage of trained
workers prepared to teach academic courses and oversee pupils.

The new curriculum must prioritize encouraging critical thinking above everything else. Additionally, there
needs to be a stronger information exchange between academia and business, for instance, through the
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creation of grant applications, the publication of research findings, and the implementation of cooperative
education and training initiatives in real-world finance. Unfortunately, there is little to no engagement between
Georgian academic institutions and FinTech companies, with few exceptions.
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2m9gLa6EMY EI30m33300’

99ONPALBN3XN6IMN 35MBPNTIBNL LOILIGOISNLIOIBNL
3MNON300L LEI3XISGY N16M33BNIMN 3IMMLISBNO)

20bhMogbho

603Mm3da BoMIMEagbomans 33939, nbmM3zs30M0 LEsZ3MO-LEs3zmMadab Lb3oobbgs dgmmmab 3Mogho-
3900 @sbgMmg3nm bHbHgoab Asmymoab gobodMmEgmo. ,gdmzMebhnyma ddsMmzgmmonb 3Ma-
63039000" LBs3MYds, (MMIgMoE BoghoyMo© dmmahnznb Jgbozomb BoMIMaEanbL), MmgmmEz Lazs-
mEaoymm 3gmbo dgmboaobEndmabymo godmeoomgoab ddmbg bHYIbHIdabM30L, bamnymggdmsb
dM0bL o3a3d0Mydyma. dgLodsdnbo, godm3zEomy bBsgzmgdab Me3gbndg senhgMmbodoyao dgommeo sm-
603670 godmb3930L LO3obbmM. yzgmodg BoMTsH9dYMN 9.6. IMMOMYTed] oxdbgdyma bBsgzmydab
8900m0 (PBL) s0m3mABEs. gobbodnomgdom 30 ©0E 3338900056 LsIPIsmE. 5L dgomen gbdsmgods bbzs-
©abbgo godmpnmydabs s 3MEbab 3gmbg bHIbHgOL 1MMT6gNMb 3MBYb03oEn0L odYsMmydsda.
PBL smMab bhogbhdyg mMmogbdhnmgdymo dgommeon, MMIJM0E ©o33g0oab bobom sdmy3Lb Moz3baHabL ob
3MmoOmMgdsl, MMAJMOE 339505 ©0MY300g0MdE P6s 3aMbLLsL/sagmab. 3093 gMmmn gi3gdhnsbo
0900m©0 smab boTYWsENY, gobLbogxcmgdom bogmmadmmabm yMmngmoMdgoab cgmmngdab bLEsgmydo-
LOL. 3ogomMNMNLM30L: 3MOLOL Msdsdo (sLg39 FBMONMN MMEMME MobogyMo MYsdINL MsBsd0) o
MM o35Mo390900. bhygb®Hodab Asmmnymmoab gobodmMoamao 390930560 godmas @M3Ydgbhyma go-
@3900b, dbshzMymo mobhgmodmobs o ©ab3nbogdab godommzs. 9gMgm3g, 03 363039 o sgHPomyMm
Lo30mMbyddy, MMIgM0E $398L 906HIMaLYOL EYdIHYOaL AdHOMYOST sAZ96s, MM LHYIbMHdn JRMmM
09Mho 0M0ob onbHgMmgbadyma 3manohnznm. gobbogyommgdnm abhgmabb nhgbgb 3mmadnzgymo ngm-
™mMgngonbs o 3sdnsabab 3a3mgdgdnob dodsMmmymadac. sgmhambobhoyma bBsgzmadab dgomeoydn bbzo
033000 3009090006 g, LHYIBHYONL MdogdH Mo F9RsLYONL LoTYoMadobsil ndy3s. Fogo-
00, PBL-0b 8580b393580, mgdbhmma/gsbomohsbhmmMo sghoymaom 8330M50 3MmEgbb s dbmemme
33009M90b0 9730 xoMMdab 390mb3zg30d0 yb308L 30Mb3gdL LHYIBbHIOL, Moms LEMMo TadoMmmymyds
00b39L. Mmd0ggdMa 9x330900bdM3Z0L, LHYIEH0Ts 6 BoMIMOEENEMB o3emMxdalb F3oB0ME© ob-
LodMzMYM 3MA3Mbg6Hgd0m TgbMymadyma gbg o6 3Mmggdho. smbndbymao 9gb3gmMndgbio BoMmToMH9dYy-
a0 sm3MABES s 8603369mm36s 8n30Ab0go ,gdm3Mabhnyan dsMm3gmmmdnb 3MmnbEn3dgdn” (3mana-
0030L 89Lo30M0) EgASHML 93MMIP0 33mM93900L 06LAHNHIHOL 93MHM30LAEMPBIMONL badsZsMs3MmM
3Mmamadab, MmammE oMmhgznma 3gmbo.

0o3306dm bohyzgdn: 3mmadozgob dgbogzsma, LBZM-LBsZMYdNL TgomEdn, 3MMOMYTdY

©ox®ydbgdymon  LBs3mgdalb  Jgomeo  3Modhozedn,  Mods8900 o  LNTPWOENY00,

9ymBHoobEndmnbymo gedmEoomgdab bhywgbhado.

dgbogomn

36(03nMmo LOdgMJIbyMNELD obYyqdymn MY, 3Mmmadnglds BoMIMIE]b 33tMg30Ls o LBS3MxONL
0ogebL o bodmmmme AsdmysmndEs, MMEMME EIMY30go o 393609MY00L EoM3n. JxMm dghog,
3mmahnznb dgbagomao gobms bagamadymm Logebn bbzeabbgzs LobBogzmm dndoMMYMxdg0DY, MOEZb
obamgagedM©adnbs o bHYIbHgOnbasmznb 3603369mmzab0s nbgma dmmadnznmo 3mMBEIxENJ00L LBS-
3mgds MmamMmoE oMob: ddsMm3zgemonb gmmadgdn, 3mmoahoznmo bobhgdgdn, sMAg36900, 3mmadoznmo
009MmMMangdo s bbg. 3mann@ngdnb LEsZMYds FgmdoabEndmnbymo godmEmomgdab ddmby LHwo-
6hg00Lbm30L, 0 edmMb39390006 sMab V383d0MYdYMA. godmanbsMmy 0gnsb, MM 3ymbo bogomg-
0amy, b6 Hgd0 bobobsb 39M sng30096 dab 3603369MMOLL s Bbmenme dmzomamdab dodbom

T 03069 3030b0330mab bsbgmmdnb moamabob LobymdBagm y6a3zaMbobhgHob g3Mm3gmo 33m93900b nBLHNDHYHL
dmb399mo mggdhmmMo, gm-gambdo: sandavitashvili@gmail.com
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0mAg396. 099006 godMINbaMymMOL odsmon AsMomymmos mgdEngovg, gobbagymmgdom 30, hMownEny-
0 ‘gmEbob gooEgdnl’ dgommno LEs3mMydabsb. 080bsm30L, MMA godMEnmaym bHygbHhos nb@Hgmg-
bo, ®by 93MM3ymMa 33¢M93900L nbLHOBHIYHOL LodogabHMmmM 3MMEMTNL BoMamnddo Bamdodhgodnm godm-
33009 3mma@ngdnb bBsgmgdab nbmzaznyMo 8gmmEgdn. 3sdmAnbamy ndnob, MMT smbndbymaon Loge-
60 3ob330360m0s d330mMazM0ahnb bHYIBHdaLbm30L, 97dL3gM0TgbdHo bb3zowabbgzs 36039MLOMYMHYOT0
398MdamMEs s bobgMmdmnzzomnsb 39Mommdn 3gedmAb., MMI 0bmzsEnyMa dgommadom bLBsZMgonLLL
LOHYIbMHYO0 y@mm T nbHaMabL 0hgbgb 3yMLAL TodoMmo. HMmsogoyma MgdEngdab bodyomydam,

mggdhmmb dgndamns bHabHgoL goobEgb oo MamEgbmdnm ML, Jo3Med N F39x390d0 Abge-
3b0 B0aMads 653Mx00 9RIIHYM0Y, MoEsb, Yyzgms bhHyabho 39M obyMbgdb sdbHoymMmmosb bobbogmm
3MmEgLdon.

LbAHOHNAL BnDSOL BMTMOEE]OL agMM3g0YmMa odMEENgOaL 3bamadam boyzgmnabm 3MagdHnzgdnb
dmdmAgho LobBogmm 3MmEqbdn AgmboabEndmanbymo godmaamgdab ddmby bHyabHagdab Asmoy-
@MmonbL gobodMEgms, sbg3g, AbMABWMOMbLY s bogdommzgmmda dndabsmg dmmadhnzymo 3MmEgbydab
0n08sMmm ab®Hgmgbab goboAgbs. 33MLAL EaLbMYMYdaL J30w93 LHYIBHIOL Y6 FobyznmeMm©ym LBS-
3mab P6sM0 (30L633Mmm, Mmagmm 30b653MM”), 33MYM3Y, 16©s Jgdmmb Lb3sEsbbls abEndwnbsdn
300mB3939000L 3bsm0d0 ©s 303MmmgdaL J9d3ds390s (Kauffman, 2015, pp. 111-115). Agdo godmEoomydab
39035m0bB0bydnm, MMAgmoE ‘©admzMobhnyenn ddsmmzgmmonb 3MabEndgdnl’ nbgmmadsgoyma (Ood-
bmmmgngdab, 89695996H0Ls o 93MBMAn3nL bHgbHhgdabm3znb LEsZ3WMxd0LLL 383MM3g bb3swabb3zo
Jomoym nba3zqgmMbabhgdHoddo, HMooEoymo 3gomEgdn bogmgds gx9JdhMas. d9LsdsdnbyE, s306y9
senhgMmbongamo LBZML-bBZMgOaL TgMEYONL dngds o MO 0dnsdsb 60gbdn ‘Smanathnznb dg3609-
M900LY o Lagmmodmmabm LEsgmM-LEs3MYdaL LobgmMddmzebgmmadn’ smdmashaby, MmT dgLody Mv30
bMYMoE dndmzbomos LBs3mMYdaL Hgd603900L Loyzgmabm 3Mogdhozabmzab. LobBogmm 3MmEgbdn go-
dmEomo 3900mEy00sb smdm3zohnbg, MmMT y39moedg 98339HaM0s 3MmMOMYTsdg oxrydbgoymo bBogmyg-
0ab dgomea (PBL), 3mmoahnznbs @s bagMmsdmmabm yMhanngmomogdnb bEs3mgds gomdgdnms ©s dbs-
O3Mmymo mohgMohyMom, ©ob3yxbngxdnm/®IOsHId0m s LNFYMSENYdM/Msds8gdnm (Ishiyama, 2015).
bHO®MNsdn gobbamyma 0db9ds MmgmMmanby o 3Mogdhngab dgmbyds Moms 33sLgbmm 3ombzob: MmMAgma
LBO3MB-LBs3MYONL TgMEYdNS Y39MOBY 9RJJHIM0 nbHaMaLEN3WMN6Ma 539033000 30L ‘gIMZMo-
hoymo 3dsmm39mmonb 3Mn6303900L" (3manatnznb dgbszsan) LabBszmydMsE?

l. 3MmMOmMYadg x1d6507ma bBEs3zmgdab 9gmmeoao (PBL)

3MmMOmMYdsdy oxydbgdyman bBs3mgonlb dgomean (PBL) BoMmdmowmagnblb y3gmsdy bdnoMmowm godmynbgodowm
LBs3Wgd0b IMEgmMbL Agdo yd30900L CMML, MOEESD bgmb PByMAL 0B3MYBNYM LEsZ3WMYdLL, MMTganog
00M0M0NS M330d30M39mMo LOFYENENbM oboscmmgdab dobomgds godmaygbab 1960-006 Bangddo, do-
3Mo0 9mMa30069000 ©s0bgMas bb3zoobbzs abEn3dmnbgddag, dom dmmab 3memadnznb dg360gMgdsa0.
PBL d9bodmgommodsb ndmg3s bhygbhndds bommdnbgymo 3mmbs 3000Mb OIMY30EIOMS® ©O 80o-
30MMIYMI© 3ondsMEML docn Asmyamos Lobbozmm 3MmEgbdn. smbndbymo dgmmeon bgab y6ymodL
9.6. ‘300603MMO MMgmM 300603MMa’ YbsMab goyxdxzmogbgdol. dgbodsdnbo, PBL sdmAbos y39mody
95399 H0sb0 3gomeo 06dHgMEobEN3mMnbM 5393390006 393om0O0LLDL.

PBL-0b 80030M db39gHL BoMIMOE)bL 339BYM0 TxTomds, M@ Bgdmmhsdmmzmoamman P3nMmadgbmadg-
00b oMy, bgmb n6ymodL 3M3603sEnab P6sMab gobznmamgdsb (Ishiyama, 2015). 36@s go30m3smabBa-
6mo, MM 007bgo390 $33BYM0 ©35mM900bs, Bobomadsbhmmds yyMomads nbws dnsgdizomb sgMgm3y
06030070 1M 3gH03M090LsE, MOEEED dbndbymon dgomeom LEs3zmMadab y3z9moedy 3603369mMmmM356
©o badmemm 30DsbL BoMIMEEbL edMY30YdgMn 333 Y35MJO0L TMIVYOL, MMIMydaE gobbbgoe-
3907 gsMmydmdn 9335mdsL Mo3L gooMmBg396 (Hussin, 2019, p. 14). PBL-ob bhfmygdhams dgmdsmgmob
0900gmad0n: 10-15 693M006 339839030 bHYIbHIo0 FEMMdb MmaddhmMmab dogm ababymo 3Mmomydab
39009M3b/033b3(hgbab 38MbLESL s Nb PbES 8380yMmBoMgOEIL Lo dofMomom 3MNbEN3L EL3smMgdNb
60M30(H9000 dgLobMYMmdMoE: 6o 3903030L 3MMOMYTo0) EOBYdbgdym 3MMEabL 3MEbob dgbo-
d96s0; 2) 16@s nymb LBs3MgENdy MMNgbhoMgoyann, 3) 1b@s nymb 3mansdmmszogma (Ishiyama, 2015,
pp. 369-372). 0d0abom30b, MM 50603670 3M063N3700 BsMmAshgdnm gabbmmznganab, 8603369mm35600
39M3o Asdmyomndgdymn ©a30mads. dogomnmnnobm3znb, nbhgMmmobEndmnbym $3n300b 9domdabab
39Mao LHMYJHYIMOMYOIMO B3OS JBMM 9i39]H0sBL bab 3MmEgLL. dobo 909303900 MgdbHm-
M0bm30L godmbB3935L BoMIMOE96L, Fo3Med MMM gobdozmmodsdn, bHnwgbhgoab AsmmyMOsLSO
9MMO© 33909003 Y95MO5LEY0L. 3M Y6 330306y L, MMT LEMMY, 3oMoE AsdmysmndgdyMO
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3MmdM9ds P6ymodb bgmb LHYIBMHJOOL dgdHNYMMONL FodM@aL. dgbadsdnbo, ngn Lanb@Hgmgbm b
0ymb 5379300 ymzgmo 693M0bs30b. 379086 godmadnbamyg, Mg3magbonmgdymans anggdhmma/gsboano-
HadmMo 30M3o® 036MO®L LHYIbHYd0b NbN3nEHIWMYM FodMEENMYdsL, 3MEBILY o NbhgMabgoL.
39M30 a30mds oM P6@o 3070090 L LHYabHIOL n33momb gMmmn bEMMo 3obybo. 3oModom, Mo
718Mm dMa330xRgMm306 39w9390L 00009096 Lb3ooLb3s 33983900, oo MM BoMdohgodymoas PBL 39-
0mE0. 3mmohngldnb 353609M700Ls S LogMmsdmmMabm JMNgMMOJO0L LB3MWS-bBs3WgdaL bobyand-
dm3s69mmb dnbg3n0), sMHLgOMOL 30M3n 835 Ydab badn dsboboomgdgma: 1) bgano 36s gxBymb go-
B6boan3s, smbBgMab B333MoE 2) bgmddmzebgmmob 331353 dbmmme LoByab ghHs3dg; s 3) 33™y30LbM30L
19M7635mymazb goM339mn hndab RoMAmML (Ishiyama, 2015, pp. 372-376).
dyodhmmnadn 3x8smdabsL, bHwgbhgods Pbws gobnbommb ozomMyds bbgoabbzs dgmmEgdab go-
0mygbgdnm, 8ogMad sMLYOdMAL dosbhmabhob y6039MbopgHob dngm d907353909m0 3300 LoggbyMnsbo
390033930, MMAgmoE ogbdamgdsm bHYIbHJOL E0bL3xLNNL Gobomodsrnsdn, 39Mdme, 0gn bhyg-
B6(H9oLb ImybmmgdL 89393L:
1. @sbabomgm Logdg o PoMBEIYbNM, MMT yzgmasb gbdnb 3MmMOWMYds
2. 3ob6LdM3MYM, AOTMIYsMNOgM O I3EZNbgm 30mMb3zgdn, MMTIMYddYE3 3oL bab goEqds bogoMmmo -
39@Y00b P3909bsE sbsgdgmoc
3. 3sdsMmmgo @nblxLns n30b dgbabgd, 7 1339 M 030L F3nRBS S IMabnbgm 3mHgbEoyMo gowobyszg-
Hhomg0900b 0gbhnxgnznmgods
4. 35060mMndY0 o asbHMydbhymgo ,,0Mg063hmmAnbanL” bgboob dg9ag00
Aodmoyomndgo LobBogmm 806900 N8 3MbALMZ0L, MMTgMOE 5960 3003 93000 533IRL
BoMIsMmgo EodMy30aoma LEs3mNL 3MmEgLn, Nb3znEIIMIMo 86 33nMg $39:39000: Bongn-
by bhangdn o6 60gbndn, d03yg300 3MJH03aMm 3o339m0mMgdbL 86 agbbaMam mgdi3ngob bognmm
3Mb0bL dobomgodo
7. 3sbabomyo ©sb336900 (9L ghodn nBsMmmgods dmBEY36m Lbnody) (Maastricht University, n.d.)
Mo 899bgods PBL-0b 303anb, ngn damdsmymob dg8wgmaddn (Maurer, 2015, p. 371):

1. pogocmgdob 36gBgbpgoo
4 )
2. 3oobggdo gobboangodey 1339
s, obob30 aoamﬁaﬁabnqgn boonS(r_pm & gopoe?
Bémlég‘;gr;‘%;‘%g‘?ab Q@ & “jEQ?O 303y BF:omB(r_gaanb
ao@oboiﬁaqgo@?
\_ J
4. aoﬁbn@sobﬁsa(gama: 333030[) 3. b503@nb36m33bn: bﬂ)n@aﬁmbn
5335360 aﬁmaoﬁamb 330053635 Qoam"j 30@363@_‘?0 on3(r_gnbm30b
dmda 36 e nEch-a ﬁaoenobgo 06oBoom 36 35 3o b"jbnba aﬂb(r_gmb 33[.\ o
o0 b‘gb 35 @agom 360 bonob LB 3(-‘_-3«:-36 35 Lo 300 b‘gbb 3Embam aanb
33[)06030[.\{-360[) 33[)0536

\_ J <« \_ J
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PBL-0b 3Maghnzodn gobbmmzngmgdsb oo @Mmm s 969Mans bgnMmgds, 3o3Med 39930609, 3ob-
LO3YMxdnm, 0bHaMENbEN3NbyMo edmEnmgdab dJmbg LHYIBHIOMSD FndomdabLL. ndobom3znb,
Mm3d smbndbymn dmEgmo gx39dH0sbo ©snbamamL, LAHNIbHIOL FoEbmonbsb ymzgmmgnb gmbm3z
LObgMMb O 333MMb gMMoE NLYOMMO Fom gobomgdsbs s 0bdHgMaLYddY, MMIMgdn3 dgndmnds
dmgMmamb EgdmzMmadnymo 30sMmM3gmmanb 3MnBEN3g0L. 88 gdnm, nbaMMmIsE0s 8393L bHIbHJONDL bLe-
9mom 3mEbobs s godmEonmgodnb, sbg39, n6hHgMaLadaL dgbsbyd. oy dsm g AMBMEYdYMO nbGmMM-
09300 LO3dMAbO 3M 3MAb, dyE30MYdgMNY ESTIBYLHOJMN 300Mb3xdnb sLDs. 39MbLAL 3oM3gma MgdEns
dMmob 3manoh03ob dmaan dndmbomgs. dgbodsdnbo, MggdEnab obbbsdY 3930mbydn bHIbHgOL dom
Mo 03036 3manohnzab dgbobnd, M@ Ladyomgosb dadmaszb gozdmadm domo 3MEbLs. 3bndbym 3MmEabL
B6oMm300Mmo3 9.6. ,bLMm3zMaHaL JgomEom*, MMAgmoz LodYsmgxdob Fodmg3b odshgdnmo nbgmmIsEns
09393MM3M ©a339dab dgLodydo390mo. bmzMohgb Fgmmeab y3oMobhgbmds HMoogoywm ,,3MEb0L
300003905bmMob" Bgamgdnm gzodmg3b n3aModgbmosh, MmA bHwgbhgob dnozxmnmmm gds, MmIgmbLs
09330 3o03mnab bEMMo 3obybob goboEgds. gb sMmab FgHbomo® oammagn bHYabhHLY s WgdHm-
ML dmM0L, dogMad 8603369MmM3e600 FoMMYdYMN 30mb3900b LAY, LabyM3zgmn dgganb dobombyzs®
(Trepanier, 2018, pp. 1-2).

0oL 8900093, M3 89393MM3900 0bxMMIs30sL, LHLIBHYO0L godmEnmydabs s gabscmmgdab dg-
bobgd, 016Yygds 830mMgd0bL BoMEagbs s dgLbodsdnbaw, PBL-0b gogann. bHodhnaob dmdg3bm Babomoa go-
B6obomogh 88 3900mab BaMBsHgdnc dgbMmymgdab BadydL.

PBL ©o30m900b 80gomomn 1: boomhgzbm 3MmEgoymab dgbbogzms

fohdmaegnbgm, hmd 09396 boham 3monBnsgha 3ohgnnb Fohdmadseggbgon oo dmde936m bodoh0sdgbBm
ohh936900 gnobomzendom. 3968hooghds boohhgzbm 3mB3nbnod godmogbogs Mshnmn eo MJ3960 eo30-
09000 §ohdmoeggbb dmoddoemm boohhAgzbm bBhoBggns 3ohBnnbomzgnb. ho shob mg3960 393007 300
b309000 0o hmenb?

1. ©030M7g08 s abogmohsEne

000 39033, M3 3393900 33MA3WMgJH I, obomahshmmoa bbbob az30mMmdsb o sdMBAYOL bhy-
©096h900L 3MEBSL (58 gdmb3g3580 sMAY36900L BgLsbgd) S 3dmM3L 3YBIOL EMML boznmbab gebbs-

bomgamo. @oblxLoob 3MmMEgLbdn, agbhmmab Mmoo sMab ygmomgonb dng393s s dbmmmE 33007-
MgLo oE3NdMMdNL dgdmbggzadn haMmaggzs. 30M3gma bgboob EMML YFzmMOgLbos 3Mmagdhoymo gsbowmo-
HoE0s, M33sb 539x80b 653Mx00 596M 300093 oM 036M0O96 1M MT69ML s dgbsdmmo vM 3gmboYm 39BN
079domoO0b godmEnmads. 88 gthe3dg dgbadmgdgmans 33nx30b 693M70mMab bdnMmo dabzms s 30Mbzgdanb
©sbds, MMI o3MBAYbgm 3MmEabob doMmmydym Fndnbomgmadsdn. dmdY3bm bogamzndmydab MmML
90%063d96mbomnos, Mma30 s33MoMo bgmmzbyMao 3MmEgbda AsMmyzab o dbmemme 03 898mbzgnzod0 -
39b3oMmmm bHwgbhgoL, 7y 0bobo domnsb 03696 o33 xdab Mgdatnzob.

2. §nbo boenbzgbom 3nmbzgdn

dmb0dbym gMHe3dy bHbHgdo gobobomozgh oMy bmmmME EO30mMYdsL, 0MdgE 3dmMBIY096 33nx30L
BMEObL ozamndab dgbabgd o 890073939096 LodMJIgEM 39adsb oz3amndab dgbabMmymgdm. odn-
Lomznb bognmmo P3sbgbmb MM doMmoma 30mbzsb: 339 Mo 3030M? O MY Y6 303MEIM 3MmMdYdab
3o0bogmgmo? (Maurer, 2015, p. 371). 38 ©MOHML, LHYIBHION Bo©Ndb BssbdHMmabdhab P603gMLbGgHL
3%0033m930L 30M39m byo LoxzgbymL: 3MMOMYdnb 3dsaggds, 300b3zgdab nabbhoxroErnMgody, ,3MbadMa-
30 3hMman“, ,ambgoMazn IHMmdnb” 890093900L LHMIYIHMoMYds @S LabBsZMm F0BB6JdNL/sBME69000
RMMIPMM90s. Fobomodohmmas yyMomads 36s 30s§3nmb 539030 Mmmydab goobsbnmydsb. oy-
30mgogmns 3390300 gMmmo bHwgbho aymb mogmao, MmIgoE 390sE0sb 3693L 3MmEgLL s bymb
36ymdL bbgo 693M500L 9R3dH000 AoMmmymmdsb, 935990L ob3nxLoaL JgYaa0L, 96860 gdL dm3zamy-
m090L o 65MAMo©EgbL Lodmmmm 33m™730L 7373 LLNSBY. 30093 gMmn 3Mdagns sMab dwn3s60,
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MmImob dm3smgmosL BomMAMaagbb nbymmasinnb dgammands, ©aoblxboab Madmmdpnb ImMIBaYOS ©O
30%970myMo 39ML3gJMHn30L A39690s F3uB0L 673Mx00LMZ0L. sdsHgdom, Mmgmmz bbgo 6y3Mgdo Imbo-
Boagmosb nmgob gabboanzsdo. (Maurer, 2015, p. 372). 8ob 899098, M3 gb gdHe30 LMY, bH]-
B6(H90ds 36 03MEB36 nbN3nYsMYMN 86 F0E-531BYM0 O30 x0700, MMIgmnE Y6 BaMIMaan-
6mb dmIy3bm mygi3nady.

3. 03000390F0300

LHYIbMHIOL vg30 gMma 330Ms 0bNZnEYMYM0 LdYTomgonb dgbabMmYmMydMeE. 83 9hHoe3dg, bgds nb-
xmm3oz00b d93MmM3900 s 36smnd0. Bobomadobhmmds ygMmomgos nbs dnsdgomb, MmA yzgms bbhy-
©96h0 sognmzomas dgLodsdnbo PboMmydam, MM Ms30 gosMmM3ob EoIMY30JOMa® dxdamdab 3MmEgLDL.
3000330 LB0BgdgmMNS, MMI LESZWOL y3zgmWed) oo Babomo FndNbsMgMAL syadmMaob goMmgm,
06030070 yMo, bLEMMIY, 90 BodOL EMMDL.

4. 3mb@B-00039b00

3mbh-0b3nboob @MML moEymo 89Ma0sbg0L J9aMm330Mm nbBMMABsENsL gMmo bfymo dogdbdyad LoD
339M©0sb0 Ma3mmbob boboo. bognmbao o FbggEMdL SYENMYdMOE MYMg33b6HPMo Y6 0ymb O 3o-
bybMOEYL 3MMOMYBSL/ Md3LdHYbL.

5. 0bobgo

PBL-0b 3030 bAMYWMEYOS dLobzam, MMAgoE d3x3sLYOL LobBZMM 3MMEILL, 3MMOMYTgdLy o F3MWo-
m3y09060L, MMmAgmog bagomms Mygdmmbpab bMymymanbmzob. 53900 0390M90L 3M9BY6HoENSL o 3EbmdL
3Y0dhmMnsb dom 0dhn3zmdgoLs o smdmhgbgdlL, MmAgmog 10-15 Byomn gMdgmmaodo.

J9900b900 PBL d900medn

LadMEMM ghHa3n, M MJds Y6, sMab Jgxzsbgods. 88 MML Gabomoadshmma/madhmma LHYI6HIOL
0dmg3b Mg3mMIgbaEnsb MmamMMm gosydzmogbmb Ladydom 3MmEabo s B3ML Jymgdb. dongmgmab dobyo-
3000, mMn 8608369mm3960 BoghmMmas, MmMIgmoz bagmb n6ymdb bHYIbHgonb LEsZmAL 3MmEgLOL go-
3035m03Lg00L: ,,0L36YnLAN, bHybHOL 3bmzm M30MTgRLHOSL, LasE BsbomapsHMMmL bbb My
daenogMmo o bybHo dbsmg 3dmbEs oo F3nRL Lodndom 3MmMEaLban. LobBagzmm 3MLOL dodn 86 dMEMD,
LHIbHYOn 0dgmMyd96 PBL 8900m@©L s 3gbodmydmmos sg3m smdmabzmab bobybhggon“ (Maurer, 2015,
pp. 377-378).

000bL 899w33 bgds LHYIbHYOaL nbnznEyemyMmo 9xsbyds, MMIgmoaiz BoaMdmMawagqbb gds®g-
00b bogobL PBL 8goxmdn. hMmanEngmoa dgisbgds @admznmadgmans bhHywgbhgdnb nbongnysmym 39-
Ma3mmIsbLDY bbzoabbzo gdom, gb 0gbgds godmznmbgs LYdnboMdY, gbLy, MIBRgMM0 o bb3. njnsb
300manbomg, MMA LHYIbMIO0 F3IBRYMo Ydomdgb, 88 890mbgzg3od0 8603369™MM3e600 Tomn bLodo-
MomM0obo© dgxnsL]x0Y, 39000030LE, Bobomohshmmo sgH0Ma® Y6 8330MEYOMEIL FPdomosL oy@o-
Hmmoodo. 93Mgm3g, 30mb390L xb30dL MmammE b3nggMmL, nbg 539130L bb3gs 693MxOL s 3dMBEIGOL Jom
ARoMmymmodsb. 3Mogdhnzed 0h39bs, MMA LEMMo dgxz3Lydab EoLYBgMOE, LHYBMHYODs nbos AhsdmbByMmb
306 Mo Lognmbdy 9xdomd ., M@ Ladgomgoob gzsdmgsb gegngmm bHygbhgdab dngMm dgbMmymndymo
©530m3g00b baMmnbbo 06ENZ30EIPIMIPMI® S 3M 539BYM .

fgdn godmEoomgdn@sb godmdwnbomy, smbodbymon bLEs3mgdnL dgmmeon, sbg3g, BoMBs@gdymn
20mMABES 0 53958370036 (50 bhgbhn) 88smo0LLL. MY, B07bgE33© 3MdGHNYMO gsBmEENMY-
00bLo, dogmo 3gmbab PBL -000 Asthamgds LagdamMabo oM sMab. dgbododnba Lbgs dgomadab Ahsmmzos
0600369mm30609, Mams bHYBHYOL PBL dgom@o Mybhobo oM 573900 o dgnbsmAnbmb abhgMgLo.

Il. 00039060 o IMEymoMmyds

©9gdmzmodnyman 3dsmMm3zgmmonb 3MnbEn3gdab bomadybo 3903030 abym mgmmoym 3mMbEIRENYOL Mm-
3mmaz oMmob: bogmmodmmobm yMmmogmmmogdn, 3menohoznmo nIMEmmanqdn, 3manohozgma bobhgdg-
00, ©g3m3Mohnob ammMadgon s bbg. Igbodsdnbo, sMab bogombydn, MMAMYOLLE PBL-09 339009bo Lb3o
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LBO3WMS-LBs3MxONL FJIMEYO0 EIBIMO3DL. M3F3d700 s FMEIMMYds 9xIIOIM0 FgMEIOs dobLo-
39000M90000 bLagMmmadmMmabm YMNgMoMOgO0L MmgmmMngdab sbbBaLSL, Moaeb gbdsmgds LHYIbHIOL
03330 3odmbEsEMOL Lb3dbb3gs MgMmmas bb3zsabbgs goMgdmadn.

309bhmEm sbaga LaydMMOL MM doMomsE Y] 9B9JHN3bN AMmEamamydab gobbabmMmEngmydmac:
230039 M0gadn, dgbadmgdgmns 0d badysmmb dmEganmgds, MoE sdoMbn390L BgbgdL. dgmmyg, o0 69-
bgobL dgndmgos 3gmbEaL gosby3adHnmgonb Fomgodab goMzzaymo sMdobhgddamob, ob 3nMmzbyma ob
0bbHoBHIEPM0 FobabosMgdmMgonL, 86 domomsE dgdmbgaznmn dm3zmgbadob mMIo.”

dmamnmydab 330Mathgbmods sbagma dgbadmgdmmdgdb dnnhAbg3L. dobo sdMom, 0cb0dbymo dgom-
©0 bHyabHdL Lodysmgdsb sdwygL, 3edmnzgzmaomb s smdMafnbmb LonbHgmgbm bagnmbydo. ads-
Hadooma sMmaydnbdo sMmab ab, MMI LHYabHOL Fggdmosm dnnmmb dMZoo MBS o FedmEwomy-
00 AMmMY3My3g0900L nbsdnznb dgbobgod. s dmmmL, ImEgmnmgods bgmb nbymdb gMmmngMmommogdab
39905m09LYdsL $331800. DML, gb Fgmmo gbdsMgds LHIbHOL, Bnnmmb MmamME mgmMoyano,
ob939 3Maghngymo 3MEBS o gsdmEnmgods (Asal, 2015, pp. 305-306).

04006 godmdnbomg, MMI gdmzModoymo ddsMmm3zgamonb 3MnbEn3gdn 3mA3magbyMmo Logsbony,
3300mo, badsdobm 3MHBEIRENJO0 S MIMMNYd0 8373bLOS LHYIBHYOL. Fgbdsd0bYE, bagMmmadmmabm
7M0009M00Md700L sbLHNLSL, MM doMoma® MYMMNEDY 3039090 3MAY336L: Mo DT s MNdgMIMND-
80 (0@ 0Bdn), 080L 6dE3WOE MM Yyzgms Mmygmmns gob3nboamma bomMmB0byMOE, MIE ooMMYMYdL
bogmmsdmmobm PJMN0gMoMdxO0b 3oManagdab smddob, MmaAgmoz bdnMm dgdmbzgzedn nbyeE bb3oo-
bbgo dgmgddymgdob mgmmoob gozmgbob J39ds0. 3MbLYOMOL FMEgMNMydnbs o Mddadgdnb IMo30Mmn
39ML0Y, 3ogMad 3Mogdhngod dohznbs, MMA y3zgmodyg g 0bdHgMabL bHIbHgo0 0hgbgb MmMmo Mdsdnb
0080Mm, MMIMYOLIE oMo smbgmb 30dHmM sbaman. oMz sMmab, ‘3amsbozymo Myemnddnb Mmodsda’
(sb939 EBBMONMN MMEMME 3MOLOL Medsdn), MMIZMbIE MYsNBBNL dLAbLEgME 30y5690 o BgmMy,
93Mm30380M0b bogamgm bagdgms LodFmMb ImEgmamgds, MMgmME M3bsdTMMIMMONLS s 8gmMabbadgonL
LYo d00 oaby3zgdHnomadnb Fomgdob 3MmEgbo g3Mmzezdnman.

dyodhmmnob gobobyMygdmo s yobyamob gobomammodsm bHwgbhgob 3yma mM 339300 ©s 3;mbm3
y3gms b3sdo syodmmoob 336hm3n dg903Mm3mb, 89093 39dWMIY3 833MJOSL y3zgms b3sdn goondhs-
bmb gMmm 3909mmsb. AZgymgdMmng, bHwgbHhgdn 06Yy9096 gMmMBobgmnbm3zob b3sdgdaob IM3sMm3sb ob Bo-
M»3935L, Me3®9b600g Bymnobo 3odsmab dg0w93, 30H9MYd oo o 3bLbb0 azsMydab MysmymMm sMmLL. gb
0M0b Mobs3dMMAMMOY, J073bgazo 0d0by, MMA bb3zswabbgs 391390L BoMIMI©a9696, Jom bagMom don-
9060 09300 o 8603369mMmM30600 o33 dab bEMMo 0bhgM3MgdoEns. 80b 39013, bHYIbHgdn y3MM
4uMmo00mg00m 83300090036 nmmgym bohyzsb s 3MbEgbhMmomMgdnmbo 0M0eb ozamgdab GobssMmbob
39300009.

09000930 oMb 3mabogyMo Mgomaddob Mmsdsdo o 3dnbomzab bagnmms Mmeb ggmbogm mMmo dg33Mo
Lomadadm gam@n. mommaymo bHyabHo 0MgxdL gMom 3oMAHL s gMMBbgML §3x00Mx00s6 ,5506Mm3b0L"
05035330. 6539070 dmaggonmb odmg3Lb oML o 0MadL sbaanb. gb gMdgmEgds 89600@Y, LEOSD oM
LMY EYds 3oM®H0 s 890L d703 N6Y9ds 133330 go30M©BBY. M3dsdn gMdamads BnbamyMo mMmo
dmbobomob omMAgbsdyg. 90 MML, abomohsdmma sHMYOL M8353L s b383L 30mb3zsb: Mo nym my39g-
60 dmbHozeEns 0109330L EMML? doMoMmELE 30Mg0m MM 3abgbL: IM3gnds o oaMAgbhs. 3903 Ro-
bognogodmMo 3093 9hmbgm g300bg0s: MJ3960 sdMam M sM0b 83 M3adnb F0dBs60? o gobabomazb
00b0dbym LognmbbL bHYH6HIOM6 gMmmeE. MMAMob dg0©I3, 9dmMg3L E8TIHION0 O33mdIL Bongn-
obmb 3mdLOL My3000860L 9303907 Mo30: 3dEMOMamdnbL d96g0Mn30 damMIsMgmos. Imdy3bm Lybne-
29, gabomogshmmoa/mggdhmmo bHYEIbHYOMS6 gMme® gababomazb dOMdmaab bod dofMoms 3MnBE3N3L
LOYIbHY0MD gMmo: 3MB3xMabEny, gobLbbze3zgds s NEYoL. gb Medsda sbBsgmab LHYgbHdL,
Mmm3 OMdmMmob 083036 3MNEYds Fo0039 LOY3TMILM nbHYMaLAdTNY, FogMad ymzgmads Jomgebds badon-
Mob3nMm goaby3ghHnmgods dnnmmM s JLosgadL dom J393oLb 3mOLAL dngm sbLbBoe dmdngzgdb.

0m0©936m @o30mgds oMb dMmMo3oMa3zg090n 3ndsbohomyamo 3MadabNL googmob dgbobgd 3no3m-
09hym 3mbHnbgbHLY o Lobydboxrmyddn. mommgymo bHwgbho BoMIMOagbL g3Mmzazdnmab 63Mm
93940630, bLaggmomo nbhgMmagbgdom g3Mmzo3d0Mab bagomgm bagdgms bodgman. dshgdom, 3MmEgbdo
Ahommymbo sM0sb: Anbgon, MyLbgmo o 083, MMAMYdLLE 93MYM3] 0d3m gaM3zgnmn nb@HgMmgbgdo s go-
©36y39h0mgonb dnmgonb 3MmMEgLYY go3mgbs. smbndbymn o30m™MgonbL 80dsbL BoMAMaagbL 3ybLHSL
LHYIbHYOL, Oy MIHMD oMol 3608369MmmM360 LogMmmedmMabm bodoMmmmob sE3s s 3MA3MmMInbNL
09039Mm000 LOY3909LM oabY39MH0xdab Tomgds YMMASWYMN O sMIFMMASMYMn FMM3oM3909-
00bsL. az30mMydy, 33M9mM3g, sLBszmab LAHHBHOL, MmamMm ngdbgds smnabLydn s bHMohgagnymoa
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3ombhbommmods bagmmsdmMmabm yMngMomdgddn. ImEgmnmgds mmngbhomydyma sMab gobbodmzmMmmb
9Mm3bymon 0b@HgMaLbgdo o osdysmmb bLEHMoMgaNgn 3o3doMgda Loagmom 0bHgMmgbydalb dJmby
Lobga3boxzMydMSb.

LHYIO6H700L badmamm Jgxasbgds bEgds bogMmmsdmmobm gMmmngmamodgdab mgmmngdab,- Mgomnd-
000 o 0gomMNdINL GgaMxonmo sbsndab dgbobgd IMIBsgOxa gbggdao.

lll. b6o3Mgd0b Lb3s boboMggdmmm dgmmegdn

09mH0nbEn3mnbyM 53380006 993smAnbLLL 8608369em30608 LanbdHgMabm goMgdmb dg4dbs. godmadwon-
60Mg 0doab, MMI LHYIbHgONL YAMZ3EabMOL oM gobnbamagb dmdogzomdn dmann@ngab 393609Mgdab
0000Mmymgd00 LESZMSL O aLEgdgoob, Fbmmme 3mmoadnzxmo 3MBEgIBENYONL sbLBL LogdoMmnbo oM
oMb, 3o bgnMmEgosm 3Maghngnmn dogsmamgdn, MMA P33009Ls® 30350 s EVY3e3dnmMmb mgmmony
3MagdHn3oL. hmdomopamymo Mgz08900b dgbobgd bagmgdaom dsbamobmab gMma, bHygbhgdn nbha-
M9bL 0h696 EM3dabdHyMo BomMdgdnb Fndsmm. dgbodsdnbo, dgmhgymo dog3L Netflix-0b m3ydgbhy-
Mo dnbobgMosenn: ,MmagmMm 3ogbwg HoMsba”. mnomgymn 930dmE0 Essbmmydno 30 Bxmoaobas s LodY-
0mMg00 33993L 4Mo mgdnsdg mM bgMosb 3gygMmo. ndghab dgdmbzgzsdn 3nMmhgg 39093 930DM©YdL: 1.
domayxamgdnb bgmmdo Rsgmgos (smma dnhyangmob gLobgd) s 4. gosgmbhmmang bodsMormyg (besmo-
60b Jgbobyd). 33 gds sMmab Bangnmbmb Fmmy mMmygannb 1984 s gobnboamb dmdg3bm bydnboMmdY.
Omamb, bhnabHgdn BgMmab gbgb hmbsodomyma Mg3703900b dgbobgod, MMmIgmaiz dommzab banbdhgmMy-
bms. 3608369mm3060s, MMT gL 0ym sbosmMabhn3nMmo o oMo L3MNBENYMO.

300093 9Mm0 8603369mm3060 o330 LoMOYLAN 3MOL LodMJomagdm JRWMY0900 S M330L RGO 0.
330M39m9b ymzmobs LAHYIOMHIOL 3030mbgd Logdommzgamb 3MbLEHNHEN0L FgmMg Mo3L: dEsdnabob
dom00s0 Jxmgo9dn. 3dxmdgbos dobo gMmmo Boznmbgs, MoEasb Ladyomgods g39d3Lb doMomgmyMa
30630bommm s o39bdoMm goyMm3z3939ma Babomgdab nbhgMm3mMgbhoEnadn. sbndbym baznmbdy gde-
9060 ymzgmm3znb banbHgmgbm godmab o bHYIbHgO0L AsMmymMmosE Fomamns. dogsmanonnbsm3znb
mggddHmmb dmogd3b bonbHaMgbm 33dYL0. Logymamn odmEENmMydnsb 30(hy30, MMA 39 y30MddHabmOsL
3060990 9.6. ‘bod5339mm 65300 Lagdgl’. gb oMb Bod30ma 330830 AsdoMyan 3ggdnb mmb gooMmAgbom
99%m359Mdy (THE QUEEN v. DUDLEY AND STEPHENS., 1884 ). 399(hgb 8900b393580 BsMmdshgodymo ©gds-
H9060bm30b, 3603369MmM35608 LHYIOHJONL 3MDNENYONL Foadgds S Fomn 353789000 goobabnmyde.
3930 ad9mMns 3o00m30b gaM3zgnamn mmob dnEgds, Mams dMeddsEmb sMaxYdnbHhgdn s @sbobgmmb
b3039M0n, MMAgLLE PIRMYdS 893L oMb oabyzghnmgds 306 P3oLybgob M3mbybHo 539130L oMay-
096MHL. HMO0EYMIE, PJ03(Hg00b 89993 bHyabHadn ByMgb gbaL 0ed0360L JRMYdgO0LY S Mv30-
LYBRMYd900bL LanbHgMgbm Jgobab dgbabgo.

03360

3mmahnzob dgbogemoab bEsgmMgds IgmBHoEabLEN3MNbyMo gedmEwomgdab bHabHgdobmznb boMmmy-
990006 3Mab o3o3dnMadymon, JogMad bEmMma dogmdnm dgbodmgdgmoas bhyabHms hsmamymmodab
390MEs. 3MLYdMOL LEsgMS-LEsZ3MgonL IMozaemn nbmzsEnyMo Fgmmeo s 3MagdHngodn MeB9bndg
0003060 godmzEog LogoMmmzgmmb Medgbndg Pb03zgMLOGMIDHOL nbxzmMmIsEnyma BHgdbmmmgangodnb,
00%69b0LY O 93MBMA030L LHYgbHYdMSb. Ad dgdmbzg3zsdn y3zgmadg Bomodhgodymn 30 PBL dgommn
00ImAB Y, Mo oM 6 gobozznmMa nymb, gobLognmMmydom 0 33nRg0Msb 3xdomdabsb. gb sMmab LBS-
3mgmdg mMgbHnmydymo dgomeon, MmImob @MmbLE bHYIBHd0 Mo30® FLNMMO]6 3M©b0L domg-
0oL, mggdhmmo 30 abomodoznsb n693Lb 3MmEgLL. gMm-gMm 8603369mMmM306 J30MmHLMOSL 30 BoMIM-
000396L b6 HYO0LMZ0L N6 ENZNEYIMIYMIE S F39RT0 Fx0omd0bL godmEEnmydab domgodo.

PBL-b 30yg690 dofMoms@o LBsZ3MYdab Fg00MELE, Fo3Maa LagdoMabn oMo sMmab, MMI 3yMbo LMY
©ox3mMMmL. dgbodsdnbo, IMEIMOMYds s 13833700, sMab EadsHgdamo nbbHMYTgbH0 bogMmmsdmmMabm
3MmM09M00MO00L 0gmMmMngdab sbobLBgMSE. yzgmodg bdoMo 30 3MabNzgMo MJoNBINL MVFodby o
93Mm3a3d0Mab dmEamnmygdsb 30Yyg690. mommgymo Fomgebo dgabodsdnds MgomndInby s NdgMy-
m0d3dob ;mgmmngob.

Logodybo oM g30dmg3b LodPomgdsb, MMD 3033omo bb3oEobbzs HM@omadomymo MYz080 O
503330MmMmymo, dbmanmo ogmmoyann AsmAML sbbBs Lagdomobo oM oMb, sbndbymab 3M3396LoMYds
d9badagdgmns EM3Yd9bhyMo gomdngdnbs s dbodzmymo annhgMmodymob Ladysmgdom. dmemmb bdHy-
96900 6gMgb sbsamanznm gbgb Mg300900bL dgbobyod.
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Ladmgomagm 9x3x0900bs o M30L7BRWMY0700L 8bLBHNLLL, bHYIBHJOL 30306Md Md30360 YJBMYd]-
0L o 3bLBN, ML 6086s3L Mgy JRMYds, MMAgmaz 3MbLAHNMEN0M 0930 goMmabHnMgdymao bodo-
Mm39mb dmgomagdqb. 390093 396ymdm ©g05(HdL s dMmaEmL, hfMmsognyma 69M9b gbgb ssdnsbnb
3I8mYd300b dgLobyo.

©abg3360L bobom dgdadmos 300939, MMT seHgmMbohnymo o nbm3zogngmo bEsgms-bbogmgdaob dgmm-
©900, HManE0gm LE3MgoLMsb goMydom gBMmM gxgdHIMNY, gobbognmmgdom 3n, 018 890mbzo3080
0y 07domods 330693L AgmBpoobEndmabymo godmEomgdob ddmby 33903m86. dgbodsdabow, 3608369-
mm30600, MMI madbhmmMmds 0gmEaL bHIbHgoab obommgdobs s 0bhHgMgbgdab dgbobgod. gb g3gb-
00Mg00 o30mMgx0900L LEMMo dgMmAgzedn. MdngdhHaMa Jgxobgdabom3znb 30 d3E0mgdgmas osghnyMo
0933003900 gabomahsgnob 3MmEgbdn. ods®gdnm, 3603369mmM30600 gobabodmzmmb Jymadab goo-
6060angd0b 3mbiMadamoa 3Mohamayndgdo.

Aodmmzmomn 390MmEYd0 LMV33dMAL LHYIBHOL gonndzmogbmb PbomMmo ‘Mmamm 30b6s3MmMm’ o
000m30bmb 33mg30L FgmmMEMMEngdn 3MadHngdadn, M@ ogbdsmgods oMy dbmmmm 3mmahngnb dgEbo-
9M9000L d9L6s3mMAbLL, 3Mdg 6900b3ngMn bb3s bygMmadn; bgmb dgnbymadb BgMmab nbomydab gobzome-
90000, 00939, 539890 S 16EN30YIMYMIE 379doMONL oTMENMGOSL O ¥333MMYME Egbdsmy-
00, ©dMY30090mMe© donmmb bomMmAnbyymo 3MEbs bb3oabbgs bagnmbgdab dgbobyod.

23Mm3ymn 33@mY3900b FgmboobEndmnbymo 306s3MbNELL godmdnbamy, 360836gmMmmz60s dvg0-
ma3Mn3hnb bhyab®Hgods nbBsgmmb bsgzsbdm dmmadnznb gE60gMIdNLY o LagMmmsdmmabm yMmon-
90Mmdg00Lb 3Mb3a®ENgdn. mgmMmoyma 3MEbs onbdoMnds dom ToMmbnzam snmznbmb bbgo 3gMbgoo,
003900 MmammoE sMob: 93Mm3nb 3mmobngs, §3Mm3azdnmdn nbhggMoizns, 93Mmzazdnmab nbbho-
H130900, 3mmah03nMo 0EIMEMM3ngdo s gMMNgon, badsMmnmab MgmMns, ZommbMmEBNs ©S 8.8. dgbe-
0000bo, MY3MIgbaMmydgmans 3mmoahnznb dgbogzsmn ongdsdmb 30bndyd MmammE sMmhgznmon bogobo
93MmM3P0 33939000 LdsZsmazmm 3MMgMadsb. mgddmmo 3o 3B Pbs nymL, MM dgbodems y39-
s bHYIbHN oM aymb anbHgMaLadYMN o3 Lognmbgdam s 0bHgMaLoL gobomznggdma dgndmans
300m0ygbmbL bb3zoobbgs nbmzognyma LEszmM-LEs3zmMadalb dgomeon. dom dmMab: PBL, dm@gmamydy,
000803900, ©903(hg00 o bb3s DgMmm dmyzsbagan dgmmegdo.
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Aleksandre Davitashvili'

TEACHING POLITICS TO THE STUDENTS WITH MULTIDISCIPLINARY
BACKGROUND WITH INNOVATIVE METHODS

Abstract

Paper researches various teaching methods tested into practice for increasing the engagement of the students.
Teaching ‘Principles of Democratic Governance’, which is basically introduction to politics, as a core course
across various Georgian universities offered to the students with multidisciplinary background, proved to be a
challenge. Therefore, | have tested several alternative teaching methods as a response to this challenge. The
Problem-Based Learning Method appeared to be the most successful as it includes a group working during
classes and acts as an icebreaker for the students with the different knowledge and experience. The learner-
oriented method is giving students puzzles or problem and gives independent, free space to research the
topic and solve it. Another efficient method is simulation, especially to teach theories of the international
relation with of negotiations and Hobbes Game. Watching movies (mostly documentaries), reading literature
and holding discussions proved fruitful to teach topics like totalitarian regimes. Debates on certain chapters
for instance: Political Ideologies or Human Rights - appeared to be a road towards better understanding of
above-mentioned topics. Alternative teaching methods give opportunity of the objective evaluation as well, in
the case of the PBL the lecturer/facilitator is actively monitoring the process and in the case of necessity asks in
depth questions to check up on the work of the student during learning time. To evaluate objectively different
activities are finalized with the essays with clearly determined components of assessment. The experiments
have been proved successful across various universities in Georgia and it is recommended to include this
course as at least as an optional in the curriculum of the TSU Bachelor’s programme in European Studies.

Key words: Introduction to Politics, Teaching and Learning Methods, Problem Based Learning (PBL)

in Practice, Games and Simulations methods in Practice, Students with Multidisciplinary Background,

Introduction

Politics was a subject of teaching, learning and discussion at least starting from Ancient Greece and throughout
the history it has been developed into the independent field of science. Furthermore, “Introduction to Politics”
was established into the core course in various fields of study, as it is vital to teach students and youth about
basic political concepts such as: forms of the governance, political systems, elections, ideologies, etc. Teaching
politicsis challenging especially to the students with the multidisciplinary background and due to the mandatory
nature of the course across various programmes of different Georgian Universities, the students take it for
granted without making substantial contribution during the classes and causing low level of engagement when
it is provided with traditional teaching methods. In order to understand the best practices of teaching politics,
within the framework of innovative teaching and learning methods at the TSU Institute of European Studies, the
crash course without ECTS has been already tested with the MA students. The practice was successful, taking
into consideration that this subject is applicable for the bachelor students, my experiment continued with
the different universities at the freshmen and sophomore level to understand if these methods are efficient
with them. The practices have shown that the interest towards the subject is increasing with the alternative/
innovative teaching methods. During the classical lectures the professor has an opportunity to transfer the
substantial amount of knowledge to the students, but very often in the big groups this method is less efficient
as not all students are participating in the teaching and learning process.

T PhD candidate at the Institute for European Studies of Ivane Javakhishvili Tbilisi State University, e-mail: sandavitashvili@
gmail.com
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The article will be oriented on examining teaching and learning methods that can increase the involvement
of the students with the multidisciplinary background and help them to understand the ongoing political
processes in Georgia and in the World with wider context and in a coherent manner. After the course is finished,
students should be able to enhance learning abilities (‘study how to learn’), hypothesize and analyse challenges
in the multiple disciplines (Kauffman, 2015, pp. 111-115). Taking into consideration my experience of teaching
“Principles of Democratic Governance” to the students of IT, Management and Economics, | can conclude that
the traditional teaching methods were ineffective; In order to increase engagement of students | have looked
through the various teaching methods, most of them were perfectly summarized in John Ishiyama’s Handbook
on Teaching and Learning in Political Science and International Relations. Part Ill of the book reads the best
practices of different teaching techniques out of which the most successful in my case turned out to be Problem
Based Learning (PBL) Method, Teaching politics and international relations with movies and literature, offering
practices for promoting the student discussions (debates) and simulations (Ishiyama, 2015). Theoretical and
practical cohesion will be discussed in this article in order to answer the question: which teaching and learning
methods proved effective during teaching the interdisciplinary group the course on the ‘Principles of Democratic
Governance’ (Introduction to Politics)?

I. Problem Based Learning (PBL) Method

The Problem Based Learning (PBL) is the most frequently used method in my classes as it is a cooperating
and inclusive method of learning, which first was developed for the medical studies in 1960s. PBL leads to
deep learning because students engage in the knowledge construction independently; as well as they solve
the puzzles and develop ‘learning how to learn’ ability. Consequently, this approach tested the most effective,
teaching interdisciplinary groups with the different educational background.

The PBL is implemented in a group activities, it additionally enhances communications skills (Ishiyama,
2015). It is important to understand that facilitator should support both, group and the individual activities, as
the final purpose of the PBL to prepare independent scholars who can work in different environments (Hussin,
2019, p. 14). Structure of the PBL is as follows: 10-15 members of the group of students are learning with the
supervision of the lecturer by solving problem or assignment. The PBL must satisfy three core principles for
successful learning and teaching: 1) it should follow a problem-based process of knowledge construction; 2)
should be learner centred; and 3) should be collaborative (Ishiyama, 2015, pp. 369-372). Implementation of
these principles in the course is the biggest challenge, as only well-organized assignments will get the desired
results. Understanding the background and experience of the students is also important. For example, for the
interdisciplinary group the preparation of a more structured assignment works better. Creating assignment is a
complicated process and consequently it improves with the involvement of the students. Assignments engage
students in the learning process; thus, it should be interesting for all members of the group to include their
opinions from the individual background. Hence, understanding specific knowledge of the students is highly
recommended as the students should be able to understand the context. Good assignment should not push
learners towards one correct answer, rather it should give the opportunity to multiple options of the problem-
solving. According to the ‘Handbook on Teaching and Learning in Political Science and International Relations'
there are three main characteristics of a good assignment: 1) allow deliberation (instead of just description); 2)
guide the tutorial group; and 3) include a certain amount of scaffolding (Ishiyama, 2015, pp. 372-376).

During in-class time, students discuss the assignment using different approaches, however, | prefer the
Maastricht University 7-step guideline outlined for the groups composed of 10-15 students, which stands as
follows:

e Discuss the case and make sure everyone understands the problem;

» Identify the questions that need to be answered to shed light on the case;
e Brainstorm what the group already knows and identify potential solutions;
e Analyse and structure the results of the brainstorming session;

e Formulate learning objectives for the knowledge that is still lacking;

e Do independent study, individually or in smaller groups: read articles or books, follow practicals
or attend lectures to gain the required knowledge;
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 Discuss the findings (this is held during the next session) (Maastricht University, n.d.).
Overall, the PBL cycle is as follows (Maurer, 2015, p. 371):
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Implementing the PBL method in practice takes lots of energy, but it is worth trying especially in the
interdisciplinary groups. During introduction | always ask students to tell the group about their educational
background. If the response is not clear, - additional questions are recommended to be aware about overall
composition of the group. First topic of my syllabus is ‘What is Politics?’ This is an opportunity to measure
the understanding and knowledge of politics using Socratic Method, which further clarifies the content of
the assignment. This method is guiding students towards knowledge instead of traditional teaching. This is a
dialogue between lecturer and students, but it is important to keep up questions to get to the right answer
(Trepanier, 2018, pp. 1-2). The PBL cycle starts after understanding the background and knowledge of the
students and the introduction of the assignment. This part of the article demonstrates the phases of this
particular method based on the puzzle provided in the BOX 1.

BOX 1. PBL Assignment: Learning Election Procedures

Imagine that you are a representative of the political party and next general elections are getting closer.
The Central Election Commission announced the date and you are tasked to prepare a strategy for the
elections. What are your plans, who are you meeting with and when?




136 Georgian Journal for European Studies 10-11, 2021-2022

After completing groups, the facilitator explains the assignment and checks the knowledge of the students
about elections in this particular case and gives the free time and space to the groups to discuss the problem/
puzzle. Meanwhile, students are working, the role of the facilitator is to pay attention to the process and
interfere only if necessary. During the first sessions proactive facilitation might be necessary as groups are
taking first steps of the teambuilding and working together. Frequently checking up on groups and asking
question about their attitudes will help them to set up an effective working system and avoid the point from
where unproductive approach becomes routine. It is worth to consider that this involvement should not be
artificial and should be done in the extreme cases, when the students are distancing from the actual topic of
the assignment.

Pre-discussion Questions

During pre-discussion the students are not discussing only the task, they research knowledge of the group
about the particular topic and outline the roadmap to fulfil the assignment. In this order they discuss two
basic questions: What do we know already (to identify knowledge)? And What do we have to know to solve
the problem (define learning strategy) (Maurer, 2015, p. 371). On this phase, learners go through first 5 steps
of Maastricht University’s PBL guideline, which includes: understanding the problem/puzzle, identification of
questions, brainstorming, structuring results of the brainstorming and formulate learning objectives/tasks. The
facilitator should pay attention that in the groups the roles are redistributed well; ideally, this part is done by
students independently, but close monitoring and involvement from the facilitator is acceptable. One person
in the group is a leader, who mediates the discussions and supports efficient engagement of the students in
the learning process, summarizes the discussion and gives tasks to other members, finally the leader merges
working materials of the group members and presents it at the next session. The second is secretary/whiteboard
worker, who is collecting the information, making memos and gives visual perspective from the whiteboard.
Additionally, as any other member, the secretary is also actively involved in the discussions (Maurer, 2015,
p. 372). As soon as this phase is completed, students know their individual tasks and are preparing for the
research on which they have one week until the next session.

Self-study

The students have one week to implement individual works. During this phase, collecting and analysing
information is vital and the facilitator must pay attention that each student is well equipped with the required
skillset. Students work with the outlined learning tasks individually before comparing and contrasting their
findings. The largest part of the learning process takes place outside of the classroom on this stage of the PBL
cycle.

Post-Discussion

During the post-discussion, students are compiling their tasks and the leader is merging the document into
a wholesome maximum three page report, all materials written in one style. The relevance of the topic and
judgement of the paper should be compatible and students must understand how exactly their reports respond
to the problem/puzzle of the assignment. The post-discussion gives to possibilities for checking one’s own
understanding and deliberating among members of the team

Reflection

The PBL cycle finishes with the reflection step, which assesses the learning process, shortcomings and
amendments to the course of study for the future assignment of the group. The groups present 3-5 pages
report on their activity during the next class and discuss the process of learning and content of the resolving
the puzzle in 10-15 minutes.

Assessment in the PBL method

Finally, the facilitator/lecturer gives feedback and assessment to the groups. During working on problem/puzzle
groups need advices how to improve working together. According to Maurer there are two major reflection
moments that help students’ development of learning specifications: “at the beginning of the course, students
are asked for a self-evaluation in which they assess their strengths and weaknesses in terms of skills and/or
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content that they want to put special emphasis on. At the mid-term and/or end of the course, students repeat
this exercise and can reflect on their progress in terms of tackling their weaknesses” (Maurer, 2015, pp. 377-378).

The next step is the individual assessment, which is a debatable issue in the PBL. Traditional evaluation is
based on the direct personal performance of the student using research papers, essays, seminars and etc. In
this order close monitoring of the process is crucial as it is possible to track the engagement of each student.
During presentation the facilitator asks questions to the presenter about roles and tasks of the members and
additionally gets the information randomly from other fellows of the group, which gives an opportunity to
understand the depth of knowledge acquired during the learning.

This method proved effective to teach and learn in big groups (50 students) with the interdisciplinary
background. Despite the positive experience, holding whole course in the PBL method was not enough.
Consequently, incorporation of other methods are vital for the specific topics.

Il. Games and Simulation

The syllabus of the Principles of Democratic Governance includes theoretical concepts of the International
Relations, Political Ideologies, Political Systems, the forms of the Democracy and at some point teaching only
with the PBL is not enough especially for the students who have the urge to debate about different viewpoints.
Thus, additional learning methods proved helpful to fill the gap of the interests of students. Games and
Simulations especially during teaching theories of international relations are the most effective ways to let
students understand how to use different attitudes in the different circumstances.

Victor Asal talks about two core ideas for the efficient simulation and talks about the benefit of this approach:
“First, the world can be modelled, by which we understand that a set of relatively simple rules can encapsulate
the fundamentals of a given situation. Second, those rules might take the form of some kind of decision-
making architecture, or of personal or institutional characteristics, or indeed of random events”.

In terms of benefits, Asal talks first of all about the opportunity, simulation is giving to the students for
exploring interesting topics. The next argument in favour of this method is that it allows students to get a
general knowledge about the dynamics of negotiations. Finally, simulations act as the ice-breaker for the
group and accelerates the team building. In general, this method gives the student an opportunity to acquire
theoretical and practical knowledge (Asal, 2015, pp. 305-306).

As the Principles of Democratic Governance is a complex course, | try to explain the basic concepts and
theories, therefore while teaching International Relations, would rather concentrate on two main theories
such as Realism and Liberalism, rather than teaching all theories and complicate the understanding of the
international relations, which usually is already influenced with the different kinds of conspiracy theories.
Therefore, | prepare two simulations for each theory. There are wide range of simulation games and Victor Asal
describes them very well and most effective to teach realism is The Classical Realism Game (AKA Hobbes Game).
In terms of teaching liberalism — a simulation game of the EU Foreign Affairs Council session proved to be the
most appropriate activity as it introduces with the idea of cooperation and compromises in the international
relations and also serves as a practical example of the EU decision-making process.

In order to warm up the audience and break the ice, usually I split students into four groups and ask them to
gather all chairs in the room and store near one wall. Usually, they think that it is a competition and assignment
is to steal chairs from other groups after several minutes of quarrel I interfere and tell them about true purpose
of the assignment. It is cooperation and despite different associations, they might have common goal and in
order to achieve it the concentration is vital. After this, they are more concentrated to the new assignment and
listen to every word the facilitator says.

The first is a ‘Classical Realism Game’ and in order to play it in-group of 30 students, - two decks of cards
are necessary. Each student gets a card and they duel each other with rock paper and scissors game, loser
dies and gets reviving card from the facilitator. Playing follows this rhythm, until facilitator's deck is empty and
consequently, from that moment whoever loses rock-paper-scissors leaves the game. The game continues until
two students with the most cards battle each other. In that moment according to the protocol the facilitator
stops the game and asks: why are you fighting? The answer usually is either this is the aim of the assignment,
to survive or to win. Facilitator asks another question to all the students: in your opinion what was the point
of the game? And discusses it with the students. After which gives additional assignment to read Hobbes’
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Leviathan: Chapter Xl Of ‘The Natural Condition Of Mankind As Concerning Their Felicity And Miser’. During
next session the facilitator/lecturer discusses with the student three principal reasons for fight according to
Hobbes: competition, difference and glory. This game teaches the students that avoiding fight was in their best
interests, but they preferred to enter in the competition, later understanding the motives described by Hobbes.

The second assignment is negotiations on solving humanitarian crisis in hypothetical continent and
countries. Each student represents one of 27 EU Member states with their own interests in the EU Foreign
Affairs Council plus there are representatives of China, Russia and US, who have interests and opportunities
to influence the decision-making process. The purpose of the assignment is to respect international law and
based on the compromise, find an appropriate solution to the problem through different phases of formal and
informal negotiations. The assignment teaches the students how alliances and strategic partnerships are built
in the international relations. The simulation is focused on determining the national interests and establish
useful strategic partnership with the countries with common interests through the compromise.

The students are evaluated with essays on comparative analysis of IR theories: realism and liberalism based
on their experience in simulations. The assignment helps the lecturer to understand the involvement and
acquired knowledge in this process.

lll. Other Useful Methods of Teaching

For the multidisciplinary group it is important to create an interesting environment. Taking into consideration
the fact that they might not planning to continue their studies in the field of political science, only explaining
certain concepts are not enough, they need demonstration. While teaching totalitarian regimes, only definition
and verbal example is not enough. | found it effective to watch series of documentaries over this topic. Firstly,
the lecturer introduces with the definition of totalitarian regimes. After he lets students watch a documentary
mini-series of Netflix: ‘How to become a tyrant, each of six episode is around 30 minutes and usually | prefer
to pick the first episode: ‘Seize Power’ (about Adolf Hitler) and the fourth one: ‘Control the Truth’ (about
Stalin). This tested an effective way to help students understand the essence of the totalitarian regime. The
assignment is to read or watch ‘1984’ by George Orwell and discuss it during the next seminar. After watching
real life examples of the totalitarian regime and then reading about fictional one, it is easier to draw parallels
between these two. Finally, students write an assay about totalitarian regime based on real example they find
interesting. The vital part of the essay should be the viewpoint and angle of analysis of the student regarding
particular regime.

Another topic of the syllabus is civil rights and liberties. Usually it is useful to first, introduce with the
constitution and their rights and assign them to read in my case, Constitution of Georgia, Chapter Two:
Fundamental Human Rights. It is better to read it together and explain the most important rights, how they work
in practice. The debates tested effective to engage students in the discussions of civil liberties. The lecturer
brings interesting case (fictional or real), for instance, | bring the so-called ‘lifeboat case’ - a real story about
four survivors of the shipwreck (THE QUEEN v. DUDLEY AND STEPHENS., 1884 ). The practice has shown that
asking students individually what they think about the assignment and group them based on the responses
is an effective approach. | give them a certain amount of time to prepare arguments and name speakers. The
speaker has the right to choose who will respond to the argument of the opponent group. Traditionally, each
student writes assay, in this case about the interesting case of personal liberties and freedoms.

Conclusion

Teaching introduction to politics to the students with multidisciplinary background as a core course is
challenging, but with the correct attitude involvement of the students will increase. There are many methods
of teaching and learning. | have tested several and found some of them effective during my classes with the
students of IT, Economics and Management background. The most successful and interesting appeared to be
the Problem Based Learning (PBL) method. My personal experience says that it works well especially with the
big groups .The approach is “learner-oriented” as the students are searching to the knowledge themselves and
the lecturer is a facilitator, who guides them in this process. One of the main advantages of this method is that
students learn working in groups and independently.
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The PBL is used mostly during my classes as a primary method of teaching and learning, but it is not enough
at some point, therefore other approaches such as ‘simulation games’ is also useful especially during teaching
‘theories of international relations’. The mostly used games are The Hobbes Game (Classical Realism Game) and
Simulation of the EU Foreign Affairs Council (Negotiations). Each of them represents example of two major IR
theories: Realism and Liberalism.

The syllabus does not give enough time to research different totalitarian regimes and only theoretical
explanation about components of totalitarianism is not enough; this may be compensated by watching
documentaries or reading literature and holding discussions, followed up with the analytical essay about
particular regime.

During covering the civil rights and liberties chapter, students first of all are introduced with their rights
with the explanations for what each right stands for and after this they are introduced with the interesting case
about human rights for the debates. As usual the assignment is followed up with the essay on civil liberties.

Finally, from these experiments it proved efficient to use alternative teaching methods rather than
traditional method, especially if the lecturer has a big group of students with the multidisciplinary background.
Understanding level of knowledge of the students is vital to come up with the relevant and interesting
assignments; consequently, increasing engagement of the students. For the objective evaluation, active
monitoring of the group activities is required for the facilitator. Additionally, determination of certain criteria
to distribute points further increases objectivity of the evaluation.

These methods offer students opportunity to study ‘how to learn’ and develop necessary research skills
not only for the political science, but any other field; it enhances various skills, including working in the group
and individually and of course helps to get an in-depth knowledge of the particular topic utilizing interesting
activities.

Considering, the multidisciplinary background of the European Studies, it is important to teach bachelor
students the key political science and international relations concepts. The theoretical knowledge of these
topics will help them during the next courses to easily understand such complicated topics as EU Integration,
European Politics, EU Institutions, Political Ideologies and Theories, Theories of law, Philosophy and etc.
Hence, it is recommended to include the Introduction to Politics at least as the optional course at the bachelor
programme of TSU European Studies education. Meanwhile the lecturer should make an expectation that not
all students are interested in these topics and in order to overcome the lack of attention to the subject he/
she should plan the classes having on mind the different teaching methods such as: PBL, Simulation, Games,
Debates and other above-mentioned approaches.
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3MMOTNIFVBI MMNIGONMISIN(N L6I3TNL ANP3MANL LI6IM3B3D
3309330 IMN 6IMNOL LEI3XNIdNL 3MMBILAN

20bhMogbho

69Mo ydomagb bLogebdsbsmmgdmm LngMEgdn gMmm-gMmoma Lodsdabm ybsmoas, MMIgmog, gMmomn dbMog,
dmn3o3Lb Moy 3mabohym 3MmEgbLb, bmenm dgmMg dbMog, 98ydbgds 3Madhngxm godmEomgdsb. o0-
M0go0, 93909d0yMmo ByMmob LEs3MYds Mmymoa s3dmEsbss, MMAgmnEg Imombm3zb sbsndab, LobmMydOL,
99330bg00L, 3Mopozgmo s6MM36900L, HagdbdHab bHMYIOMaMmgdab, bb3swabbzs H03ab BgMommdomo
Hhagdbob dg94a60b, 33g30L, 35LYbabAZgxdMmMoAL, BgMmab 3MMEaboL gHo3gd0by o abEndmnbob b3g-
3030300 00399 H700L am33ebBNHYOSL. FgLo0TNLY, ¥39adnyMma BaMab 3yMmbo o dgbadsdabn babBs-
3mm 3MmEgbo 0by Y6 s03dg3dmL, MMI bHYIbHL gMmMmMIma gobyznmsmmab BgMmab, 33mg30LY
©o 3Mahngnmn sdMM36900b 6sMyd0, 3ondaMoML dobo Logbmdmngn 3MA3xHabENs s dgdenmb MmgmMm3
©3dMY30090mMa, 0bY $33BYM3© Pdamds. 03 0B060L domby3e gbodmgdgmony, M7 83s9dnyMmoa Bymab
LB3MY00LIL EsNbyMEgds BgMgymn doaMaTs S gababamads MmamMmE 3Mmomydsdg mMagbdhomgoy-
oo bBagmab, nbg 3MmEgLBY MM0gbdhnmgdymo 6gMaby s MobsdIMMAMMdNmn bBsgzmgdab 3MabiEndndn
o b(HMH930900. 63IMMB0L F0DIONS gobanbammb 3MMOMYTadY EoRYIbOM0 LESZWYOAL Boboboomyo-
™300 o J330Mathgbmdgdn 83009d09Mn ByMab LEs3MdNLSL. BodMmB0b TgmMmyg Bobomdn gobboymons
3Mb3MabhymMn o390 o BaMIM®agbamns o30mgdnb dgbMmymadab 9¢Hodqdan, gosbomandgdymons dg-
Lo03d0bo LHMIHYENIO0 O dJHN3MAg0N. F9Lds30LYE, BMMAL vJ3L dgomommmganymo boboomn o
3Magdhoznmon db6nd3bgmmoe.

bLog306dm bodyzgdn: o3009309Mn BgMs, 3MMOMYTd] oxrydbgoyma bLEsgzms, 3MmEgLdY

mm0gbHomydyma 6gMo, MsboddMmAmmonmn BgMy, 3Mmoydhdg MMagbhomgdyma Byms

dgbogomo

3000 ab LOEsbdsbosmmgdmm bogmMEgdn BoMms gMmm-gMmo LLdIBALM s BYB6d)bHMo ybsmns, MmDg-
g, 9o 3bMog, 339390Mg0s Moy 3mabodnm 3MmEgbL, bmenm, dgmMg dbMag, dmombmab 3Mogdo-
39ma 39domonb godmEamydsb. 03nba v339dnyma Bgmab LEs3Mads 3MA3MgLbyMo sdmMEsbsy, Mm-
9gma@ dmombmzLb sb6omadab, bnbmydab, IgxsLydab, 3Madnidyma dMM3690aL, HadbHob bHMygbhymo-
M900L, bbgoobbgs hodab Bymagmobdoma hgdbhob dgdabab, 339300, 3ob7bobAZgOMMdNL, BgMab 3Mm-
39L0b 9Mo3900Ls s abEndmnbab L3gENxr030L sL3gdHg00L om3z33MLBNDBYdSL. 38Ybo, g3Mm3yma
33mM93900L Lodogomogzmm 3MmagModab qoMmamaddn d90793039079m0 83sgdnyma BgMmab 3yMbo B0dBoE
0bobo3Lb LHYIbHYOL FnbEaL TBoMmomMm o LoLHIIPMo FMEBY v3009309Mn 9b0b dobsboomgdmgdab, Eo-
Hhomgdab 6gbgdob, 3MEgmo 8Magndgbhnmgdymn v3009d03M0 Hgdbhobs s 3393000 6adMMAnb dobsbo-
090 goab dgbsbgd. 39MbL goMmamgddn bhygbMHgdn, 8139, 336M0086 33mg3znma BsdMmMA7d0bL bobg-
900, 33mg3000 63dMMAnb bHMmIHnmabL, bodsgsmozmm bsdmmanb Immbm3zbgobs s BobsbnomgdmydL,
0M3yd9bdHob Mmmbs s 3608369mdLL, 0M3YxdgbdHoMgdyma Abgmmonb gobznmamydab 3MnbEn3ndL.
99Lo0030bs, 39MLOL LMY dab dg0w3 LHIIBHL gbdab 33emg3ncmn badMmAnb dobobnomydmyg-
00 s bOMIYJHIM, 3obLIDM3ZMIZL BahnMgdab B9gbgdL; dggdmns babom Bysmmadab dgMmAg3s o Ixdom-
09, 0MAg3L 33930LM30L oENYdgM FgMEIODL, gobbodMzMO3L 33mg30L LagnMmgodgdL s 33ma30L
00%560, 3mymmob, 0MAg3L o 3MoHN3YME 3365mMNBYOL 30M3gm s FgmMmagnm BysMmmgobL, bhywagbho

T ;moomabob bobgmadbngm 36039MLNMMHNL 3ndsbodemym 393609Mg0sMs BI3IMAHIHNL SLMENMydY-
mo 3Mmaygbmmao, gmgdhmmbymo gmbdo: giuli.shabashvili@tsu.ge
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0Mgndgbhnmgdymo gobnbomogb Lo3zmagsz Lo3NMbgoLb s gedmogdzb dgbodednbo L33b6900. d909-
390, 39MLOL gobdogzmmodsdn LHYLIbHYON EVIMY3NEIOdMOE J3bnob 3MEgM oMagnxdgbHnMmgdym b600-
Mm3AL doomz0b LonbHamMabm gdody dogsmogzmasdnb g3Mm3gman 33n3900L 3MMEMadab BoMamgddo.
00 3MmMaMododn o30g003Mn BgMmab 3gMbo abbogzmgds gfMmama LgdgbHMmob gobdsgmmadsdn s bomsdybo
dm0Es3L 33nMadn gMo gd3nsb s mM bgdnboML. 3PMLOL smBadbyamn 30BBg00L Bobomby3e® s IM-
39090 d9©93900L dobomgds@ s3E0MY09mMas LBs3Mgdab bEMMo o Yzgmodg dgboxgMmaba dgmmmyg-
00b gobLodMzgMO, MMTgMnE LOgbmMoMnzgn EMEBbAL doMamaMyMaE 0300M3MYOL LHYIBHIOL 3Mahngym
00MmM3b9dsb, 33emg30bo s BymMab y6oML.

B0dMmM3nb 30Bob0s obobommb 3MMOMdody MMngbhnmMgdymo LBEsZMYdaL dobsboomgdmgdn
330M3(habmdgo0 v3sgdnyma 6gmob LEs3zmMgdab 3MmEgLbTn. 6odMMAdn, 93MgM39, dobbomymans 3MbzMmy-
HIW0 ©a30mMgoy, MMIJIMNE 339390M©g00 g3Mmzo3dnmabs o bagommzgemb sbmznmMgodnb dgmabbady-
00b goMamMyddn synmM30damyMo dmadbobymgdab bazgmmdn bodymzamab 9b6sbMOb Eo3e380Mydyma
M933m0nMmyxoab ImEgmab 39990853900Ls o ©E63M330L Lagnmbgdb. BaMAMEagbomns o33 gdalb dgb-
Mago0b 903900, gosbamndgo ™M Lomebom bHMehgangd0 o sgHn3mMdgdn. dgLbodsdnbow, 6sdMman
3(HoM9dL dgomommmagnym baboomb s 893L 3Mogdhngymo 3603369mmde.

Lb3oobbgs gheddy Logebdsbsmmgdmm bongzmzgdn BgMoma 3MA3MB9bHaL LEs3MdNL MEdybndg
dmgmo godmnygbgdmms. oMol LEs3mMYdab HFMmooEnymon doEagmds 9i3dbgds 3MmEgLbdy MMngbho-
M9d3m d0aMasL, Mo3 gnmabbdmodb Bygmommdnmo hgdLbhob gHedmomnzam d9Jdbob. o0 dogmdanb do-
bg300 6gMmommdnc 6a3MmMAnb 3940605 06Yygds dMbLLYIBIEYOdgMN ghodnm, gmbgdMmanzn ngMndnb, S393-
9300, gmbgdMnzn MY3900b (Mind mapping) bhMshnagngoab gsdmygbgdnom, M3, Mme30b dbMas, dmombmzb
53388900 33050m00b LAHMIHY3N9d0L godmygbgdsb. 63dMMINL Lodmenmm 3MgdabHoENd®g BaMab 3Mm-
39030 06905 dobo MIBEY603g 30M0sbn (Palpanadan at al.,, 2009, p. 790). MmamME 3bgEs30, 3MMEgLDY
mmM0gbdHoMmadymo dogmdob dnobgwznm, 3603369mm3z0b0s LognmMog 3MmEgLo s BgMob mncmgymo
gHodn, MmIganbog d9aLbbsgmMgmbL BnbobBM YHIWMYMIE 536MOL nbLHMYIHMMa. 53 Hodab ogdHnzmodyg-
00b EMML bHIBbH0 SLAOHYMGOL sMgMm BgMaMdNm EV30MYdsL, Fom dmMmab Jabab gbgb MoT9bndy
30M006HD.

BgMab bBogzmMydab FgmMmg dmEgma sMab 3MMEYIHDI ERYIbdMo Bogmds, MMmIgmoiE MmMmoybiho-
M903mas LodMmMMmM 3MMEYJHDY. o0 dogmdanb dobywznm, bHYabhgdo 93bmdasb Modybndy 60dyaL
©o 9785m096 09g00L MME60HY08d] o JB6036 LodNB6g HgdLdHL dbmmme gMmm 33Mmnsbhb (Klimova,
2014, 33. 149). 8785md0b gmMmBsho 3¢hsMgdb nbn307smMyM bsbnsmb, mydiEs Bgmab 3MmEgba bmMmEng-
mE9ds n6bHMIHMMab byamddmzebgmmodoo.

03909007M0 6M0bL LEsZ3Wxdab 3MmEgLbAdn gadmnynbgods 303 gMmon Boamas, 3gMdmo 3MmMOmMYds-
99 ©ox3dbg073mo bBs3m PBL. gL 3Mob LHYIObHDY MMNgbHhoMygdymo LB3WgOnL FgoMmEn o 30BbsE
nbobogb d30b6o3mMgmMAs Mogo® IMdgobmb 3gMaznmydnm gomzomabbnbgdym 3mbHadbheb ozegdn-
Mgomn 3MmOmgdnb goagmab gdgdn o Lobbogzmm 3MMEgLAn dMY3nEIdM® dnnmmb osbyga-
hoagos (Ghufron & Ermawati, 2018, 33. 659). dg0dmgds nmJ3sb, MMA 39335M0 Bnamds dogdbodsmyMa
36ymobL bymb sbsamangnxtn sdMM36900L PbaMgonb gobgzomomndsb, bmmmm dsbBsgmgdmob Mmaena sMab
LOYIbHNL AMEHN30MYdd O BabngadEno.

Jommya Logebdoboommgdmm bogmzgdn AodhomMgdyman 33mg30b 873 godm3zmnbs, MMA 6gMab
3MmEgLbdn LHYIBbHdaLbM3NL gMm-gfMmmn MoYme© Esbadmgzn sdmEebadns Mongddmo 3Mohnldgmo
odMm0ab AdBmysmndgdy, ,6Yysmmgonb bobEmmonb Es©agbs, doMnmsn EdxMgdnb/bszzmgsn dg3nmbag-
00b Aodmyomn0o9ds, 3sbdMEagdy, Imv35Mn s dgmmgbamabbm3zebo nbgymmdsznnb godns3bs s doMo-
050 Lo3nmbdg 3MbEgbdHMmaMgdy, BnbsLBsMO Z30MIYEYO0L odMMJTs o MmEn3nMma Mmsbdndwgzmymn
©003369000 godm@Hsb6s o AsBMYysmnogds” (gmhnhedznmn & Jsdsd30amn, 2021, 33. 152).

Lb3oobbgs HN30bL o33 gdnb gbMmymgds M30LbM300 AMNddMYOL 89gabab 3MmEgLL, MoE 30BbsE
nbobogb a3momagngmn gmobab Azn6gdsL o6 90b goM®addbob dnMmdom 3MbsE. ,sbsmn gmwbaL
18399HM© ©o BaMIs®gdom 3mbLbHMynMgds 3o dgbadmgodgmas dghoazmababyma, 3mgbodayMo s bmEon-
sanymo bhHMohga0g0ab godmygbgonm” (5053300, 2012, 33. 6). 38®Y6s©, 9833IHM0 dgygnb obsmBy-
390, 39Mdm, bagbmdMmngzn 3M339MH6E00L dLOTOMMgdMIE s ByMabs s sbamahnzgmo sBMM36900L
36009000 gobbogznmeMgdmMa o9ENMYdgmMNs bbzoaLb3s HN30L vgJdHn3mMdgdnLb M8bINTI3MYWMIE ©O
3000Mx0MoE godmygbnds. d8ab TombBg30 3o dgbodmydgmas 3MMOMYBadY oxRYdbgdyma LEsgzmaby
o 3MMmEgLBY MMaybHnMmydyma BgMmab dmoamadnb 3mddnboMmydno.
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6odMm00 30D060© 0LObO3L gobnbommb 3MMOMYTsdy EoRYdbgdymn bLEs3zmMgdab dgmmmo, dogmads
o bhMohggns, MmIgmoai gbdamgds bHyabhgoL, gfMoma dbMmag, 3Mb3MHIMN agzamMydqdab dgbMmymy-
0000, bmenm, dgmg dbMng, dmEgdxo ojHngmdgonb dgbMmymgdsdn. 6sdmmInb 3oMzgm boboedn dm3o-
9ymos ohamadymob dndmboengs s BaMIM©agbnmns ydsmmgb LobBoZMdMYdaLY O 8300930 7yM0
69M0b 39MLYOTN 3MMOMYTDY EoRYdbxdYmMa LES3NL 3608369MmMONL gobbomgs. bsdmMmanb dgmMy
BoBomdn BamMIMoaabomns 3Mb3MaHIMN E833MYds O goobomndgdYmMNs 3MmMOMgdsdy o 3MmEgLdY
mmM0gbdHnmydymo 6gMob doMomswn dmmbmgbydnb dnbyoznm. 6odmMmadn BamImwagbomoas 3mbzMahy-
oo dgommemmgnymo M93mdgboEngdan. dgbodsdabo, 653MMAL 8g3b Fgommomanmagoymo L3JENBR0ZS
o 309600 0bobogb 3MagdHozgma odhn3zmdgdabs o Ladyxemygdgdab BoMImM@agbsb, MMTgEms EsbgMma-
303 dgLodmgdgmons v39gdngmo ByMmab LEs3mMgdab 3MmMEqgbdn. Mmommgymmo sghHogzmods goobomndydy-
0o 3MmMoOmMgdodg mMmogbhomgdyma LB3mMOL, 3MmM3gMmodnymn o 3MMELYdY oxydbgdyma 6gMnb
3mb®agb®an.

1. by 93MmM30LAEMEBYMONL Lods dMIZ3MM 3MMZgMITdY d30gan7Ma
69Mab 33MLOL LBs3mMd0L AMEgmMgd0

LeBYEBNgMM ModhgMmohyMsdn 3MmMOMYTsdy MMngbhnMgdyma bBs3mMyds (PBL) @absbosmydymos Mm-
3mME 303mmgHM-0gydEoyma dbzgmmods, MeE dgnmobbdmob d98w9aL: bHnwagbhds odmy30gom©
3600 dmadomb 3obomy, Eosdx83MmbL o doboamab LobMydNL Loxyyxdzgmdy Bodmgmob Jndmmyds. 303m-
09%00 EobYdH3NEI0MOE 30 P6@s dmadomb EsdaMgdnmn 30M3gmaEn s dgmmgyymo BysMmydon. sdnb
Loxyd3gmdg PBL dnamds 800Rbg3s MmammE BMmg - s6smado - 33mg3s - 86gsMndon (analysis-research-
report) (Harper-Marinick, 2001, 33. 5).

LadgEbngMm mabgMobhyModo godmymaamans 3MMOMITad] Eoxdbgdgmn LEsgmob mMydybndy
00bob0smMgdg0. 30 F0EaMINL dmszoMmn Immbmzbs sMmab bHygbHdy MMogbHnMmydyma bBsgmgod., Mo3
39mabbdmdb 3oL, MMA bHYabHad0 3dHNYMo® b 0y3696 Ahsmmymgdo bobBsgzmm 3MmEgLAN O M-
350 960 BsMmmmb ngn (Harper-Marinick, 2001:4). dg0dmgos nmg3sb, Mmd LHEbHdY MMngbhoMgdy-
mmods 30 90aManb gMm-gMmo B3bsdgbhyMmo dmmbmabas (Gijselaers, 1996). 3865w, PBL 80gmasdg
939070 Lgmabm goMmygdmdn bHyabHgoL dgrdmnsm E8IMYHZNEIOMIE obLOdMZMMB Magznsbmn bogn-
MmM90900, ©33939Mb6 LLLBIZMM 3MMEgLO o d90a30bMb MmagMMmE Logymama, nby $39330b bb3s 653MdNL
LodPTom (Gallagher, 1997; Reynolds, 1997).

3oM@o v8nby, 83603369 mM30600 LogMabm gomgdmdn dgngddbob Mobsddmmammodaman gomgdm. bdHy-
©96(h900s $3BYM© 6 googMab obobymoa 3Mmomgdgdn (Harper-Marinick, 2001:4). 89Ls0sd0bL,
3MmMoOMY3sdg oxRydbadymo LEsgzms LAHYPIODHL Y30MMgOL LogmMaYbnzoEznM P6oMIOL, $39RYM0 Byds-
moOnb, 06xmMIsEn0b godnaMmydab y65MgdL, bbggdalb dmMbdMgdaL 3othn3znbE9BsL. 88wYbo, PBL 30Abgy-
0o 3398900 bBsgzmadab FgommEs, Mmdgmoi dgabbagmgmadb y30m3MgdLb DMGo P6MYOLY O -
9m30090m9090L (Wood, 2003), M3gsb gmms 333smodab 3MmEgbdn LAHYIEHYO0 9MMAS6MNLIZSD
LBo3MMOYB, 33030 0YIOL s §MMTBgML gbBaMgdnsb 3MmMdmMadab goagmab gdgdnb dmdgobsda
(Blythe & Sweet, 2008).

3MMOmM0sdg oxwydbgdymon doamdnob dobgmznm, dobBs3zmMgdgmo sMmob Gabomohsdmmo. ab oM
dHoMgob HMmooEnym mggdEnsb, sMsdgm byl nbymdb LAHYIbHY0Ts M350 dsdMahnbmb, dmndomb
Bobamo, RssHaMmmb 33938 s BoMIMo©anbmb sbsmada (Harper-Marinick, 2001:4). doRbgymos, MM
00L603Mx0gMNb FMv30Mn BbJENe 08 dg0mMbza35d0 oMb BbsMmEggMs, 3MMOMgTab googMmodn obdo-
909 o 3Mmabohymo 63MmMbo 9. 6. JMmyAba0n. 38330M0 LobBszMM goMmgdm PBMY6373mMyMabL bHyabHagdab
amH035300b 333MEMYdsL, A3MOYMOSLS s 33 3380 BMbsBoagmosb (Torp & Sage, 2002). 03339, 36
306036mL, MMA 58335M0 B0EgMINM 3393300 gozzgomnmn/agdins/bgdnbsmoa gaMazgnm boMmmymy-
90036 ML ©o30380M7d7ma s 0bLAHMYIHMMNLLZED Fmombmab dmgan Mogo AMbLLABsYdgma bodY-
dom3g00b AshoMgdob, 3gMmdme, b3gEnamyma dsbamob dgMAY3sL, EMMOL E8393035L, bHyabHgdab dm-
H035303L, MMy 3gH0gMa® Aamomb nbobo Lodydom 3MmEgLAn ., sbY3], s3OM ©s 3ndYsMYMo dsbe-
annb gsdmynb900L (as3ns830amn, 2017, 33. 11).

0600369mm30600 030L gom3zamnbbnbgooE, MM gobbobomzggma 3MMAmMgds s dobo goadms nboo
0ymb bhodmo LBs3MAbLMZNL, Mob JgI3sSE LHYLIOHIO0 0Mxd96 FMEOL 3MMAMgdgdaL goagdmab
3%0m (Harper-Marinick, 2001:4). gsf@s s80bs, 8603369mm35600 0180L 8bgE39MMOs30 domgdsi, MMA go-
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6Lobomzgmo 3MMOmMgds bHYIbHg0ds Y6 gobobommb edMYy3nEIdMSE BnboLEM, adbIsMY o
990085350 06mMAs30nb gomgdg (Harper-Marinick, 2001, 3. 5). 06LHMYIHMMIS BbgE373MMOsTn Y6
0000mb nboE, MMI goobogmgmn 3MmMAmgds nbs nymb Mysmyma, bHywgbhgdab LobBsgzmm 3MmgMes-
00LMb V3e3d0MyxdYMO. 3aEMOgLNS 3MMAMgds nymb 3MA33magdbyma o 3JMbEaL goagmab Mdgbo-
09 g%9. b(HIbHg00s Y6 Fgdemb gowabagmaan 3MMOMYdab sbsend0, gobdMZogds, 33em930L ho-
HoMg0s, 3mMbo39g39x00L dMdngds, 89BLYOS s osbY3xHMgdab dnmgds. oMo 8daby, bHIObHL Yb®Y
39gmbab Ladyomygods dmadamb dnbadomyma nbyMmmAsEns BaMIMEagbom 3MmMOmMgdsbmob ozegdamg-
000 (0gd39). MyomyMa 3MmOmYdgodab (real life problems) godmygbgods bhHyobHgoL gbdoMYds gonsdMmME
ab gogdo, MmMT LobBogmm 3MmMEabo PFPeMME P303d0MEIdS Mgomymo 3bmzmgdab 3mbhgdLbHL o, dg-
L0330LOE, by u6YymOL dom, oMb oaby39H0mx0900 EVIMYZNIOMIE s 3MBIYBJOL dom, MMI
gbadmyogmas 3Mmmomgdnb gsadms (Aryanti et al., 2018).

09domonb 3mmEqbdn bHgbHhgdn 39M™M0569096 M300600 3MEBSL, BaJHIOLY o AMBEgTn0L, Mo
bgmb 36ymodL 3Modogdgmo sBMM36900L gob3znmoMmygdob. LOdgEbogMmm wobhgMmodymModo godmymaomas
3Mobhogymo 3dMmM36900L nbnzobhmmgodn, MmAmadoz LogMdbmdmMs® 30MmaMEYds 3MMOMYTdy MmMo-
96(h0Mg07mn LES3MAL dMmEymao RshoMygdyann 8gEsnbgmogdnb 8gwgasw (Ibrahim et al., 2020, 33. 3).

LadgEbngMm Mopamadmada dgbBogzmangas PBL doamdnb Mmana MmamMmE v3009d03M0 Bgmab, nby
0gmmg 960L BgMomo 3mA3mbgbHhob LEs3zmMgdabsb. d0hbgymns, MmMA PBL dogmds bgmb nbymaob bhywg-
6hob 3mgbohnmn 3md39hgbEnob 3ob3z003M9xdsby o vd3mmgdsl, MoE, Mmae30Lb dbMag, bgmb dgnbymadlb
B9Mm0m0o ©o35mMy0900b 95399hHMa JgbMmymadsb (Surya, 2018).

Lb3oobbgs 33300 ELLbHYMEYds, MMA PBL sdhn3mdgdab godmygbndnb dgwgge LAHYIbHYdO
IRMOM 330 35bYbmdnb 85300b390L s smByMgb 3MmMOMABb oodMab gdgdL. ndMEgoy, sbI33,
domo 9gx5LYd0L Jymagdn. MR, MmammME dDmMZngmao 33g30800 0bndbyma, ndobsmzal, MmI bHoI-
BbH9dab 6gMooon yb6oMmadab gobznmamegl, dsbBsgmMgdgmMads oo Pbs FnobmEmbL v30ydnyMma ByMmab
ogmmoymo bLoxyyd3zmgon o dbmeme Jomgdymo 3MEbobs o godmEEomgonb 85093 godmanygbmb
3M3gdHngymo Lo3MENIMYON S O33MYOgd0 (Aryanti et al., 2018).

03690M03500 nbLANL 3ombzy, My Mmgmm dgndmgds 3MMOMYTad] RYIHgdxmo bLEs3NL Gonamdnm
39033m0bB0BgOmN 3gHn3mMOgOnL EobgME3s 9399dnyMa BgMmab bBs3zmMgdab 3Mm3gLdn, 3MBb3MH M
Mo H030L Eo30mMYd9x00 Pbs F90LMMb ndobomznb, MM Foombomb Lomedybom gomzamabBnbgdym
9096900. 33 399M™ 33939030 BMFIIES sMBgMmama PBL mgmab ©sbgma3nb ghodgda (Trekles, 2012;
Arends, 2012, Aryanti et al. 2018). Ms3 899bg0s 88 Boamadnb godmynbgosb 3dysmme BgMmoomn 3m33mbBgbhab
LBo3Mgdab 3MmEqLAn, o8 d90mb3zg35d0 LHYIHbHJOL gobbobomzgmem gdmyzsm oMaydnbhomydyma
H39bH0L 899360LMSD o303d0MgdYmMa Fg300b39d0, Fogomoma, Mmamm Pbms v0g3ML d0BsEN, MmamMm
3600 3904060L 80030M0 B0boayds, Mmgmm dgoMmAghb bomoymn o o. 3. bHywabHadl, sbg3g, dobbo-
bomzgmoe gdmyzem Medgbndy gmbimMadymo 608930. 53989M0 BLEIMMONL gz LOYLIOHION
0MAY396 35bybgol ©s gobabomsggb Bom (Surya, 2018, g3. 351-352). 07690M030s, sbY ©gI3dnma LoLBS-
3mm 3MmEgLo 9bdnobnds 3MmMOMWNTsd) Paxydbadymon dnamadnb 3MnbE0390L s ndmg3s 3Mb3MgbIymon
918339HM0 390939000 BomB930L Ldyomgoob, MYIE, 88 dg0mbzgzsdn bHIbHgOL gdmgzom dbmmmo
69M0b ogmMoym LE3NMbgdMeb V3e3dnMyxdyma dg30mb3g00, MMIMIdNE P30300MEYds BaMammodnmo
60dMmm30b 99943600 gHo3g0L. obg sga3d0 LobBsgmm gamadmadn bhnwabhgdo J860s6 dbmmme Imzmy
30L7bgoL o BaME9696 sgahmMmoab 606537, bodmmmm BgMmommodama 3MmEygdho 3o oM 0gdbgodo. go-
Mo 0d0bLy, 93 d90mbzg30d0 godmyqgbgoymony, sbY39, 3MMEIYJHdY MMogbhomadymo BgMmab Togmads,
MmEgLbeE bHYIbHON §EbMd0SE Bomzgam 60379dg0L. sb339, oTaHgdnm obbobom3zga Fobomsb o
B6yoMmmydLb bHnwgbhgodn 9dngdgb oMy PoTMY30IOMIE, 0M33gE nbLHMYIHMM 96300L Fom TPodozom
063mMMBs303L. 3896 PdxmogLos babgdnbomm dydamdab nby 3930939, MMAT bHwabHhgdds gMmnmm-
o 89dmmb 3MEIM0 8Maydgbdhomaoymo HadbHnb 89Jabs, 33eMx30L EIIMY30IOMI® Ad(HaMIds ©s
Moy gobbobnmgzgm 3MmMOMgaody Abgmmds o 3MMOMYTnb goagmab gdgonb dmdngds. o8 dndONL
006930 dgbodmgdgmns 3MMOmMYasadg axzydbgdyma bBs3WNL dMmEgmabys o 3MmMEgLdY MMagbdnmg-
o0gmao 69M0b dogmadab 3mddnboMmgonms s gLodsdnbo sgdHngmdgonb godmynbgdno.
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2. 3mb63MgHmo Eo35mMxonb dogammanacmn s dobo
dgbMmymgdab bgdob 603300

60dMmAnb dgmMg 6o6omdn BoMIMEagbons o gobbomymoas 3Mb3Mghmn azsmyds, MmIgog
1%33dbgds 3MMAOMYod) axmydbgdgman LBs3mAL, F3uBIMa 0xdomdab, Mmebsddmmadmmonmo Bymobs
©o 3MmEgbdy mMMogbHnmgdyma Bamab dnamadgonb 3Mnb3n370L. a30mgds gobzgmabamons g3Mm3nb-
03m©bgmdabL Ladsgsmogzmm 3Mmamadnb bHYIbHgdnLM30L. O30maxdnL dndsbny, 3MEgma dmEymm-
00b 9Mgndgbhomgdymon gbgb 899369, bmem ozsmgdab Mgdos 93Mmgzazdnmabs s bajoMmmzgmmb sbm-
306M9d0b 8906b3g00b BaMEMdd0 syomM3z0dYsmyMao dMALsbyMgdab bxzgMmdn badymzgomab gbsbmsb
©a39330M907 M0 Mggnmamydab dmgmab 8987853900 o obgMmaae.

bagnmba sghomymMmas, 3MMOMATPMo s gbdnsbgds 33Ma3nmydnm gamzamnbBnbgdym mydadngsL.
©o33m90ab dgbMmymgds 03939900 33000 babBsgzmm 330M0b gobdogzmmodsdn, mommay 330M3bL gobLo-
bmMmEngmgdgmo sgbhngmogda 999Lo00390s v38gdnma BgMmab 39MLOL bomsdybom gobgmag Mydgoby
o bgnmbgdL. dgadmygds 0mY30L, MMT 33 Y0sL 09§3L MMTogn ohznMm3zs: gfMma dbMmag, bhnwabhg-
00 093om096, 3gobobomo3zgb o v065M0HY096 g3MmM@aMggH030b dmmbmzbgdob dnbywznm Jommyma
090000maLabyMgd0b bazgmmdn bodymagomab 960b MyaxmMamgdab 3MHMOMYAsL, dmdngdymo s SA3Y-
0039070 9sbonb bLoxzyd39m™dY 539BYM© gobobomszgh 3MmMOWMgdnb goagmab gdgdoL s edmyzn-
©90mMo@ 009096 goobyzghHnmgdgol, Moz bgmb dgnbymdb bodmmmme Logbmdmozn 3M33gMHobinnb
33300 Lo O 3MoHozgmn sdMmM365000L 6sMgOL gobznmamgdab.

dgmMmg dbMng, 3oMamgmyma LYdnboMyddy 3MMOMYTsdg MM0gbdhnmgoymo LBs3mab Togmdnb
0nbg30m LHYIOMYd0 aIMY3nEIdMOE ALxgMmMOgb o3009d0yM0 ByMab dmmbm3zbyddy. 39Mdme,
LOYIbHYO0 Jommyma 3gnsdmabobymgdnb bgggmmdn bodymazamab gbob Myaxmomgdab 3Mmdydab
0930mMamdg gobabnmogzgb 0gdob dgmAg3nl, bomsygmab dggdabob, dsbsmab dmdngdabs s 8dYdazgdab
LOHMIHIENYOLY o 3MNBEN3YdL, 03MgmM3Yg, 9MaYTabdhaMmadgma gbab bHMIYIHIMSL. bodmmmme, bHhwos-
B6(H900 ©IMY300090mMa© 30030 013 PL3ZBsEY, MY MMEMM Y6 goangdmob gbgb d5Jdbob mommagym
900399 6admgmoo 3MMOmMgdg00 s dgbodsdnbo sdmEabgdan. gb 30, Mo30b dbMog, bgmb dgn6ymob bhy-
©36hg00bL BgMomo nboMydab gob300M3MYOSLY O ML,

™9g30sbs s bYFnbaMydvY MgdHMmMo 8333900 bHYIBHIO0L IMLIBMYOJOL S 0630NL Fom 8-
000 0bxzmMMAsE0sL, bmmm EodmyznEndgma 3xdomdnb MmmL, bodabsm Eo30mMydg0aLb dgbmymadabab
LHYIbHYO0 Moz dMndngdgh 30M3g3mMeE s dgmMmaym Bysmmgodl. MoE d99bg0s 3emMgdab dgbMmy-
®3g00b MMTdHL, 30MYds LMYMEYOS F3IBYMI©. bHIO6HJ00 Y6 33RO 36 Me3006m0 nbo-
3000300 36 MmagHmmob obdoMmydam. z3gnx3do bHwbHhgdob MomEabmds dgodmgds nymb bodyomme
4-5 b(hngbHo. o0 Hn3nb Eo30mgdab B0Bsbny, gMmn dbMag, bHbHg0ds gonmMds3zmb doMoms@o 30-
Mm3bymon n6sMydn, bmanm, dgmMmg dbMng, godmaygbmb 3mobob 3Modhniadn sebgmagznb dgbodmydanm-
00. bodmmMMME, Eo30mMYds 30065 Nbabozb sbamahngyMmo sMmagndgbhnmgodyma gbgb dg4ab6sb, MmAganng
3330bbgob v3009307M0 BaMmob 3MnbE0390Ls o IMMbM3zbgdLb o MMIgmadni goagmomon 0gdbgds gobbe-
bomgam bLagnmMbmob oze3d0Mydgma 3MmdmMds. 6odMmMInb 99893 boboemdn BoMIM©E]bnMNy EV3s-
yd0b momgymo ghednb gbhsmymo smbgMms mnmmgymoa 330Mob dobgznm.

©o30m900b ombgMo:
1 33060

©a33m900b dgbMmyagdob 30M3gmo ghodn dmoEszLb 63Maob IMbLdBsgOg ghodb. bHyabHadn nym-
x006 33939000, Mob 390009353 MadbHMmMmBs sxobhMmmasb P6s gosgbmb oz3emgdob mgds: 93hmze3dn-
hnbos go bogohmzgomb sbmenhgonb 89006b3700b ®3ohgd090dn dvyenm30d7009hn dmAbobyhgonb byghmdn
bodyez000b 960000 839380hg0700 hgayenhgonb g®3983h0 dmegenb 87037353900 Qo 0b9h3g30. b(H©I-
BH9oL gobbobom3zgma® o gobosbomadydmeE gdmagzsm dznMy dmEymmodnb d93waa0 Hajbdn, Mm-
09mdnE ©sbLIYWNS O dMbgMoEny gobbobomzgmao 3Mmdmads:

30Mmomgdab oMmbo: g3hmgzo3dnhn-bogohmzgemb dmhob go®mhdgodgoen sbmenhgdob dg00bbdgdab mo-
60bdoe, Logohmzgomad n3n0bho 39009090900 3obbLdM3hae 3009000 9Bo3MAhn3oe EvYobomM3mb Mv3nbn
306mb00900mos 93hmgzo3dnhab 306mMbAegdomdsl oo Loghmodmhnbm bodshmogdhng nbbBhy8968900 oY-
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20m30973909h0 890000maBLobyhgdnb bazghmdn. bogohmzgomb 306mb3eg0eMANL vgenmzndgoeghn 8gensdm-
dbobyhgdgonb dgbobgd 2010/13/EU 93hm 00hgd80350006 8gbods8nbmdsdn dmy3960b 39009090900 836-
bodm3hgons obmEnhgonb bgedgshgegdab XXXIII eobohono. o8 300bodhaboo g3hmgzo3dnhob enhggBngnb
gho-ghoo dmogohn dmombmgbos J39y0600 99089893mb do3§yg00emonb bezghmdn bodyegnenb 9600 o bb3o
3%090h03 03h39300006 0830390hg070 bLo3ncbg0Hg hgognhgdab Jdgenmn 89gdsb60d8n. enhgdBngs 08 §n3nb
bbgeobbgs eohmz930b Tgbobgd ndeg3s 3ob3ohB90900L. e0hggdBng0dn, vb939, Jg0mMm 8399907000 hgognhgodnb
bb3o0sbb3s ¥Mhdy, Goc Imhab mznmhyganhgos, hganenhgds o Mmobohggyenhgde. ombndbye enhgdBnzodn
J90mm0399903900 bmh8900b 60F00n bo300090790M bobnmMb vBohgdb, bmom bofnen hgzma8gbesgnyon bobn-
0010000 o bogohmzgemb 0deg3b bLodyoeydsb, bognmbnb dmagz0ohgonb hodeybndg gdo vnhhamb.
bogohmzgomad snmm 300090790900 07obomgmb bogymoha 306mb63egdemds ombndbye enhgdBngal, ho
009060003 0909890390790 0gbo 306m3hmgd&n, 39hdme, 3300090900 809§ygo0omdnb Tgbobgd bogohmzgomb
306mbdn. dngbgesgse ndnby, hmd 306mb3hmygsn 2019 fgob 390385300 00 98939 Fa0b nym Hgdmombodbycn
300090909000 d9bhy09000b 3900, 3339FYyg00mdnL bYgEmhab Fohdmdoegnbogonb dbhnesb 8%3939 hgognhyodnb
890m d9hghos 306mb63hmygd8ab badohesdgbgm gobbnoznb/dnmgdnb 3hmzgbo.
306mb3hmgd8n, 3ghdme 3300090900 bogohmzgomb 306mb3dn Fogfygoomadnb dgbobyod, 70878030 bLogo-
haggomb 3mdgbnzs3ngdnb dohgayenhgdgeds ghmgbyeds 3mdnbnod, hmdgonis fohdmoeagbb 3ma3nbngoi3ng-
00b bgghmdn evdMY3009090 hgga0sEmhb. 306mb3hmggdBnb v38mhgdds enhgdBngnb boxyd3gedg hgsmadg-
6003309099 eoyhebmodnm F90038039L nbgan dmegen, hmdonb 01060b3vey3, 3Mb3hgBIeve bndgognenb 960b
300my96900b 39000b3930d0 bogncmbab hggacnhgdob 300090730900 930bhgds dohgagyenhgdgoe 3mdnbnab. sm-
6036700 dmegen 87000§ohdmBoeggb0g0nb 65§neds Johymanmoe smng3zs. doo dnnhbngb, hmd gb 3x0eyd.-
dmbnegdo 3mdnbonb dbhnesb nEn vedvIMANM dmhmBae ngbgds godmygbgogon eo m3mdninghn $90930-
909000 eobghgob godmnf3930.
0030b dbhng, 3m37603030900b dshgaaenhgdgen 3mdnbns 8(3bsegdb, hmd dmegon vdbMEYEBIhoe Fggbo-
000900 93hmenhggd&n3sb 0o enhgdBn30L @Mh8y00hg00006 03390909, hmd bndye3nonb 960b F980b3gg39d0
300my969030 3600 ngbgb dbmome Tgbsododnbn mhgsbmb 8ngh 30b6bmhingegdgen hggaonhgds. 3madnboo
306mb3hmygd8nb 39089393900b0b 0ogyhebm 9g3hmzo3d0hnb 9gb3ghB&0b hg3mdgbesnsb. vghgm3yg, 3odmyg-
69090 04605 ERGA-bL 2019 fonb o630hndon.
93hm30b bodgmb 9gb3ghB90nb dngh 98989300 emM3989680, hmdonb 01vbsbdvesi Johmyon hgoemonb
80030000§069000, bogohmzgomb LEV309M0O96 Mvbohygnrenhgdnb 0990609830b 0b9h330L. 9gb3ghB9d0
030009096, hmd bndyoe3000b 960b Tg8mb3930d0 vbohggnenhgos Mms3b9ds00s e0hggdBn30bmMBb o dmMi39-
090 3000hg00d0 bogohm3zgombm3znb y390099 dnbomgo amhdob fohdmoeggbl. mydize, 08v39 ehmb, ombnd-
69000, hmd 390mm0309907900 dmegenb dsbvdyTo390000 0979%yg0090b dmhab ybos ohbyomdEL ghonobn
o%hn o F939hg0900 3MHBNENY. MR, 9939 3600 00nbndbmML, hmd g3hmzsagdnhab ohg gho J39yo0608n oh
309mnygbgds mobohygnonhgdnb gmhds bndyoegznenb 9600 3mbB9JLSTn.
LOHYIO6HJ0T0 33939000 P66 ndLEgMMB BoMIMEagbomo 3MMdMadab sMLLY o sMbndbymo ©o-
M99Hn300b 0039396 HoEndLMOb o3e3d0Mg0xM boMmyymggddy.
©o30mg00b 990930 gHo30 aMmab oMagnxdgbhnmgonma gbab Lodydom Lomaygmab dgMmAg3s. mgdhmmo
LOHYIbHIOL BaMYPYEaOL gobLobnmMzgm MYTobmsb o3zegdnmgdym M6y bomagmb, bhHywgbhgdds
539839000 36 00LFaMMB mnomgymo bamsymab bybd o denngm Bbomggddy, dgamhomb ab 3oMnsbo,
Mm3gmo, domo 0BM0m, Y3gmadg 3o 35LbmaL v3agdngMma ByMmab 3MNBEN3g0L . 38LYbgdn asLe-
0300mb 39330 3M0 3M3Y3abHgonm. J390mm BamAmpggbomns dgbamhgzn bamogmab goMnabHhgdo:
e 93hmg3o3dnhn-bogdohmzggomb dmhab go®kmhdgoy0en sbmiznhgdnb 39m0bb8yo.;
e 93hmgo3dnhn-bogohmzgomb dmhob go®mhdgoyen sbmpnhgdnb 870sb6b3gdnb dnhnmoen
dmobm3zbgodon;
e 93hmgo3dnhnb enhgd8n3v;
e Dbogohm3zgomb 306mb3EgdeMONL v0838NhgonL o3300g00MONL bognombon 93hmzo3dn0hab
306mb30500mdoby o boghoodmhabm bodohmegohng nbbBhyd96890006 v900Mm30097009h0
09000 dmAbobyhgdnb byghmdo;
e bndyoznonb 9600006 ©030300hg0790 LV3NMbY0Dy hgognhgdnb 899060909000 T9g8600L
9JBQIOCMOY;
e b0dy03000L 960 BoLAYENSA0;
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e 93hm303dnhabenhgd8n30 Johmyo dobadgensdn bndyeznonbybnbgedmygbgonb dgdmbzg3900b
hggaonhgonb dgbobyo;

e Johmyo 0o03dgensdn bndyeznenb 960b godmygbgdnb hggaonhgonb 3gbsbgd 93hmz038d0hab
00h99d8n30b 069hg30b bohmyengda o Gomn vboendon;

e Johmyo 3obmbdpgdomoodn oyenmzndyoogh 890000m3bobyhgosdn bodyogonenb 9bob
h93n003090006  ©0303dnhgd300 sbmMENhgonb FHmobbdgdnm smydyen 39009090509000
0069h3300 bohmye9gd0 o domn vbsndn.

LomayMyxoab gobbomzab 990093 LHNIO6HY0Td Y6 TJozodmb Lomgdgmo s godmymb o Hodm-

69Mmb 9x399dhyMo bomoymab dgmhgzob bHMohgangdn o Fobsbnomgomgdn. mgdhmmo bhyIbHIdM SO
9MmMo© gobnbnmozb d5093900L o bognMmmydab 898mb3zg30d0 9dmg3L dom dndommymgdab.

30b6Lobomzgm 3MMOMYToLMb o30380M7d00 LHYIBHY0Ds F3RBYMo© Pbs Imadomb 3nMmzgme-
©0 s 3gMmMmgymo 6yomMmydo s Eonbymb domn Eodydazqds 3Madndgmo 3nmbzob doamadob 3MnbEndg-
000. mggdbhmmMon, Mmo30L dbMn3z, b;o33dMOL 39993 obLYBYTa3909m Babomsb:

e 0900m3003509h0 89000 dmAbsbyhgdgonb d9bsabyd 2010/13/EU 93hm oohggB03s;

e 2010/13/EU 93hm pnhggBn3s8n 2018 Fonb 14 6mydoghlb gobbmhingegoyen 3300090900 (DI-
RECTIVE (EU) 2018/1808 OF THE EUROPEAN PARLIAMENT AND OF THE COUNCIL);

e 0dmbohnen 306mMb3hmggdBnesb ,8s35yg00mdab dgbobgod bogohmzgoemb 306mbdn“ 330009000
0989600 0010m0099%

e 0dmbohnen ,897959900mdnb d9bobgd* bogohcmzgomb 306mb0EL6;
e 990b39h8900b hgzmdgbeongdn;

e ERGA-L 0630hndn, 2019

e 0b3o 939y69000b godmEeneoo.

JgmMy 330Mo

©530m3g00b dgbMmyamgdob o0 9Ho3dy LAHYIbHY0Ts bs gobobagmb dmdngdymo mgmMoymo ©
9830M0mo dsbomob sdndazgonb 3MabEnidndn, HggdudHob 3Madognmo Bagnmbznb Goamadgdo s mo-
Hhamodhymob dndmbomgzgob dgqdabob bHMohgangdn, 9gMgm3g, 88 H0dab Hajgbdab Tobobosmygdmgdn O
LbHOIYIHIYMo.

000b 890098 waddmmo bHYgbHhadoL sdmg3b 0dsgzg gobbobomgzggm 3MMOMYTLMSO V3e3d0M9dY-
oo doMomso ©10xmgoab ob bozzmgzn 3Mmomadab Medybndg 60dyadL, MmAmydos J390mm sMab
dmygobogmao:

1)

bodye30000 960 Fohdmoeggbb godmboB3nb nbgm @mhadsb, hmdgenz v83300h900 Johymxnm esdmzneg-
0709000 bodMgaemgdsdn o bgob gFymodb 3obbb30390700 333%8900L dndoho bodyegznenb, e0b3hndnboznnby
00 d8hy00 000mM 30090709000 3o3h(390900b. 0809600, MM3b5Fg0hm3g egdmzhsBnge bodyshmdn bndyeznonb
960b 30dmy9b6900b hggacnhgds gho-ghomn bodmagsemgonb ghor-ghmn dmogohn vdmEabs 3bes nymb. sdom
ohob gob3nhmdgdyen 93hmzezdnhob enhgdB8ngs dobAgennb dmaLobyhgdnb bxghmdn bodye3znenb gbnb
h93300hg000b036 030390hg000), hog 370nbbAMOL dogfygdomonb bgghmdn bndye3znenb gbnbs o L3
3%8090h03 00hM39390056 P839390hg070 LognMbyddy hgognhgdnb Jdgencmn 899s60H30b ohbgOMALL. 93hm-
308d0hnbo o bogohmzgomb sbmnhgdob 39msbbdgonb Bohagegddn 83300909000 sMmb0dbyen enhgdBn3nm
30030000F0690700 dMbm3zbg00b 0vbgh330.

2)

obmnhgdnb T9006b3900b 1ohgenddn Logohm3gemb dbohgb 9g3b 30009090900 Johoye 306mbadego-
omoodn dsbdgennb dmAbobyhgdnb bzghmdn esbghgmb bndyeznenb 960b eohgayenhgdnb nbyomn Jdgenmn
dmegen, hmdgeng, ghon dbhng, 39900000900 93hm303d0hab 93hmenhgdBn3o0b, bmom, dgmhy dbhog, gono-
30000§06900 Johmyon 89000009hmb b3g30%30300.

3)

obmnhgdnb d9006b39000 1ohgeyddn bogohm3goemb dbohgb 0g3b 30009090900 Johoye 306mbadeyo-
omoodn dobdgennb dmababghgdob bazghmdn eobghgmb bLodognenb 960b eohggaonhgdob nbgon Jdgenmn
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dmegen, hmdgeng, ghon dbhng, 39900000700 93hm303d0hab 93hmenhgdBn3ob, bmom, 8gmhgy dbhog, gono-
30000§06900b Johmyon dge00bx39hmb b39(30130300. 08 M300000hnbNm, gho-gho 983998ah dmegose dgndog-
00 39b30bnoma mvbohggaoenhgdnb 899o60900. vggesb godmadenbshg, 668hmdnb dndobno, 30b7bn 300390
8900038 b133033 Fg300b3900:
e fohdmoagbb oy oho gghmenhgd8ngnm gom3zo0nbfinbgdycn mobohggycnhgodnb 899960H80
bndye3enb gbob 3mbB8agb8TN Y390989 98IJBIh dmegeL?
e J99b0000900 0y ohs mobohggyonhgonb godmygbgds 93hmenhggdBngnb mmbm3zbgodb
bodyozn0nb 960b 390mbgg39d0?

e ndnob gomgoenbfnbgdnm, hmd mobohggyenhgods bLodyeszneab 9bab F9dmbzgzedn oh
800mnygbgds ohg gho g3hm3dye g39ysb0dn, hobegboo v0933983hno bogdohmzgomdn
hggaoenhgodnb ombndbyon @mhdnb 0ob69h339?

LOHYIOHg00s b obobaomb Mmommgymo 30MdbH0 o NALEgmmMB, MMAgmn domgebo sbobogb
00ma6yMozom LFNBBY Lagnmbl, ndmgzs 3MmMOMYdnb sdMABYMa30 3bse0dAL FgbodmgdEmodLL ©s dg-
0303L gobbobomzggm g39Lo3nmbgoL. BbEgmMOnb dmmMb bAHYIbHIOL FodMagd3zm oLi3bs, My MmamM
3600 Aodmysmndab bozzmgzn bognmbo s MMEMM PbS EoNL3OL 3MMOMATs sbamo®nldym HaJdbdH3o o
Mo bHMIHI3NYO0LY s 9bMOMa3z0 LOTPsmMg0900b godmygbgdss Y39mdg gxu9JMM0 33 M33MbLIBdMOLOO.

Ldnbom s30mMg0nLb Loboom LAHYIbHI0Ts F3IBRIMI® Y6 FgsLMYMB Fg0H30 O3 YdY, 39M-
dm@, ©803933mb dmdngdgmo doboms o 30HnM9xdab Babadabs s 030©x307Mn gbnb Ammbmzbgdnb gom-
300bB60bgd0m 3990606 HggLH0, MMIgmInE dndmbomymaoa 0gb9ds bognmba s dgbsdsdnbo mgmMoymo
omobhgmo®ms. gomeo 330LY, bHYI6HY0Td 6V Fossdndomb LYdnbomdg gosbsmadgdyma doMaomsan
©909m900b/g3bbsboamzgama 3Mmomgdnb dgMAgnmo 30M03bHn s doM3393mn dMENiNEnMgdabs ©
000973039000 39033 33dM0ygbmb moz006m gbgdon.

3MmmoOmMydnb dndmbomznb Lox®yd3zamMdy bHhyIbMHYOTs Y6 L3 gobbobamzgma 3MMdMYds, Mm-
09madng godmymangno 046900 gabbobomgzggamn bognmbgdo.

090039 33060

©a33m900b dgbmymagdab dgLsdg 330Msb bHYIbMHJd0 539839000 3ombymmdgb gMmmBsbgmob dngM dgd-
060 (hgdLbL, MMIgmnE dMoEe3L MmadgmMobhyMabs o 3MMdMYdnb dndmbomasb s gobabomogzgb bbgs
533300 809/ AddmMysmnondgm 3MmOdnb EabAsbs s gobbabamgam dg300b390L, 3odmyma3gb o vo-
6om0Hy096 63dMMI0L denngMm s byby TbofggdL.

00039 330M3L LOALFIMM Lognmbo 330330MEYOS 3MZYTbHNL MamMdSL. bHYIbHg0ds 339R3000 Pbo
ndLbggmb, oy Mo sMab oMEYTgbhob dmagoMmn xnbJjEns, My dgadmnds 0dEgb oMaYxdgbhow, J399M3y-
096(ho o 3MbHMaMagndgbho. bHYIbHg0ds 36 ababommb sgMgm3y oMayxdgbhomgdyman dbya-
monb 53900b bHMIHxangd0. AMLLBMYO9d0L Fg59M9d0L 37093 LAOYIOHIOL BoMIMEE)bs 9J0b5dsm
0M3nd9bdHoMgoymao dbzgmmdab dmmbmzbgonbs s @mMIsdhob dgbobgd. 88839, bodnbaMdy mgdhmmo
363000L bHbHgoL 06BMMTdE303L SCQA s SWOT sbsmadab dogmadgdab dgbobgd o BaMmywagbL dbgg-
™mMmo0b 839000b dgLodsdab 6037dg0oL.

Lodnbom E30mMgdaL MMIshom LHYIBMHIOTs Y6 V3TezMmb dom bgmm sMbydyWo IMboE]-
0900, 39MdMQE, gossbomodmb, My 3godmMEagds sMaydqbi o, §399Man036M o s 3MbhHMoMaydnbihow, o
0M000mgym gobbobozgm bognmbb oy3s3dnmmb dgbodsedabo 0Magndgbhgdn, Moms d9dwamadda dgdemmb
0Mgndgbhnmgdyma dbzgamoalb Asdmysmnodgds. bhygbHgdb dgydamnsm godmoygbmb dommznb dabo-
900 SCQA 56 SWOT s65m0B0b dnagmdgdn s v03mMmb dgbodsdnbo 3mbEg3HYomyMa My39d0.

0030M00v©, 00 d900b3g30d0 07 LHYIbMHYdTs FgoMmhngb Tg09an gobbobamaggma Jzgbognmbo -
93hmenhgd803000 gom30000§50690700 Mobsohgagyenhgonb 899obnddn bndyezenb 960b 3MbB9JLSBTN Logo-
ho3g0mbmznb y390099 99%9989h dmegob Fohdmoeggblb - dom dgndmgds gadmoyqgbmb d90wggn oManadg-
B6(h9d0 o J390Mandg6hgdo:

e 93hmenhgg8n39d0 8m390700 nbmhdozny;

e mybohygyonhgdnb 89906089000 bobggdn oo B3MhdyoON;

e m3bohggyonhgdnlb 099060939000 9693nmbohgdnb 3nohmdgodn, bLRghm o ohbgdyen
boghmodmhnbm godmEen0goy;
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e 0060h93900h9000 8994960939000 010309000M00 Johmyo Lo3zobmMbTegd0eM 8HOLMVE;

e 00060h93n00h900b 099060909000 010309000m0Os  bLogohmzgemb 89000 dmAbobyhydanb
baghmbMb;

e 93hm303dnhab 994b39h89000b 8mbODhydgd0;
e Johmzgen gdb3ghB900b dmbodhydgodn;

* (39039900 odmMY30090900 3309300 39093900;
e 1BYeI68900bL dngh Bsfighnon n689h3090 86300%0 (sbgc0b 5hbydMONL Fg8mb3z93580).

dgmmby 330600

©o30m3g00b dgbMmyamgdob o0 9Ho3dg gobaobamgos gbgb bHMIYIHIM. LAHYIOHIO0 EVIMPYINIOMSE
dLzamMmm0O9b gbgb bHMYIHIMOBY o doMmama@n bobnanab 83xdnb 3MNbEN3909). 333BIM0 TPdomdab dm-
6060mggdn LEgmMmMOgb 50BsEaL LAHMYIHYMDY, 93MgmM3g 0TddY, My MmIgea bHMobhggns dgodmygdy
0ymbL 9399dHM0 30BoE0L 83700Ls O Fob30MMxdnbM3ab, My Hodab gbmoMnzn Lodyomydgdab godmyg-
6900 9gndmgds aymb 30D06396mbagmo 03 MZombIBMAbNM. LodMmEMMM oabyzghomgodab domgdsdwy,
LHYIbHYO0 obnbomozgh Mmgghmmab dngMm Fobmgdymo 0BsE0L MM 603x3L o gobnbomozgb Mm-
09mno 98399bhyM0 o Modhma. cmgdbhmmo 3dmBIJOL $33RYM0 0domdnb badmaenmm F5w©93900L. J390mm
B6oMIMEagbnamos gabbobomzgamn s0Bs3900L 6007dg00:

1)Fohdmeggbnon 306mb63hmgdSnb dnmgodnb 8980b393080 bogohm3gomb 306mbFgdomds Fgbodsdnbm-
0080 dm3s sy0nm30d9509ho 89005 dmababyhgdgdnb Fgbobgod 2010/13/EU g3hm onhggBn3znb omgb dmgdge
hgeodznobmob. 306mb3hmgd8nb Gnmgdob 390mbzg3edn 306mbIegdomdno 3obnbodmzhgds hodegbndy
790L0. Fabgon gonm30000bFnbg0L B99bmomagnghn gobznmahgdob 9609630900 0o 30hy6390ymaL ghonsb
006000h 30hmdgdL dodohdg godmhAgbnon sgenmzndyacghn 8gennb sboon bobggdnbmzgnb. 3ob6mb3hmygdsnm
306009m3hy0n §9bgdnb Gndsbno 33083hg0en 0hogo0®89hm36900b d960hAnb9ds, T9dmyeycn dgbsdogdom-
0900b dgmby 30hg0nbm30b vgenm30d3007h0 89005 dMALLbyhgdgonb bgoednbofzemdmadnb 3dhyb390yMmRy,
ohobhyofomgobmo eo dmdbdohydgemo o339, 03000 309hoenddnb yBhy63909yma0 o bLbgoEsLb3s 6ndbnm
bndyeznonb 960b 303h3909000, 8ghmhaddnb Fog99900b F983390 3hmahoadgobo oo hg30009099 939980060
hgognhgonb, dmgdge 306mb3g00mAoLMb F9gybododm 3hmahodgdnbs o h93008900b 303h390g00bL Mvb-
80930 hob3gonbs 0o 890989000 gBgdSnsb0 3hg396300b 897560980 8958605.2

2) ,,85989900m00b Fgbobgd* bogshmzgomb 306mb68n 330009000 FgBobab M8MOsdg 306mB3hmygSnb
dnmyods 86033690m3060 bodngno gzhmzozdnhnbo o bogohmzgoemb obminhgdnb byedyshgegdnm boznbho
30009090909000 3obbmhzngegonb Gndshmy0gdnom, hoegob osmbndbyen 306mb3hmaggdBnb domgdab T9d-
0b393080 bogohm3g0mb 306mMb63RY00MOS Tgbods8nbmosdn dm3s vgenm3ndysegho gens dmabsabyhydgonL
dgbobyd 2010/13/EU 93hm eohggd8030b emglb dmgdge hgesdznobmeb. 306mb3hmggd8ob dnmgdnb dgegase
306mb3ego0omdnm gobnbodmghygds hodenbndy 860d3690m3960 Fgbn, hmdogdni gonmze0nbFnbgob 9gbm-
omgnghn 3063000h900b 89609630900 00 30h7y6390yMmai3b 9hc1086 Mbsdsh 30hmogdb dodohdg godmhAgbnon
o0genmgndgoeghn 890000 sbsen bobggonbmznb. 30b6mb3hmggdBnm 3obbsdmghgon Fgbgonb dndsbny, ghon
dbhog, 39083hy0en dhogoex9hmz6900b 3960hhAybgds, bmom, dgmhg 8bhog, d99myeyon Fgbodogdomogonb
dgmby 30hgonbmzgnb vgenmzndgoogha dgens dmdbsabghgdgdnb byednbofzemadmonlb 39hy63909mMmRv, vhob-
hyofiomzebmo go dmabdohg09000 o(330. 3oheo 90nby, 306mMb3hmygBn dndboe nbobogb dgens 30ho0nddnb
3%9h96390yMmRsbo o bbgsesbbzo 6ndbno bndyegzneanb 960b 3o3h390900b hggaonhgonb dmeyegdnb d9gabsb,
003939, 8ahmhaddnb Fog9g09000b F983390 3hmghodgdbs o hg30009099 9139980060 hgognhgdnb nbbBhya9-
689000 90893039000, 306mMb3hmygBnb Rohg0gddn 39093030909, 0ghgm3s, dmddge 306mb3egdemMAsbMb
d990b0000m 3hmahodg00bo o h930009000b 303h390900b 0680930 hob3zgdnbs oo 39093900b 99980060
3h9396300b 894060000. 3909390, 390736900 F5b6Lomn egdmzhoBngon gohgdm, hmdgedng, esEaen ngbgoe,
0mg000999000 383090900 9, 90039 ehmb, 3bgezgomosdn ngdbgds dnmgoyen 89000090099 8900b dmmbm3zbg-
0n. 019039, 3605 0mmnb0dbmb, hmd s8nb dnbomFgzoe 093300909000 bLndyo3000b 960b hygaonhgdnb nbyon
9%299d83h0 094960009000 8907393900, hmdpgdni gho dbhng, 0vgyhebmds 93hmenhggBn3nb dmambmzb900L,
bmom, dgmhg dbhng, 8obdn 3om39000F0bg0700 046900 Johmgon hgoemds o Y3300 08 vgBmhab nbBghgbg-
00, hm8090993 303h3900900 0mbndbI00 306Mbnm dnmgdyen hggaesEngon.

2 30B08sMHgd0mn dsmsmn bagsmmzgamb 3s6mbBab 3Mmgdhdy ,,8576990mmonl Bgbsbgd” Logsmmzgmmb 386m63n
33a0mgonb 89¢hsbnb Mmsmdsdg (Hadbho sadHnMmgdgmns 39MLNL bognMmgdgdnEsb gesdmdnbsmy)
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©39mMy300909mn 873smdnb g3aMamnddn bHYIbHgdn J36056 gbgb doMomo B3bnbs s dgLbodsdnb
300%03900.

Odgbyog 330M0

obom L3nMbgody 07domo0b sbYndsdy LAHNIbMHJO0 d3MBIg096 gMmmTsbgmab dngMm TgbMymgodyen
H994LHaOL O F3IBRYMOE gobobomogznb dmogm s bybd TboMygol, Im3yszm bamobom sMmagndgb@gda
o §MM33690bL bMsg0dMOg6 dgbodsdnb Mg3MIgbaENYOL.

©a35myx00b dgbmymgdab dgbymy 330Mo gmIMOos s3hmMmMmab 3mdognab Asdmysmadgdab 6ybgdLy ©o
9090L obgzboma babagmab d9gabob. 08 d90mbzg39d03 LHYIBMHIO0 F39BYMe© LFaMmMOgb 00599, Y
Mmmadgmo bHMmodgans 096900 gx99dOM0 gbgb dgbodsdnbo baBogmab dgbegddbgmo, M H03ob nbxrmMMTs-
300 960 dMb3L sL33653d0 o MMaMM s Mo goMdMN3z0 LOTYoMYdg00L godmyqgbgdnom ybs Asdmyo-
0oL 83HMMab 3930090900, 3MB0ENYON o 3MMAMYdnb goagmab gdgoda.

Lodnbom EO33MYdsdY 8ydomonb 3MmEgLAn bhwabdhgdn nm33mnbBNnbgd96 d96083690L @ owas-
090539096 gbgL doMomo@ bsbob, 83539 EMML Jb0sb L33 BB o 0YomNd9096 M3006M
3993350900LY Y, 39L0T0LYE, 3MMOMYTnb goagmab gdgoL. dgdabama oMaydgbhnmgdyma dbzgmonL
Lo®Yd39MdY LHYEIEHY0Ts 6@ odmadobmb Esb336s, 3gNnadmababymMgdab bazgmmdn g3mmepomggho-
30L gobbmMmEngmgonbs s bodymazamab gbob Myggmamgdab MmIgmao dmEIMns Y3gmady ax3gdhamo
s Mo@HmMa, 93Mgm39, dgMhgyamn dmgmab sbgmg3nb MmAgmo bHModgans o Lodemgdgdns Y39mody
0009339h3M0 s Modma.

929d30L9 33060

d9LbMYmMgoo badnbom EozsmMydab gabbomaznb 89993 LHYIOHOTs P6s NBLEIEMB Fgbogzmob iyb-
d30sbs s bHMYIOIMdY, 83MI™M3Y, dgbagmab 39Jabab 9BIIOIM LAHMIHYI3NI0BY. bHYLIOAHYOTS PbEY
3obabomb mgghmmab dogm dnbmgdymoa dgbozmab Medgbndg 603730 o Y6 dgomAnmb y3zgmody
90bomgd0 30M03bHN. 300L7bg00 6O dLIdYIME Tgbodsdnbo sMandgbHadno.

Lodnbom Eo30mMadab bobonm LAHYIOBHJ0Ts b 3990606 o3omMgdab MxdsbMab o3e3dnMydyMON
9090 dgbogzomo.

090930009 330600

09030009 33005 63MIMdE3)bL o30mMgdab dgbMmymgdob dmenm 898500909 ghadlL. bHwgbHhg0ds .-
0mMy30090moE P6o 9900735mb gLgL dgxz0Lgd0L 3MoBHaM0ndgdn, gobnbommb gMmMBsbgmmab s 8dab
090003m3 990x8oLMO 9MMTobgmab ngM d9Jdboma gbygdn. 39 YdaL Ladmmmm FgBsLYOSL sbmM3ng-
™m3gobL abbHMYIHMMa. Eo30mMydab dgbMmymgdab 3MmEgbdn d9gdboma gbggdab boxryxdzgmdgy Mmgdhmmads
0dmabyMmozn BgMmommonmo P3n393d30M0 nbs Fnobmomb bHnwabhgodb.

omggdhmmab Mmeo:

s;nBgmoao bLobgdnbomm Fxdomads Mol 3MagdHoznan boboomob s dogbodomymam LHYIbHBY MMag-
bhoMmgoma. Mo dggbnds wmagdhmmab Mmb, bgdnbaMob Fb3mMgmMMANLLL bgmddmazsabgma gbdoMmyds
LOYIbHIOL obY39(HNMYdqdab domgdadan, bEMMa EoL33bqd0L godmBHababs s s@a333MMa bHMe-
®930900L dgMAg3000. oM@y 8dnbs, MagdhmMo bgmb PEYMOL bHHIbHIOL Fobsmab dmdngdsbs o 69-
Mob 3MmEgLbob 9x39ghMo© BaMmTommzadn. ymzgmo bYdnbsmab dmenmb mgdbhmma bHwgbhgoLb sdmyszL
39M03MYM P3930390MD. 39L00830LLE, 38 H03nb 87domdnb BoMBoMM30L EMML Fobbo3mMgdgmon sMab -
0330039090, sbomohshmmo o dbsMoadggmo.

3. bBogmgonb 3gomegdn o bhMohggngodon:

396bomymo ozemyds 9x7dbgds LEsZ3mxdnb Med9bndg dmEgmb, 3gMdm, 3MmOEYdsadg MmMngbho-
Mg0ma LBs3zmMY, 3MmMEgLDY PoxrdbgodmMa ByMo, 3MMEYJHB) ORIYIDYOYWN ByMms s M8bsFTMMIMM-
0000 BgMma. oMo 030bs, 3MMOMYTadY MMbHnMYdYmo LBsZMS sMbNAbYM dgH3MOsdn MMmTdE M-
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3000300 ohoMydL. gMmo dbMag, bhygbHgdn dbxgmMmOgb dgobbobomzgm boznmbmob szse3zdnMydymo
3MmMOmgdnb goagMmady, bmanm, bmenm dgmg dbMng, 3obobnmogzgb o30mgdngmn bsdmMmanb d9Jabsbmob
©530390M9073m 3MMOmMgdgoL. 3603369mm30600 030L gom3omabB0bydy, MMI MMn3zg Ho3ob sdmEabob
3ougmo bobgmmbaymom 803nboMmgmodL, PdsmmE 139330MEJds s 93bx0L 9MMTdb6gML. oMo vdn-
bs, MM039 898mb393990 LAHYWVIOHIO0 BLFIMMOID $39BI0T0 S PITMYINVIOMP 100)090 3ows6Y39-
Homg090L o 0MAY396 dgLodsdnb bHMmHY3090L. badmmmm 89w©9390L 30 93MBAYd96 0bLHMYIHMMMNSO
9Mma. 390sm0o0b 3MmEgbo bygdshyMmo d900gabsnMa dgndmgds godmabobmb:

gbhoeo N1. 3hm0098599 mhngbBnhgdycn bFagenb dnegmadnm gobbabmhENgeg0g00n P83909000b bYgdy:

u 3G mdangdody
©6GogbhGgdyemo bEogeno

erocndadn dalidagrananls

als :_‘||5r1 [y .T'?:.-c-'-a cnéa dn a ,jalﬁc.-u-_.

c..t'i:_-&j 3:] (3 thncandn oo o I3 q?

P S i
ls2 3ncahols aly,
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L-I.'_-.t'i:.--u'.n; oo éa Q8 oot
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Jodomyn  4obmbngdemmdeds  dabdggeols Acdlobyégdels bggBede mobghaml
LiOdD;"JSOE‘;",IOLi SEOb @Dﬁjﬂan@nﬁﬂbob nbﬂmo daﬂ@omo am@ﬂ@n, &.\E‘jaﬂ(‘;ﬂn[} 8&!0’]0 3[35:\03,
aﬂﬂboboaﬂbo 83&.\0’.\30380&\ Ob 83&\ C‘:\QO&\ ﬂdd)naoh, bmcg’mj, aﬂm&\ﬂ ab&.\ 03r
aDOU‘,ISDDIJOIJB’OESbbdD&JD’J"‘]E‘;‘?Oaﬂ@oobﬂaﬂ&\mhbaﬂeﬂoaﬂdob.
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i -

dtamdcnndals gocosde
hodn@goc\;ﬂoh SEOUmDEOQD&SSQQO&ISBOB q 8',':',:];5,.]?
3mb3H g0 dm @y elidyHhgge - v
v

vaegona qligli dlsegecnn,

‘j r)r:]f';:."'JI_'i 3 Eﬂ:.-l.'"-B:]IJ"J ’

303909009M0 69Mab 39MLOL Lb3sabb3e Lodsgsmazmm 3MMgModody LEs3MYdNL odMmEEomMyonL
30035am0bB0bg00m, 03 LHahnab o3HmMa d0nfibg3Lb, MMI o30mMgonb IgbMymgdab EMmL, doMoMEI®,
LOYIbHYO0L TngMm godmnynbgds 330930 LHMIHNZNYO0: F39BRYM0 TPdomds, 0L3YLNY, oMol Fo-
dmmgds, SCQA s SWOT sbsmnda, Bysmmgddg dndomds.

o0 beBocmno oo cosls 3 g6e?

4, 39x300900b Hn3godn:

©o33m900b 30d60bL d0obombg300 gMmm-gmmn 3603369mmzs60 bLHMHIZNVS F9RVLYdAL dI335HYMO ©O
93399dbhymo 393300900L LOLHITS. 90 M33MLIdMOLNM TobBs3mMgdgmds ddomdab 3MmEgbdn nbo go-
dmnygbmL 3obaLodM3Mgmn dgxRsbL]0Y, $39RYM0 3Pdomd0b 3730 F0MgdYmo JPms M3bsdMI® -
969Mg00 yzgms amboboenab. goMms 8dabo, godmygbgdym nbwo 0gbsb 30dnbomg gobdsgznmamydgmo
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993300909, FoLBo3WMxdMNL 39MdMYMO o BgMommdomn P33n39380M0 goedbyzgdh Mmmb sbMdL
LOYIbHYO0L IMBH30Mg00LY o 3MmMEMaLNL AgRsLYdAL MZabodMabom. P3n39380Mab EMML mgddHm-
M3s LOYIbHIOL Pbs gobndammmb FgbMmyadymo Eagz3amMgonb LyLbHn o dmogmo TboMggdn, Moms
0900b603mMamMg0ds dgdmmb BgMmaby o 3MMdMYdanb goagmab 3MmEqbdn dgdgmadn Mablgdab Mo30s0
d30mygds. 3603369mm30600 3983009000 303 g0 YMMTY, bHYIbHYd0bL dngMm gMmTobgmab bodmm-
09000 dgxs0b700 o M9396DNMY0Y, BgMommMdnmn s H930M0 P3939300Mnb Asdmyomndgd..

5. ©@a30mg00b bybo AboMygdo

009bgo300 000bs, MMA gabbomymo o3emgds dmnsbo bHybHdIs MM0gbdHnmgdymoa, gobbmMmizon-
qmgd0b 3MmEgbdn Med9bndg MabixogHMMo s bybho dbsMmg gndwnds dedmnzzgmmb. 30M3gm M0g-
30, 3Mmomgds dgndmgds nymb, gMmoma dbMog, bHNIOHIO0L $3BRJOOE aYMGL, bmenm, dgmmy dbMog,
00 3339939000 d90000396mmMdab d960MAYH6900 o30mMgdab dgbmymadab 8300039 330000L gobdszmmosdoa.
3oM@o 030Ly, $3nx390d0 IPdomodab MML yzgms bHYIbHN dgodmyds sMm nymb MobsdMo AsMmymo
9 3gHnyMo, Medo3 dg0dmyds 633Mx00 3gH0yMo bHIbHg00L PHdMEHN3330s gsdmab3znmb. 88 Mablg-
00L 00300056 330mgds dgbadmgdgmns nd0m, MMA 537039000 33MA3WMgdHaonbL s Yymzgmo sgdHozm-
00b gabbmMmEngmgdab 606 bLHHIbHIOL oonbsbomeab Mmmgdn s ab dgbsbMmymgdgmo sdmEabgd0,
Mm3Imgov93 mommgymo damasbo sdmyznadma ndbgds 3obybnbadggdgmo.

3033 9o Mobzxsgbhmmo, MMIgmMIsE ©a30mMgonb 9BgdHM© gobbmMEngmgos dgndmgds dge-
g9mbmL, sM0L 086538MMIMMdnm0 BgMomo sgdhnzmds. Jommym bogebdobsmmadmm bngMEzqgdo bagmg-

000 godmnygbgds Bgmammodama hgdLbhob 339R39Ms© dgdabab bhMmohgans, 98wgbo bHnwgbhgodabmznb
90 890dmnds bogmgdo 3MAGTMMH YO ©I33MJOs 0ymb. ™33y, o0 bognmbob dMazoMxds3 MMEgonL
3000b560mgdnm 096900 dgbodmgdgmon, MmMEaLLE gMmmn sgbHn3mdob Qomamgdda moomgymo bhyg-
6ho bb3abbgs sdMEeb0b gbMmymgdsdg 0gbgds 3obybobAggodgmn, dmndngdgb gobbbzozgdym dobomsb
©o 030b boxwyxdzgmdg gMmmeE 89906056 BogMommdom a30eMgoLL.

LodMmEMM 39093900 O L3360

3ob6bomymo ozemgds 8603369mm3z0600 MOFY6039 T99g3a0L Fomagdalb Mz3smbadmobom. 33oM3zgmaL
ymzmobs, ©s35mgonb 8gbMmymydnb 3MHmEgbdn bHIIBHIO 3onMMB39096 EMaMOMaz 3MEBL (Mm-
3MmME3 93sadnymo 6gMab, nbg g3Mm3e3dnMabo s bagoMmzgammb sbmEaMmydob dgmsbbdndab dndoMmmy-
yd00) ©S 3033mMgdg6 3MEbabL 3Magdhnzadn godmygbgoab y6sMmgolL. dnmgodyma 3mEB0L Lagyd3zgady
0bobo Jgdmgdgh 3MmMdMYdab goagmab gdgdob Amdgdbab, MoE, Mmozab dbMag, bgmb Jgybymob 3Mmodo-
39ma 3dMM36900b 360Mx00Lb gobznmamgdsb. Bysmmygdnb dmdagds s Bysmmgoddg 3domods ogbdomgds
LHYIObHIOL 33 30L PbaMgdabL godmMaAydo390sd0n, bmm yzgms smb0dbymo sdmEsbab dgbMmymgods bo-
ommme dgbodmgdmmosb 30bEgdL bHwagbhgob dgdabsb oMandgbmomgdymon, sbamagnzgmo hggjbho,
M3 69M0b P6oMgd0L gobznmamgdnb boxydzgma gobwgodo.
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Giuli Shabashvili’

WAYS OF IMPLEMENTATION OF PROBLEM-BASED LEARNING IN ACADEMIC
WRITING COURSE

Abstract

Writing in the higher education environment is one of the basic skills, which on the one hand is related to a
complex cognitive process and on the other hand requires practical work experience. Thus, teaching academic
writing is a complex task that requires consideration of aspects of analysis, synthesis, evaluation, critical
thinking, text structuring, production, research, responsibility, managing the writing process, and discipline
specificity. Consequently, the academic writing course and the corresponding learning process should be
planned so that the student simultaneously develops writing, research, and critical thinking skills, increases
subject competence, and works independently and in a group. This goal can be achieved if a blended approach
is introduced in the teaching of academic writing and the principles and strategies of both problem-oriented
learning, process-oriented writing, and collaborative learning are considered. The purpose of the paper is to
discuss the characteristics and advantages of problem-based learning in teaching academic writing. In the
second part of the paper, a specific task related to the issues of multilingual education is discussed. Stages of
task performance are presented, and relevant strategies and activities are analyzed. Accordingly, the paper has
a methodological character and practical significance.

Keywords: academic writing, problem-based learning, process writing, cooperative learning, teaching

methods

Introduction

Teaching academic writing is a complex process that requires integrating and developing a few essential
aspects and skills. Namely: analysis, synthesis, evaluation, critical thinking, text structuring, production,
research, responsibility, managing the writing process, and discipline specificity. Consequently, the BA course in
academic writing in the European Studies program at Thbilisi State University aims to give students a broad and
systemic knowledge of characteristics of academic language, adherence to citation and anti-plagiarism rules,
characteristics of the argumentative large-scale academic text and research paper, types and the structure
of the research paper, requirements, and characteristics of the BA thesis, the role, and significance of the
argument, principles of developing argumentative discussion. Accordingly, upon completion of the course, the
student understands the characteristics and structure of a large-scale argumentative text and a research paper,
defines the rules for citing; can select and work with reliable sources, selects the necessary methods for the
research, and defines the research needs and the purpose of the research, finds, selects, and critically analyzes
primary and secondary sources. The student discusses research issues in a reasoned manner and summarizes
the conclusions. As a result, during the course, students along with the large-scale essay independently create
a research paper on a topic of interest to them within the frames of the BA in European Studies program. The
academic writing course in this program is taught for one semester and the syllabus includes one lecture and
two seminars per week. To achieve the course goals and deliver the given results, it is necessary to define valid
and most appropriate teaching methods, which develop students’ critical thinking, research, and writing skills
parallel to subject knowledge.

T Associate Professor at the Faculty of Humanities of lvane Javakhishvili Thilisi State University, e-mail: giuli.shabashvili@
tsu.ge
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Several models of teaching academic writing were implemented in the educational environment. The
traditional approach to teaching writing is based on a process-oriented approach, which involves the step-
by-step development of a written text. According to the given approach, the writing starts with a preparatory
stage, using brainstorming, planning, and mind-mapping, which, in turn, requires group work strategies.
Moreover, before the final presentation of the paper, several drafts of it are developed during the writing
process (Palpanadan et al., 2009, p. 790). As it is evident, according to the process-oriented approach, the actual
process and each stage of writing are essential. The instructor gives the student proper theoretical materials
and provides them with adequate strategies in advance. During these activities, the student completes several
written assignments, including creating multiple drafts of an essay.

The second model of teaching writing is the Product approach, which focuses on the final product. In this
approach, students are provided with several samples, they work on organizing ideas mostly, and only one draft
of the target text can be developed in the writing classes (Klimova, 2014, p. 149). The work format is individual,
although the instructor's guidance carries out the writing process.

Anotherapproach used in teachingacademic writing is problem-based learning (PBL). Itis a student-centered
teaching method and aims for the learner to find ways to solve the problem related to the context provided by
the curriculum. Correspondingly, students can make a decision independently in the learning process (Ghufron
& Ermawati, 2018, p. 659). It can be argued, that such an approach contributes to the development of analytical
thinking skills in high. As for the teacher role, the instructor supports and motivates students to work on the
problem solution independently.

As a result of the research conducted in the Georgian educational environment, it was revealed that one
of the challenging tasks for students to overcome in the writing process is the formation of an objective
critical opinion, "determining the reliability of sources, formulating the main statement/research questions,
generalization, separating the firsthand and secondary information and concentrating on the main issue,
expressing preliminary assumptions and drawing and forming logical consistent conclusions" (Gochitashvili
& Shabashvili, 2021, p. 152). Thus, educators should take into account that performing different types of
tasks involves a creative process that aims to display declarative knowledge or transform it into conditional
knowledge. "New knowledge can be effectively and successfully constructed using metacognitive, cognitive,
and social strategies" (Shabashvili, 2012, p. 6). Consequently, to achieve an effective result, in particular, to
increase subject competence and develop writing and analytical thinking skills, it is necessary to use different
types of activities consistently and thoughtfully. This can be achieved by combining problem-based learning
and process-oriented writing models.

The paper aims to discuss problem-based teaching method, approach, and strategy, which helps students
on the one side to handle particular assignments and on the other side fulfill given activities. The first part of
the paper provides a literature review and presents a discussion of the importance of problem-based learning
in higher education and academic writing courses. The specific task is also discussed and analyzed according
to the main requirements of problem-based and process-oriented writing. In the end, specific methodological
recommendations are presented. Accordingly, the paper has methodological specificity and aims to provide
practical guidance and tools for teaching academic writing. Each activity is analyzed through the context of PBL,
cooperative, and process-based writing.

1. Models of teaching academic writing on the Bachelors program in European
Studies at TSU

In the literature, PBL is characterized as a process of hypothetical-deductive reasoning, which implies the
following: the student must independently find the data, process it, and raise a hypothesis based on the
synthesis of the material. Additional primary and secondary sources should be sought to prove the hypothesis.
Based on this, the PBL approach is considered a circle of analysis - research - report (Harper-Marinick, 2001,
p. 5). Several characteristics of problem-based learning have been identified in various types of research. The
main requirement of this approach is student-centered learning, which implies that students should be actively
involved in the teaching process and should manage it themselves (Harper-Marinick, 2001:4). It can be said that
student-centeredness is one of the fundamental requirements of the given model (Gijselaers, 1996). Thus, in a
classroom environment based on the PBL approach, students can independently determine their needs, plan
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the learning process, and evaluate both their work and that of other group members (Gallagher, 1997; Reynolds,
1997).

In addition, a collaborative environment should be created in the classroom. Students have to solve the set
problems in groups (Harper-Marinick, 2001:4). Problem-based learning develops the student's communication
skills, group work, information-sharing skills, and respect for others' opinions. Thus, PBL is considered a group
learning method that develops students' general skills and attitudes (Wood, 2003), because, in the process
of working together, students learn from each other, exchange ideas, and help each other find ways to solve
problems (Blythe & Sweet, 2008).

In the problem-based approach, the teacher is the facilitator. the instructor does not lecture but encourages
students to discover, collect data, conduct research, and present analysis (Harper-Marinick, 2001:4). It is
believed that the teacher’s main function, in this case, is support, problem-solving and cognitive coaching. Such
a learning environment ensures increased student motivation, engagement, and participation in research (Torp
& Sage, 2002). However, it should be noted that the lesson/lecture/seminar planned with such an approach
is associated with certain difficulties and requires the instructor to carry out several preparatory works, in
particular, the selection of special materials, time management, motivation of students to actively involve them
in the work process, and the use of audio and visual material (Lapiashvili, 2017, p. 11).

It is important to consider that the problem under discussion and its solution should be a stimulus for
learning, as a result of which students acquire knowledge through problem-solving (Harper-Marinick, 2001:4).
In addition, it is important to consider that the problem at hand must be considered independently by students
beforehand, without supporting or mediating information (Harper-Marinick, 2001, p. 5). The instructor must
also keep in mind that the problem to be solved must be of real life, and relevant to the student's curriculum.
It is better if the problem is complex and has several ways to solve it. Students should be able to analyze the
problem to be solved, generalize, conduct research, find data, evaluate and make decisions. In addition, the
student should be able to find minimal information related to the presented problem (ibid.). The use of real-
life problems helps students to understand the fact that the learning process is directly related to the real-life
context and therefore encourages them to make decisions independently and convinces them that it is possible
to solve the problem (Aryanti et al., 2018).

In the process of work, students combine their knowledge, facts, and data, which contributes to the
development of critical thinking. In the literature, indicators of critical thinking are significantly developed as a
result of lessons conducted with a problem-oriented learning model (Ibrahim et al., 2020, p. 3).

The PBL approach’s role in teaching academic writing and second language writing has been studied in
academia. It is believed that the PBL approach helps to develop and enhance the cognitive competence of the
student, which in turn will help to perform the writing tasks effectively (Surya, 2018).

Various studies have shown that as a result of using PBL activities, students can more easily answer questions
and describe ways to solve problems. Also, their evaluation points are increasing. However, as noted in some
studies, to develop students' writing skills, the teacher should provide them with the theoretical foundations
of academic writing in advance and use practical exercises and tasks only after the acquired knowledge and
experience (Aryanti et al., 2018).

It is natural to ask how PBL activities can be implemented in the process of teaching academic writing,
specifically what types of tasks should be completed to achieve the objectives set out in the syllabus. Individual
studies describe the general stages of PBL model implementation (Trekles, 2012; Arends, 2012, Aryanti et al.
2018). As for using this approach directly in the process of teaching the written component, in this case, students
are given questions related to the development of an argumentative text, for example, how to construct a
paragraph, how to create the main sentence/thesis, how to choose a title, etc. Sh.

Students are also given some specific samples to consider. As a result of group discussion, students select
answers and discuss them (Surya, 2018, p. 351-352). The educational process planned in this way echoes the
principles of the problem-based approach and allows for the achievement of specific effective results, however,
in this case, students are only given questions related to the theoretical issues of writing, which are related
to the stages of creating a written work. In such a planned teaching environment, students only create short
responses or assignments and present them to an audience, and no final large-scale written text is developed. In
addition, in this case, a product-oriented writing approach is also used, when students are introduced to model
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samples. Also, students do not search for additional material and sources independently, but the instructor
provides them with mediated information, which in its turn develops students’ research skills less. Thus, it is
better to plan the seminar work so that the students can simultaneously create a large-scale argumentative
text, conduct research independently, discuss the problem at hand and find ways to solve it. The goal can be
achieved by combining a problem-based learning model and a process-oriented writing approach by using
appropriate activities.

2. The example of a typical assignment (a task) and the template
demonstrating the scheme for its accomplishment

The second part of the paper presents and discusses a particular assignment based on the principles of problem-
based learning, group work, collaborative writing, and process-oriented writing approaches. The assignment
is intended for students of the bachelor's program of European studies. The purpose of the assignment is to
create large-scale argumentative text, and the topic of the assignment is to develop and implement a model of
regulation related to hate speech in audiovisual services within the framework of the EU-Georgia Association
Agreement.

The issue is relevant, and problematic and echoes the subject provided by the curriculum. The assignment
is scheduled to be completed over seven academic weeks, with the activities to be carried out each week
corresponding to the topics and issues outlined in the academic writing course syllabus. It can be said that the
task has a double burden: on the one hand, students work, discuss and analyze the problem of regulating hate
speech in the field of Georgian media services according to the requirements of the European directive. based
on the collected and processed data, they discuss the ways to solve the problem in a group and independently
make decisions, which will ultimately contribute to the discipline competence raising and developing critical
thinking skills.

On the other hand, in parallel, in the seminars, according to the problem-oriented learning approach,
students independently discuss the requirements of academic writing. In particular, students discuss the
strategies and principles of selecting a topic, creating a title, finding and processing material, as well as the
structure of an argumentative essay on the example of the problem of hate speech regulation in the field of
Georgian media services. Finally, students independently conclude how to solve the problems concerning their
writing tasks towards essay creation. This, in turn, will contribute to developing and improving students' writing
skills.

In class, the lecturer summarizes the students' opinions and provides them with additional information.
Moreover, as homework, students will find primary and secondary sources. As for the format of the assignment,
the assignment is completed in a group. Students should be grouped either on their initiative or with the help
of the lecturer. The number of students in a group can be an average of 4-5. The purpose of this assignment
is, on the one hand, for students to deepen their soft skills, and on the other hand, to use the opportunity to
apply knowledge into practice. Finally, the assignment aims to create an analytical argumentative essay that
responds to the principles and requirements of academic writing and in which a problem related to the topic
under discussion is resolved. The next part of the paper presents a detailed description of each task stage for
each week.

Task description:

| week

The first step of the task includes preparation for writing. Students are divided into groups, after which the
lecturer must introduce the topic of the assignment to the audience: the development and implementation of
an effective model of regulation related to hate speech in the field of audiovisual services within the framework
of the EU-Georgia Association Agreement. Students are given the following short text to discuss and analyze, in
which the problem under discussion is posed and described:

The essence of the problem: according to the association agreement signed between the European Union
and Georgia, Georgia undertook to gradually bring its legislation closer to the EU legislation and international
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legal instruments in the field of audiovisual media services within the specified time frame. The obligation
to bring Georgian legislation into compliance with the European Directive 2010/13/EU on audiovisual media
services is determined by Annex XXXIII of the Association Agreement. From this point of view, one of the main
requirements of the EU directive is for the country to develop an effective mechanism for responding to issues
related to hate speech and other legal violations in the field of broadcasting. The directive provides clarifications
on various types of infringements. The Directive also proposes different forms of response, including self-
regulation, regulation, and co-regulation. Part of the norms proposed in the mentioned directive is mandatory,
while part is recommendatory and allows Georgia to choose several ways of solving the issue.

Georgia pledged to bring its legislation closer to the mentioned directive, for which purpose the draft law was
developed, namely amendments to the Georgian Law on Broadcasting. Although the draft law was developed
in 2019 and the deadline for fulfilling the above-mentioned obligation was in the same year, the process of
parliamentary review/adoption of the draft law was stopped due to the strong reaction from the representatives
of the broadcasting sector.

The draft law, namely the amendments to the Law of Georgia on Broadcasting, was developed by the
National Communications Regulatory Commission of Georgia, which is an independent regulator in the field
of communications. Based on the directive's recommendations, the draft law authors have developed a model
according to which, in the case of the use of hate speech, the regulatory commission is responsible for regulating
the issue. The mentioned model was perceived negatively by some of the media representatives. They believed
this authority would most likely be abused by the commission and would lead to the closure of opposition
television channels.

On the other hand, the Georgian National Communications Commission states that the model is absolutely
in line with the European directive, and it is clear from the wording of the directive that in the case of hate
speech, only the regulation carried out by the relevant authority should be used. The commission relied on the
recommendation of the EU expert while developing the draft law. The 2019 ERGA report was also considered.

A document was developed by the experts of the Council of Europe, according to which, taking into account
the Georgian reality, Georgia is proposed to introduce a co-regulation mechanism. Experts say that in the case
of hate speech, co-regulation is compatible with the directive and is the most acceptable form for Georgia in
the given situation. However, at the same time, it is noted that to develop the proposed model, there should be
a common opinion and a balanced position among the broadcasters. However, it should be pointed out that no
form of co-regulation is used in any EU country’s context of hate speech.

Students should discuss in groups the essence of the presented problem and the difficulties related to
implementing the mentioned directive.

The next task stage is to select the working title of the argumentative essay. The lecturer presents the
students with several titles related to the discussed topic. The students should discuss in groups the weak and
strong points of each title, select the option that, in their opinion, best responds to the principles of academic
writing, and justify the answers with good arguments. Below are the header options to choose from:

« Association Agreement signed between the European Union and Georgia;
« Basic requirements of the EU-Georgia Association Agreement;
« European Union Directive;

« The issue of the need to adapt Georgian legislation to EU legislation and international legal instruments in
the field of audiovisual media services;

« The need to create response mechanisms to issues related to hate speech;
* Hate speech in mass media;
- Directive of the European Union on the regulation of the use of hate speech in the Georgian mass media;

- Difficulties in implementing the European Union directive on the regulation of the use of hate speech in the
field of media services and their analysis;

« Difficulties in implementing the obligations under the association agreement related to hate speech
regulations in audiovisual media services in Georgian legislation and their analysis.

After reviewing the titles, students should summarize the discussion and identify and write down the
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strategies and characteristics of effective headline selection. The lecturer discusses the results with the
students and gives them direction if necessary.

About the problem under consideration, students should find primary and secondary sources, and
theoretical literature in groups and begin to process them using the principles of the critical reading approach.
The lecturer, in turn, offers the following material to be processed:

« Euro Directive 2010/13/EU on audiovisual media services;

« DIRECTIVE (EU) 2018/1808 OF THE EUROPEAN PARLIAMENT AND OF THE COUNCIL changes implemented on
November 14, 2018, in the 2010/13/EU Euro Directive;

- Excerpt from the draft law on "Amendment to the Law of Georgia on Broadcasting";
« Excerpt from the Law of Georgia "On Broadcasting";

- recommendations of experts;

* ERGA report, 2019

- Experience in other countries.

Il week

Atthis stage of the task, students should consider the principles of processing the theoretical and empirical data,
approaches to the critical reading of the text, strategies for creating a literature review, and the characteristics
and structure of this type of text.

The instructor then gives the students some examples of basic statements or research problems related to
the same problem under discussion, which are given below:

1)

Hate speech is a form of expression that establishes a negative attitude in society and promotes the
spread of hatred, discrimination, and hostility towards different groups. Thus, in the modern democratic world,
regulating the use of hate speech should be one of society's main tasks. This is due to the European Union
directive regarding the regulation of hate speech in the field of mass media services, which implies the existence
of an effective mechanism for responding to issues related to hate speech and other rights violations in the field
of broadcasting. Within the framework of the EU-Georgia association agreement, it is necessary to implement
the requirements stipulated by the mentioned directive.

2)
Within the framework of the association agreement, the Georgian side has an obligation to implement within
the Georgian legislation within the field of mass media services such as an effective model of hate speech

regulation, which, on the one hand, corresponds to the directive of the European Union, and, on the other hand,
takes into account the specifics of the Georgian media sphere.

3)

Within the framework of the association agreement, the Georgian side has an obligation to implement such
an effective model of hate speech regulation in the field of mass media services in the Georgian legislation,
which, on the one hand, corresponds to the directive of the European Union, and, on the other hand, takes into
account the specifics of the Georgian media sphere. From this point of view, we can consider the co-regulation
mechanism as one of the effective models. Therefore, the paper aims to answer the following research questions:

« Is the co-regulation mechanism provided by the Euro Directive the most effective model in the context of
hate speech?

« Does the use of co-regulation comply with the requirements of the Euro Directive in the case of hate speech?

- Taking into account that co-regulation in the case of hate speech is not used in any European country, how
adequate is the introduction of the mentioned form of regulation in Georgia?

Students should consider each option and discuss which one comprehensively reflects the target issue,
allows for a comprehensive analysis of the problem, and contains the sub-issues to be addressed. At the end
of the discussion, students conclude how to formulate a research question and how to pose a problem in an
analytical text, and what strategies and linking words are most effective in this regard.
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As homework, students should complete the following task in groups, namely, process the collected data
and, taking into account the rules of citation and the requirements of academic language, create a text in
which the issue and relevant theoretical literature will be reviewed. In addition, the students should rework a
selected version of the main statement/problem analyzed in the workshop and use it in their essays after some
modification and elaboration.

Based on the overview of the problem, students should pose a problem to be discussed, in which the sub-
issues will be defined.

Il week

In the third week of the task fulfillment, students in groups read a text created by each other, which includes
a review of the literature and the problem, discussing the problem statement and sub-issues formulated by
another group, and distinguishing and analyzing the strengths and weaknesses of the paper.

In the same week, the sentencing issue is related to the essence of the argument. Students should discuss
in groups what is the primary function of an argument, what can serve as an argument, a sub-argument, and
a counter-argument. Students should also consider strategies for constructing argumentative reasoning. After
comparing opinions, students have an idea about the requirements and format of argumentative reasoning. At
the same seminar, the instructor provides students with information about SCQA and SWOT analysis approaches
and presents relevant examples.

In the homework format, students must analyze the data available to them, analyze what can be used as
an argument, sub-argument, and counter-argument, and connect relevant arguments to each above-discussed
issue to be able to form their discussion. Students can use SCQA or SWOT analysis approaches that are
acceptable to them and construct corresponding concept maps.

For example, if the students have selected the following sub-issue to be discussed - the co-regulation
mechanism provided by the Euro directive is the most effective model for Georgia in the context of hate speech
- they can use the following arguments and sub-arguments:

« Information contained in the European Directive

- Types and forms of co-regulation mechanisms

- Co-regulation mechanisms functioning conditions, scope, and existing international experience

- Compatibility of co-regulation mechanisms with the Georgian legislative framework

- Compatibility of co-regulation mechanisms with the media service in Georgia

« Opinions of EU experts

« Opinions of Georgian experts

* Results of separate independent research

« Analysis of student-recorded interviews (if any)

IV week

At this stage of the task, the structure of the essay is considered. Students independently discuss the structure
of the essay and the principles of building the main discussion. The participants of the groups discuss the
structure of the paragraph, as well as which strategy can be effective for the construction and development of
the paragraph, and what type of linking words and phrases can be used in this regard. Before making a final
decision, students review two sample paragraphs provided by the instructor and discuss which one is effective
and why. The lecturer checks the final results of the group work. Below are sample paragraphs to consider:

1)
In the case of the adoption of the presented bill, the legislation of Georgia will comply with the currently valid
version of the 2010/13/EU Euro Directive on audiovisual media services. In the case of the adoption of the draft
law, several rules are determined by the legislation. The rules will take into account trends in technological
development and provide a uniform level playing field for new types of audiovisual media appearing on the
market. The purpose of the rules defined by the draft law is to preserve cultural diversity, ensure access to
audiovisual media services for persons with disabilities, protect minors and users, ensure media pluralism and
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effectively respond to the spread of hate speech on various grounds, programs and advertisements containing
incitement to terrorism, programs and advertisements that do not comply with current legislation, creation of
an effective prevention mechanism for risks and consequences?.

2)
Adoption of the draft law on amendments to the Georgian Law "On Broadcasting" is an important step in the
direction of the implementation of the obligations assumed by the EU-Georgia Association Agreement, because
in the case of the adoption of the mentioned draft law, the legislation of Georgia will be in line with the current
version of the Euro Directive 2010/13/EU on audiovisual media services.

As a result of the adoption of the draft law, several important rules will be determined by the legislation,
which will take into account the trends of technological development and provide a uniform level playing field
for new types of audiovisual media appearing on the market. The purpose of the rules defined by the draft
law is, on the one hand, to preserve cultural diversity, and on the other hand, to ensure access to audiovisual
media services for persons with disabilities, and to protect minors and users. In addition, the draft law aims
to ensure media pluralism, create models for regulating the spread of hate speech on various grounds, and
develop effective response tools to programs and advertisements containing incitement to terrorism. Within the
framework of the draft law, a mechanism for effectively preventing the risks and consequences of disseminating
programs and advertisements inconsistent with current legislation will be developed. As a result, a healthy
democratic environment will be created in which the rights of citizens will be protected and, at the same time,
the demands of media subjects will be taken into account. However, it should be noted that to achieve this, it
is necessary to develop such effective mechanisms for the regulation of hate speech, which, on the one hand,
will be based on the requirements of the European Directive, and, on the other hand, will take into account the
Georgian reality and the interests of all actors to whom the regulations adopted by the said law will apply.

As part of independent work, students create the main body of the essay and the corresponding paragraphs.

V week

Before starting work on new issues, students check each other's texts and discuss strengths and weaknesses as
a group, make appropriate arguments and offer each other appropriate recommendations.

The fifth week of the assignment is devoted to the rules of developing the author's position and creating the
final part of the essay. In this case, students also discuss in groups which strategy will be effective in creating
the relevant part of the essay, what type of information should be included in the conclusion, and how the
author's assessments, positions, and ways of solving the problem should be formed.

During the homework, students take notes and revise the main body of the essay, while creating a
conclusion and formulating their assessment and, therefore, ways of solving the problem. Based on the created
argumentative discussion, students should draw a conclusion, which model of implementation of the European
Directive and regulation of hate speech in the field of media services is the most effective and why, as well as
which strategy and means of implementing the selected model are the most adequate and why.

VI week

After reviewing the homework, students should discuss the function and structure of the introduction, as well
as effective strategies for creating an introduction. Students should consider several sample introductions
provided by the lecturer and should select the most acceptable option. Answers should be substantiated with
appropriate arguments.

As homework, students must create an introduction to an essay related to the topic of the assignment.

VIl week

The seventh week represents the final summary stage of the assignment. Students should independently
develop essay evaluation criteria, discuss them with each other, and then evaluate each other's essays. The
final assessment of the assignment is carried out by the instructor. Based on the essays created during the
assignment, the lecturer should provide comprehensive written feedback to the students.

2 Explanation of the draft law of Georgia "On Broadcasting" regarding amendments to the law of Georgia (the text is adapted
based on the needs of the course).
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The role of the lecturer:

The described seminar work is practical and student-oriented as much as possible. As for the role of the
lecturer, during the course of the seminar, the supervisor helps the students to make decisions, draw correct
conclusions and select adequate strategies. In addition, the lecturer helps students find material and guide
the writing process effectively. At the end of each seminar, the lecturer gives verbal feedback to the students.
Accordingly, during the conduct of this type of work, the teacher is an observer, facilitator, and supporter.

3. Teaching methods and strategies

The task is based on several teaching models, namely problem-based learning, process-based writing, product-
based writing, and collaborative writing. In addition, problem-based learning carries a double burden in this
activity. On the one hand, students discuss the solution to the problem related to the topic under discussion,
and on the other hand, they discuss the problems related to the creation of an academic paper. It is important
to consider that both types of tasks are solved synchronously, are directly connected, and complement each
other. In addition, in both cases, students discuss in groups and independently make decisions and choose
appropriate strategies. The final results are checked together with the instructor. The work process can be
shown schematically as follows:

Table N1. Scheme of the task to be implemented with the problem-oriented learning approach:

u Problem based learning

X
r |
- ~, - =

Which model of language regulation in the field
of mass media services should be introduced in
Georgian legislation?

How to create
argumentative paper?

h | = = v =
. . . How to create title
s An effective model for the implementation of the EU of an
(Iire-_:tiue on the r_egulation of t!1e use_of hate S|_)ee-:h argumentative
in the Georgian mass media and its analysis paper?
v
v
Association Agreement How to create problem
European Directive and literature review?
History of theissue
. . -
Within the framework of the association agreement, the Georgian side must implement
such an effective model of language regulation in the fizld of mass media services in the How to develop problem
Georgian legislation, which, on the one hand, correspends to the European directive of statement?
the European Wnion, and, on the other hand, takes into account the specifics of the
Georgian media environment.
H [ '
» _ .
How to develop
Applying proper argumentative reasoning?
arguments v
h 4

- How to find the ways of the
problem solving ?

Selecting a specific model of co-
regulation of hate speech ) v

v

How to develop introduction, main
body and conclusion?

u Writing process

During the execution of the tasks given by the instructor, the BA students across various programs at TSU
usually opt for the following strategies: group work, discussion, making assumptions, SCQA and SWOT analysis,
and working on sources.
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4. Types of assessment

One of the important strategies to achieve the goal of the assignment is an adequate and effective assessment
system. From this point of view, the teacher should use a summative assessment in the work process, the score
obtained as a result of group work will be equally assigned to all participants. In addition, ongoing formative
assessment should be used. Verbal and written teacher feedback plays a crucial role in motivating students and
assessing progress. During feedback, the lecturer should explain to the students the weaknesses and strengths
of the completed task so that the learners can avoid further risks in the writing and problem-solving process.
Another form of assessment is important, students evaluating and reviewing each other's papers, and providing
written and oral feedback.

5. Weaknesses of the task

Although the task is discussed above is completely student-oriented, several risk factors and weaknesses can
be identified in the implementation process. First of all, the problem may be, on the one hand, dividing students
into groups, and, on the other hand, maintaining the composition of these groups during all seven weeks of the
assignment. Additionally, when working in groups, not all students may be equally engaged and active, which
may demotivate less active students. These risks can be avoided by assigning roles and tasks to the students
for which each of them will be independently responsible when forming the groups and before carrying out
each activity. Another challenge that can hinder effective task performance is the collaborative writing activity.
In the Georgian educational environment, the strategy of creating a written text in groups is rarely used, so
it may be a less comfortable task for students. However, this issue can also be solved by redistributing roles,
when within the framework of one activity, each student will be responsible for performing different tasks, they
will find different materials and create a written assignment based on this.

Final results and conclusions

The task under consideration is important in terms of obtaining several results. First of all, in the process of
completing the task, students will deepen their knowledge of the field (both in the direction of academic writing
and the EU-Georgia Association Agreement) and increase their skills in applying knowledge in practice. Based
on the acquired knowledge, they will be able to find ways to solve the problem, which, in turn, will contribute
to the development of critical thinking skills. Locating sources and working with sources will help students
develop research skills. Moreover, completing all of these tasks will ultimately enable students to produce an
argumentative, analytical text that will serve as a foundation for developing writing skills.

Table N2 Description of the results of the practical task

fﬁEU—Georgia Association Agreement . Evaluation\
sEuropean directives + Synthesis
*European institutes + Analysis

* Using the argument
+ A critical question

* Summary

+» Connectingideas

+ Comparison
+Problem-solving

*European legislation
sGeorgian legislation
+*Hate speech
sEuropean regulations

Critical thinking
skills

Applying knowledg
in practice

- [ 1 —

Writing skills

. y

Research skills

+Plagiarism

s Academic tone
slinguistic means
*Paragraph

*Text structure
*Logical sequence
*Argumentative writing
+Establishing the position of the

author

*Primary sources
*Secondary sources
*Theoretical literature
*Conduct research
sResearch process
*Research methods

J/
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When planning this task, the teacher should consider the following noteworthy aspect: students should
select and work on a real problem related to subject competence and real-life issue, find ways to solve the
problem and present an argumentative text. In parallel with working on a real problem, students must discuss
the principles of academic writing and strategies and ways to perform an analytical text, which is a complex
task that requires maximum involvement and a variety of activities from students.

It can be concluded, that a similar task can be performed on any critical and problematic issue related to the
curriculum, which will help increase students’ subject competence. On the other hand, according to problem-
based teaching approaches, students independently think and discuss the steps and principles of creating
an argumentative essay without the help of an instructor and, at the same time, create a large-scale paper
within the group within the time allotted for the task. Students work independently, they decide what data to
use and how to process it. In this case, the instructor plays the role of observer, supporter, and facilitator. As a
result, students develop writing and independent research skills, group work, and collaborative learning skills.
Ultimately, these activities develop analytical thinking, which is one of the basic components of problem-based
learning and one of the main goals of an academic writing course. In conclusion, it should be said that one of
the effective approaches for the development of writing skills is to combine several teaching models, namely,
cooperative teaching, process-oriented writing, and problem-based learning, and to consistently include
relevant strategies and activities in the teaching process.
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360M-A393900 MmgmMoEss: 3Madhnldymoa sdMM3b690s, 3MJahnxmos, 3M3P60330Y, 3MmMIdMMoEny, dmy-
60m0os o LNobMYg0086 dEI3HOENY, MMOL FaMm3y, 3nbMn 3xdomods. Fogomnmnbsm3znb gobbomy-
0o M3ybndy domgebo:

3Mobho3nmo sdMm36900 3gumabbdmdb nbxammoznab dmdngdsb o 3bamadL; oMandnbHadab Ahodmyos-
009000, 3MMOMYInL goagmob, bobhgdym sdMM369000;

990md0gadnmn/3Mmgohonmo sdMmM36900 gnaenabbadmob: nggoab ggbgmamgodsl, gobbbommdsb/mo-
dMosL, bosbmab smdmAghobigh LEMORZOL, 3Moh0PM MVbsddMMIMMALL, 390mJdggdnm dngmadgob,
0b6m3z3530900L godmygbgdob.

3M0796030300 3mabbdmdb: ambAgbab nbsmL, 9x399H M 3M9BBMHENSL, LodIMbLY s 0bL3xLosda ho-
M3oL, 3m396030300L ogyMYMo Hggbmmmagngdom gadmygbgdsL.

3MmMadMmMa30s 3Ymobbdmob: magMmmdsb, 0603ns®03oL, 3MM3gMaEnsL, IMMagadYmMMOsl. sEaddo-
300b 365mL, 35LYbaLAZxdMMASL, 3MMEYJHOIMMASL, 3MMIdMMmENL FoBMYmn dganb, 3909303bm-
0oL, 9899HMMOLL.

MmgmM dggzndmns abobymo 30H6900b Myxomndyd:

1. LBz 3909000 (gsdmEENMydnm) d9339Md0M

08 mgmMmaob 39bpMomyma age Pd390L, MMB dvsd05690L dgydmasm LBEsZMS Lomsbom LobBsgmm
3MmmEgbdn AMbsbomgmdab gdom, 867 dgbobBogmn dobomab EoYBMYds dgbodmgdgmons 390g0ab 3Mm-
390L3da. sMmabHMBIMaL bohyzgo0 3oMago bLHOL 8dg30M FoEaMAsL, MMIMOL Mebobdo, ndnb BogzmMoC,
Mmd 5960 3939390M0 090b LBs3WMSDL, MoE 3MB3MIMH IO EO30MYdabL dgLobMymMgdmo® g3goMmmgodys, A390
3LBs3MMOm AL PIPoME 33 gdab JgbMymgdab 3MmEgbda (“For the things we have to learn before
doing them, we learn by doing them”-Aristotle).
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39009000 LBs3Wgxds 06YJEYMa baboomobos, 3989306900m0 d33Mahnb goggds 9xydbgds EMEbAL
3MagdhHn3od0 godmygbgosb. bhygb@o gobobomgds sfMms MmgmME dbnnme LEs3Wgo0L MdNgdh0, 9MTgE
MmammEz bobBsgmm 3MmEgbab sgddogymo bydngdho; LBs3mgds Bomndommgds bhHygbdob dgbsdmydam-
0900L o 0b6HgMgLbydab gomzamabBnbgdnm; 3Mmazgbyms LHYEIbHM gnboab sdhHogmMmas 693Mny, 8bo-
60aydob Mmmgob o iYbgdEngdL, dg043L dgbbmMmydgdao oy gb sygnmgdgmns 3Mogdhognmo sdmEsbab
d9LMymMgd0b IMAg6HA0;

LBo3M dEa800b0b 07690080y, bmenm goboomgdab doMoman Bysmm godmEamgdnb y3dgommm do-
m909s. 67000309M0 PAbLEN3MNbY, bowsE gb dgbodmydgmans, NLB3MYOS 330M3900bd o 9Jb3gMNadY-
6hdg oxxydbgodnm.

0b90039MmmMd380s dnbomgdn dmbadMYds, MMAmMabL Mebobdsw, 3906 330dMMO dbmanme dsdnb, MmEo
30Mm 3MmOYdnb 606537; 089600, 36 3073900 AMLBOZYgOL L3]™MJOIMO ZIMYOS S M - bo-
bBogmN, dgLVd0NbLIE, Eog33MMM nbgmo M3dab gozgmgds, Mol gogdmb dmombmab, bmmm sd0b dgEYg-
350 01690M0350 30300700 EsLBS3MLL (John Dewey, 2017).

©035m900b 606 s EsdmsgzmMydnb 89893 bhabhdn dbzgEmadgb 9db3gmMndgbhnb 8nd6OLS s 89-
©939099. 3m©b0L 990930 - MgamyMmo 3MMAMgdg00L 0gdss, 8dDaMOdS 3MMOMY3xd0b goagmabomaznb.

2. bBogmo 3Mohngymo sdMmM36900b d9d39Mb0M

3M0dHoggmo sdMM36900 - gb 3Mab BMYPB3 LaggMOM BMMZ690007. My dogzndLb 300MYbmm Lognmem
00MM36900%7, Logxnom 3bmzmMxdody BMY6303 dga30dmny, ME 0L oydzmdgbgdsL, 30dbg0Dg MM0gbdn-
Mg00b gymobbamadb.

3M0oG0ggmn sdMm3690s 06ygos 03 bognmbms gedmamybom s 08 3MmOWYBsms gsbbomzgnm, MmD-
yo03 dmombmzghb goedmob. 3Modoggma sdMm36900 0bBMeB3NL ©sBoFIMYogmn 8Mgndgbdoin-
0bog396, 3Mahozgmo sBMM3690s bmEnsmymn sdMmM36900s. ML 0bgmmaIsgoob ybobmymm Bozonb
30Mmog0dn dbmmme 3Modhnidymon sdMm3690s dgdmgdlb og3gbdammb oM gozbwgm 8sb603ymoiEngonb
dbbggMm3mo.

3Mobhoggmo sdmMmM36900 6036030 3BMONLAMYZeMgMALL, 3930mb3900L AddMYomndgosL o Fomdy 3o-
bybab dngdsb. 0b IMEE3L B3JHIO0L 3Md FbMmEMME axNJLOMYASL, sMdTgE Focn 30dDYBYONLL s 3gEY-
3900bL 3oM33930L. 3Mahozxmo sdMmM3690s, gMmo dbMag, 010300006 L3x3(H0ENBAL, FgmMyg TbMog 3o, ho-
dmyomn0gomo 30Mmzbyma 3mdaEgnnb sMbLbydMOSL gxaabbdmodl; 3Mohoznmm sBMM36900L Bn3yoszomm
30036Y39(h0mgdsdy: Mo 30MB376Ma ©s Mo sMy (Norris 1989).

3Mobhogymo ImedMmM36g sodnobo b BMY6o3wgL 000B), MM Tobn dgbyEymMgdgdn O Foo-
6y30Mh0mg0900 0ymb @abLBdYMYOYMAa. Fob P6@s goohbagb nbgmmTnmMgdymdab domagn bamabbo o
099dmmbL gobbb3zo3903mn M35mbdMLYONL gobbom3zs; RMMOEgL MmgmmE Logxmsma, sbgzyg, bbznbo
3md0E0nb bommo 6MIMEa)bab 360MmL. 0b oMo 96w 03dMYOEIL LogyMam 3MDOENSL O NM3o-
mobBb065daL bohyornob Fomnobmdsdn; 3othn3L 6o LEYIL MB63IMbLIYdMAL DMLY S MaMLYdLDL.
950 6o 399dmmb bb3zgdab BMLAYLS s gogg0s (Ennis 1991).

3Mobhogymo s0Mm36900b0M30L NbTMMAsENS d3M0L ByMBHoMONs o 3Ms badmmmm 390930; 39Mo-
306 0g30gMmgobL 3Modngymo Azab dogngmam, gb ,30Mm367ma" LodMYbagns. gLodoTnbs, 3BMM36900
3Mohoggmono dbmmme 89306, MmEabsE 030 nbongnwyamyma baboomabos; 3Mohoggmo sdMM36900b
30M39mM0 s 33ma3Mabo dobobnomydgmon @admMyY30070MmMdss. 3Mahnzgm sdMmM369050, 00939, 916mwI-
096 sbsmahn3yM, odMY30©YOgm sBMM36905b (Cluster 2001).

3Mohoggmo sdMM36900, MmMamME obEndmabamdmmobo o Bbegbmdmozn ohaammas, shaMmyodb
0903930960 bobosmb: bhywgbho 0dgbb 3MoBhozgmo sdMmM36900L nbHaMdHnsmyMm PboMmgdL 3mbzMmyg-
hamo ©obEndmnbab goMgdg o gdmas godmaygbmb nbnbo 3MELAL gabbbzszg0ym bazgMmgodda (Ennis
1991).

3Mohoggmo sdMM36900 gbss d0bmegdymo 6300b3ngMmo Lobob 0bRMMIsEa0lb/ Fgmo350500L go-
0m33ma30 o d9xsbgds, My MedEYbom 9900003900 030 MYoMASL. 030 Bbmmme gobsmmydaby ©o
63Mmmb0b LoIPoWYd0m MO S 886, gMBdMN3 A3935L BoMBMag6L (Paul and Elder 2006).

dbmmE 0Ly LOgebdsbommgdmm a6xLYOYMYdsdY, MMAgmnE bage3bo Ho3nb gobsmmgdsb od-
™33Lb bhygb®L, d9330dmMNs 300J30M, MM 0gn dY3MNOJOL 3oMg 3MMRgLMBIMgOLY o dMmJomagdggdlb
(Sumner 1940).
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3. bBogmy 3MMOMYTdY oxxdbydymMo bEs3Mxd0L gdom

Mo ML 3MMOMYTdg Eo®RYdbqdyma LESZ3WO? gb ML LabBsgzmm dgomeon, MMIgmoE sbono M-
60b domgoab ©s 06hgaMsEnnb 3MmmEJLL LaByab ghodsm 3MmOmMgdsb nyg69dL (Barrows 1982).

3MmMOMYdodg oxxydbgdymo LBZ3MYdabL 3PMLo 06yxde 3MMOWMgTnm O 3My LogbmdMnzn EMEBAL
300039000. bHnabHhmo 539x890L 63Myanbgdem 3MbMHaJLbHYMo LodhYsENgdn o JdmMg300 O30MYdY
3960odM3MMb 3MMOMYds, My 3MEBY / MabyMLbgon gbsgnmMmgdsc 3Mmdmdnb 33mg30bsm30b s Jg0-
©3ma 90 3MMOMYdg00L googmab gdgon abobmb. (HMonEgnymo Lgsbdsbsmmydmm 3MagdHngs, o-
6y909mo Ld333M d3MNELb o bMYmgdyma baybnzgmbohghm gebsmmgdom, bdoMom dMbbYgbno
9 00900303M7903b 063930L. bhyabMHYOL Ybgdom F9d0Y0s domnsd oo IMEYMmMOnb nbxzmmadsEn-
obmsb, MMIgmoE bdnMoE sM3MYMg336(HhPMns dom FmIozaem Lojdnsbmosbmsb. dgdgbama 3mobs bdon-
Mo 3M3gx9dbHIMns dom Bnbodg BoMIMIabon 3MmMOMY3xd0nb goabagMmamom. HMmooEnyma dngm-
0900 3M 033em0bB0B7OL MOb3BTMMIAMMONL Henyd9b(H9dL. 890930®, 3obsmmgdnb dnmyds Eony3069ds
dbmmmo odmmadob Im3m3zg000w©37.

33930 gobamangdnb ggbogmanmgnsdn ssbhyMgodlb, MmA HMsoznymo dgomEgon (8s3. MydiEngon)
LAY 396 PVMY63gMYMaL BaMmBmEagboma dsbamab JgbBszmsb. Boybgosezsm mMmnzg Bbsmab (bhy-
©96Mh0, mydhmmn) 83EIMmOnLs, 39 gH00 ESYBRMIOYM0 3MEES domnsb dsmy gdma3s e306ygdsb, 90
©M930 ©s306y900b gdmg3s Bsbamab 90% (Smilovitz 1996), 3MmOmMgdab goagmab db6g0Mn3z0 dgbsdmygo-
™mmo900 bybHds, IMHN30300 F30MEIY0OL.

3MmMOMY3sDg oxRYdbgdmo bBsgzmgds sgdhonma LBZWVL - 3MBHYJLME 30380MT0,

10MY639mymgab bognmbab MMBsE s ymazgmabmag dgLBogmob, 3Mdgazsnab dgbbngMgdsb. vys-
@0090Lb Abzgmmoab, bsdgEbngMmm EsLYOYMNYONDL, 3MBYB03sENaL, gMadnzyaa gebbgnb, s398IM0 dydom-
00b, bb3nbo 3BMAb gsm33mMabBNBYONL, N6BMMIsEN0L EsBMP3nEIdMsE Bm3m3900b, 36y3gho (lifelong)
LBs3WObL P63MYODL.

4, 3900b39390000 LB3MgONL Bgmmeo (LEs3mMs Jgabgdab badysmgdom)

990b0 65MIMOEE]oL 3MMAMYdnb 86 Lo®yeEnob MIYTNbHYM sbyMmoanmosl, MmMAgmozg dmombmzb
06omadLY o Fowabyzghomgdab domgdsb. 3Magdagameoe Joobo Mgamym 3bmzmMgonbygm bohneEngob
obobagL, bHYabHaoL sbom 3MmbsLy s 3Mb3MabHIYM bohysEgnsdn ImJdgmadab 36sM-Az39390L Fodm-
309353900, dogLbodsmyMo EIHIMIYMIE 3mBgML Lobhyognsb; LobBsgmm Jgobgdob doMomswo dndsbn
LBagmMg0vy; bodgEbogmm-33magznma Jgnbo 30 33930098 MMNgbhoMgodyma.

J900bg000m b6o3mgdnb MdMEYb0dg FgMEN 3MLYOMOL: “EoLbMYMgdIMN” - BoJHdD E8TYsMgdymn
99000, “EoybMmymgdgman” - mns 39300b3900g 8390 ma Jgobo, godmgmbamaoa 3Mmodmgdab (Fictional) Jgo-
Lo O PgEsbn PM3YdgbHo.

35600b3039096 339300, sMBgMOMMONM o gobdsMbgdnm Jgobgodb: 33ang3nma (Exploratory) mfng-
bHoMgonmas 60bsbBsMo 303MmMgB700L BoMIMAGBILY O 33M30L BMIYLOL OEEDsd]; sbBgMamm-
d0mo (Descriptive) - 309650 0b3bogb bAMHYMO N6BMMIs300L IM3M3708L LoBYdE3NLML ES3s380MYd0M,
MomEgbmdMagzn s baMmabbmdmagn 0bxzmmdsznab Im3mzgoob bodhyeEnab Yy3zgms ghsmmsb @ezezdo-
Mmgo0m; gobdsMmbgdnman (Explanatory -or causal) - 3g9g6b 80H9B-89©93MOM03 3938061 3MMOmMds, dab
300m36393 30%9D90Ld o 3MMdMdab gowagmnb gdgdb dmMmab.

990mb3939000 (Jgobgdnm) LBs3mMabL Bgmmen LHEIBHL sndymgdb agagdMmmb, ndzgb Bbzgamonl,
333300 sghnym dmbsbogg, BMEab 3ob 06dhgMgbLs s AMH03930sL; J86ab 3MEbaL/godmEamgdnb
©33Mm39000L o9E0mYdMMOsL; ndmgzo LOdYeMYdsb ng3ndMmmb 3Mogdnldym dg0mbzg390D7; 3300M0MYdL
3M0h03gmo s sbsmoatnzdnmo (gedmygbgds, LobmMgd, s63mMaBN) sBMM36900L EMBIL; gbdsMyds Lpy-
©96hL E85393300HML M1YMMNs s 3MagdhHngs (gadmygbg0s); BaMIMIMOL LHbHNL dMbsBaagmdab Ls-
Fommgosb; 9dxmogLbadLb bHnabHob Mmz0magsdmbohzob EMBIL o Fowabyzghomgdob domgdab y6omU;
LHYIbHL byMmznmb, godmaygbmb domgdyao 3MEbs 33N Ydg00L FobohoMgdma; Babomabgdymons
LOYIbHIO0L nbHIMLO o 36MONLIMYZaMgmoy; I3nMabhgbmds 9baggds abLlmxLSL, sMaydgbdnmy-
00L, dgbgEymgdgdnl goE3msl; damngMEgds 0©Igoab ggbgMmamgds s 9db3gMadgbhnmgds (Corey and
Raymond 1998).
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5. bBs3Mgds 30mb3700b EoLANL gdnm ( Bsng3hn3s)

00093030 oMab bmzgMmahgbgymo bgmbo, MMIgmoE 30b3zgdab gobbodmzMmymo mebdndyzmmdom o-
LAOL gdom gbdoMygds M8b3AMbLLYOMIL, sBMANbML FgddoMmohgds. smbadbyman dgomeon ggamobbdmadlb
©0ommaL 3nmbge- 3obybab Mgz5083d0, Lool 06N30x00 Fom bgmom sMLYdYMN nbxzmmMBsEnob bo-
3109397, 80dnboMy ©nb3xLab (BLzgaMdnb wMMIs, MMAganE LoMMBNLYYMMOSLY S FogdsdYs
©o33dbgoymn) @MmmbL, 3sLybab goEgdab gdnom ,3mymmogh- smdmohgbgb” Emebsb 3Mb3Mgbhyan Lbogn-
mbosb ogegdnmgdnm. dmbsbomggdn 0dnsmMxdgh LHTabsMaL boMobbdYy 35LPbobAgadMMASL, Mo Y-
M3y633mymxzb AsMmmymosb Lobbogzenm 3MmEgLbdn. Y3zgmodg 3oMan ababyabo oMol mas Jg3nmb3y,
Mm3gabsE oM 893L bEMM 86 sMLBMMa 3sbybo.

®0o 300bz900b obInL gdom, mgdhmmoa bgmb 36ymob bBsgmab 3MmEgLbdn bonbHamMabm Eablybag-
00bL 3om30390sL. bHabHgOL gdmgzsm Ldyamyds dmabEabmb bbzoabbzs bognmbab dgbsabgd domy-
O0ymo 3mEbob s gobbbgezgdymo 3bmzmMgonbagmo godmEamgdab bobmgdn. 390ama 30, dgydmoasm
3060363m0 dMbadMYOg00 9559900 ©EL3360L BMMB0m BoMIMEanbmb ( Paul and Elder 2006).

bmzMahnbgyo bBsgzmMgds 30mb3zgd0L EsLANL gdnm bgmb nBYMOL Fobomab 3oggdseb s MMIVE Fos-
BMOLL, 063003M7x0L 3Mahn3ngm sdMM3D09g0sL, 3MIN6030300b PbaMgodL, sMgndgbHomadym FbFamMMASL.

6. 136099MmAmOnmo (Collaborative) s gMmomodanszn (Cooperative)
LBS3M/LBIZEMgOS

06538MmAmmoOnmn bBszmgds (3Mmmodmmsins-Collaboration) BoMAMa©agbL bLBs3m/bBS3EgdNL B7-
0mb, MMImob EMmbsEg LHYIBHMS 36 FIMLBSZMgMS §390L BN 3MBIMgHmo bognmbab/3Mmm-
0mndob dgbobgd gMmomomongn 33mg3s - dogdab AadoMygds. 80 MML sgbhogMmam bogds bHYIbHIOL
dmMob 3mEbobL o gedmEoomydob godnoMmgoo.

0560083MMAmmonmo LBEsZ3mMgonbLsL bHYabhgdab d3nMg 3398900 TPdomdgb LAHMYIHIM0MYdymOo
0JH03monb gamagmgddn; nbobo 3sbybabaggdmadn sMNsb MmamME boggmam, sbg3g, dmmnobo sgnax30b
0900M0009. 036003MMIMMONM0 F3RJ00 dx80m096 gMmMOmMNzs@ ©o bEs3MMMO9b dxdomool, Mmgmm
9600 3gnboo.

056033MMAmmanmo LBZMYdNLLL 3MEd60L 3dMbLONL BaMTohgds LB3mx008D MbodTMMIMONL
baMobboom goboboedmzMmgds, MMEaLbsE 9Mmab gadsaMmz390s Y39mab godoMy3gdss -“0960 godoMy3gonm 09
oM o333ME3bgdn, Agdn sdsmizbgdnm 896 39M gondomy3gd” (Nishnianidze 2020).

9Momomn3zn bBs3mMgos (Cooperative) gymabbdmoL BgomEdab gMmamomamosb, dgmsbbdgoya,
LHMYIHIMMYOM JAggosL 3MMOMgdab o6 Lognmbab Fosbagmgma. ghmmdmoagn LBsZMYdaLSL
bg0o ©o35mMq00b obobomads 339330L 693Mg0L dmMmaL. ngn ya3Mm nboznEyemym LBSZMYddIS
mMngbhomgdymo, MoE bLodmMMME Jg59MEI0S F393006.

00603dMmMAmMmonmon bBsgzmads - gbos dgmobbdgdymo Jdgads bogmomm 30Bb0b dabombg3s@. nga

3Mm39Mohnnmobasb gobbbgezgdnm yimm dgd gnboym TPdomosh Fyeabbdmodb. MobsddIMMIMMONM
LBo3Wx00LLL FgmMN gYbn nMgoLb AMbIBAMMALL 30 xdab gbMymgdab 3MmEqLAn EoLLBYnbNESL
©abobMYMSFEY. MYIEY, MMN3g 390mb3z93080, bogaMmms 30M30 3MMMEONbsENd LobLBsZMM 539030 BoMDo-
H90600b d0Lomby350.

LBogndab 03 Hodnb EMML ghnMmmymo doombgzs mMo 3603369mm3060 gEggn: gMomdmogo
©3 036593MMIMMONc0 31x8omdnbmM30L bagafmm P6sM-A393900b AsBMYsmMndgds (0bhgMm3gMbmbsayma
©5 06(9M3IMOIMIM0 Y6sMYd0).

00600dMMAmMmonmo s gMomdmagn bBszmMgos bgmb nbymob 3oMmzbgdoms dmMmab yMmogMmom-
000, 30339, 3960300MxOL bMmENdmMYM P6MYOL o DMENL M30003gR3LYOL,

3M30M0mmosb, dm@nzs300L, 3MMEYIH0YmMmosL, sbsmobhngnm sdMmM36900L, bmznsmyma 3ma3g-
h9630900L. 330M9 39339030 06HgMagd30ob wMmmbL bhHyabhgdo nbygdgb dgmobbdgdym dmgdggdsb 3Mo-
630300 "gMmo y3gmobsmznb ©s yzgms gmmabmznlb” (@sgdnmn gmmnngmonsdmingdoymgds). bhy-
©96(hg00 LB3MMY6 3MBTWMagHIM0 LodeEngdolb odMLEMMYdALY o LadMBszmmE Fomn 1300
330900l gdgodb.

7. 3MmggdhHgo0m bBS3MS/LBsZMgd
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3Mmgdhgonm LB3Mgdab dgomEnb doMmoman Esbndbymydes, dgbadmgommds dobiEgb LHYIbHODL,
©39My30090mMa© d0noemmb 3mEbs 3MagdHndgmo sdmEebgdabs o 03 3MMdmMYdgoab goabyszghabob,
MmdmgonE bb3sabbzs bagmmb bagbgdab M©baL nbHgamaEnsb bognmmgdyb.

3Mmmgdhob 3900mEob M8653gMM39 3ogg00b dmozsMmo M9d0bos -y39moxgmo, MoE 09 3030 - 3030
Mohmd ddnMmgos, sbg3g, 3030 Lo s Mmgmm Jgdadmns godmznygbm gb 3mwBs (Duch, Groh and Allen
2001). 3Mmggdhob gobbmmEngmgos bHyIbHL Y30M3MIOL domgdymo 3MELNL S godmEEamgdab Mys-
oym 3bmgmgoodn godmygbgonb nbom-Hzq3900L.

8. L6o3mMYds Logd03b0 M0TTg00L Ladyomgdom

008000 godmzamgdnb dgdgbab ghmm-gmma LOYZINILM BMMTSS. IEIONMN JaME0Y, JLogMMbm bohy-
3300 o M330LYBRsMN AMJ3gEads bgmb Pbymdb oo nbgmmadsznab d90mMJ05Yd0MdE oodydosy-
000. oEYdamn gdmEnob EMML YMomgdab ImEymmos 0dMEYos, 0dMEYos 3gbbogMgdob gx3gdbymMm-
09, M330b78sM0 s 3MMEIYIHogma bEgds dgbbogMmyds s sBMmM3690s (Skinner 1971).

ab, Mm%y gogmo 3306930, MadYOE 300903MMOM Zoaby3zahomgdgdl, Medol AsMmmymans nbhg-
omggdhomymo 3gHn3moy, 939m9Ls® 33005bbM3zMEYds - Mol 6036s3L NBob, MM3 MY gondMEYOS LobB-
3mm 3MmEgLAn dMY30IOgIN 3BMM36900b bzgmMacan Bagn, Agbodmydgmny, JBRMM M3y eMmadn
dsbaaab P39mgLs JgLBs3ms (Skinner 1971).

LBo3ndab gb gm0 LETPeEgdsL sdmy3b bHYbHOL, godmaygbmb Fomgdymon 3mEbs MyomyMm
30MMog0meb dnobmmgoym 30Mmdgodn, bogmb Pbymdb dmadszomo b3gEnsmobHb dgdmgoggdnMdE
39 hoym, 3Mmazgboyms s bmznsmyma 3m33gdhabhnm 30Mm3z69000 Aodmysmnodgdsb.

0100030 50530560L Logdnobmdab ydzgmgbn mmMIss, MbsE nbgmn, bowsE b dgydwns Mo30n godm-
0hobmbL bb3zoobbzs 3mdoENsdN: gobwaL ,oddnyMa 3noMa,” ,,658Y3060”, ,mM33B0dIHMMN”, ,0603000HMM0”"
©9 3.0. 099006 godmadnbomyg, Mmydadn 3oMmagn dmbnzshmmMns 30MM36900b aLLNBHgMYLYdMLE, 3MEObNL

obodommgdmu, n6sM-A3937000L ELLLb3YBS.

©mgbEmgmodnm sMLYOMOL MyYbndg sdbo bbgoabbzs Lobab LabBszM Mdsdn, godmonEgds bodg-
00560 0003089000L Eodbdsmy bobymddmzebgmmgdn, 3obhamagdn s 3bMosMmyda, haMmads Mygaymomy-
o 95350069mMdg00 s LHdnbomada, 39ddboemns ndndHoEnymMo dMEIMNMYdaL o Msdsd9xd0b bagMme-
dmMobo sbmEnszns. bHnabHadn 39M3 30 99ABg396, MMEMM gM™M390006 LOLBsZMM 3MME39LTN. Msdsdo
06300M700L LOdBMMZBbM 3MmEaLYoL, gbbngMgodsb, BamMAmbabgzsb, 3Mmxgboym nbhgmabadl, s@sMmm-
90L M30mMbLBNgML; dLBIZWMNL LHYIbHYOL FMMTSL, dgodmMBgmbgdMmoslL, sbamohngnm sdMM36900L,
LBsgzWObL IMEgMamMydab doMomo 8900MEHOL, bogdabodn 3obybabdggdmmodsl; bgmb nbymob dgdgi3-
69000, LobHhgdnMa sBMM36900L 3MMZMENMYOsL, Logbmdmagzan abEndmnbgdab dgbBsogzmob. bhnwgbhg-
00 9h393056 bmEnomadsEsL, gRbYMMASL, 30Ds6LEMIRYMMOLL.

0800hoE0YM0 015853900 - gb 3M0b bb3zsEsLbgzs BndbMOMNZn FndoMmymgdnb Msdodgodn,

MmIgmms gobbmmEngmgoanb (gmMmds) gds sMab Bmeymamgdol 8gmmeon. gb dgommn sbEybb gom-
33990 gmbgdmogn ogdhHozmodob Myd3mmeyEnmgdsb doba 330930L 86 gondzmogbadab dadbom, gbmzmg-
00bggmo bohneEngdnb bodymsznab gdno. AmEgmmMgds sMab bBsgmab nb babgmds, MmMIgmoai §dyomy-
00 dmEgmab dngm dgbMymgdan Ji39300L ndohoEnsb. ImETmgds 83E0mMgogmMas Mgamymo bodhyazn-
9000 boMmmymygdnb obodmyzac.

L0060 0333900 dgndmgods 3bmzmMgdobyym Lo®MeENDdY S0g3ML. MMEMYMa Medsdn Lodyomydsb
0dma3b bhyabHgodL, "bEoEmb" sbomon 3930 Ybo@Mmbm goMmygdmdn. MmMmYMo 08353900 godmnygbgds
MgomyMm gbmzmgdedn BoamMImImdnmo 3MmOmMdqgdnbs o boMsEngonb godmbazzmgzoc.

LomM@ob0BaEoM Logdnobmdoma Modsdgob dgndmads 303939MbMMm, 3MMOMYaadg MMnybHhomMgdyma
Mmmymo, bogdnsbo Msdsdgdn, bosdMmosgnm-boddgdmm, nbm3zeEnyMo M8353900. godmnygbgods Mmymao
bmEodMYM-baBMIMM 30ME6900L FoaboagMmgmo, MmEs bagnmms gobbbze3g0xmon dndsmmymgdgdnb
L3930dNLHIONL dogmabbdgznb gogMmnabgds, 3M0BOLYMO dEaMIsMIMONEIL godmbzmab bHMahgano.

9. 370MYy6307m0 bBsgzwab dgmmea (Flipped Classroom) ggmobbdmob bhywgbhgonb ogm baanggzom
0obond0b s37003300L dgBHMMnL goMmam. basyabhmmom 3x30nbgmMdx0Bg 30 ndsMmgds ©nb3y-
L0godN SBMM36500L DY EMBJBY, IOSMHION, FIBYM0 3YFomogd0 s MgmMmoyma 3MEB0L (JgbBszmoa-
ann 8sbamnb) 3Magdnzadn godmynbgos. sbgma 8gEsE0bIMO700L EMML LHYIBHYO0 M 3MmNsb 3sbnymo



174 93Mm30b3M©bgmMoOnb JoMmmyman gyMmboano, NO 10-9, 2021-2022

0LAgbgagdN, BoLB3MYdMYdL 30 gdag3zom Lodyomyds 0y3696 yg3Mm dmgbombo, 3gho MM EOYMAMO
LBa3mMgo0b NbNznYIMNBIENSL.

10. 304bmy sgHoymo LOoZNL dgomens, MmIgmoaE dgbadmgommosb sdwagb LHYabHgoL sbbS-
3mmb Mo30L M3b3HMEYdL, 90 BnEaMIAsL JBmm gobsggdb boab bgbglsb bodyzgdo - “GmEs A390 30LBs-
3mao Ag9b gbBozmMMOM”. LBsZMYds 36 Lb3gdNLIM3NL gobdoMHdgdnL F0E9ds Lay3dgmMabm LoTomgdds
063mMBs300L goodMydabomznb. o8 39mMEgo0L dgodmygbgdabob LHYIBHIOL 3YMRBO F3nBIOS® ©O 3o-
63000 063mmAsEnab bb3sabb3s BabomgoLb o 3mbmzm dgnbBsgzemb nbgm EmbydY, MmMD dgdemmb
Lb3ob 89bLBS6. gb 3MmEgLo bMymEyds 8806, MMEHLLE Y3gms IMbsBamy BaMIMaagbL (goodaomMmgob)
05300 6060enb o dgn3Mmgds BaMAmgagabaman mgds, 9n0dd690s bMymo byMooo.

39300900

"b63™MYd0Eb LEs3MOL” IMEgMAn aab3mnb 3MmEgLbo MebsdgMM3g gobsmnmgdnb bobigdnb 3603-
369mm3060 godmb3g3ss. 3b0dbyam bHaHNado bamma ABL XXI Loy3nbabL PbsMxdaL ATMbaYsNdO-
My 00bsdgMm3g LB3WxO0L FgomMEYoabs s LHMMHI3NdaLb gogbmodngMadaby s odmygbgdnb
9YBE0MadMmOs. 99393909m 33939690060 o8 ImEgmab P3nMmodabmods HMonzoy d900MEgomsb dg-
©3M9000. sbogn 30amMadgonby s 3gMEYdab EsbgMa3zs FogbndsmyMo PBMYB3gmMYymMab bobyMazgma
9909300 d0g050.

bHodHNadn dmyzsboma sbsmndo 3Mb3MagHym LLdgEbngMm 6odMMINOMDb gMmoE gyMmbmods bogy-
MM 3MagHnzdgm, 30 6annobo bLEs3mMgdab godmENmgdsb 03069 F030b0d30mab bobgmmdab mdoabob
Lobgmdbogm 36039MLbOoMHHI0, dom GmMab, 8ds39 36039MLOMHHOL g3MmM3gmo 33em93900L nbLHOBHIHOL
2014 Bemo@ab 0dmgddgmadgm g3Mm3nbagmobymodnb nbganabymabmzab bamghmmm 3MmgMmadody.

LoOLBOZMM 3MmMmEgboL dodgmasmyma goboommydab 3MNbEN3900) o®YdHgd0LZEb gobbbgzogzgdam,
293260 39000900 YmMAsmyMm 3BMMZ6900D9, MoE PBMYP63xMYMAL LESZ3WOL 330009Ls® goggdabmzal,
36909000, 3M063039000L o6 360M-A393900L OYBRMYdSL, Fomo Lblsobbzs LodysEnsdn godmygbgdab
360MDL. 390930-bLoxyd3zmnsbo 3M@bs 3MBbHgdbdHno JgdmeBaMmamyYmo IMzmMg3sNabo nbgmmToznab bo-
30Mob3nmme. LBs3W0bL bHModhgans 6o 0ymb ygMmowmgdab godobznmgds oMo bobbogmm bogbab dnbo-
oMLY, 0M339 LAHYIBbDHNL dngMm FgbBogzamomo Foboob MMTS FoodMYddY, dob 3o3d0MdY bHybH0L
300MmE0mMg03bMob o bb3s LobBagzmm Lgbgddn domydym 3MEBLLMLE. sLym d98mbgzg3ed0n, 3MMAgLY-
M0b dmozoMo 0dmEobss 893b6sgzmagmab 06MmM36900L o AbxgmMdabL P65M9xdab gobznmamgds, domydy-
o 3MEbob dmgbomo s sgdhonmo godmygbydo.

3MEbs o 360Mx00 003000300 dM Fobda30MmMOgOL Zoggdol. dodnobds dgndmyds osgMm3mb
3Mby, gobsznmammb P6sMydn domgdymo nbxmMmIs3z0nb MmMBs goodMydab gomMgdnE; 3ognds dbmmme
“80600MLOL goggosb” oM gymabbamob: goggdsdon ,,0mgdgadab 39ML3gIH0393“ 03mLbbIgds. sbogn
Bomamanbgdn/dmegmagdn dzgann dmegmgonb (MmsbbammInmydnb gdom ABEYdS. 0©9bs, 0608369-
mm30600 AMabgMmbgdb My oMo dadnsbo Fobmznb sbom bohysgnodo 3mbzMaHymo 3mwbab gobbybgdoe-
Lo s godmynbgosb (Perkins 2014).

obgomn 3MmmEgbob dmogzsmo gdegbomns, MMI LEsZzMs dndoMMPMNY goggonbognd o EodmM3nwYdY-
ans $BMmM3690007 (Perkins 2014). LayyMoEOYOMs sBMM36900L, LBES3MADL, goggdab yJMmagMmm3s3d0Mab
3o36md0gMydo.

60600©900M7 bHOHN3T0 FoobanBOMNL LEsZM-bLEsZ3Mydab BgomEdn, MMIgmoE byanb 36ymoL
“b6o3MYd0Eb LESZWMAL” 30M3ENZTIBDY oabzmab, dgbadsdnboE, BMMIsmyMo sdBMM36900b Asdmyos-
009000, XXI Loyznbab nboMmgdab goboznmamgodsb.

3909000 b6o3mgdab 396HMomMyMo 0©Jss, MMA 08305690L F9ydmasm LESZWMS Lomsbom LabBs-
3m 3MmEgbdn dmbabomamdob gdoom, 867 dgbobBsgmo dobomab o@mMgds dgbadmgdgmons 39mgonb
3Mm@EqLadon.

3M0(h033mo odMm36900, gMmn dbMng, M309000 L3g3H0ENdAL, dgmMyg BbMog 30, Aodmyomndgdymmo
30Mm3byma 3mdoEnab sMLbYdMASL gymabbadmoL. 3Mmobhngym sdMM36900L dn3Yys30Mm goobyzghnmg-
050©9: M 30MBI6MO o Mo oMy (Norris 1989).
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3Mobhoggmo sdMMZ6900, MMaMME oLEN3MNbsmdmMmobn s BabegbmdMmagn ohaamMons, shomMmy-
0L EoEIYJENM baboomb: bHyabho ndgbLb 3Mohozgmoa sdMM36900L nbHamadhgomym nbamgdL 3mb-
3M9gmo @obEndmnbob gomgdg o dgydmons godmaygbmb nbobo 3MmEboL gabbbgsgndym bygmmgddon.
(Ennis 1991)

30MMOmM930B9 oxz7xdbgdnma bbagmgds sdHogma bBogmos- 3Mbhgjbmseb 303d0Ma0,

79M9639mymxab bognmbob MIs® ©o ymzgmadbmog dgbBogzmasl, gMdgmaganab dgbbngMgdob. vyos-
@ndgobL Abygemonb, badnEbngmm obodymadab, 3MIbozaEnnl, 3Madoggen gobbynb, s3uByM0 Ixdom-
00b, bb3nbo dMAL gsm33MabBNBYONL, N6BMMIsENOL IBMYZnEIOMs dM3m3900b, 36y3gho (lifelong)
LBagmOb y6oMadL.

9700b3939000 LEs3Md0L Bgmmn (Jgobydom LEsZMYdL) BoMIMIEEIBL 3MMOmMgdab 6 bohysgnab
©M3n396(MMm ombgmomdsb, Mm3geog dmombmzb obsmadbY s gosby3adnmgoolb domgdsb.

bmzMahnbgyo bBagmgde 30mbzgdab abAnb gdnm gbdomMgods LHNAOMHIOL Bsbaennb doggdedn @
03 goodMydsdn, 063000M7g0L 3MaBhnzym sBMmM3690sL, 3MBbngai3nab 36sMgdlL, oMagndgbhnmgdym
0L39MMOASL. 89339M0 Foamds LHYIBHIOL 3dmg3L Lsdgomgoob oMo FoMbM Eoo3e3dnMmb Myb3zne-
Bbon 9gbgymgo9d0 835 My 08 3MbHaJLAHMS6, sMITgE dLY3g B3oB0M BMMBom admbadHmb Laggmama
dmbodMyd900(3.

006003MMImonmo LEs3MYdALIL 3dMEb60L 3FMbLONL BoMTdhgds Lb3zgdMeb MbsdIMMAMMASL
39mabbdmodL. gMmob godoMz3900 Yyzgmob godomzzgdss.

3Mmagdob 9900mEab 0860370MM39 303g00b dmazoMma MmgBabNs Yyzgmoxgmoa, MoE 39 3030 - 3030 Mo-
hmd 8dnMEYde, 31939, 3030 LaE S Mmgmm gdadmas gadm3nygbm gb 3mbs (Duch, Groh and Allen 2001).

000030 3godmEomgdnb d7dagbob gMmo-ghmo LLY3IJMNILM BMMTsS. EOEIONMN JamEns, JLoGM-
obm bobhyoEns o Md30bYRem0 dMJdgEgds bgmb n6ymodL oo nbxzmmIsznaob d90mddggdnmo
3900078039000.

990M16909ma bBsgmab dgmmen (Flipped Classroom) gymabbdmob abzxbagdb sBMM36900L BgE
©mbgdY, ©703(HIOL, $39%M dPJomodgoL, mgmmoymoa 3mELabL (FgbBszmaman Bsbomoab) 3Msghnzsda go-
9mynbg0sL, bmanm babynbo JgbsbBszmo dsbamab Es31d53900L dsoHMMmanl gamgo.

5030bm7yL odmynbndabsb, 3o63nm 0b@MMBs3n0b bbgoabbgs b3bomgob s 3mbmzm, 890Lbs3mMmb
by Embgdy, MMI dgdenmb Lb3sb obLBS6. gb 3MmMEgLo bMYWMEgos d3dnb, MMEaLLE Y3gms Imbsbo-
g BaMBmMaagbL (gosdnaMgodlb) Mma3ab 6aBomb ©s 903M9d0s Bamdmagboama mgds, 890986908 bMymo
byMama.

LBo3Mdab BB LEsZ3MAL bgmMdgbymbdos, 06M3330YM0 BgMEgOaL godmygbqds, nbm3zo309000396
LEMORZ LB33MNL FH3x00L Foyndzmdgbadsb 9ababyMgds. BgIMm gabbomymo FgmmEgdo o bhHMmsbhg-
30900L godmynbgods bBsgmab 3MmEgLaL 9x3gdbhyMo BoMmBoMmM33dn 833gbdoMYdy.
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Eter Ghvineria’

PARADIGM SHIFT, FROM THE INSTRUCTIVE MODE TOWARDS LEARNING?
(SYNOPSIS OF THE ARTICLE WRITTEN IN GEORGIAN LANGUAGE)

Abstract

The primary aim of the present article is to review innovative teaching strategies, and look into the ways
one should apply them in the learning process to improve student engagement and learning. The intent to
innovate in the classroom should always consider how such innovation can improve learning outcomes.
The goal of teaching is to promote learning. The strategies we deploy are to promote learning. Trying out
different strategies in the classroom is an iterative process to help us promote learning more effectively and
successfully. This article is based on the review of the course syllabus, which is aimed for the PhD researchers
of the interdisciplinary Doctoral programme in European Studies at TSU.

Key words: Instructional (Teaching) Paradigm; Learning Paradigm; Modern Teaching Methods;
Innovative Strategies; Interrelationship between Thinking, Learning, and Understanding

A shift from an instructional paradigm to a learning paradigm is the challenge of 21st century higher
education. The present article highlights the need to understand and use modern teaching methods and
strategies to help learners develop 21st century skills.

The efforts have been made to demonstrate the advantages of the given methods over their traditional
alternatives. The adoption of the new approaches and methods will facilitate the achieving the desired results.

The analysis presented in the article, together with specific scientific works, is based on both the scientific
studies and thirty-year teaching experience at lvane Javakhishvili Tbilisi State University.

In contrast to the principles of the instructional paradigm, the learning paradigm adoption implies placing
emphasis on thinking, reasoning and understanding, which facilitates the type of learning which contrbutes to
learners’ deeper understanding, grasping of various concepts, principles as well as the acquisition of thinking/
reasoning competencies, and the ability of their application in practice. Under the given paradigm, the focus
does not fall on the content of the learning only, but goes beyond it, and offers connections with learners’
real-life experiences and establishes interdisciplinary knowledge links. To this end, the goal of the Faculty is
to adopt such instructional approaches and methods that target the development of learners’ thinking and
reasoning competencies, and encourages the application of the acquired knowledge and skills in diverse and
flexible ways in actual practice.

Only knowledge and skills do not lead to understanding. A person can accumulate knowledge, develop skills
even without deep understanding of the received information.

Understanding does not only mean ‘understanding the content’, understanding also means ‘planning future
activities. New images /models emerge by building upon and transforming the old models. Real Learning is
largely defined how capable an individual is to recall and apply specific knowledge in a new context (Perkins,
2014). The driving principle and the message of such learning-oriented paradigm is the following: Learning
is directed towards understanding and depends on thinking (Perkins, 2014). It is important to establish
interconnectedness among the thinking, learning, and understanding.

The present article analyzes methods, which contribute to the transition from teaching to learning paradigm,

Associate Professor at Ivane Javakhishvili Thilisi State University, e-mail: eteri.gvineria@tsu.ge

This article is based on the review of syllabus of the course in “Contemporary Teaching Strategies and Methods”, which is
the integral part of the curriculum of the English-taught interdisciplinary Doctoral Programme in European Studies of the
Institute for European Studies at Ivane Javakhishvili Thilisi State University since 2014
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which is oriented at the developing learners’ cognitive abilities, and 21st century competencies.

The central idea of learning by doing is that people can learn by participating in the appropriate learning
process, that is, learning material can be mastered in the process of doing. As Aristotle put it: - For the things
we have to learn before doing them, we learn by doing them.

Critical thinking, on the one hand, implies moderate ‘polite’ skepticism, and on the other hand, the
existence of a formed personal position. Critical thinking leads to a decision: what to believe and what not to
believe (Norris, 1989). Critical thinking, representing interdisciplinary and content-independent category, bears
deductive nature - to develop critical thinking, the learner does not need to select and focus on any particular
content area/discipline. The learner can then apply their critical thinking skills in any given context, across
diverse disciplines (Ennis, 1991).

Problem-based learning (PBL) is a form of active learning. It is connected to specific context, and provides
such deep and comprehensive study of the learning object, that the acquired knowledge shifts to the long-term
memory. PBL helps form such critical competencies and skills as the following: critical and scientific reasoning,
communication, critical judgment, group work, empathy towards and acceptance of other people’s ideas and
thoughts, ability of independent information search, ability and willingness to engage in lifelong learning.

The case study method represents a documented description of a problem or situation that requires analysis
and decision-making.

Instructional process based on Socratic Method of questioning, contributes to learners thinking and
deep understanding of the learning material. Such approach develop critical thinking, problem-solving,
communication, argumentative reasoning skills.

By asking open-enbed questions, teachers encourage vibrant in class conversations. Students can put
together different information learned or experienced in their life to stich together cohesive points. This can
encourage students to not only find their voice but express themselves as well.

In collaborative, cooperative learning, success in solving a problem involves cooperation with others. A win
for one is a win for all. Collaborative Approach is a new teaching method that paved the way for students to
cooperate and appreciate the work of their peers.

The main thesis of the modern understanding of the project-based learning method is Everything | know - |
know why | need it, and | also know where and how | can use this knowledge(Duke et al., 2019). Project-based
learning is a teaching method that uses real-life activities to encourage students to learn by doing. As an active
learning method, this learning tool usually involves solving a challenge or problem.

Game-based learning method is one of the best forms of helping learners acquire knowledge and skills.
Positive emotions, a secure and autonomous learning context facilitate information processing in a creative,
playful, and pleasant manner.

The Flipped Classroom method involves higher order thinking. Examples of typical activities include debates,
group work, applying theoretical knowledge (learned material) in practice, and processing the initial learning
material outside the classroom, prior to the lesson.

When applying a jigsaw method, we provide different pieces of information to learners, and ask them to
explore their ‘share’ of information at such level, as to be then able to explain it to their peers in an explicit
manner. This process is completed when all the participants present (share) their part, and put the pieces of
information together, create a complete picture.

The primary aim of the present article is to review innovative teaching strategies, and look into the ways
one should apply them in the learning process to improve student engagement and learning. The intent to
innovate in the classroom should always consider how such innovation can improve learning outcomes. The
goal of teaching is to promote learning. The strategies we deploy are to promote learning. Trying out different
strategies in the classroom is an iterative process to help us promote learning more effectively and successfully.
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